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Mission

The Inter-Agency Network for Education in Emergencies (INEE) is an open, global network of practitioners 
and policy makers working together to ensure all persons the right to quality education and a safe learning 
environment in emergencies and post-crisis recovery.

Vision
INEE envisions a world where:

•	 All people affected by crisis and instability have access to quality, relevant, and safe education opportunities;

•	 Education services are integrated into all emergency interventions as an essential life-saving and life- 
sustaining component of humanitarian response;

•	 Governments and donors provide sustainable funding and develop holistic policies to ensure education 
preparedness, crisis prevention, mitigation, response and recovery;

•	 All education programs preparing for and responding to emergencies, chronic crises, and recovery are 
consistent with the INEE Minimum Standards and accountable for quality and results.

Guiding Principles and Values
INEE believes that:

•	 Education is a basic human right of all people affected by crisis and instability.

•	 Education protects during crises and lays a sustainable foundation for recovery, peace and development.

•	 Education should be included in all humanitarian responses.

•	 Education policy and services must be actively sustained and coordinated across the humanitarian–  
development continuum before, during and in recovery from crises.

•	 Crises which destabilize education can be approached not only as urgent situations of immediate need 
but also as opportunities for positive change.

•	 INEE strives to be an open, flexible network with minimum formal structure, with shared leadership, open 
non-competitive membership, and strong inter-agency collaborative relationships, playing a facilitative as 
opposed to an operational role.

•	 INEE complements other more formal inter-agency mechanisms by employing the ‘soft power’ of con-
vening and facilitating, not directing and competing, to draw agencies together, sustain commitment and 
strengthen collaboration for education preparedness, emergency response and post-crisis recovery.

•	 Education, like other humanitarian and development endeavors, must adhere to clear standards of quality 
and be accountable for results.
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Letter from the Co-Chairs

Dear Colleagues and Members:

Greetings from the new INEE Co-Chairs, Marina and Joel. Both of us are 
honored to serve as co-chairs of this important and emblematic network 
that brings together more than 9,000 practitioners, researchers, agencies 
and partners, who are fully committed to delivering relevant education ser-
vices in the most difficult circumstances. As a co-chair team representing an 
INGO with deep expertise in protecting young people and a large multilateral 
development bank, we believe that we embody the value and strength of 
INEE—its diversity and common ultimate goals of sustaining education as 
the foundation for resilience in contexts of adversity, for development of skills 
and knowledge for children and youth, and for the needed transformations to 
mitigate and prevent future crisis and disasters.

2012 brought new and continuing crises affecting education: Syria’s civil war, Mali’s coup, ongoing drought 
in the Sahel, floods in Bangladesh, and devastating storms in the Philippines, the Caribbean and the United 
States, which all impacted the ability of children and youth to access quality, safe education. During the 
year, INEE worked to support and lift up these situations through provision of tools, policy development, 
information dissemination and advocacy.

With INEE support, UNESCO conducted capacity development meetings on the INEE Minimum Standards 
with people from the Ministries of Education in Libya and Egypt, and Minimum Standards contextualization 
and application visits are in the planning stages for 2013.

2012 brought increased attention to the role education plays in exacerbating or mitigating conflict. INEE 
staff worked with UNICEF and the Association for the Development of Education in Africa (ADEA) on a 
consultation with DRC Ministry of Education and government staff to look at the creation of conflict-sensitive 
education. The Working Group on Education and Fragility and the Working Group on Minimum Standards 
and Network Tools created tools for the development of conflict-sensitive education; these tools are cur-
rently being piloted and will be launched in 2013.

In partnership with Deutsche Gesellschaft für Internationale Zusammenarbeit (GIZ), the Pan-African  
Knowledge Hub was launched and is currently seated in Nairobi; the purpose of the Knowledge Hub is to  
disseminate information about the German BACKUP Initiative—Education in Africa, an initiative designed  
to support governmental and non-governmental processes and people in obtaining funding for education.
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2012 also brought the Global Education First Initiative, a call to action by the UN Secretary-General designed 
to spur access to quality, safe and relevant education for all to reach Millennium Development Goal  (MDG) 2. 
INEE was part of the Technical Advisory Group for this initiative, and a new INEE Working Group on  
Education Cannot Wait Advocacy was created in 2012. This focus presents an unprecedented opportunity 
to move the education in emergencies/protection of education agenda forward in the coming years.

The INEE Steering Group wants to thank Ian Macpherson and Anita Anastacio, Steering Group Co-Chairs 
who ended their two-year term in 2012. Both Ian and Anita provided steady guidance for INEE during a time 
of transition, and the result is an increased international presence, significant growth in membership and 
increased funding. Both the Steering Group and the Secretariat are grateful for their work.

2013 will bring a focus on the post-2015 agenda. As the recent INEE panel during the Comparative and 
International Education Society (CIES) Conference exemplified, there are new challenges but also new 
opportunities for education in different contexts of adversity. INEE’s diverse set of skills, information and 
knowledge, and other resources makes us well-positioned to advocate for the inclusion of education in 
emergencies in the post-2015 world. However, we cannot forget the 40 million children and youth out of 
school in fragile and conflict situations and millions more out of school due to natural hazard. Girls, learners 
with disabilities, and other marginalized groups need special focus. There is much work left to do to truly 
ensure quality and relevant education for all. We look forward to working with each of you to make the cur-
rent MDGs a reality, and to ensure every person has an education that provides her/him with the brightest 
possible future.

Marina Anselme Joel Reyes
Refugee Education Trust World Bank
INEE Steering Group Co-Chair INEE Steering Group Co-Chair

© Jenny Matthews, CARE, Chad
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Highlights

2012 brought disruptions in education around the world: a major earthquake 
in Iran, Typhoon Bopha in the Philippines, the ongoing conflict and displace-
ment in and around Syria, a war in Mali, famine in the wider Sahel and  
Hurricane Sandy bringing destruction to the Caribbean and the northeast 
United States, are only a few examples. INEE tools, resources, information 
and networking were much-needed in 2012, and the INEE membership and 
Secretariat rose to the challenges these disruptions to education caused.

INEE, partnering with Deutsche Gesellschaft für 
Internationale Zusammenarbeit (GIZ), launched  
the Pan-African Knowledge Hub in Nairobi. The 
Knowledge Hub was created to support the work  
of the German BACKUP Initiative—Education in  
Africa, as well as to create networks on the con-
tinent. The idea for greater regional coordination 
came from INEE members during the 2010  
strategic planning process.

INEE was part of the UN Secretary-General’s Global 
Education First Initiative, and partnered with oth-
ers to create the Education Cannot Wait: Call to 
Action. The Call to Action outlines goals for educa-
tion in emergencies and was endorsed by INGOs, 
governments and UN Agencies. INEE members 
came together to create a new Working Group on 
Education Cannot Wait Advocacy, and had its first 
meeting in November.

The address is the same, www.ineesite.org, but 
there are many improvements, including an up-to-
the-minute newsfeed, an interactive map of mem-
bers and dynamic discussion forums. The website is 
also now fully navigable and populated with content 
in all five INEE languages.

© Stacy Hughes, Peace Boat, Japan 

http://www.ineesite.org
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During the year, INEE membership grew to more 
than 9,000 people in over 170 countries. INEE’s 
social media presence was enhanced through  
regular Facebook and Twitter postings; on average, 
we have 20+ new Facebook “Likes” per week.

The INEE Working Group on Education and Fragility 
supported a consultative process on conflict-sen-
sitive education in Kinshasa. This Working Group 
has created and is piloting a set of conflict-sensitive 
tools for the development of education policy and 
for donors to utilize when assessing education  
sector plans and proposals. 

The Working Group on Minimum Standards and 
Network Tools has a new strategic plan, including 
country-level partner-led initiatives to be launched  
in 2013. This Working Group is developing a  

Guidance Note on Conflict Sensitive Education, 
which will be part of the package of INEE tools on 
Conflict Sensitive Education coordinated between 
both Working Groups.

New Secretariat staff includes Lindsey Fraser, Ad-
ministration Officer; Noëmi Gerber, Program  
Assistant—Working Group on Education and  
Fragility; Jane Kimbwarata, Deputy Coordinator—
Pan-African Knowledge Hub; Arianna Sloat, Pro-
gram Assistant—Minimum Standards and Network 
Tools; and Maria Lucia Uribe Torres, Deputy Co-
ordinator —Education and Fragility. Kerstin Tebbe 
rejoined INEE as Coordinator—Pan-African Knowl-
edge Hub. We welcome new and returning staff, 
knowing that they are committed to ensuring safe, 
quality, relevant education for all in crisis settings.

© Stacy Hughes, Da Nang, Viet Nam
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INEE Working Group on Minimum Standards  
and Network Tools

INEE Minimum Standards Assessment

The INEE Minimum Standards: Preparedness, Response, Recovery (INEE 
MS) express a commitment that all individuals—children, youth and adults—
have a right to education. This year, in an effort to better understand aware-
ness around the INEE MS, how they are being used and how they are  
being institutionalized in plans and policies, INEE undertook a large-scale  
assessment of the Handbook.

In particular, the assessment aimed to understand 
the value added of the INEE MS as a tool for advo-
cacy, research, coordination, institutional change 
and program planning and response. The method-
ology included a survey with over 700 respondents, 
key informant interviews and focus groups. Key 
findings included the following:

•	 Conflict is the most frequent context where the 
INEE MS are used (32%), followed by natural 
disasters (24%) and complex emergencies (20%). 

•	 A primary use of the INEE MS is for advocacy. 
Respondents have used the tool to advocate with 
donors, governments and even amongst educa-
tion partners for quality education programs.

•	 The INEE MS are often used as a tool for project 
planning, monitoring and evaluation, proposal 
development, and training/capacity building. 

•	 Respondents reported using the INEE MS in 110 
different countries and territories.

The Working Group on Minimum Standards and 
Network Tools convened a panel at the 2012 
Comparative and International Education Society 
(CIES) conference to discuss the outcomes of the 

Minimum Standards Assessment. In-depth analy-
ses of the INEE MS survey data have been written 
on the following five topics: IASC Education Cluster 
affiliated respondents, Pakistan based respondents,  
Respondents’ use of the INEE Minimum Standards 
in conflict settings, Non-INEE member respondents, 
Respondents’ use of the INEE Minimum Standards 
in natural disaster settings.

New 2013–2015 WG on Minimum Stan-
dards and Network Tools Strategic Plan
The INEE Working Group on Minimum Standards 
and Network Tools developed and adopted a new 
2013–2015 Strategic Plan. This plan reaffirms 

http://www.ineesite.org/en/resources/iasc-education-cluster-affiliated-respondents
http://www.ineesite.org/en/resources/iasc-education-cluster-affiliated-respondents
http://www.ineesite.org/uploads/files/resources/MS_Assessment_Survey_Country_Analysis-_Pakistan_Orazio.pdf
http://www.ineesite.org/uploads/files/resources/INEE_MS_Conflict_Assessment_FINAL.pdf
http://www.ineesite.org/uploads/files/resources/INEE_MS_Conflict_Assessment_FINAL.pdf
http://www.ineesite.org/uploads/files/resources/Non-INEE_Members_Assessment_FINAL.pdf
http://www.ineesite.org/uploads/files/resources/Assessment_natural_disasters_final.pdf
http://www.ineesite.org/uploads/files/resources/Assessment_natural_disasters_final.pdf
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the WG’s overarching goal to enable quality, safe, 
and relevant education for all in crisis, crisis-prone 
and development contexts and provides a guiding 
framework for the priorities, inititiatives and work-
planning around the INEE MS and other network 
tools. The Strategic Plan emphasizes the following 
principles: (1) A focus on all phases of emergency 
response from prevention and preparedness through 
to recovery; (2) A committment to working more 
closely at the country level to foster long-term and 
substantive use of the INEE MS; (3) A focus on 
conflict-sensitive approaches to education; (4) En-
gagement with the Inter-Agency Standing Commit-
tee (IASC) Education Cluster at the global level on 
advocacy and policy issues and at the country level 
on promotion and application of the tools; (5) Em-
ploying innovation and technology to advance the 
application of the INEE MS and other network tools.

INEE Minimum Standards  
Contextualization
This year, INEE and its partners supported the 
contextualization of the INEE Minimum Standards 
in South Sudan. The South Sudan Standards for 
Education in Emergencies were approved, en-
dorsed and promoted by the South Sudan Ministry 
of Education. For more information and guidance on 
how to contextualize the INEE MS visit: http://www.
ineesite.org/en/minimum-standards/contextualization.

Participants from the Minimum Standards for Education in 
Emergency contextualization workshop in Juba, South Sudan 
8 March 2012.

Photo: Cynthia Koons

INEE Minimum Standards Trainings and 
Capacity Development
In 2012, the INEE Secretariat supported over 11 
Minimum Standards trainings and workshops 
around the world, including workshops with Educa-
tion Clusters in Kenya, Somalia, Ethiopia and South 
Sudan. Additional trainings were conducted at the 
University of Nairobi, the Dadaab camp in Ke-
nya, Canadian International Development Agency 
(CIDA), University of Toronto, Training of Train-
ers–Indonesia, Columbia University, and Educa-
tion Cluster Coordinator training. INEE Minimum 
Standards trainings have, additionally, been orga-
nized by INEE Members including workshops held 
in Norway, Fiji, Turkey, Libya and Egypt.

To support education in emergencies training and 
capacity building initiatives, INEE developed four 
additional training modules in collaboration with the 
Education Cluster as part of the INEE-Education 
Cluster Training Package on Human Rights and 
Accountability, Inclusive Education, Adolescents 
and Youth Programming and Gender-Responsive 
Education.

INEE Guidance Note on Conflict  
Sensitive Education
The INEE Guidance Note on Conflict Sensitive Edu-
cation was developed in 2012 to provide a reference 
tool for conflict-sensitive education strategies and 
resources for education practitioners and policy 
makers working in conflict-affected and fragile  

http://www.ineesite.org/uploads/files/resources/South_Sudan_Minimum_Standards_4th_copy.pdf
http://www.ineesite.org/uploads/files/resources/South_Sudan_Minimum_Standards_4th_copy.pdf
http://www.ineesite.org/en/minimum-standards/contextualization
http://www.ineesite.org/en/minimum-standards/contextualization
http://toolkit.ineesite.org/toolkit/Toolkit.php?PostID=1129
http://toolkit.ineesite.org/toolkit/Toolkit.php%3FPostID%3D1129
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/Module%2014%20-%20Human%20Rights%20and%20Accountability.zip
file:http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/Module%252014%2520-%2520Human%2520Rights%2520and%2520Accountability.zip
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/Module%2015%20-%20Inclusive%20Education.zip
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/EiE%20Training%20Module%2017%20Youth%20Zip%20File.zip
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/EiE%20Training%20Module%2017%20Youth%20Zip%20File.zip
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/Module%2016%20GENDER_English.zip
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/Module%2016%20GENDER_English.zip
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1150/INEE_GN_on_Conflict_Sensitive_Education%5B1%5D.pdf#page=1
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1150/INEE_GN_on_Conflict_Sensitive_Education%255B1%255D.pdf%23page%3D1
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contexts. Building upon the INEE Minimum Stan-
dards, the Guidance Note offers more explicit infor-
mation on conflict-sensitive education design and 
delivery at all levels and in all types and phases of 
conflict. This Guidance Note was developed in con-
junction with two additional INEE tools to support 
conflict-sensitive education (see page 10). Together 
these tools form the INEE Conflict Sensitive Educa-
tion Pack. For more information on the Guidance 
Note and accompanying tools visit: http://toolkit.
ineesite.org/toolkit/Toolkit.php?PostID=1148

INEE Network Tools
Over the course of 2012, INEE distributed over 
6,600 hard copies of network tools. These materials 
were distributed to 35 countries in five languages: 
English, French, Arabic, Spanish and Portuguese.

INEE Toolkit
The Working Group on Minimum Standards and 
Network Tools launched the INEE Toolkit on Janu-
ary 13, 2011 as a resource to aid educationalists, 
humanitarian workers and government officials 
working in education in emergency and crisis 

settings through to recovery. In 2012, the Toolkit 
received 10,585 unique visitors who collectively 
accessed the Toolkit 15,869 times. The Toolkit 
was accessed from 178 countries, with the ma-
jority coming from the United States, the United 
Kingdom, India, Kenya, Pakistan, Canada, France, 
Ethiopia, the Philippines and Switzerland. Since 
2011, document downloads more than doubled 
with over 3,300 document downloads in 2012.

For more information on the INEE Working Group 
on Minimum Standards and Network Tools, contact 
minimumstandards@ineesite.org.

Participants from the Ministry of Education (left) and UNICEF 
(right) review the contextualized standards. Juba, South Sudan 
March 2012

Photo: Cynthia Koons

Participants from the Ministry of Education, local NGOs,  
INEE and UNICEF discuss the Education Policy standards. 
Juba, South Sudan March 2012

Photo: Cynthia Koons

http://toolkit.ineesite.org/toolkit/Toolkit.php%3FPostID%3D1148
http://toolkit.ineesite.org/toolkit/Toolkit.php%3FPostID%3D1148
http://toolkit.ineesite.org/toolkit/Home.php
mailto:minimumstandards%40ineesite.org?subject=
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INEE Working Group on Education and Fragility

INEE’s second Working Group on Education and Fragility began its two-
year mandate in October 2011, after the first Working Group completed its 
mandate in the spring of 2011. The Working Group consists of representa-
tives from 26 organizations, and three expert resource persons. The Working 
Group’s goal is to contribute to crisis-sensitive education in fragile and con-
flict-affected contexts through inter-agency collaboration at global, regional 
and country levels.

In order to achieve this, the Working Group has two 
objectives which build on the evidence base that 
the first Working Group produced. These are:

•	 Facilitate a learning space for dialogue and  
information sharing on education’s role in state- 
and peace-building;

•	 Promote conflict-sensitive approaches to  
education in fragile contexts to influence  
decision-makers at all levels.

Below are highlights from the Working Group’s 
activities in 2012.

INEE Policy Dialogue Forum on Educa-
tion and Peace, October 2012
On 4–6 October 2012, the INEE Working Group on 
Education and Fragility, in close collaboration with 
UNICEF in the Democratic Republic of the Congo 
(DRC), the Association for the Development of 
Education in Africa (ADEA) and the United States 
Agency for International Development (USAID), 
under the leadership of the Congolese Ministry of 
Primary, Secondary and Professional Education, 
organized a Policy Dialogue Forum on Education 
and Peace in Kinshasa, DRC.

The overall purpose of the Policy Dialogue Forum 
was to identify national education strategies and 
policies that are conflict-sensitive and that can 
contribute to peace-building processes in line with 
national priorities. The Policy Dialogue aimed to 
facilitate inter-sectoral responses to address conflict 
drivers in the DRC.

The Policy Dialogue Forum brought together about 
55 participants, including representatives from the 
Ministry of Primary, Secondary and Professional Ed-
ucation from 6 different provinces; representatives 
from several ministries, members of the Financial 
and Technical Group; International and local NGOs; 
representatives from the Parents and Teachers 

© Stacy Hughes, Amman, Jordan
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Associations and of the Education Service Provider 
Networks, and journalists. The Policy Dialogue 
Forum allowed participants to engage in a compre-
hensive dialogue about the links of education with 
other sectors, its role in the prevention of conflicts 
and also in the exacerbation of violence. 

By the end of the meeting, the following outputs 
were achieved: 

1. A framework for a policy dialogue including all 
key stakeholders was established and opportuni-
ties for amendments of national policy directives 
for education were identified;

2. Concrete strategies in line with national priorities 
were identified and will be integrated into the 
UNICEF Peace-building program design and the 
ADEA Peace Education Inter-Country Quality 
Node program;

3. Management, financing, monitoring and evalu-
ation strategies were reviewed with the aim of 
making them more holistic, sector wide and 
sensitive to conflict issues;

4. Key recommendations and a road map were 
formulated and adopted for the development  
of a National Education for Peace Program.

The report of the Policy Dialogue Forum is available 
in English and French.

Feedback to Global Partnerships  
for Education’s (GPE) Guidelines for  
Transitional Education Sector Plan 
Preparation 
The Working Group on Education and Fragility 
provided substantial feedback and recommenda-
tions to the GPE Draft Guidelines for Transitional 
Education Sector Plan preparation to ensure that is-
sues related to conflict and fragility were sufficiently 
addressed. In particular, it was recommended to 
include conflict-sensitivity throughout the guidelines 
and ensure that education sector plans are guided 
by a conflict analysis. 

Tertiary Education Programs in Conflict 
Transformation and Peacebuilding
To date, little information exists on training programs 
for teachers and education workers in conflict 
transformation and peace building, even though 
training of teachers in topics related to conflict, 
peace, non-violent alternatives, reconciliation, 
conflict resolution and transformation is key in the 
successful delivery of conflict-sensitive education 
curricula. Thus, the Working Group commissioned 
this research, which was conducted in partnership 
with the University of Florence, with the purpose of 
getting a general overview of the types of programs 
available, the content, approach and materials 
used in these programs; and as a point of depar-
ture to identify best practices in teachers’ training 
programs in this area. The resulting database on 
training programs, and the consequent report are 
available on the INEE website, and are intended 
to serve as an advocacy tool to influence decision 
makers–including those who determine what the 
higher education sector’s offerings are for educa-
tors–on what should be the training and academic 
requirements of educators and what kind of teach-
ing materials are needed to contribute to peace 
building processes in fragile and conflict-affected 
environments.

INEE Conflict Sensitive Education Pack
In late 2012, this Working Group finalized the  
drafts of two tools on conflict-sensitive education. 
These are:

•	 INEE Guiding Principles on Integrating Conflict 
Sensitivity in Education

© Stacy Hughes, Belem, Brazil 

http://www.ineesite.org/uploads/files/resources/Final_Report_-_DRC_Policy_Dialogue_Forum_-_December.pdf
http://www.ineesite.org/uploads/files/resources/Rapport_Final_-_RDC_Forum_Dialogue_Politique_-_Jan_2013_1.pdf
http://ineesite.org/uploads/documents/store/EF_WG_Database.xls
http://ineesite.org/uploads/documents/store/Final_Report_Tertiary_Education_Programs_for_teachers_in_Conflict_Transformation.pdf
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1150/INEE_Guiding_principles_A3_English%5B1%5D.pdf
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1150/INEE_Guiding_principles_A3_English%5B1%5D.pdf
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•	 Reflection Tool for Designing and Implementing 
Conflict Sensitive Education Programs in Conflict-
Affected and Fragile Contexts

The tools are being piloted by Working Group 
members within their organizations. These two 
tools together with the INEE Guidance Note on 
Conflict Sensitive Education form the INEE Conflict 
Sensitive Education Pack. A half-day High Level 
Symposium entitled “Conflict-sensitive Education: 
Why and How” on 8 April 2013 at UNESCO, Paris, 
will see the launch of the INEE Conflict Sensi-
tive Education Pack as a harmonized framework 
developed by the Working Groups to introduce 
conflict sensitivity in education policies, programs 
and investment. The symposium will bring together 
some 100 to 150 high-level participants represent-
ing ministries of education and other government 
bodies, intergovernmental and non-governmental 
organizations, UN agencies, bilateral development 
organizations, the private sector, civil society orga-
nizations, as well as leading national and interna-
tional agencies promoting education in emergency 
and fragile contexts. It is expected that by the end 
of the symposium, participants will endorse this 
framework.

Education and Fragility Newsletter
The INEE Education and Fragility Newsletter was 
launched in May 2012, and reaches over 6,000 
INEE members on a monthly basis. It contains the 
latest resources and details of upcoming events 
related to education, peace building and fragility, as 
well as information about programs that INEE mem-
ber organizations are developing, and updates and 
information from the Working Group. The newsletter 
has helped to increase the profile of education and 
fragility and the INEE Working Group on Education 
and Fragility within INEE as a whole.

Education and Fragility Advocacy  
Strategy
In order to promote its evidence base on educa-
tion and fragility, and its recently developed tools on 
conflict-sensitive education, the Working Group has 
developed an advocacy strategy that focuses on the 
promotion of conflict-sensitive education at global, 
regional and national levels. The advocacy strategy 
will be discussed and endorsed by members during 
the Working Group meeting in April 2013.

© Stacy Hughes, Amman, Jordan

http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1150/INEE_Reflection_Tool_English_interactive%5B1%5D.pdf
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1150/INEE_Reflection_Tool_English_interactive%5B1%5D.pdf
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1150/INEE_Reflection_Tool_English_interactive%5B1%5D.pdf
http://www.ineesite.org/en/education-fragility/conflict-sensitive-education-why-and-how
http://www.ineesite.org/en/education-fragility/conflict-sensitive-education-why-and-how
http://toolkit.ineesite.org/toolkit/Toolkit.php%3FPostID%3D1148
http://toolkit.ineesite.org/toolkit/Toolkit.php%3FPostID%3D1148


12 I N E E  A n n u a l  R e p o r t   |   2 0 12› Back to Table of Contents

INEE Working Group on Education Cannot Wait Advocacy

Late in 2012, INEE members called for the formation of a new Working 
Group to move forward the Key Action on education in emergencies within 
the UN Secretary-General’s Global Education First Initiative (GEFI). GEFI was 
launched in September of 2012, preceded by Education Cannot Wait: Call  
to Action, a document that lifts up the three education in emergencies goals 
of GEFI: increasing humanitarian funding; protecting education from attack; 
and ensuring education sector plans include emergency planning.

Using the call to action as its foundation document, 
the INEE Working Group on Education Cannot Wait 
Advocacy held its first meeting by phone in Novem-
ber. The Working Group will have its first in-person 
meeting in March 2013 to develop workplans and 
an overall advocacy strategy to ensure the GEFI/
Call to Action goals are reached.

 

 

 
 

 

EDUCATION CANNOT WAIT:  

PLAN, PRIORITIZE, PROTECT EDUCATION IN CRISIS-AFFECTED CONTEXTS  

 
EDUCATION IN CRISIS-AFFECTED CONTEXTS: 

 Is what parents, children and youth ask for: 

• A good education is top priority in humanitarian crises 

• Education offers a life with dignity and hope  

 Is smart economics: 
• Today’s education provides the foundation for 

tomorrow’s economic recovery and growth  

• Not investing in education severely diminishes 

development outcomes  
• For every $1 spent on crisis prevention (including education), $7 is saved in recovery costs 

• Six days of world military expenditures would fund the Education for All goals 

 Is life-saving and life-sustaining:  

• Children and youth learn how to cope, feel safer in times of crisis, and protect themselves from 

physical dangers and exploitation  

• Education supports other child-focused services (health, protection, nutrition, water, sanitation) 

• Education helps children choose peace over war  

• Providing education helps create peace dividends  

 Is a human right and a moral imperative: 

• Children and youth do not forfeit their right to education during disasters or conflict 

• 28 million girls and boys of primary school age are not in school in countries affected by armed 

conflict • Students, teachers and schools are targeted for attack as a weapon of war, and education facilities 

are used for military purposes, with devastating impacts on learning opportunities 

• Children and youth cannot wait for a future, they need education today 

WE CANNOT WAIT: ADOPT THE 3Ps APPROACH 

PLAN  for prevention, preparedness and response. Education Sector plans must analyse, prepare for, 

respond to, monitor, and budget for potential risks affecting education. They must ensure that 

education is equitable, inclusive and of good quality, and that education continues throughout crises.  

PRIORITIZE  what children, youth, and families affected by crisis want. Increase the education 

share of humanitarian funding from 2% to 4%, to respond to community demands for education during 

crises, and to support our accountability to crisis-affected populations. Elevate education in 

humanitarian response so it receives equal status to other priority sectors.  

PROTECT  children, teachers and education facilities. Protect students, teachers and learning 

facilities from attack. Keep education safe by ensuring strict observance of international law and 

humanitarian standards, and ending the use of schools and universities for military purposes. 

 

EDUCATION CANNOT WAIT: PLAN, PRIORITIZE, AND PROTECT! 

“When I talked to [families] about what 

they wanted most for their children, it was 

not shelter, although they needed it; not 

security, although they required it; not 

food, although they desperately wanted it; 

it was education for their children.” 

Gordon Brown, UN Special Envoy 

WE CANNOT WAIT —  
ADOPT THE 3PS APPROACH
PLAN  for prevention, preparedness and response 
Education Sector plans must 
analyse, prepare for, respond 
to, monitor, and budget 
for potential risks affecting 
education. They must ensure 
that education is equitable, 
inclusive and of good quality, 
and that education continues 
throughout crises. 

PRIORITIZE  what children, youth, and families affected 
by crisis want. Increase the education share of humanitarian 
funding from 2% to 4%, to respond to community 
demands for education during crises, and to support 
our accountability to crisis-affected populations. Elevate 
education in humanitarian response so it receives equal 
status to other priority sectors. 

PROTECT  children, teachers and education facilities. 
Protect students, teachers and learning facilities from 
attack. Keep education safe by ensuring strict observance of 
international law and humanitarian standards, and ending 
the use of schools and universities for military purposes.

The following group of organizations and individuals have 
come together to form the INEE Working Group on Education 
Cannot Wait Advocacy; its goal is to ensure the success of Key 
Action 2 in the UN Global Education First Initiative, Sustain 
education in humanitarian crises, especially conflict. 

Organizational Members
•	 Association for the 

Development of Education in 
Africa (ADEA)

•	 Association pour la 
Réhabilitation des Sinistrés 
(ARS)

•	 Basic Education Coalition
•	 ChildFund International
•	 Education Cluster
•	 Global Coalition to Protect 

Education from Attack
•	 Global Partnership for 

Education
•	 The Integrated Action 

on Resilience and Global 
Sustainability  InAcReGS

•	 Idara-e-Taleem-o-Aagahi 
(ITA)

•	 Mavi Kalem Social Assistance 
and Charity Association

•	 Norwegian Agency for 
Development Cooperation 
(NORAD)

•	 Norwegian Refugee Council
•	 Plan International
•	 Save the Children 
•	 UNESCO-IIEP
•	 UNICEF
•	 World Vision 

Individual Members
•	 Pilar Aguilar
•	 Zuki Karpinska
•	 Peter Hyll-Larsen
•	 Gay Edelman
•	 Margaret Sinclair
•	 Mimi Frankel

For more information or to find out how to  
get involved, please write us at:

 
advocacy@ineesite.org

or
Inter-Agency Network for Education in Emergencies 

c/o International Rescue Committee 
122 East 42nd Street, 14th Floor 

New York City, New York  10168  U.S.

Graphic	design	by	Dragon	Design	•	www.DragonDesign-NJ.comPhoto ©Shehezad Noorani

© Nicole Cappello, CARE, Pakistan 
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INEE–GIZ Pan-African Knowledge Hub

The joint INEE–GIZ Pan-African Knowledge Hub was established in March 
2012 to focus on international funding for education. The Knowledge Hub 
is part of the “German BACKUP Initiative – Education in Africa” (or BACKUP 
Education), a program of GIZ, and is implemented by the Inter-Agency Network 
for Education in Emergencies (INEE). BACKUP Education acts on behalf of 
the German Federal Ministry for Economic Cooperation and Development 
(BMZ). The Knowledge Hub is situated in Nairobi, Kenya, and managed by  
a coordinator and deputy coordinator who sit on the INEE Secretariat.

The goal of the Knowledge Hub is to support 
South–South learning and exchange that facilitates 
improved access to and utilization of international 
funding for education (from the Global Partnership 
for Education (GPE) or other international donor 
alliances). To achieve this goal, the Knowledge Hub 
serves as a platform for sharing knowledge and  
experience on funding, planning and managing  

education among African countries. A further 
priority is a targeted sharing and learning process 
focused on approaches to tackling the technical 
challenges facing education in African countries 
affected by crisis and conflict. In addition, the 
Knowledge Hub provides a link between African 
education stakeholders and the funding modes 
of BACKUP Education, which can quickly provide 
small pools of funds to meet training, consultancy 
or other needs related to the access or utilization  
of international funding.

Pan-African Knowledge Hub Activities
The first phase (preparation and planning) of the 
Knowledge Hub, from March until late June, con-
sisted of a triangulated mapping process by which 
country-level and regional-level contacts, partner-
ships and potential activities were identified to shape 
the further work of the Knowledge Hub. Contact 
was made with a broad range of relevant stakehold-
ers working on education in Africa geographically 
(i.e. contacts from more than 20 African countries), 
functionally (i.e. stakeholders, including policymak-
ers, practitioners, academics, etc.) and institution-
ally (e.g. from ministries of education, UN agencies, 
local and international NGOs, universities, etc.).

© Stacy Hughes, Langa Township, Cape Town 

http://www.ineesite.org/en/pan-african-knowledge-hub
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Mechanisms were initiated for ongoing engagement 
and communication among education stakeholders 
focused on Africa, including the Knowledge Hub e-
newsletter which was developed as an open mecha-
nism for engaging education stakeholders across the 
continent via sharing of news and information about 
country and regional activities on education financ-
ing, planning and management. The e-newsletter 
was launched in mid-June with a first edition, and is 
disseminated monthly through the INEE listserv and 
via the Knowledge Hub web pages.

The Knowledge Hub served on the team planning 
and providing technical and logistics support to the 
organization of a major international workshop of 
the Inter-Country Quality Node (ICQN) on Peace 
Education in December in Naivasha, Kenya. The 
ICQN is a knowledge sharing and collaborative plat-
form initiated by the Association for the Develop-
ment of Education in Africa (ADEA) in 2009. Twelve 
countries participated in the workshop including 
Angola, Botswana, Cote d’Ivoire, DRC, Kenya, Li-
beria, Mozambique, Somalia, South Sudan, Sudan, 
Tanzania, and Uganda. The workshop was orga-
nized in collaboration with the Ministry of Education 
of Kenya and UNESCO. Other partners in atten-
dance included ADEA, the Africa Network Cam-
paign on Education for All (ANCEFA), GPE, UNICEF 
and UNHCR. The purpose of the workshop was to 
reinvigorate and consolidate the ICQN as a col-
laborative mechanism. Major outcomes from the 
workshop include the joint development of an Ac-
tion Plan by the participants for 2013 and beyond, 
and the signing of the 2013 Naivasha Communiqué 
by the Ministers present. A dedicated Secretariat 
will be set up in 2013 to facilitate the ICQN in an 
ongoing manner. 

The Liberian Deputy Minister of Defense signing the Naivasha 
Communiqué at the ICQN Peace Education workshop,  
6 December 2012

Photo: Kerstin Tebbe

In addition, the Knowledge Hub supported 
knowledge sharing through meetings, funded by 
BACKUP Education, of the GPE Constituencies at 
a meeting of Constituency 2 in Abidjan in May and 
a meeting of all three African Constituencies in Sep-
tember in Accra. The Knowledge Hub supported 
knowledge sharing within ANCEFA via their Re-
gional Policy Forum in Dakar and the Sub-regional 
Learning Platforms on GPE processes in Lusaka 
and Togo, respectively, in November, funded by 
BACKUP Education.

Finally, the Knowledge Hub is undertaking a major 
research study on conflict in education sector 
plans. Up to nine education sector plans of Sub-
Saharan African countries are being reviewed for 
elements of conflict sensitivity and peace building. 
The study is being supported by a reference group 
and will be completed in mid-2013.

For more information on the GIZ Pan-African 
Knowledge Hub, contact  
backup-education@giz.de.

http://www.ineesite.org/en/pan-african-knowledge-hub/newsletter
http://www.ineesite.org/en/pan-african-knowledge-hub/newsletter
http://www.ineesite.org/en/pan-african-knowledge-hub/icqn-workshop
http://www.ineesite.org/en/pan-african-knowledge-hub/icqn-workshop
http://www.ineesite.org/en/pan-african-knowledge-hub/icqn-workshop
http://www.ineesite.org/en/resources/report-and-outcomes-of-the-icqn-on-peace-education-workshop/
mailto:backup-education%40giz.de?subject=
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INEE Task Teams

INEE Task Teams allow INEE members to work collectively on specific areas 
of interest, advocating for these key cross-cutting issues and collaboratively 
developing tools and resources to help practitioners provide inclusive,  
quality and safe education for all affected by crisis. To learn more visit the 
INEE website—www.ineesite.org/task-teams

Task Team membership is open to any INEE member. To join a Task Team, 
login to the INEE website and click on the corresponding INEE Group in your 
online member profile.

INEE Adolescents and Youth Task Team
The INEE Adolescents and Youth Task Team (AYTT) 
grew in 2012 to over 150 participating individuals, 
representing more than 100 organizations. In line 
with its 2011–2012 action plan, the AYTT focused 
on advocacy, knowledge management, resources 
for all and inter-agency coordination.

AYTT activities included:

•	 Developing a youth-focused training model as 
part of the Education in Emergencies harmonized 
training package developed by INEE and the 
Global Education Cluster (available here);

•	 Disseminating regular Resource Updates for the 
AYTT membership;

•	 Producing a guidance tool on engagement with 
youth-led organizations in emergency contexts 
(available here);

•	 Hosting a joint INEE-Education Cluster webinar 
on Adolescents and Youth Programming in Crisis 
Contexts (Summary Report here and Video here);

•	 Revising the literature review on Education for 
Crisis-Affected Youth (available here);

•	 Consulting with members to identify knowledge 
gaps and good practices, and to invite members 
to present information about their organizations in 
the regular AYTT Resource Updates;

•	 Providing input to and participating in several 
global initiatives and events focused on  

© Megan McKenna, Women's Commission, Chad

http://www.ineesite.org/task-teams
http://www.ineesite.org/login
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/EiE%20Training%20Module%2017%20Youth%20Zip%20File.zip
http://www.ineesite.org/en/resources/engaging-youth-organizations-in-disaster-relief-efforts
http://www.ineesite.org/uploads/files/resources/INEE_youth_webinar_March_2012,_Summary_Report.pdf
http://www.youtube.com/watch?v=h9wH-Iu2WhU
http://www.ineesite.org/uploads/files/resources/AYTT_LitReview_2012-02-14.pdf


16 I N E E  A n n u a l  R e p o r t   |   2 0 12› Back to Table of Contents

adolescents and youth, including the Inter-Agen-
cy Standing Committee (IASC) Global Education 
Cluster Working Group, the UN Secretary-Gen-
eral Education First Initiative, the United Nations 
Group on Youth (UN PBSO) and the UNESCO/
IIEP Policy Forum on “Planning for Youth Engage-
ment” in October 2012 in Paris.

The AYTT was represented by the following Co-
Conveners: Nicolas Servas, Finn Church Aid (FCA); 
Anna Seeger, Deutsche Gesellschaft für Internatio-
nale Zusammenarbeit (GIZ); Josh Chaffin, Women’s 
Refugee Commission (WRC); Catherine Gladwell, 
Refugee Support Network (RSN); and Barbara 
Zeus, Refugee Education Trust (RET). The AYTT 
was also supported in 2012 by Brooke Breazeale, 
Sagal Abdulle, and Joshua Eshuchi.

More information about the AYTT, its activities and 
past copies of its regular email bulletins are avail-
able on the INEE website: www.ineesite.org/youth.

INEE Early Childhood Development  
Task Team
The INEE Early Childhood Development Task Team 
(ECDTT) remained actively engaged as a working 
group in the Consultative Group on Early Child-
hood Care and Development. Through this working 
group, funding was obtained for several activities, 
including:

•	 leading a panel on ECD in Emergencies pre-
sented at the Association of Childhood Education 
International Global Summit in March 2012;

•	 working with UNICEF on the development and 
publication of a guidance note on integrating ECD 
into Nutrition Programs in Emergencies (signed 
on by several agencies including WHO);

•	 producing a video lecture in collaboration with  
the Child Protection in Crisis (CPC) Learning  
Network on ECD in Emergencies presented  
by Dr. Lynne Jones;

© Stacy Hughes, Mombasa, Kenya

http://www.ineesite.org/youth
http://www.ecdgroup.com/
http://www.ecdgroup.com/
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•	 developing a Summary of the Research Report 
on the Use of ECD Kits in Emergencies;

•	 working with the International Network on Peace-
building with Young Children on the development 
of a master’s program at the University of Ulster 
and coursework on ECD and Peace building, 
including soliciting scholarship candidates for the 
first class;

•	 publishing and disseminating Noteworthy Practic-
es: Early Childhood Development in Emergencies 
– a compilation of noteworthy practices devel-
oped after a call for nominations to the Task Team 
Members and vetting by an expert group.

The ECDTT was convened by Mary Moran, Child-
Fund International, and Vijaya Singh, UNICEF. More 
information about the ECDTT and its activities is 
available on the INEE website: www.ineesite.org/
early-childhood. 

INEE Gender Task Team
In 2012, the Gender Task Team (GTT) continued 
its work of connecting practitioners and scholars, 
providing relevant, accessible tools and resources, 
and soliciting the expertise and experience of its 
members in new and ongoing projects. Activities 
included:

•	 Assisting in the distribution and application of the 
INEE Pocket Guide to Gender by the Norwegian 
Refugee Council (INEE organizational partner) in 
15 countries;

•	 Providing input to the gender module of the Edu-
cation in Emergencies harmonized training pack-
age developed by INEE and the Global Education 
Cluster (available here);

•	 Conducting a webinar on Gender-Responsive 
Programming in Education in Emergencies and 
Post-Crises Recovery in order to share experi-
ences from several field-based Education Cluster 
Coordinators (Videos Part 1, Part 2);

•	 Collaborating with the INEE Working Group on 
Education and Fragility to review a survey of train-
ing programs for teachers on conflict transforma-
tion and peace building;

•	 Beginning a review and revision of the INEE Pock-
et Guide to Gender, including collecting input and 
feedback from INEE members worldwide;

•	 Collaborating with the Education Cluster on 
a Gender Scan to better understand existing 
knowledge and perceived support in gender in 
EiE, and to gauge perceived accessibility and 
uses of existing gender-focused EiE resources.

The GTT was co-convened throughout 2012 by 
Betsey Archambault, University of Nova Gorica; Je-
sica Colombo, GenderConsult; and Sarah Chakrin, 
Niños de Guatemala-DevEd. More information 
about the GTT and its activities is available on the 
INEE website: www.ineesite.org/task-teams/gender.

INEE Inclusive Education Task Team
The INEE Inclusive Education Task Team (IETT) had 
a change of leadership in 2012, with Helen Pin-
nock, Save the Children UK, handing the convener 

© Stacy Hughes, Peace Boat, Japan 

www.ineesite.org/early-childhood
www.ineesite.org/early-childhood
http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/Module%2016%20GENDER_English.zip
http://www.youtube.com/watch?v=GgGOa3jGc9c
http://www.youtube.com/watch?v=gqXECD7JK8o
http://www.ineesite.org/task-teams/gender


18 I N E E  A n n u a l  R e p o r t   |   2 0 12› Back to Table of Contents

role to Ingrid Lewis, Enabling Education Network 
(EENET), and Charlotte Balfour-Poole, Save the 
Children UK, at mid-year. As the IETT produced 
a significant amount of outputs in previous years 
(booklets, poster, and online training module), 2012 
was a quiet year, with no significant tasks being un-
dertaken. A new workplan was developed for 2013, 
based on the interests and priorities of the newly 
expanded membership.

More information about the IETT and its activities is 
available on the INEE website: www.ineesite.org/
inclusive-education. 

INEE Quality Education Task Team
The INEE Task Team on Quality Education for 
Prevention, Preparedness, Response and Recovery 
(QETT) was officially launched on World Literacy 
Day, September 8, 2011. The overall aim of this 
Task Team is to improve the quality of teaching and 
learning for prevention, preparedness, response 
and recovery, through the collaborative efforts of  
its members.

The QETT grew from an initial 40 members to 283 
in 2012, representing the increased interest in 
this thematic topic for education in emergencies. 
In 2012, the major activities for the QETT 2012 
included participation in the 2012 CIES and BAICE 
research conferences, as well as the review of 
quality education standards for UNESCO. Members 
were provided with periodic email updates through-
out the year, and, in an effort to strengthen the work 
of this task team, an additional co-convener was 
brought on board.

The QETT was co-convened throughout 2012 by 
Dean Brooks, Norwegian Refugee Council; Vidur 
Chopra, EdD, Harvard University; and Jessica 
Hjarrand, UNESCO Iraq. More information about 
the QETT and its activities is available on the INEE 
website: www.ineesite.org/quality.

© Stacy Hughes, Xela, Guatemala

http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1129/Module%2015%20-%20Inclusive%20Education.zip
www.ineesite.org/inclusive-education
www.ineesite.org/inclusive-education
http://www.ineesite.org/task-teams/quality-education
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INEE Language Communities

2012 was a busy year for all four INEE Language Communities, with an enor-
mous amount of work done to translate and produce INEE communications, 
and to provide a range of services to INEE’s Arabic-, French-, Portuguese-, 
and Spanish-speaking members. One of the most ambitious efforts of the 
year was the development of the new INEE website (www.ineesite.org), 
which launched in December. Thanks in large part to the efforts of the  
Language Communities, the new website contains rich content and is fully 
navigable in all five of INEE’s principal languages.

Highlights of the activities of each Language Community are listed below, 
with more information available on the INEE website.

Arabic Language Community
The INEE Arabic Language Community (ALC) grew 
to nearly 500 members in 2012, demonstrating 
the growing importance of education in emergen-
cies issues in the Middle East and North Africa. 
Throughout the year, the ALC Facilitator assisted 
many INEE members with information and commu-
nication requests, including providing instructions 
on how to become a member and how to access 
and share resources on the INEE website.

As part of the project to redesign the main INEE 
website, which was launched in December, a dozen 
ALC member volunteers from five countries pro-
vided translation support for content to populate 
the new multi-lingual site. Increasing the amount 
and quality of Arabic content on the INEE website 
and making the site fully navigable in Arabic were 
innovations that are hoped to make it easier for 
Arabic speakers to access the tools and informa-
tion they need, and to better participate in the 
overall network.

During the year, the ALC Facilitator collated and 
disseminated monthly Resource Updates, which 
provided members with tools, resources and news 
stories in Arabic, and also served to update the 
membership on the work of other INEE members. 
2012 also saw an increase in ALC member-to-
member communications with the use of LinkedIn 
discussions in Arabic, and with the organization 
of INEE Meet-Up events in many Arabic-speaking 
locations, including Lebanon, Egypt, Jordan, Mo-
rocco and Palestine.

Late in the year, the ALC Facilitator played an active 
role in four UNESCO education workshops that 
took place in Egypt and Libya. In addition to these 
workshops which targeted Ministry of Education 
officials in the two countries, the ALC facilitator 
assisted during two training events on the INEE 
Minimum Standards for Ministry of Education staff 
in Lebanon. An estimated 500 INEE resources in 
Arabic were distributed during these events and 
throughout the year.

http://www.ineesite.org
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To find out more about the Arabic Language Com-
munity, please visit the INEE website–www.ineesite.
org/arabic. Language Community membership 
is open to all INEE members. To join a Language 
Community, click on the corresponding INEE Group 
in your online member profile.

French Language Community
The French Language Community (FLC) continued 
in 2012 as INEE’s largest Language Community 
with over 1,000 members. With the assistance and 
support of the FLC Facilitator, FLC members en-
gaged in a wide variety of activities throughout the 
year, a few highlights of which are listed below. 

•	 The production of monthly resource update 
emails, which provided INEE members with 
French-language tools, resources, publications 
and other materials, and worked as a platform 
for sharing the work and best practices of INEE 
members around the world.

•	 In the lead-up to the launch of the new INEE 
website in December 2012, the FLC Facilitator 
and a handful of volunteers spent several months 
translating and generating French-language 
content.

•	 Participation and support to the ICQN Workshop 
on Peace Education in Naivasha, Kenya in  
December.

•	 The translation and technical review of dozens 
of documents and publications, including INEE 
advocacy statements, case studies on the INEE 
Minimum Standards, and the Center for Universal 
Education’s “Policy Guide. A Global Compact on 
Learning: Taking Action on Education in Develop-
ing Countries.”

•	 FLC members were highly active in the two INEE 
Global Meet-Up events in 2012, with more than 
20 Meet-Ups being hosted by volunteers in Fran-
cophone countries.

To find out more about the French Language Com-
munity, please visit the INEE website–www.ineesite.
org/francais. Language Community membership 
is open to all INEE members. To join a Language 

Community, click on the corresponding INEE Group 
in your online member profile.

Portuguese Language Community
In March of 2012, INEE hired, for the first time, a 
Facilitator for the INEE Portuguese Language Com-
munity (PLC). Like the volunteer INEE members 
who managed PLC activities prior to this hire, the 
Facilitator continued to work closely with the Unit 
for Education and Development Studies (GEED) at 
the School of Education of Viana do Castelo Poly-
technic Institute and the Center for African Studies 
at the University of Porto, both in Portugal. This 
informal partnership is managed through regular 
meetings and consultations. Overall, the introduc-
tion of a dedicated PLC Facilitator greatly increased 
the communication between PLC members (more 
than 200 in 2012) and heightened awareness about 
INEE and the importance of education in emergen-
cies in Lusophone countries.

Throughout 2012, the PLC Facilitator shared 
information with INEE members through monthly 
resource updates that included tools, resources, 
publications and news about quality education 
practices in Portuguese-speaking countries. Addi-
tional communications included Portuguese transla-
tions of the Pan-African Knowledge Hub e-news-
letter and dozens of other INEE messages. Finally, 
several months of translation work and the genera-
tion of Portuguese-language content contributed to 
the new multi-lingual INEE website, which launched 
in December 2012.

PLC representatives attended the South-South 
Lusophone Countries Cooperation Program Meet-
ing in Praia, Cape Verde in October, as well as the 
ICQN Workshop on Peace Education in Naivasha, 
Kenya in December. As part of the larger INEE 
Global Meet-Up event in October, Meet-Ups were 
organized in Portugal, Mozambique, and Timor-
Leste. The Meet-Ups did not draw great numbers, 
but the mechanisms were put in place to increase 
participation in these countries for future Meet-Ups.

More than 100 copies of the INEE Minimum Stan-
dards handbook in Portuguese were distributed in 

http://www.ineesite.org/arabic
http://www.ineesite.org/arabic
http://www.ineesite.org/francais
http://www.ineesite.org/francais
http://internacional.ipvc.pt/pt/node/12
http://internacional.ipvc.pt/pt/node/12
http://www.africanos.eu/ceaup/
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2012 to partners and government counterparts in 
Cape Verde, Guinea Bissau, Angola, Mozambique, 
Brazil, and Portugual.

To find out more about the Portuguese Language 
Community, please visit the INEE website–www.
ineesite.org/portugues. Language Community 
membership is open to all INEE members. To join a 
Language Community, click on the corresponding 
INEE Group in your online member profile.

Spanish Language Community
During 2012, the INEE Spanish Language Com-
munity (SLC) actively participated in a wide variety 
of events and fora throughout the Latin America 
and Caribbean region. Through the SLC Facilitator, 
INEE played a key role in several regional initiatives 
related to disaster risk reduction (DRR) and emer-
gency response in the education sector, includ-
ing representing INEE at the first meeting of the 
Regional Education Cluster in April 2012. INEE con-
tinues to participate in the bi-monthly meetings of 
the Regional Education Cluster, which is a coalition 
of humanitarian actors in the region coordinated 
by the Office for the Coordination of Humanitarian 
Affairs (OCHA) Regional office under the auspices 
of the Regional Humanitarian Coordination Platform 
(RED-LAC).

Meanwhile, SLC members facilitated dozens of 
trainings, including the Regional Education in 
Emergencies Training organized by UNICEF, Save 
the Children, and INEE in Quito, Ecuador in May 
2012, and others represented INEE in the Plan 
International and UNICEF project to draft a position 
document linking ECD and DRR. The SLC Facilita-
tor also assisted in the organization of education 
sessions during the Regional Platform on Disaster 
Risk Reduction held in Santiago, Chile in November 
2012, and represented all regional groups during 
the education panel of this conference.

INEE provided support to Plan International and 
UNICEF Regional Offices to include the INEE Mini-
mum Standards and other tools in a large Disaster 
Preparedness ECHO (DIPECHO) Regional Project 

proposal. The project, which has been approved, 
will develop DRR activities in the education sector 
of Central American countries, focusing on Guate-
mala, Honduras, El Salvador and Nicaragua. The 
project includes the printing of 5,000 copies of the 
INEE Minimum Standards handbook and at least 
five trainings on education in emergencies in the 
project countries.

In 2012, INEE renewed its collaboration agreement 
with CRID (Regional Disaster Information Center for 
Latin American and the Caribbean), the organiza-
tion that manages the DRR in education sector 
portal. Together, CRID and INEE produce monthly 
resource updates that are shared with subscribers 
from both entities.

To find out more about the Spanish Language 
Community, please visit the INEE website–www.
ineesite.org/espanol. Language Community mem-
bership is open to all INEE members. To join a 
Language Community, click on the corresponding 
INEE Group in your online member profile.

© Stacy Hughes, Triunfo, Guatemala

http://www.ineesite.org/portugues
http://www.ineesite.org/portugues
http://www.ineesite.org/en/resources/construyendo-bases-fuertes-guia-programatica-para-la-articulacion-del-desar
http://www.ineesite.org/en/resources/construyendo-bases-fuertes-guia-programatica-para-la-articulacion-del-desar
http://cridlac.org/
http://educacionygestiondelriesgo.cridlac.org/
http://educacionygestiondelriesgo.cridlac.org/
http://www.ineesite.org/espanol
http://www.ineesite.org/espanol
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INEE Membership

2012 was INEE’s fastest growing year ever, with 1,891 new members joining 
the network during the 12-month period. This represented a growth in mem-
bership of 26%, bringing the total number of INEE members to over 9,000.

INEE members live and work in 170 countries and 
speak more than 50 noted languages. While the 
United States, Pakistan, and the United Kingdom 
are still the most common INEE countries of resi-
dence, increased membership numbers were seen 
across the globe, with Afghanistan, Egypt, Indone-
sia, and the Philippines joining others in the top 25 
most represented countries in 2012.

With the launch of the new INEE website and up-
dated member database in December 2012, a wide 
appeal was made to all INEE members to update 
their online profiles. This concerted effort, which 
will run through the first half of 2013, will not only 
improve the quality of exchange between members, 
but will also increase the accuracy of the data the 
network has about its members.

Global Meet-Ups
One of the most popular INEE innovations in recent 
years is the INEE Global Meet-Up. INEE Meet-Ups 
are informal face-to-face gatherings in all corners 
of the globe, where INEE members and others can 
network, share experiences, and discuss relevant 
topics. Meet-Ups provide an opportunity for ad-
vocacy and awareness-raising among members, 
government counterparts, and partners, including 
those outside of the education sector. To find out 
more about INEE Meet-Ups, visit the INEE website 
– www.ineesite.org/global-meet-up

Following the success of the inaugural Meet-Up 
in 2011, two more Meet-Ups were held in 2012. 
The February 2012 Meet-Ups took place in 29 

Happy participants at the October 2012 Meet-Up in  
Addis Ababa.

Photo : Yael Shapira

http://www.ineesite.org/global-meet-up
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INEE member, Landon Newby, sad to be all alone at the Meet-
Up in Montreal, February 2012. Join him next time!

Photo : Landon Newby

locations, while the October 2012 Meet-Ups were 
organized in an astonishing 87 locations, from Af-
ghanistan to Zambia. Although informal by nature, 
the October Meet-Ups purposefully coincided with 
the launch of the UN Secretary-General’s Global Ini-
tiative on Education –“Education First”, and fed into 
UNESCO-IIEP’s Policy Forum on Engaging Youth 
in Planning Education for Social Transformation 
that took place in Paris in October. The feedback 
from the Meet-Ups has been extremely positive, 
ensuring that the bi-annual event will continue in the 
years ahead.

Top 25 INEE Member Countries of Residence

 Country Of Residence Members Percentage
1 United States of America 1690 18.78%
2 Pakistan 468 5.20%
3 United Kingdom 449 4.99%
4 Kenya 338 3.76%
5 Canada 257 2.86%
6 France 169 1.88%
7 India 161 1.79%
8 Uganda 146 1.62%
9 Congo, Dem. Rep. of the 127 1.41%
10 Cote D'Ivoire 113 1.26%
11 Italy 113 1.26%
12 Switzerland 108 1.20%
13 Afghanistan 104 1.16%
14 Australia 103 1.14%
15 Netherlands 97 1.08%
16 Nigeria 94 1.04%
17 Egypt 88 0.98%
18 Norway 85 0.94%
19 Jordan 84 0.93%
20 Indonesia 81 0.90%
21 Sudan 80 0.89%
22 Sri Lanka 80 0.89%
23 Philippines 75 0.83%
24 Germany 75 0.83%
25 Ethiopia 74 0.82%

INEE Membership by Country in 2012

Number of Members
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INEE 
Membership 

9,000 members and 
dozens of 

institutional partners

INEE Structure

Steering Group

Task Teams
Language  

Communities

Working GroupsSecretariat Staff

Members are INEE’s biggest asset—INEE is for and by our members, and our members work with and 
for the network in various forms. Members participate as both individual members and as agencies 
through individual representatives.  INEE’s network structure is premised on multiple nodes that facili-
tate collaboration and participation at global, regional and local levels among members and stakehold-
ers. Structures are designed to foster horizontal communication and action within the network mem-
bership and the broader Education in Emergencies community.
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Communications

2012 brought a world of change in INEE communications, as the INEE  
website underwent a complete upgrade and redesign. At the same time, 
INEE ramped up its use of social media channels to complement its email 
communications and Blog in order to reach new and expanded audiences.

Website
The project to redesign the INEE website (www.
ineesite.org), which ran nearly the whole length of 
2012, was launched with the simple aim to in-
crease the accessibility of education in emergencies 
resources and provide a state-of-the-art means for 
communicating with and between all INEE mem-
bers in five principal languages.

While the goals were simple, the work to improve 
the website was a complex process. In tandem 
with an upgrade to the website’s underlying content 

management system, INEE completely overhauled 
the ‘look and feel’, as well as all of the content 
and many of the functionalities of the website. The 
project included a re-working of the information 
architecture, taxonomy and categorization of all site 
elements and resources, as well as modifications 
to the navigation schemes, search functionality and 
multi-lingual content management system. Design 
work was done to update the look of the site, while 
ensuring consistency through the use of standard 
branding guidelines. New functionalities, based on 
member feedback, were also added including dis-
cussion forums, interactive maps and information 
feeds for news and jobs.

To ensure that the new website was accessible to 
as many people as possible, the INEE Secretariat 
team and Language Community Facilitators, along 
with many volunteers, spent several months trans-
lating and producing content in English, Arabic, 
French, Portuguese, and Spanish. Not only does 
the new site contain vastly more language-specific 
content than the old site, it is also completely navi-
gable in all five languages. 

The new website was officially launched on 05 
December 2012, and it continues to be monitored, 
updated and improved on a daily basis. Specific 
acknowledgements for support of the INEE web-
site redesign project are due to the Open Society 
Foundations (OSF) and USAID for financial support, 

http://www.ineesite.org
http://www.ineesite.org
http://www.opensocietyfoundations.org/
http://www.opensocietyfoundations.org/
http://www.usaid.gov/


26 I N E E  A n n u a l  R e p o r t   |   2 0 12› Back to Table of Contents

to Creatrix for the design work, and to Surprise 
Highway for web development. The INEE Secretar-
iat staff and Language Community Facilitators were 
also assisted by dozens of members who trans-
lated content, gave usability feedback and made 
substantive suggestions to improve the website.

INEE Branding
In tandem with the website redesign project, INEE 
upgraded its logo and overall branding package in 
2012. Through a consultative feedback process, 
the INEE logo (see above) got a fresh new look. The 
deliberate decision to make only subtle changes to 
the logo is meant to capitalize on INEE’s existing 
brand recognition, while adding just a touch of color 
and font definition to liven it up.

The text in the logo–formerly “Inter-Agency Network 
for Education in Emergencies”–was modified in all 
five languages to read “An international network for 
education in emergencies.” The choice of the term 
‘international’ in place of ‘inter-agency’ is to bet-
ter reflect the actual nature of the network, where 
many thousands of individual INEE members are 
not affiliated with any particular agencies or or-
ganizations. While the INEE acronym also works 
with this new phrase, the text in the logo is set in  
sentence case so as to indicate that it is just a way 
of phrasing and not an official 
name change for the network.

In addition to the logo rede-
sign, INEE commissioned the 
creation of a series of harmo-
nized graphic icons that are 
used throughout the website 
and other INEE communica-
tions channels. A few examples 
of the icons are included here, 
and the full set is illustrated in 
the INEE branding guidelines.

Social Media
INEE ramped up its use of Facebook, Twitter, and 
LinkedIn in 2012, capitalizing on the popularity of 
these social media channels to reach INEE mem-
bers and non-members alike. All three channels are 
used to complement other INEE communications 
activities. Both Facebook and Twitter also allow for 
easy following and sharing of partner content, so 
followers are kept aware of relevant activities, news, 
jobs, and resources on a real-time basis.

By the end of 2012, INEE had 2,105 Facebook 
followers (nearly double from 2011), 566 Twitter fol-
lowers (up from 251 in 2011), and 350 members in 
its LinkedIn group (a 600% increase from 2011).

To follow INEE on any of its social media channels, 
just click on the icons below.

        

Blog
The INEE Blog (www.ineesite.org/blog) continued to 
develop in 2012, with many partners and members 
taking advantage of the platform to publish and 
comment on topics relevant to the wider commu-
nity. INEE Blog posts are short, accessible pieces 
that highlight ongoing work and current opinions, 
providing an excellent venue for INEE to showcase 
the efforts of smaller organizations and individu-
als to a global audience. Blog posts are regularly 
highlighted in the INEE Bi-weekly Bulletin and on 
social media channels to increase readership and 
engagement. Highlights from the 2012 blog include:

•	 A Game-Changer for Global Education,  
by Brookings

•	 Interview with Mary Kangethe from the Kenyan 
Ministry of Education, by Mary Kangethe

http://www.creatrix.com/
http://surprisehighway.com/
http://surprisehighway.com/
http://www.ineesite.org/uploads/files/resources/2012-07_INEE_IDGuide_FINAL.pdf
http://www.ineesite.org/uploads/files/resources/2012-07_INEE_IDGuide_FINAL.pdf
https://www.facebook.com/pages/Inter-Agency-Network-for-Education-in-Emergencies/283712540167
https://twitter.com/ineetweets/
http://www.linkedin.com/groups/InterAgency-Network-Education-in-Emergencies-3948510?home=&gid=3948510
http://www.ineesite.org/blog
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•	 Post-2015 Global Consultation on Education,  
by UNESCO and UNICEF

•	 Language Matters, by Karina Kleivan

•	 Occupying Schools with Guns and a Hammer,  
by Jake Scobey-Thal

•	 Education Cannot Wait: Education First as a  
platform to achieve the dream, by Chernor Bah

•	 Contextualizing the INEE Minimum Standards,  
by INEE

•	 Interview with Corien Sips of the Dutch Ministry  
of Foreign Affairs, by Corien Sips

•	 Hearing the Voices of “Ordinary” Youth in Fragile 
and Conflict-Affected States, by Lili Cole

•	 …and many more at www.ineesite.org/blog 

Email Communications
INEE emails continue to be a crucial piece of INEE’s 
communications strategy. Many members, es-
pecially those with limited access to the internet, 
depend on the regular messages from INEE for 
information, news, tools and resources on educa-
tion in emergencies. In 2012, INEE sent over 200 
email messages, including bulletins, newsletters, 
job announcements and a host of other news and 
updates in English, Arabic, French, Portuguese  
and Spanish.

Particularly valued by members are the Bi-weekly 
Bulletin, with its handful of easily accessible news, 
resources and publications, and the weekly Jobs 
message, which includes a filtered list of new job 
vacancies in the field of education in emergencies. 
Likewise, the monthly Language Community 
Resource Updates make accessible a plethora of 
non-English content to INEE members with much 
of the content submitted for dissemination by mem-
bers themselves.

2012 saw the introduction of the monthly Pan-
African Knowledge Hub e-newsletter in English, 
French, and Portuguese, which promotes the goal 
of the Knowledge Hub to support South-South 
learning and exchange to facilitate improved access 

to and utilization of international funding mecha-
nisms for education (such as the Global Partner-
ship for Education). The INEE Working Group on 
Education and Fragility also launched a monthly 
newsletter that contains information and resources 
of interest and relevance to those working in educa-
tion in fragile and conflict-affected contexts, as well 
as updates on programs by INEE member agencies 
and activities of the Working Group.

Finally, as part of the website redesign project in 
2012, INEE enhanced individual member control 
of email subscriptions, making it easy to subscribe 
and unsubscribe to any one or more of the 22 
distinct INEE email groups with just the click of a 
button. To receive INEE email communications, join 
the network now, or login to your existing INEE ac-
count, and select the desired email groups in your 
online profile.

© Megan McKenna, Women's Commission, Chad

http://www.ineesite.org/blog
http://www.ineesite.org/join
http://www.ineesite.org/join
http://www.ineesite.org/login
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Financial Overview

INEE expenses are paid through our hosting agencies–the International 
Rescue Committee (IRC) and the Norwegian Refugee Council (NRC); these 
organizations also manage the grants INEE receives. We are grateful for the 
fiscal oversight and management provided by our hosts.

This financial report is unaudited as IRC and NRC 
are subject to audit at the end of their respective 
fiscal year, which are different for each agency. This 
report represents the expenses incurred by INEE 
during calendar year 2012. The value of in-kind 
donations is not included in this report. INEE’s inter-
agency success is in large part due to the in-kind 
contributions from its members, including the time 
and resources that members and their agencies 
contribute to travel and accommodation, material 
production and translations, capacity-building and 
training activities, meeting/workshop support, office 
space for INEE Secretariat staff and much more.

Personnel $ 575,137

Consultant & Professional Fees $ 246,592

Travel $ 146,133

Printing & Design $ 42,392

Communications & Shipping $ 13,015

Supplies & Equipment $ 4,062

Facilities $ 3,244

Other $ 8,150

Indirect Costs $ 99,878

Total Expenses $ 1,138,603

Indirect Costs: 8.8%

Other: 0.7%

Printing & Design: 3.7%

Supplies & Equipment: 0.4%

Communications & Shipping: 1.1%

Facilities: 0.3%

Travel: 12.8%

Consultant & Professional Fees: 21.7%

Personnel: 50.5%
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Donate to INEE!

Help provide quality education in emergencies.

With more than 9,000 members in over 170 countries, INEE serves a diverse 
group of practitioners, students, teachers, UN and NGO workers, government 
officials, and affected populations. Like our members, INEE is committed to 
ensuring all persons their right to quality, safe, and relevant education in emer-
gencies and crisis-prone contexts.

Your tax-deductible gift will help INEE continue to 
provide the necessary resources, tools, and infor-
mation that make learning possible for millions of 
the world’s poorest people.

Give the gift that can never be lost, broken,  
or taken away! Donate now. 
https://www.rescue.org/donate/donate_to_INEE

What your donation could support:

$10 Printing two copies of the INEE Minimum 
Standards

$20 A webinar for 30 teachers on the  
INEE Toolkit

$50 Shipping 20 INEE Pocket Guide to Gender 
to help enhance girls’ education

$75 Translation of the Guidance Notes on 
Teaching and Learning

$100 A Training of Trainers event in the field

https://www.rescue.org/donate/donate_to_INEE
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© Stacy Hughes, Langa Township, Cape Town
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