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FOREWARD 
 

The over decade long crises in North East Nigeria had rendered about 7.1 million people 

(2.3 million girls, 1.9 million boys, 1.6 million women and 1.3 million men) to be in need 

humanitarian assistance. The crisis, which is fundamentally a protection of civilians’ crisis, 

has largely been triggered by an ongoing regionalized armed conflict, characterized by 

massive and widespread abuse against civilians including killings, rape and other sexual 

violence, abduction, child recruitment, burning of homes, pillaging, forced displacement, 

arbitrary detention, and the use of explosive hazards, including in deliberate attacks on 

civilian targets.

The impact of the crisis on the education system has also been severe, leaving generations of 

children without opportunities to learn and even more vulnerable. Since the conflict erupted 

in 2009, 611 teachers have been killed, 19,000 teachers displaced, 910 schools 

damaged or destroyed, and more than 1,500 schools forced to close. As a result, an 

estimated 900,000 children have lost access to learning while 75 per cent of children in 

camps do not attend school. 70 per cent of girls of primary school age are out of school in 

Borno State - the highest percentage in the country. Of those who do attend, 72 per cent are 

unable to read upon completion of primary six, while Borno State has the lowest literacy 

rates at only 35 per cent of female and 46 per cent of male adolescents.

The Nigeria Education in Emergencies Working Group (EiEWG), has over the years worked 

tirelessly to ensure school age conflict affected children have continued equal access to 

quality basic education through the provision of Education in Emergencies across Borno, 

Adamawa and Yobe states. The EIEWG has undertaken the development of 1-year strategic 

plans in the previous years. However, given recent improvements in the security situation, 

and a perceived need to drive forward longer-term solutions for beneficiaries, and local 

stakeholders, this three-year strategic plan was developed to continue delivery of strong EIE 

programming, mainstreaming of learners into formal education, strengthening educators 

and school leaders’ capacities and strengthening local leadership to take full ownership of 

EIE delivery.

The Federal Ministry of Education expresses gratitude to the Nigeria Education in 
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Emergencies Working Group (EiEWG) and its partners for their continued support in 

provision of EIE and the development of this three-year strategy to ensure there is a seamless 

transition from humanitarian to development in the conflict affected region. I also commend 

all other sectors that have contributed to the development of this strategy.

I wish to therefore recommend that all donors, humanitarian and development partners 

supporting in the strengthening of education service delivery in the North East should utilize 

this strategy to ensure the goals of the strategy is achieved.

Arc. Sonny S. T. Echono

Permanent Secretary, Federal Ministry of Education
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NORTH EAST NIGERIA
  

SITUATION OVERVIEW 

In 2019, 7.1 million people (2.3 million girls, 1.9 million boys, 1.6 million women and 1.3 

million men) needed humanitarian assistance in North East Nigeria as a result of a crisis 

that is now in its tenth year. The crisis, which is fundamentally a protection of civilians crisis, 

has largely been triggered by an ongoing regionalized armed conflict, characterized by 

massive and widespread abuse against civilians including killings, rape and other sexual 

violence, abduction, child recruitment, burning of homes, pillaging, forced displacement, 

arbitrary detention, and the use of explosive hazards, including in deliberate attacks on 

civilian targets.

1.8 million people are internally displaced, and new displacement continues due to 

insecurity. The crisis has impacted women, men, girls and boys, and people with special 

needs differently, and their vulnerabilities as well as coping mechanisms vary. Women and 

girls have been targeted with rape, abduction, to serve as “sex slaves”, and conscripted into 

a broad spectrum of roles including serving as spies and human beings forced to carry 

person-borne improvised explosive devices (PBIED). Men and boys have been mainly 

targeted for recruitment and are at higher risk of being killed at battle fronts or being 

arbitrarily detained. While the humanitarian community provided life-saving assistance to 

over 5.4 million affected people in 2019 and helped stabilise living conditions for millions 

of affected people, significant humanitarian needs remain as the conflict continues. At 

present, it is estimated that more than 1.2 million people are still in areas that are 

inaccessible to international humanitarian actors.

The Education Situation Within the Protection of Civilians Crisis

The impact of the crisis on the education system has also been severe, leaving generations of 

children without opportunities to learn and even more vulnerable. Since the conflict erupted 

in 2009, 611 teachers have been killed, 19,000 teachers displaced, 910 schools 

damaged or destroyed, and more than 1,500 schools forced to close. As a result, an 

estimated 900,000 children have lost access to learning while 75 per cent of children in 

camps do not attend school. 70 per cent of girls of primary school age are out of school in 

Borno State - the highest percentage inthe country. Of those who do attend, 72 per cent are 

unable to read upon completion of grade six, while Borno State has the lowest literacy rates 

at only 35 per cent of female and 46 per cent of male adolescents.
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2021 RESPONSE PLAN
  

AT A GLANCE 
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THE 3-YEAR
  

STRATEGIC PLAN
In previous years, the NE Nigeria EiEWG has undertaken the development of 1-year plans. 

However, given recent improvements in the security situation, and a perceived need to drive forward 

longer-term solutions for beneficiaries, and local stakeholders, this three year strategic plan was 

developed to achieve the following overarching aims:

Continued Delivery of Strong EiE Programming
 

As in previous years, this plan will continue the delivery of strong EiE programming for conflict 

affected children and families within NE Nigeria; initiatives to strengthen access, equity, and quality 

all remain a primary focus. 

Many learners remain in temporary learning spaces or alternative education programmes; as the 

situation stabilises, the formal education system will need to increase its capacity to ensure the 

delivery of quality, equitable education to all children currently in informal programmes.

Mainstreaming of Learners into Formal Education

 

 
Myriad crosscutting issues have also been incorporated into this plan, with a key focus on gender,

disability, and vulnerability. So too have issues of protection and psychosocial health.

Addressing Key Crosscutting Issues

 

 
Beneficiary needs with regard to EiE have been projected for the next three years, allowing more 

effective planning for resource allocation and response. Models have been built to project two likely 

scenarios with regard to shift in needs in NE Nigeria, with appropriate shifts in response programmed 

into models to meet these needs. 

Projecting Needs, Scenario Analysis

 

 
Local educators and school leaders continue to need substantial support with regard to their capacity 

to delivery quality, equitable, and inclusive education. As learners are mainstreamed into formal 

education programmes, this plan undertakes to ensure these educators have the required skills to 

deliver effective education well into the future. 

Strengthening Educator and School Leader Capacities ¨

 

 
Local stakeholders in government (at the national, state, and LGA levels), as well as in NNGOs, are 

expected to take on increasing leadership and responsibility for EiE response which has been, to 

date, largely led by international actors. This plan undertakes to strengthen their capacities over the 

next 3 years, eventually achieving a strong, locally-led EiE response well into the future.

Strengthening Local Leadership to Take Full Ownership of EiE Delivery

Previous experiences with 1-year strategic plans have highlighted challenges in achieving 

longerterm aims, especially in the areas of mainstreaming, capacity building, and achieving 

improved localisation of response and EiE leadership. It is hoped this 3-year plan will be better 

suited to meeting national needs. 
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EDUCATION SECTOR
  

COORDINATION 

This section undertakes to provide a brief overview of the composition of the EiE Working Group, as 

well as a summary of the capacities, roles, and responsibilities defining the EiEWG.

Nigeria Education in Emergencies Working Group (EiEWG)

The Nigeria Education Working Group (EiEWG) is based in Maiduguri, coordinated centrally by a 

team of coordination specialists. The team consists of two Co-coordinators who are hosted by both 

Sector Lead Agencies - Save the Children and UNICEF – in addition to an Information Management 

Officer seconded from IMMAP to UNICEF. The EiEWG team is overall responsible for:

1.  Facilitating the coordination of partners, information sharing, and mobilizing partners to 

ensure a coherent and effective EiE response;

2.  As the central coordination unit for EiE in Nigeria - the EiEWG team develops and maintains 

relationships with the Humanitarian Country Team, the Federal Ministry of Education (MoE), 

the State Ministry of Education, the State Universal Basic Education Board (SUBEB), relevant 

local education authorities and the Global Education Sector (GEC); and 

3.  Engaging in continual inter-Sector coordination with OCHA and sector-specific actors and 

Areas of Responsibilities (AoRs) as well as donors.

Partner Roles and Responsibilities Led by the State Universal Basic Education Board (SUBEB), Save 

the Children and UNICEF, the EiEWG is comprised of partners who implement EiE programming in 

Nigeria. Partners work towards multilateral coordination through the EiEWG via the following 

means:

1.  Endorsing the overall aim and objectives of the Sector and standards for the design and 

implementation of emergency education projects;

2.  Adhering to EiEWG endorsed standards in the design and implementation of EiE 

programming;

3.  Maintaining regular attendance at Working Group meetings at the national and sub-

national level (Structure) and other relevant platforms, such as Technical Working Groups, 

and Strategic Advisory Groups;

4.  Reporting their EiE activities on a monthly basis using the Sectors’ ReportHub and 

highlighting needs, gaps, and duplications;

5.  Supporting the development of the Humanitarian Response Plan and Multi-Year Education 

Sector Strategy;

6.  Working as a team, with government, and other Sector members to implement EiE activities, 

according to agreed minimum standards, including engaging with affected communities, 

and support to build local capacities; and

7.  Participating in Sector activities, including assessing needs, developing plans, joint 

monitoring, and developing policies and guidelines through working groups.

1 Please see the ANNEX of the Nigeria Strategy for the comprehensive structure, stakeholder and responsibilities document of the Nigeria EiEWG.
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Partner Experience & Capacity

 

2Reader Note: for 2019-2021 in Nigeria the commonly called humanitarian Response Plan (or HRP) is called 

the Humanitarian Response Strategy (HRS). 

Global Education Sector

Nigeria EIEWG

Adamawa State Borno State

Academic/ 
Private

Donors Gov't

CBOs & 
Beneficiaries

UN Agencies INGOs

CBOs & 
Beneficiaries

NNGOs

CBOs & 
Beneficiaries

Yobe State Nigeria EIEWG 
Abuja

UN Agencies

Government

INGOs

NNGOs

The EiEWG is currently comprised of over 50 partner organizations, with 25 of which these actively 

reporting their implementing activities in the North East. Half of the EiEWG partners who do attend 

monthly meetings did not report any EiE implemented activities in 2019 due to difficulty in accessing 

funds. 20 of these partners’ project proposals have been approved on the project module and are 
2

part of the 2020 HRP/HRS.  The core of the response and coordination is based in the BAY area 

with three education working groups in Borno, Yobe, and Adamawa respectively with Yobe and 

Adamawa reporting to the Borno working group as the Sector lead. All of these UN, INGOs, and 

NGOs have at least 3 years of experience implementing education programs, 44 per cent of them 

in Nigeria. In 2019 25 EiEWG partners reached 1,034,090 people (64 percent) out of 1,543,614 

people targeted in the 2019-2021 HRS.

The EiEWG Structure
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PRINCIPLES OF   

STRATEGY DEVELOPMENT

Consultation 

GEC Training and Consultation Workshop (24-26 February)

SAG Consultation Workshop (09 March)

Borno EiEWG Consultation Workshop (12 March)

Yobe EiEWG Consultation Workshop (20 March)

4Adamawa EiEWG Consultation Workshop (26 March)

3Organisational attendance for each workshop has been included as an annex. 
4 Physical consultation was scheduled for 26 March but was postponed due to government travel restrictions s a result of the covid-19 pandemic, however 
electronic documents were sent to stakeholders for their review  and feedback.

 

This section undertakes to provide an overview of the rationales, principles, and approaches 

underpinning development of this strategic plan. 

Consultation with national and international stakeholders is core to the strength of any strategic 

documents which endeavour to coordinate inputs across myriad actors. As such, multiple rounds of 

consultation have been undertaken in the course of developing this Strategy. Inputs and guidance 

were solicited in two key ways: first, through in-person engagement, and structured solicitation of 

inputs in consultation workshops; and second, by offering attending stakeholders the opportunity to 

provide written feedback on documents electronically (using Microsoft Office’s Track Changes and 

Comment features) for one week following the workshop. A brief overview of the different rounds 
3and locations of consultation can be found below :

The documents have also been submitted to review and feedback by key experts (including gender, 

and localisation) at the GEC level, and with key donor organisations.

Evidence

The EiEWG recognizes the vital nature of building an evidence-based strategy and informing 

implementation by consistent review of the understood facts against information gaps. To this end, 

the EiEWG has an Assessment Working Group (AWG) which keeps a regularly updated secondary 

data review (SDR) matrix of reliable information, including assessment data, academic research, 

and other vetted reports. This matrix can readily be sorted by INEE domain, geolocation, and date 

in addition to a host of thematic issues contextualized to Nigeria. This allows the EiEWG

Consultation 

 
Alignment and
Continuity 

Harmonization Evidence 
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6
Selected Key Documents from the SDR as of December 2019

 

Geographic areas Lead agency  Year published  Title or Subject

Borno, Adamawa and Yobe Academic Study 2017

Assessment of teaching 
and learning in Nigeria: 

Some methodological is-
sues.

Borno, Adamawa and Yobe ACAPS 2017
Joint Education Needs 

Assessment, North East 
Nigeria.

Borno 2018
Teaching in distress: 

assessment on teaching 
workforce in Borno.

Borno State

Education, Data, 
Research & 

Evaluation Nigeria 
(EDOREN)

2017

Increasing primary school 
attendance in the wake of 

violence and conflict in 
Borno.

Borno, Adamawa and Yobe 2018

Review of the legal frame-
work for the protection 
of education institutions 

in Nigeria

Borno, Adamawa and Yobe IOM 2019 DTM Nigeria Round 27

Borno, Adamawa and Yobe IOM 2019
Displacement Tracking 

Matrix

Borno and Yobe IRC 2019
DFID NENTAD Light 
Touch Monitoring IRC 

Education in Emergencies

Borno
Ministry of 
Education 2018

Borno State Annual 
School Census 2017/2018

Yobe 2018
Yobe State Annual School 

Census 2017/2018

to maintain an up-to-date understanding of the education situation in Nigeria including information 

gaps. The SDR continually informs decision-making for preparedness and response and a 

comprehensive secondary data review was carried out in September-October 2019 whereby 247 

documents were reviewed by AWG. This helped the AWG design and execute the Joint Education 
5Needs Assessment  which was completed in November 2019 and provided a baseline to compare

the primary data collection results. 

Education, Data, 
Research & 

Evaluation Nigeria 
(EDOREN)

Education, Data, 
Research & 

Evaluation Nigeria 
(EDOREN)

Ministry of 
Education

5
To see the complete JENA Report please see https://www.humanitarianresponse.info/en/operations/nigeria/document/nigeria-joint-education-need-assessment-jena-

report-30-november-2019
6Criteria for inclusion of reports and data in the SDR are up to the members of the Assessment Working Group and largely based on the credibility of the data and 
source of the data. To read the full report from the SDR please click the following 
https://www.humanitarianresponse.info/en/operations/nigeria/document/nigeriasecondary-data-review-report-10-10-2019-en 9



Borno and Adamawa  Plan International 2019 
Child Protection and 

education needs assessment 
in Borno and Adamawa  

Borno, Adamawa and Yobe  REACH 2018 
Multi-sector Needs 

Assessment, North East 
Nigeria

 
 

LGA Level  REACH 2019 LGA Profiling factsheets 

Borno, Adamawa and Yobe  UNICEF 2019 
Humanitarian Action for 
Children-Response Plan 

2019-2021
 

 

With multiple agencies responding at once, it is critical that there be a common understanding and 

agreement in geographic and thematic areas of response. Through information sharing, 

management, and analysis, the EiEWG works to mitigate duplication and, in so doing, build holistic 

interventions for the greatest number of children. The image below seeks to present a visual 

representation of the rationale for increased efforts at harmonisation:

Harmonization

A substantial proportion of the activities in the response framework focuses on the harmonization of 

response across the various EiE partners and the national / state / LGA government levels. This 

includes everything from harmonizing curricula and training programmes, to undertaking regular 

coordination and humanization activities with the government, INGO, and NNGO partners.
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Additional, more detailed, information can be found in the detailed Response Framework 

component of this strategic plan.

Continuity and Alignment

The activation of the Working Group was done in consideration of the circumstances that face 

Nigeria today including the constraints facing government. With this in mind the EiEWG Strategy 

was developed to align with and support long-term development planning and government initiated 

emergency response. This includes extensive focus on capacity building of government stakeholders 

and planning for eventual handover of increasing amounts of leadership and delivery responsibility.

The EiEWG will use the GECs Partner Project Peer Review Criteria to ensure alignment and

prioritization of EiEWG partner projects.7 This Alignment Matrix suggests "Objectives" as the 

primary unit of comparison. The EiEWG consistently bears in mind the HRP's proposed intersectoral 

Strategic Objectives and the EiEWG’s Plan, relevant MoE Plans and inter-sector objectives.

The EiEWG also operates within a larger, inter-sectoral humanitarian response coordinated by the 

United Nations Office for the Coordination of Humanitarian Affairs (OCHA). Considering the 

criticality of operating within the Inter-Sector Coordination Mechanism and within the Humanitarian 

Program Cycle, the EiEWG has also aligned the EiEWG Strategy with the Nigeria Humanitarian 

Response Plan HRP.

Additional efforts have been made to align this plan with the strategic plans of key INGO and

NNGO partners, minimizing duplication and promoting improved transitions to recovery-focused

programming. A detailed list of relevant resources can be found in the appendices of this document
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NEEDS   

OVERVIEW
SUMMARY OF CURRENT NEEDS

Summary of Current Needs Since the onset of the 

cri s i s ,  NSAGs have de l ibera te ly  and 

systematically targeted learning institutions and 

abducted, killed and maimed learners and 

teachers. Some 1.23 million children (636,000 

of whom are girls), including 393,000 internally 

displaced children and 25,000 education 

personnel, need emergency education support. 

This represents an increase of 15 percent from 

1.1 million in need in 2020, mainly as a result of 

an exacerbation of needs due to the

recapture of new areas, expected returnee 

population and implementation of the 2021 

HNO methodology. In 2019, humanitarian 

actors in the education sector reached 1.03 

million children and teachers representing 65 

percent of the sector’s target8 and 814,000 

children and teachers in 2020, representing 99 

percent of the target.

However, the number of children with chronic 

needs in education remains high across the BAY states and the crisis has put additional pressure on 

an education system that was already fragile. Estimates indicate that nearly 60 per cent of primary 

school-age children are not attending school, with girls disproportionally affected: 41.8 per cent 

and 42.2 per cent of primary school age children are not attending school in Adamawa and Yobe 

states respectively, compared to 27.2 per cent at national level. Children and teachers in the BAY 

states have also a continuing need of psychosocial support to cope with the negative effects of the 

conflict. Despite a decrease in the number of security incidents targeting education structures since 

2017, the risk of violent attacks, abduction and kidnappings associated with education remains a 

real threat as illustrated by the high-profile abduction of at least 110 girls from their school in Dapchi, 

Yobe State, in February 2018. A greater concern is the risk of child recruitment into armed groups 

(especially boys), use of children in suicide attacks, and enslavement of children, which are all grave 

violations against children.

Poverty remains the greatest barrier to access education, with parents being unable to afford 

education fees and levies. The poor quality and lack of infrastructure such as classrooms, school 

furniture and WASH facilities, are also critical barriers. The insufficient number of qualified teachers 

and lack of teaching and learning materials have also contributed to poor attendance and retention 

of learners in schools and learning centres.

12



For the 2021 HNO, over 1.23 million children are estimated to need access to basic quality 

education. 32% of the People in Need are Internally displaced persons, 31% Returnees and 37% 

Host Community. Another 1.2 million people are estimated to be in the inaccessible areas with 

about 60% anticipated to be school-aged children.

The EiEWG published an extensive report which was based on its Joint Education Needs 
9Assessment (JENA ) in December of 2019 which validates many of the interventions identified in the 

HRP. The JENA’s primary data collection aimed to provide an overview of the education situation in 

selected LGAs, as well as fill specific information gaps identified during the secondary data review.

Coverage was determined through identifying the LGAs in Yobe, Borno and Adamawa states with 

the highest number of people in need according to calculations conducted for the Humanitarian 

Needs Overview (HNO) 2020. Due to the higher prevalence of people in need in Borno state, the 

eleven LGAs with the highest number of people were in need were selected,whilst four LGAs were 

taken from each of Yobe and Adamawa. LGAs which were not accessible were excluded from 

selection. Primary data targets for this JENA were Key Informant interviews (KIIs) with LGA Education 

Secretaries and headteachers/deputy headteachers and direct observation in schools themselves.

The following summary provides an overview of the current, main education-related challenges in 

north-east Nigeria; these have been presented by the key thematic areas identified by the EiEWG 

team, which then went on to inform development of the detailed Response Framework. 

Access to Education

Secondary desk research shows that as of March 2020, there are 1.06 million conflict 

affected boys, girls and adolescents with no access to basic education or vocational training. 

Within inaccessible areas, there are an additional estimated 1.2 million people with about 

40% believed to be conflict-affected children without access to basic education.

UNESCO, UNICEF, and GPE studies and surveys show that the primary barrier to school  

attendance for many children is poverty as children are expected to contribute to household 

livelihoods, limiting participation in education. In many areas, disrupted livelihoods due to 

conflict have imposed further financial limitations on children’s ability to attend school due to 

inability to pay fees. The situation has similarly exacerbated rates of early marriage for girls, 

with many married girls not continuing their education.

Girls in the north of country face greater barriers of access including economic conditions 

and socio-cultural norms. Data from secondary desk research shows that the majority of girls 

in the north of the country do not attend primary school, with only 47.7 and 47.3 percent of 

girls in north-east and north-west Nigeria enrolled.

9To read the full Nigeria JENA please go to https://www.humanitarianresponse.info/en/operations/nigeria/document/nigeria-joint-education-need-assessment-jena-report-30-

november-2019https://www.humanitarianresponse.info/en/operations/nigeria/document/nigeria-joint-education-need-assessment-jena-report-30-november-2019.
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Myriad of studies show that children living with disabilities, children living in households 

facing poverty, children from displaced families, and girls are the groups facing greatest 

additional barriers to accessing education.

The HAC for 2019-2020 reports that across the northeast, particularly in Borno state, at least 

867 schools (primary, secondary, junior) remain closed. DTM May 2019 data collection 

shows that education facilities were available in 50 per cent of sites assessed, whilst 93 per 

cent of education facilities were functional. Further, 39 per cent of classrooms are not 

functioning, while 77 per cent of schools have no furniture in classrooms.

According to OCHA, as of 2015, more than 600 teachers have been killed and more 

than19,000 have fled; rates of return since 2015 are not estimated to be high. 

GPE reports and other studies from secondary desk research show that the availability of 

teachers and classrooms has resulted in very high pupil-teacher ratios, with averages ranging 

from 110-150 in affected areas. High pupil-teacher ratios have access implications for new 

and re-enrolling students. 

Displaced children have high levels of school abandonment. UNESCO Nigeria Country 

Report data report that 320,000 of 2.2 million out-of-school children are internally displaced.

Data from secondary desk research shows that attendance and enrolment rates are 

particularly low across northeast Nigeria, with 2.2 million conflict-affected boys, girls and 

adolescents with no access to basic education.

Various formal education actors report that while enrolment rates are documented and made 

available by the Ministry of Education there is a need for greater qualitative data to explain 

why attendance statistics are the way they are.

2016 UNESCO studies indicate that gross enrolment drops from 85% in primary school 

(82% female, and 87% male) to 42% in secondary school (40% female, 44% male). 

Similarly, a 2010 summary showed that 4 million children were enrolled in grade one, 

compared with about 2.8 million children in grade 6.

Statistics from UNICEF’s Global Initiatives on Out-of-School Children demonstrates that 

school dropout occurs at higher rates with older learners, with the rate rising as ages rise. The 

overall school leaving rate for children at age 12 is 1.2 compared with 2.5 at age 14, 6.5 at 

age 16, and 14.1 at age 18.

Continuity of Education

14



Child-friendly, Equitable and Inclusive Learning Environments

Secondary research shows that girls in the north of country face greater barriers of access 

including economic conditions and socio-cultural norms. The majority of girls in the north of 

the country do not attend primary school, with only 47.7 and 47.3 per cent of girls in north-

east and north-west Nigeria enrolled.

Studies conducted by UNESCO, UNICEF and GPE show that early marriage for girls impacts 

upon their enrollment in school with many married girls not continuing their education. 

A DFID/IRC programme endline report in January 2019 found that during the baseline, 

children with a physical disability exhibited significantly lower ability to identify emotions 

accurately and higher levels of depression, compared to children without disabilities. It was 

found that ALP+Coaching helped children with disabilities reduce depression, contributing to 

a decrease in the baseline equity gaps in this area.

Research cited in secondary desk research indicated that only 43% of schools observed by 

researchers in the study had WASH facilities which could be used by disabled students.

Multiple studies show provision for disabled students is an urgent need across the country. A 

UNESCO study shows that teachers do not have adequate training on recognizing or 

understanding disabled students and their needs 

Research cited in secondary desk research indicated only 54% of observed schools had toilet 

accessible to children with disability.

A UNESCO study found that schools do not have instruments for testing sight, or hearing.

An American Institutes for Research study found that generally, schools across Nigeria do not 

have classrooms which can accommodate wheelchairs.

A UNESCO study found that menstrual materials were not available for girls in schools.

A UNESCO study found that many girls were not able to concentrate in class due to 

abdominal cramps, other physical symptoms, and the anxiety that they might be stained.

A UNESCO study found that menstruating girls sometimes missed or skipped classes due to 

the challenges they faced while menstruating in school. Girls missed classes when they were 

looking for a place outside of schools to change hygiene materials. Girls also missed classes 

due to pain, vomiting, headaches and high fever associated with menstruation.

15



The 2017 JENA found that 11% of students have none and 33% have few teaching and 

learning materials in school.

Overall, the JENA showed that 45% of schools reported little or no teaching and learning 

materials available to children, despite evidence that materials were reaching a number of 

schools. In terms of textbooks, almost one in five schools lacked textbooks even for their 

teachers, let alone for the children (only 14% of schools surveyed had textbooks for all or 

almost all children). Expensive classroom material (computers, laboratory equipment) has 

been looted or destroyed and even the basics such as chalk and blackboards are absent from 

many classrooms.

A 2018 MSNA conducted by REACH found that 86% of households reported not owning 

school supplies such as school bags, notebooks and textbooks. No ownership of school 

supplies was reported by 83% non-displaced HH, 93% IDPs, 92% returnees.

Studies cited in desk research found that in regard to formal education in formal camps, 20% 

of households interviewed had all of their children enrolled in school, 32% had some 

enrolled, 18% had children who had dropped out, and 30% had no children who had ever 

attended. In host communities: 9% of households interviewed had all of their children enrolled 

in school, 34% had some enrolled, 17% had children who had dropped out, and 40% had 

no children who had ever attended school.

Similarly, in regard to informal education in formal camps, 13% of households interviewed 

had all of their children enrolled in school, 33% had some enrolled, 18% had children who 

had dropped out, and 36% had no children who had ever attended school. In host 

communities: 11% of households interviewed had all of their children enrolled in school, 47% 

had some children enrolled, 7% had children who had dropped out, and 35% had no 

children who had ever attended in their life.

Surveys of school across the country cited in secondary desk research found that the top 3 

reported barriers to accessing education in formal or informal in formal camps were: the lack 

of means to pay fees (53%), children were busy begging (10%). For host communities they 

were: the lack of means to pay fees (65%), children busy helping in the household (10%).

Formal data compiled by the GPE in 2010 found that the pupil-teacher ratio for primary 

school was 36 and 31 for junior secondary. The Percentage of Trained Teachers in Primary 

school in 2010 was 66% compared with 85% in junior secondary.

GPE studies have shown that classrooms do not meet the ratio of a teacher to 50 students as 

many of classes exceeds 50 students per classroom.

Quality of Education
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An assessment by Plan International in 2019 reported that teachers with a Nigeria Certificate 

in Education (NCE) are lacking. The study also found that there is a ‘lack of qualified and 

experienced teachers, and a poor fit between the education of teachers and the curriculum 

taught in the classroom’.

The Global Partnership for Education found that only 62% of teachers are trained through the 

ESPIG.

The Universal Basic Education Commission name a ‘dire need of 40,000 teachers” as “there 

were only 590,655 teachers catering for the learning needs of 24.77 million children in 

primary school.

Despite an increase of 287,000 in the total number of teachers in primary and secondary 

schools between 1999 and 2009, less than half of the primary and secondary teaching staff 

are female (48% and 46% respectively). 

Safe and Protective Learning Environments

The 2017 JENA found that 35% of schools have zero latrines; those that do have latrines have 

an average of one toilet for 285 people. Further, of the 305 schools assessed, only 34% have 

access to adequate drinking water, 35% do not have any toilets or latrines facilities and only 

16% have adequate facilities for handwashing. Urgent action in this area is required.

Secondary research shows that 73% of schools observed in provided water for students and 

only 43% had WASH facilities which could be used by disabled students.

There is an urgent need for hygiene education reported in studies conducted by UNESCO, 

UNICEF and GPE as only 11% of schools taught hygiene promotion.

Various formal education actors report WASH issues are likely contributing to negative health 

impacts given that in 2018, cholera outbreaks affected more than 12,000 people and 

claimed nearly 200 lives in all three states.

A 2019 IMPACT/DFID project report found concerns over the state of WASH facilities within 

schools, highlighting a possible protection concern especially for girls, who would often walk 

home to use facilities.

Various formal education actors report that many students have faced violence and are in 

need of mental health support Given the violence present schools, there is a need of conflict 

and disaster management strategies and plans, because of conflict and ongoing 

displacement.
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Studies conducted by UNESCO, UNICEF and GPE show that NSAG has frequently used 

children in suicide attacks and the fear caused by these attacks has significant negative effect 

on school’s capacity to provide safe and protective environments.

Given that some secondary research shows that 19,000 teachers have been displaced and 

over 2,000 killed by insurgent groups, educators and schools face severe obstacles 

impacting upon the capacity to create safe and protective environments.

UNICEF’s Global Initiatives on Out-of-School Children Violence shows that within schools 

continues to be a significant issue, with children facing physical, psychological and sexual 

violence at school. The need to reduce the prevalence of violence within schools is of 

paramount importance to create the safe and protective learning environments.

Multiple studies show that partial and complete physical damage to schools also continue to 

prevent adequate conditions for safe and protective learning environments.

Studies cited in secondary research found that only 1% of schools provide students with 

information on landmines or UXOs and only 5% provide students with training for 

emergencies. Providing students with this information is needed to provide them with tools for 

safety and protection.

Secondary research shows that only 34% of schools provide clean drinking water to students 

and only 16% of schools provide adequate handwashing stations, there is an urgent need for 

the provisions of WASH facilities including latrines and toilets in order to provide students 

with safe learning environments.

Many schools do not have separate latrines for boys and girls and lack water and sanitation 

facilities. Evidence from interventions such as the Girls’ Education Project suggest that girls’ 

attendance rates can rise by as much as 30% when water and sanitation issues are 

addressed.

Multiple studies show the prevalence of physical violence in close proximity to schools also 

represents an urgent need. Observations of schools conducted across the country found that 

28% of school sites reported damage from bullets, shells or shrapnel. 53 out of 260 sites 

reported schools had deliberately been set on fire, 83 reported being looted (40 school sites 

on multiple occasions). 29% of school reported armed groups or military in or in close 

proximity to the school site. More than 13% of schools see the necessity to employ armed 

guards at the school gate. These issues create a severe barrier to safe and protective learning 

spaces.
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Strength of National Coordination Mechanisms and Institutions

Much EiE activity within Nigeria continues to be led by international partners. While the 

government has been taking on increasing levels of leadership, substantial additional 

capacity is required if the response to be completely handed over to the leadership of the 

national government. Training, human resources, equipment, and funds and transportation 

are all required.

Appointment of key staff to leadership and coordination roles is another area of need; roles 

and responsibilities, with regard to EiE, within the national, state, and LGA authorities can be 

at times unclear, or appointed staff do not stay long in their roles. This poses key challenges to 

coordination and leadership capacity, as well as continuity. 

Information Gaps 

Qualitative information is needed to supplement enrolment and attendance statistics. There is 

a need for qualitative data in order to understand why there is such variance between 

attendance rates between groups and regions.

Information is needed to supplement data on needs in order to create a greater 

understanding of what actions can be taken to mitigate barriers to education. 

There is a lack of information around the potential capacity of schools which have been 

closed or damaged. Similarly, there is an information gap pertaining to WASH capacity and 

provision. This is especially true in how lack of provision affects girls.

 Information is needed about possible inclusion or exclusion around language use in schools 

in different regions.

There is a need for updated information about access to and availability of teaching and 

learning materials.

There is a lack of education around early childhood development across the country.

Information on support and training for teachers in the areas of psychosocial and first aid 

response is needed. There is an information gap generally around teacher needs.

There is a need for in-depth information on barriers to education such as early marriage and 

child labour.

In specific states, there is a lack of information on teachers and other staff in Adamawa.
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There is no detailed, and up-to-date, gender analysis for schools in Nigeria, this needs to be 

developed with the support of the local gender working group and through consultations with 

boys and girls regarding their perception of safety and barriers to access education.

There is no capacity analysis of teachers in Nigeria to address GBV/PSEA, or any details 

regarding the number of teachers who have signed a code of conduct on PSEA and are 

trained about GBV referral pathways 
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This section provides an overview of the approaches and rationales for geographic and beneficiary 

targeting, as well as those underpinning prioritisation of the caseload in the event that resources are 

not sufficient to meet all needs.

Geographic Prioritization

The geographical scope of the caseload is based on the 

2020 Humanitarian Needs Overview (HNO) which 

takes into account the three most affected states among 

the six North East states affected by the crisis. The 

severity ranking was done with an inter-sectoral analysis 

of indicators and based on the living standards 

humanitarian consequence in the 2020 Enhanced 

Humanitarian Needs Overview. It is divided into five 

levels of severity and LGAs with no data were not 

prioritized.

The ISWG held consultations between September 2019 

and October 2019 with partners in the 3 affected states 

(BAY) based on the severity of need to understand the 

severity ranking and allocation of resources and time to 

implement the response. The ISWG came to a consensus 

on the PiN and severity ranking which is illustrated in the diagram to the right.

Dening the Caseload and Beneciary Prioritisation

This section describes how the PIN population, and caseload quantities, are determined within this 

strategic plan. The following three criteria comprised the basis of targeting where insufficient 

resources are available to meet all needs. 

 

In agreement with the MoE of Nigeria, the EiEWG has determined that all children from 

age 3-17 should be considered of school-age, the primary age group of interest to this 

strategic plan. This includes ECD, primary and secondary education, and is inclusive of 

alternative learning opportunities. 

The EiEWG is a temporary coordination body meant to support the Nigeria education system 

during the emergency and through its transition back to a stable development footing. As 

Chronic vs Acute

School Age
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such, the EiEWG aims to target only emergency interventions that support long-term 

development but do not duplicate development activities. The EiEWG, therefore, has targeted 

learners who have lost access to learning due to the conflict and learners whose learning 

standards dropped - as opposed to simply targeting out of school children. This helps to set a 

clear benchmark between the enormity of need in the development sector and the need as 

created from the emergency.

The EiEWG recognizes the particular vulnerability of IDPs and Returnees, it aims to provide 

EiE services to all IDP and Returnee children. Furthermore, the EiEWG also understands the 

impact that displacement may have on host communities where further population may stress 

already limited resources. For this reason, the host community will also be targeted to limit the 

impact of displacement on all. Not all host community members in need as a result of the 

conflict can be reached with anticipated available resources; current targeting figures cover 

only 50 per cent of those determined to be in need according to the preceding criteria. Further 

needs-driven targeting at the host-community-member level has been left to the discretion of 

implementing partners, allowing them to contend with varied on-theground challenges, 

contexts, and needs.

IDPs, Host Communities, and Returnees

A detailed breakdown of people in need and targeting by state can be found in the table below; 

more detailed breakdowns by LGA can be found in the appendices.

Table 1-2020 PIN and Targets by State

Total People Targeted (By Beneciary type)

% Female
State People in Need People targeted IDP Targeted Returnees Targeted 

Host Communities Tar-
geted 

Adamawa 166,885 139,146 30,303 81,105 27,738 55% 

Borno 749,214 563,898 288,758 89,822 185,318 55%

Yobe 161,628 122,605 39,110 44,472 39,023 55% 

TOTAL 1,077,727 825,650 358,172 215,399 252,079 55%

Efforts have been made in this strategic plan to undertake need projections and undertake 

preliminary contingency planning for years 2 and 3. The key factors integrated into projections, as 

well as the broad figures those factors individually comprise, can be found in the table below:

Needs and Caseload Projections
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Efforts have been made in this strategic plan to undertake need projections and undertake 

preliminary contingency planning for years 2 and 3. The key factors integrated into projections, as 

well as the broad figures those factors individually comprise, can be found in the table below:

Needs and Caseload Projections

Government Forces Retaking Key Areas

There are an estimated 1.2 million people in need within North East Nigeria falling outside the 

reach of aid organisations due to continued conflict. An estimated 40% of these are children in need 

of educational support. 

Renewed Displacement Due to NSAG Gains in Key Areas

Many people live within areas where NSAG remains active; given recent escalations of activity and 

attacks by that organisation, an estimated 75,000 children are at risk of new displacement or loss of 

educational services due to the conflict annually. 

IDPs and Refugees Returning Home

There are c. 800,000 school-age IDPs in Nigeria, and c. 75,000 estimated school-age refugees in 

neighbouring countries. Should the conflict situation improve sufficiently in their home areas, 

substantial returns might be expected. 

While DTM reports have shown limited new displacement, or return of IDPs and refugees, resulting in 

a declining caseload in recent months, this may not be the case forever. Any substantial change in 

the above factors is likely to result in a substantial shift in needs.

Detailed projections, and their rationales, can be found in the comprehensive Response Framework 

appended to this narrative document. 
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RESPONSE

FRAMEWORK

The detailed response framework, as well as supporting LogFrame indicators and budgets, has been 

submitted as a separate document. A detailed Theory of Change, identifying both the intervention 

logic and the activities thought to impact on key outcomes, has been provided in the annexes. The 

table below presents the key strategic focus areas of proposed activities; for a detailed breakdown of 

planned activities, see the appended detailed response framework.

1.1 Increased access to alternative learning for children affected by conflict

1.1 Increased, sustainable access to alternative learning for children affected byconflict

1.2 Increased, sustainable access to formal education for children affected by conflict

Outcome 1 - Access to education for emergency-affected girls and boys is increased

Outcome 2 - Continuity of education for emergency-affected girls and boys is increased

2.1  Improved capacity of national stakeholders to facilitate and manage transitions 

from non-formal to formal education.

4.1  Children and teachers in supported classes have adequate teaching and learning  

materials

4.2  Teachers have sufficient knowledge and skills to deliver quality education, as 

measured by pupil learning outcomes

4.3  National, state, and LGA educational authorities have sufficient knowledge, 

capacity, and resources to promote, administer, and manage quality education. 

Outcome 4 - Quality of learning for emergency-affected girls and boys is improved

Outcome 3 - Existing learning environments are child-friendly, equitable, and inclusive

3.1  Supported facilities are inclusive, child-friendly, disability, friendly, and gender-

sensitive.

3.2  Key teaching, education management, and partner staff have improved capacities 

to deliver child friendly, equitable, and inclusive education programming

3.3  Proportion of female teachers in alternative and formal education is increased. 
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Outcome 5 - Safe and protective learning environment for emergency-affected girls and 
boys are established

5.1  Gender-sensitive, and disability-accessible WASH facilities10 are provided in 

supported formal and alternative education institutions.

5.2  Hygiene promotion education and materials are provided in supported formal and 

alternative education institutions

5.3  Protection and MHPSS programming is provided in supported formal and 

alternative education institutions

5.4  Effective DRR and DRM programmes are implemented in supported alternative and 

formal education institutions

Outcome 6 - Improved coordination mechanisms to respond to EiE situation 

6.1  National, state-level, and LGA education authorities' emergency units’ capacity to 

coordinate education response at Hotspot level improved

6.2  Education in emergencies coordination mechanisms strengthened

6.3  MoE Emergency Unit’s capacity to inform and coordinate EiE increased at 

National level

The appended, detailed, results framework also provides additional information on the standards to 

be applied to key activities, unit costs, and logframe indicators (both output and outcome) for all 

activities. 

25



OPERATIONALIZING

THE RESPONSE FRAMEWORK

Access has been a significant concern for partners in Nigeria in many parts of the North East, 

particularly in Marte and Abadam in Borno. While some EiEWG partners can operate to some 

extent in most affected Local Government Areas (LGAs) – largely confined to major cities and towns, 

access remains constrained for international agencies due to security and conflict challenges. There 

remain 4 LGAs in Borno that are completely inaccessible to the humanitarian community, with an 
11

estimated 1.2 million people in need outside the reach of aid and support.  The EiEWG consistently 

urges its partners to coordinate with local agencies which may have stronger presence in affected 

communities to overcome this constraint and to develop sustainability. The EiEWG will also continue 

to coordinate with OCHA to expand its presence in and around their operational field hub and to 

utilize the Access Working Group to inform partners about potential access in areas of 

implementation.

Electricity remains a challenge in delivering safe and healthy learning-environments in Nigeria. 

Particularly in the provision of appropriate WASH facilities in learning spaces, solar power 

represents a possible solution that can be explored in providing the power necessary to operate 

water pumps.

Language remains a challenge for many actors in NE Nigeria; local languages are not always 

widely spoken in Nigeria, with English remaining a substantial challenge for many isolated and 

impoverished communities. Consequently, effective communication and engagement with 

beneficiaries can be a substantial challenge in come areas of the country.

Corruption and transparency are also a substantial challenge in NE Nigeria and was consistently 

highlighted as one of the primary challenges facing members of the Sector and Working Groups. 

Aside from security, it was highlighted as the single greatest operational constraint facing EiE actors.

Sector Coordination and Cross-Cutting Issues

The Inter Sector Working Group (ISWG) meets on a weekly basis in Borno and is comprised of 

sector coordinators and OCHA in order to support the Sectors and working groups to work together 

to facilitate the delivery of the Humanitarian Response Plan’s strategic objectives in the most efficient 

and effective way. This coordination among the Sectors also helps in the identification of core 

advocacy concerns emerging from the operational response and the identification of resource gaps 

impacting service delivery.

The Education Sector seeks to respond to the emergency in an integrated manner advocating that 

Confronting Operational Constraints

11 Please see the 2020 Humanitarian Needs Overview 

https://www.humanitarianresponse.info/en/operations/nigeria/document/nigeria-2020-humanitarian-needs-overview
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During the design and set up of IDP camps, the Education Sector works closely with the 

Shelter/CCCM sector to identify appropriate sites for learning spaces that are safe and 

protective for children.

schools are a natural entry point for emergency responses across the Sectors. This approach is 

particularly applicable to the protracted nature of the crisis and aims to provide a platform for life-

saving humanitarian assistance through schools to minimize displacement and dropout rates. For 

instance, the Education Sector will be piloting a number of initiatives including protection activities in 

schools with a specific focus on the prevention of abuse and exploitation of girls to reduce this as a 

drop out factor, to retain children in school during drought, and include longterm displaced children 

in permanent existing schools. 

Other notable areas of inter-sector collaboaration and cooperation are:

Nigeria faces high rates of childhood malnutrition, which affects the absorption capacity 

of vital organs, and diminishes the effectiveness of nutritional supplements, such as those 

used to treat children with malnutrition in emergencies. Access to education and safe 

learning spaces should link basic nutrition and maximize the child’s nutritional status and 
12brain development.

Nutrition

CCCM & Shelter

13Each learning space must meet the Sphere standards in the provision of WASH facilities  

This includes appropriate latrines for girls and boys, handwashing facilities and safe 

drinking water. Not all EiEWG partners have the capacity to build the needed 

infrastructure in this regard, so close collaboration with the Nigeria WASH Sector is a 

priority to ensure there are appropriate facilities in all learning spaces. An MoU will be 

developed between the WASH and Education Sector on WASH in School activities in this 

regard.

Water, Sanitation, and Hygiene (WASH)

Protection comprises a core focus of many coordination activities. The various sub-sector 

areas of interest have been presented below. 

Protection

12 Please see The United Nations Secretary-General's Study on Violence against Children and Hidden in Plain Sight: A Statistical Analysis of Violence Against Children 

(UNICEF).

13 Detailed WASH and other Sphere standards can be viewed here https://spherestandards.org/handbook2018/
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Monitoring and Reporting Mechanism (MRM)

MRM on gross child rights violations will be utilized in the implementation of the Safe School 

Declaration (SSD) for the prevention of, and response to, attacks and occupations of 
14

schools.

Child Protection sub-Sector

The EiEWG recognizes that outside of a child’s immediate family, teachers are often the first 

to observe child protection needs such as violence, neglect, or abuse. The EiEWG recognizes 

that teachers should be trained to identify child protection needs in line with the Child 

Protection Sub-Sectors’ Standard Operating Procedures vulnerability criteria and to be able 

to refer potential Child Protection cases to competent social work actors where necessary, 

who can assess a child in a confidential manner. In concert with the Child Protection Sub-

Sector, the EiEWG will ensure teachers receive appropriate PSS training, including 

confidential referral and follow-up mechanisms which recognizes that Child Protection 

workers often have to work closely with communities in which they live and operate to 

minimize children’s absence from school. Lastly, this training will include basic physical first-

aid training, which teachers can deploy with children who do not need highly specialized 

support yet need closer attention – inside and outside the classroom.

The Education Sector is exploring further harmonizing common ground for cooperation 

within the HPC process including common indicators, as well as sharing infrastructure and 

other means of collaboration.

Gender-based Violence

The sector will work closely with the GBV sub-sector to mainstream gender and gender-based 

violence issues within the EiE, notably in terms of knowledge, access, sustainability, quality, 

and governance. This will include GBV mitigation workshops for Education Sector members, 

to provide training and strategies on GBV prevention and mitigation. The research questions 

located in the Appendices will be used as guiding questions for areas of focus.

Mine-Risk Sub-Sector

Children in Nigeria remain vulnerable to the hazard of landmines and unexploded remnants 

of war creating the risk of injury and death. EiEWG partners will work with the Mine Risk 

Education (MRE) response elements to ensure children have the skills and awareness to 

reduce their personal risk. The EiEWG will also ensure learning spaces are clear of hazards 

as well, alongside relevant explosive disposal experts.
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Disaster Risk Reduction and Management Sub-Sector

Effective reduction and response to disaster-related risks, including both conflictand national-

disaster-related risks, are salient concerns within the areas of interest. Ensuring schools have 

strong plans, systems, and processes in place to deal with such challenges can aid in saving 

lives, and speed re-initiation of education delivery following a disaster. Consequently, 

substantial portions of the response framework focus on preparing schools and education 

leaders to deal with and manage disaster risks. 

EiEWG partners will work towards ensuring equitable and inclusive access to learning in all 

programming. This means, in accordance with INEE minimum standards which mandates all EiE 

implementers take into consideration groups that may have difficulty accessing learning, including:

ŸAll girls and boys between the ages of 3 and17;

ŸChildren liviing with physical and mental disability;

Ÿ Those suffering from mental health and psychosocial difficulties;

ŸChildren associated with armed forces and armed groups;

ŸChildren vulnerable to recruitment into armed groups;

ŸChild-headed households; 

Ÿ Young mothers; and

Ÿ Persons from unique ethnic or other social groups.

The EiEWG, along with the MoE, and all associated stakeholders are responsible for ensuring that 

all people have access to educational activities. Equity and inclusivity will be accounted for in all 

stages of response, from assessment to program design, implementation, monitoring, and  

reporting.

Gender

Emergency situations (especially those relating to conflict) can tend to exacerbate pre-existing 

inequalities in educational access for girls, while presenting new barriers for boys. The UNESCO 

Handbook on Gender and Education in Emergencies, and the Nigeria Minimum Standards on 

Gender for Nigeria provide an overview of common and country-specific barriers to education, from 

a gendered lens; these are reflected throughout the findings of the JENA, and can be considered 

highly relevant within the North East Nigeria context:

Equity and Inclusivity
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Supply Factors

When schools are destroyed, and children have to travel long – and possibly dangerous 

–distances to attend the nearest functioning facility, girls are more likely to stay at home. 

Based on a British Council report, 14% girls surveyed walked over six kilometres to school 

every day, taking them over an hour each way; 21% girls viewed distance to school as a 

major obstacle that would prevent them from achieving their desired level of education.

When schools are damaged or just not maintained and no sanitary facilities exist, girls – and 

especially adolescent girls – are disproportionately affected; they may have to miss school 

during menstruation. Evidence from interventions such as the Girls’ Education Project suggest 

that girls attendance rates can rise by as much as 30% when water and sanitation issues are 

addressed.

Boys may be at risk of abduction and forced recruitment by fighting forces at school or on their 

way to and from school, but girls may also be at increased risk of abduction and of sexual 

violence and exploitation.

In emergencies, there are usually far fewer women who are able to volunteer as teachers, and 

girls are disproportionately affected when schools are dominated by men. Despite an 

increase of 287,000 in the total number of teachers in primary and secondary schools 

between 1999 and 2009, less than half of the primary and secondary teaching staff are 

female (48% and 46% respectively). This perpetuates barriers to girls’ enrolment and 

retention.

A child born to a literate mother is 50% more likely to survive past the age of five. In Nigeria 

66% mothers with secondary education give birth in a health facility compared to 11% with 

no education.

12% girls compared to 10% boys will drop out of primary school in the last class, class 6, 

before completion. Of the girls who drop out, the majority live in rural areas and in the North 

East or North West regions. 

Demand Factors

Where parents are unable to pay school fees and buy the necessary supplies, boys may be 

more able – and it may be safer for them – to go out and engage in income-generating 

activities to pay their own school fees than girls. 54% young people in Nigeria are currently 

unemployed. Among women aged 15-49, 37% did not work at all in the 12 months 

preceding the 2008 national Demographic and Health Survey. The lowest levels of female 

employment were in the North West (NPC, 2009).
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It is critical to establish gender-responsive 
emergency education programmes early on as 

these lay the foundations for increased 
participation of women and girls in 

recovery/reconstruction activities, as well as in 
community and national development processes, 

including, for example, standing in newly-
democratic elections. If women and girls are not 
equally included from the beginning, then it can 

be very difficult to encourage them into the 
system later because of the tendency for 

emergency arrangements to set patterns for the 
future.

15(Kirk 2006; UNESCO)
“ ”The activities and strategies throughout this plan have undertaken to apply a  gendered lens to all 

elements, while also endeavouring to account for the varied challenges (both those identified above, 

as well as any others which may be identified in the course of implementation) boys and girls may 

face in EiE.

Innovation

The EiEWG has leveraged several innovative approaches to its coordination work in this resource-

constrained environment, notably:

ReportHub and the 5W

15
See additional resources in appendices.

In BAY it has deployed an online reporting tool called ReportHub to replace the 5W Excel 

template which partners found to be cumbersome to fill in and required constant cross-

verification. This new, cloud-based, reporting mechanism allows partners to specifically input 

activities they implement which is then automatically collated and aggregated in a 

dashboard managed by the EiEWG IMO.

KoBo and the JENA

In addition, the Assessment Working Group made use of KoBoToolbox for the purposes of its 

recent Joint Education Needs Assessment (JENA) and other mass surveys. This is a suite of 

free, open source, tools for field data collection for use in challenging environments; it was 

developed by the Harvard Humanitarian Initiative and can be deployed on Android based 

phones.
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16Annual Status of Education Report (ASER)

ASER is a set of literacy and numeracy assessments targeted at children between 7-14, 

developed for deployment in a survey format; they have been designed for digital 

deployment in challenging low-resource contexts. The survey can be collected at the school or 

household level. This design enables all children to be included – those who have never been 

to school or have dropped out, as well as those who are in government schools, private 

schools, religious schools or anywhere else. Several activities in the strategic plan incorporate 

ASER assessments (building on previous work in Nigeria making use of ASER) to better 

understand the impact of EiE programming on learning outcomes among target groups, as 

well as literacy and numeracy needs among all children (both in-school and out of school) in 

the target areas. 

17
Connor-Davidson Resilience Scale (CD-RISC)

ASER is a set of literacy and numeracy assessments targeted at children between 7-14, 

developed for deployment in a survey format; they have been designed for digital 

deployment in challenging low-resource contexts. The survey can be collected at the school or 

household level. This design enables all children to be included – those who have never been 

to school or have dropped out, as well as those who are in government schools, private 

schools, religious schools or anywhere else. Several activities in the strategic plan incorporate 

ASER assessments (building on previous work in Nigeria making use of ASER) to better 

understand the impact of EiE programming on learning outcomes among target groups, as 

well as literacy and numeracy needs among all children (both in-school and out of school) in 

the target areas. 

17
Connor-Davidson Resilience Scale (CD-RISC)

Connor-Davidson Resilience Scale (CD-RISC) is grounded in developmental psychology and 

child psychiatry; it is a 10-question scale seeking to measure resilience and psychosocial 

health in children dealing with psychosocial distress. The scale has been validated across 

multiple cultural contexts, and has demonstrated a high degree of internal consistency. Use of 

this tool among target populations has the potential to improve understanding of how MHPSS 

and protection programmes might be affecting the resilience and psychosocial health of 

children in target areas. It can also help partners understand needs in the areas of MHPSS 

and resilience for children. 

Integrated Quranic Education

Integrated Quranic Education is considered an opportunity to bridge numeracy and literacy 

constraints that are unique to the socio-cultural context in the BAY areas. Utilizing best 

practices from leading agencies and guided by the MoE, self-learning and community-based 

learning programmes allow learners to access learning when it is not available in formal 

classrooms.

16
http://www.asercentre.org/Survey/Basic/Pack/Sampling/History/p/54.html

17
http://www.connordavidson-resiliencescale.com/about.php
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Strong, up-to-date data will continue to be essential to inform the response in Nigeria. In conducting 

assessments, the EiEWG has continued to favor a harmonized approach and, in late 2019, it led the 

Sectors’ Joint Education Needs Assessment (JENA) as part of the Global Education Sectors’ needs 

assessment coaching programme. Onward assessments will utilize an established Assessment 

Working Group (AWG) and use commonly agreed upon EiEWG Standards (found in the 

Framework) to guide the establishment of common units of measurement and develop agreed upon 

domains of inquiry. These assessments will include key questions on GBV, based on information 

gaps identified in the JENA. Further coordination will be necessary to harmonize assessment 

methodologies and reporting requirements, to ensure consistent geographic coverage, to 

standardize questionnaires, and to guarantee that tools account for sex and age disaggregated 

data and gender-responsive information.

Partners considering conducting an assessment will first contact the Assessment Working Group 

within the EiEWG team to share the plan including questionnaire and methodology. Once 

completing an assessment, partners shall also share results (including datasets) with the EiEWG.

Assessments

Challenges relating to COVID-19, primarily in the closure of schools and limitation of movement for 

aid actors, have become particularly salient in the last weeks and months. The implications this crisis 

has for continuity of education are important for this strategy to address. As such, substantial 

resources have been dedicated to COVID-19 coordination and response for the next two years, 

seeking to promote access to quality education for all groups affected by the conflict in NE Nigeria. 

COVID-19
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ACCOUNTABILITY TO

AFFECTED PEOPLE

Accountability to the affected population is an active commitment that humanitarian and 

development agencies must take into account. As a lesson learned from past emergency projects, a 

deeper commitment of communities can play an important role in strengthening the resilience of the 

education system by promoting mutual support and social cohesion in the face of the crisis.

The Nigeria Education Sector has the capacity to facilitate the integration of AAP by ensuring all 

coordinated response actions, including joint assessments, coordinated strategic planning and 

response monitoring, consider and address accountability to affected people in the emergency 

response.

As part of the Sector strategy, it is the responsibility of each implementing partner to engage and be 

accountable to the communities served. Each partner must seek to operationalize accountability 

frameworks through community engagement, particularly through the following headings: a) 

information provision; b) participation; c) feedback and complaint mechanisms; d) exemplary 

conduct; e) risk reduction; and f) vulnerability-based prioritization. It is the role of the SAG to ensure 

partners and projects are effectively mainstreaming accountability into the sector framework. Within 

the capacity of this role, the SAG and sector leadership:

Ÿ Keeps AAP as a standing item for sector meetings,

Ÿ Encourages AAP mainstreaming by integrating AAP considerations into scorecards during 

vetting proposals and highlighting best practices by inviting partners to present during 

meetings,

Ÿ Organizes workshops/trainings for partners in line with their AAP-related capacity needs,

Ÿ Plans field visits to observe operations in the field and identify best practices as well as find 

solutions to any issues

Ÿ Ensures AAP will be accessible to all, including vulnerable people and women and girls

1) Provide information
    publicly

2) Involve the community in
decision-making: Involvement

3) Listen: Feedback & complaint 
management mechanisms 

a) Sensitization sessions on cross-
cutting themes such as Protection 
(mine risks, early marriage, 
violence in schools, education for 
crisis-affected as a protection 
tool, etc.), GBV and inclusion 
and gender equity are also 
provided in local languages.

a) The choice of classroom/TLS 
location is coordinated with 
school communities and school 
authorities (In and out of the 
camps). These will be accessible 
for all persons, including women 
and girls

a) The satisfaction levels of 
school communities are sought 
during monitoring missions.

Accountability Framework
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b) School communities are 
informed about available child 
protection services and related 
actors in their area through 
information session, posters, 
radio messages, leaflets, etc.

b )  S t u d e n t s ,  t e a c h e r s , 
principals/headmasters and 
Child Protection (CP) focal points 
jointly develop school-based 
emergency preparedness and 
response plans to include the CP 
and GBV referral pathways.

b) Codes of conduct are in place 
for teachers and schoollevel CP 
focal points are in place (per the 
P r o t e c t i o n  S e c t o r )  t o 
communicate with children, 
SBMC and teachers regarding 
children's rights. Any complaints 
received including CP/GBV 
incidents are reported and 
forwarded to the school principal 
for action and feedback to the 
victims via relevant referral 
pathways.

c) Information is provided to 
beneficiaries throughout the 
project (from preparation to 
achievement of results).

c) The community participates 
(with special attention to ensure 
female/girl participation) in the 
implementation of the project 
activities (contribution in local 
materials, local labor, etc.).

c) Actions are taken to ensure that 
each complaint receives an 
appropriate response and 
a t t e n t i o n  ( i n d i v i d u a l  i f 
necessary).

d) Key messages on access to 
education, especially for girls, 
are developed with parents, 
students, teachers and education 
authorities.

d) The MoE and its decentralized 
services (SUBEB) are informed 
and involved in all stages of the 
various projects.

d) The teacher's Code of 
Conduct is posted and has been 
shared with parents, students 
and teachers themselves.

4) Attitudes and behaviors of 
staff: Respect of the code of 
conduct 

5) Reducing the risks: The 
assistance does not expose the 
beneciaries 

6) Needs-based assistance: The 
most vulnerable have priority 
access and facilitation to the aid

a) Implementing staff adhere to 
Code of Conduct (rules of 
p r o c e d u r e / M i n i s t r y  o f 
Education). They are informed of 
the sanctions to be applied in 
case of non-respect of the rights 
of the child, including PSEA. 

a) The process of preparing the 
emergency preparedness and 
response plan includes an 
analysis of the risks of protecting 
c h i l d r e n  i n  t h e  s c h o o l 
environment (abuse, danger of 
recruitment, risks on the way to 
school, etc.).

a) Arrangements are made for 
children of any status to attend 
school (IDPs, returnees, refugees, 
host community).

b) School communities are 
informed about the principles of 
accountability.

b) Protection and GBV incidents 
observed at school level are 
reported via the relevant referral 
pathway (including attacks on 

b) WASH structures in schools 
are adequate and respect the 
specific needs of male and 
female students ( including 
separate latrines, handwashing 
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education, threats to teaching 
staff, etc.).

stat ions, digni ty ki ts etc. ) 
including for children with 
disabilities.

c) Tensions and problems of 
coexistence between children / 
t e a c h e r s  f r o m  d i f f e r e n t 
communi t ies  /  s ta tus  are 
observed and reported.

c) Provision is made to promote 
school enrollment for girls or 
children with disabilities or 
be long ing to  s t igmat ized 
minority groups.

c) Prohibi t ive behaviors / 
attitudes of the implementation 
staff (day laborers, volunteers or 
NGO staff) are documented, 
reported and followed up with 
d i scip l i na r y  measu res  as 
outlined in the common Code of 
Conduct.

d) The school is located within a 
reasonable distance (less than 5 
km or 1 hour walk back and 
forth).

d) Teachers are trained, and 
communities are made aware of 
the risks of protecting children in 
emergencies.

d) All implementing staff (day 
laborers, volunteers or NGO 
staff) are accompanied by other 
staff in the presence of children.

e) All alerts will be shared 
through the appropriate and 
existing reporting mechanisms 
with the focal point.

e) Priority will be given to female 
teachers in order to reduce their 
under-representation.
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MONITORING

PLAN

In order to successfully coordinate and implement the EiEWG Strategy, the EiEWG must  receive 

updated information pertaining to:

1.  Current needs (partner assessment data, etc.);

2.  Types and locations of partner activities; and

3.  Targets and achieved results of partner activities.

To accomplish this, the EiEWG team has developed several tools, and made use of several existing 

or ongoing data collection and monitoring activities from various bodies. The purpose of this is the 

facilitation of work undertaken by the EiEWG team to monitor the education response, formulate 

advocacy on behalf of partners, identify need and gaps, avoid duplication of response, and assist 

partners in their operational planning. This information will also be shared with donors to support 

with appeals for increasing funding to education and with OCHA for inter-Sector coordination 

purposes.

The specific systems or processes, responsibilities, and frequency of collection, seeking to satisfy the 

need categories described above, have been presented in the table below:

18
Monitoring and Reporting on EiEWG Activities

 Needs Information

Needs information tends to be collected by bodies other than the EiEWG, with collation of various 

resources then being undertaken by the EiEWG team. The primary sources comprise:

Multi-Sector Needs Assessment (MSNA) 19

REACH undertakes an annual MSNA across Yobe, Borno, and Adamawa with most LGAs 

covered (with a representative sample of households). Many of the most-affectedLGAs remain 

inaccessible due to conflict, and are not, consequently, covered by the MSNA.

The EiE IMO sets 4 key indicators in each MSNA, which focus on enrollment of schoolage 

children, and the primary challenges or obstacles to enrollment. The results of the MSNA 

inform targeting and planning at the Sector level and have also been used in this strategic 

plan to inform PIN calculations and targeting of activities.

MSNA data is collected by REACH and analysed by the EiE IMO for reporting. 

18 For additional information on monitoring and reporting for this strategy please consult the full Framework Spreadsheet in the ANNEX.

19 Please see the ToR for the MSNA https://www.impact-repository.org/document/reach/6e870065/REACH_NGA_Terms-of-Reference_2019-Multi-Sector-Needs-

Assessment_final.pdf 20 Find here the most recent Site Tracker Report at the time of developing this document 

https://www.humanitarianresponse.info/en/operations/nigeria/infographic/nigeriacccmshelter-nfi-camp-management-bi-weeklytracker-report-13
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20
CCCM Multi-Sector Site Tracker 

Each IDP camp has a designated Site Facilitator, whose responsibility includes the biweekly 

submission of multi-sector needs information relating to camp populations; 4 EiE indicators 

are covered by their reports. These indicators cover availability of campbased education 

services at the primary or secondary level, through both formal or informal mechanisms, as 

well as quantities of school-aged children within the camp.

The results are regularly published to the CCCM Sector website, and the raw data is regularly 

shared with the EiE IMO. 

Annual Rapid Joint Education Needs Assessment (JENA)

Incorporated within this strategic plan is an Annual Rapid JENA, which will be an opportunity 

for key partners in the Working Group and in the Government to come together to synthesise 

and analyse available information that is not regularly submitted to the EiE IMO. The 

information to be incorporated in this process is anticipated to include: partner primary 

needs assessments; relevant results of partner evaluation and monitoring exercises; new, 

relevant academic or donor studies; annual state-level school censuses; Displacement 

Tracking Mechanism (DTM) information; and any other formation identified as important or 

appropriate in the course of the JENA.

The results of this exercise, to be led by the EiE IMO, will then inform strategic amendments to 

this three-year plan. 

Partner Activities, Targets, Results

The Nigeria EiEWG uses a bespoke Report Hub (called the 5W tool) to facilitate 

consolidated reporting on partner activities, programme budgets, targets, and progress 

against targets. 

5W (Report Hub)

At the beginning of each project, partners are required to submit detailed information on 

budgets, targets, duration, activity types and quantities, and regional/school/camp 

targeting. All reporting is undertaken against standardized, well-defined indicators, 

facilitating the harmonization of reporting.

Monthly reporting against these targets is then undertaken, with the system automatically 

reminding partners on reporting deadlines and responsibilities. The EiE IMO then analyses 

and reports on activities, progress, and gaps to key partners and donors.
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The activities and monitoring indicators in this strategic plan have been designed to align 

with ongoing 5W reporting, as far as is possible, the intent being promotion of efficiency in 

data collection and monitoring.

Annual Reporting for the 3-Year Plan

For those activities which are not covered by the 5W tool (generally for one-off activities, or 

outputs/outcomes which are difficult to monitor), the EiE team will undertake an annual 

collation of data and reports within this strategic plan’s logframe tracker. Partners will then 

have the responsibility to report progress against key indicator targets which have been 

identified as their area of responsibility. 

The LogFrame for this strategic plan has substantial additional information, with a detailed 

breakdown of indicators, indicator types, and tools to be used, as well as detailed calculation and 

collection guidance where appropriate.  

Evidence-Based, Annual Revision of the 3-Year Strategic Plan

The monitoring data and information described above will inform an annual revision of this 3-year 

plan at a planned annual workshop; at all times, information on needs and operational lessons 

learned will inform further rounds of planning and EiE response.

Working Group: Information Flow

Responsibility for submission of data and information to the EiEWG team varies by Partner, with 

some having a single point of contact for each organization, and others having a point of contact for 

each project; these are to be clearly communicated and codified by each partner, facilitating the 

work of the EiE IMO. Focal points should receive all relevant files, data, and information from their 

field staff and check for quality and accuracy of data, before submitting through the mechanism 

designated above.

The chart below represents the information flows the EiEWG endeavors to achieve; the capacity of 

the government to serve as a primary facilitator and coordinator of EiE continues to be strengthened 

by partners.
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Org: Field
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Org: Field

Partner 
Org: 

Reports flow from
Sector partners to the
EiEWG Team to 
relevant MDAs, OCHA,
and donors

Publicly Available Reports Informed by EiEWG Data

There are also several publicly available dashboards and resources reporting on EiEWG 

data; these will continue to be maintained throughout the course of this strategic plan:

21HRP EiE Dashboard
22EiE Partners Presence Maps (North East Nigeria, Borno, Yobe, and Adamawa) 

23Open Access to 5W Data (EiE North East Nigeria Sector Website) 

21 HRP EiE Dashboard https://www.humanitarianresponse.info/en/operations/nigeria/infographic/north-east-nigeria-education-sector-humanitarian-response-plan-1
22
 Partners Presence Maps https://www.humanitarianresponse.info/en/operations/nigeria/education/infographics/infographic-type/3w/infographic-type/operational-presence

23
 January – December 2019 5Ws Data https://www.humanitarianresponse.info/en/operations/nigeria/document/nigeria-northeast-2019-education-december-5w-data

24 Attacks on schools and learning centers can be reported on this url https://ee.humanitarianresponse.info/x/#d7HsLBSG

Monitoring and Reporting Occupation of Schools and Attacks on Education

In addition to monitoring and reporting on activities, the EiEWG has a responsibility to 

monitor and report the occupation of schools and attacks on education. The EiEWG team has 

developed an online reporting form for Sector partners to use to report occupation of schools 

and attacks on education. Reports should be submitted to the EiEWG team as soon as a 

partner is made aware of an incident; they should NOT wait for the monthly reporting as 

outlined above. The EiEWG team will compile reports into a single database and based on 

these reports will activate appropriate follow up activities (notification of appropriate bodies 
24for verification/action, increased advocacy, etc.) 

Information Management and the Ministry of Education

As shown above, information on partner activities and assessments (as well as occupation of schools 

and attacks on education as appropriate) will be shared directly with the relevant Ministries, 

Departments, and Agencies (MDAs), including national and state MoEs, as well as relevant national 
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and state humanitarian coordination authorities. All school-based data collection will strive to use 

the official Education Management Information System (EMIS) school codes to allow for seamless 

integration with MoE data. Furthermore, the EiEWG Information Management Officer will conduct 

regular capacity building opportunities for both Sector partners and MoE staff in order to improve 

information management within the EiEWG. The intent is, in time, to strengthen the MoE’s capacity 

to independently collate and maintain all relevant data on the ongoing EiE response in North East 

Nigeria. 
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RECOVERY

AND TRANSITION

This strategy is meant for 2020-2023 in such a way that it addresses the current EiE needs in line with 

the wider HRP. Given the temporary nature of the EiEWG, this strategy undertakes to provide a 

transitional roadmap to recovery and transition, handing increasing amounts of responsibility to 

relevant MDAs, as well as moving away from emergency-driven response toward more sustainable 

modes of delivery. This transition plan undertakes to achieve the ultimate de-activation of the 

EiEWG, should emergency conditions on-the-ground abate. Envisioning the deactivation of the 

EiEWG does not imply a loss of emphasis on the importance of EiE and associated preparedness 

interventions. Rather, it should pave a way for a more mainstreamed and institutionalized approach 

to EiE activities, led by the national government. This response strategy proposes that the existence of 

the Education Sector as a response coordination mechanism reviewed along with the EiE situation 

on the ground and responses with a view to formal deactivation of the Sector and transition, as per 

Inter-Agency Standing Committee guidance.

It may well be the case that the de-activation of the EiEWG falls beyond the 3-year life of this strategic 

plan; it is envisioned that the liberation of key LGAs (home to an estimated 1.5 million additional 

PIN) which today remain in the control of armed non-state actors will require the continued operation 

of the EiEWG for several years to come. Nonetheless, this plan undertakes to bear in mind the 

ultimate de-activation of the EiEWG, increased reliance on sustainable modes of education delivery, 

and handover of increasing amounts of responsibility to the national government.

The Response Framework attached to this strategic plan has more comprehensive information on 

how this will be achieved. However, a summary of key elements of the plan that will promote 

recovery and transition can be found below:

Strengthening Government Capacity, Handing Over Responsibility

Substantial portions of the strategic plan focus on strengthening capacity of national MDAs to both 

oversee and coordinate the EiE response, as well as strengthen their capacity to directly implement 

both emergency and recovery activities.

Strengthening Education at the School Level

Many activities focus on improving the capacity of formal schoolteachers and leaders to deliver 

quality education, as well as contend with a variety of protection, MHPSS, and DRR issues; 

additional investments are being made into repair and reconstruction of damaged or inadequate 

school facilities. These activities are intended to ensure schools have sufficient and inclusive capacity 

to deal with influxes of IDPs and returnees.
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Mainstreaming Learners into Formal Education

All activities are driven toward promoting the eventual re-integration of emergency-affected children 

into formal schools, or to sustainable alternative learning activities.

Handover of Caseload to Development Partners

The activities in this strategic plan are intended to coordinate the immediate response to emergent 

needs; generally speaking, funding is provided at a specific school, or for a specific beneficiary, for 

only one year, at which point government or development aid partners are expected to undertake 

more sustained delivery. This is intended to promote minimized dependence on emergency aid, and 

improved transition to recovery-driven programming
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RESOURCES

RESOURCE & LINK DESCRIPTION

ACAPS: The Humanitarian Needs Assessment, the Good

Enough Guide

http://acaps.org/img/documents/h-humanitarianneeds-

assessment-the-good-enough-guide.pdf

G u i d e l i n e s  d e s i g n e d  t o  h e l p 
humanitarian staff design and implement 
needs assessment in emergencies. This 
guide does not explain every activity that 
you will need to carry out for your 
assessment, but it will take you step by 
step through the assessment process, 
offering a number of useful tools and 
resources.

British Council: Girls’ Education in Nigeria. Report 14: Issues, 

Influencers, and Action.

https://www.britishcouncil.org/sites/default/files/british-

council-girls-education-nigeria-report.pdf

This document is a report on Girls’ 
Education in Nigeria which includes: 
legislation and policy, situational 
analysis, and strategies to improve girls’ 
access education.

British Council: Gender Equality in Nigeria Report. British 

Council: Abuja. (2012)

Education in Emergencies Working Group, Nigeria: 2019 

Joint Education Needs Assessment

https://www.humanitarianresponse.info/en/operations/nig

eria/document/nigeria-joint-education-needassessment-jena-

report-30-november-2019

This  document is  a joint  needs 
assessment done by education sector 
partners in Borno, Adamawa, and Yobe.

GEC: Education Sector Coordination Handbook

http://educationSector.net/?get=001197|2013/12/ECC

oordinators-Handbook_low2.pdf

This Handbook is intended to provide 
Education Sector Coordinators with 
information that guides them in 
facilitating a coordinated and effective 
response to education needs in 
emergencies. It covers a wide range of 
issues, from an overview of co-leadership 
issues, tips on how to chair meetings and 
facilitate Sector partner collaboration, 
information management guidance, 
development of Sector plans and 
strategies and advocacy and resource 
mobilization.
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GEC: The Joint Education Assessment Needs Toolkit

h t t p : / / e d u c a t i o n S e c t o r . n e t / w p -

content/uploads/2013/12/Ed_NA_Toolkit_Final.pdf

This toolkit gives guidance on secondary 
data that can be collected prior to a crisis 
and discuss the process for collectively 
developing needs assessment tools, as 
well as providing templates than can be 
adapted to context.

IASC: Sector Coordination Reference Module

https://www.humanitarianresponse.info/en/system/files/d

ocuments/files/Sector_coordination_reference_module_201

5_final.pdf

Outlines the basic elements of Sector 
coordination and intends to serve as a 
reference guide for field practitioners to 
help facilitate their work and improve 
humanitarian outcomes.

IASC: Emergency Response Preparedness Guidance

https://www.humanitarianresponse.info/en/system/files/d

ocuments/files/emergency_response_preparedness_2015_

final.pdf

Enables readiness for an immediate in-
country response by the broader 
humani tarian communi ty and in 
conjunction with national action, vital in 
dealing with an unfolding emergency.

IASC: Guidelines on Mental Health and Psychosocial support 

in Emergency settings 

https://interagencystandingcommittee.org/system/files/leg

acy_files/Guidelines%20IASC%20Mental%20Health%20Ps

ychosocial%20%28with%20index%29.pdf

Guidelines to enable humanitarian 
actors to plan, establish and coordinate 
a set of minimum multi-sectoral responses 
to protect and improve people’s mental 
health and psychosocial well-being 
during an emergency

IASC: Good Practices PSEA

http://www.pseataskforce.org/uploads/tools/153182368

5.pdf

SUMMARY OF IASC GOOD PRACTICES

Preventing Sexual Exploitation and 
Abuse and Sexual Harassment and 
Abuse of Aid Workers

IASC: Reference Module for the Implementation of the 

Humanitarian Programme Cycle (HPC)

https://interagencystandingcommittee.org/system/files/hpc

_reference_module_2015_final_.pdf

This document is primarily for managers 
of organisations that prepare for and 
respond to humanitarian crises. It 
provides an overview of what needs to be 
done, when and by whom, to enable 
managers to allocate staff and tasks, 
sequence decisions and planning, and 
identify priorities

INEE: Minimum Standards for Education: Preparedness, 

Response, Recovery

http://www.ineesite.org/en/minimum-standards

A first step toward ensuring that 
education initiatives in emergency 
situations provide a solid and sound 
basis for post-conflict and disaster 
reconstruction. 
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IRC: Creating Healing Classrooms: Guide for Teachers and

Teacher Educators

http://www.rescue.org/sites/default/files/migrated/resour

ces/hci-teachers-guide.pdf

Guidelines for teacher and educators on 
how education can play an integral role 
in the psychosocial protection of children 
affected by the crisis.

National Population Commission Nigeria and ICF Macro: 

Nigeria Demographic and Health

Survey 2008. Abuja, Nigeria: National Population 

Commission and ICF Macro.

OCHA: Nigeria: 2019-2021 Humanitarian Response 

Strategy (January 2019 - December 2021)

https://www.humanitarianresponse.info/en/programme-

cycle/space/document/nigeria-2019-2021-humanitarian-

response-strategy-january-2019

O C H A :  N i g e r i a :  2 0 1 9 -2 02 1 
Humanitarian Response Strategy 
(January 2019 - December 2021)

Ÿ  Federal Ministry of Education 4 Year Strategic Plan for the 

Development of the Education Sector

Ÿ State Education Sector Operation Plan for Borno, Yobe and 

Adamawa (SESOP) 

Ÿ Presidential Initiative for the North East: Long-Term 

Economic Reconstruction and Redevelopment Plan (PINE)

Ÿ National Education Development Survey Nigeria (2016)

Ÿ Safe Schools Initiative

Ÿ  MICS 2017 Report

UNICEF: Sector Coordination Guidance for Country Offices

http://educationSector.net/?get=002683|2015/05/Secto

r-Coordination-Guidance-for-CO-Eng-11-May.pdf

This document has been developed to 
assist UNICEF country offices to better 
fu lfi l  Sector  lead agency (CLA) 
responsibilities in level 3 (L3) and other 
emergencies.
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WHO: Psychological First Aid: Guide for Field Workers

http://apps.who.int/iris/bitstream/10665/44615/1/978

9241548205_eng.pdf

Guidelines to enable humanitarians to 
support people in the immediate 
aftermath of extremely stressful events. 
The guide covers psychological first aid, 
which involves humane, supportive and 
practical help to human beings suffering 
serious crisis events.

UNESCO (2014). Education for All: Global Monitoring 

Report. Teaching and Learning for All. (2014)

UNESCO: Education in emergencies: the gender  

mplications; advocacy brief (Kirk 2006)

https://unesdoc.unesco.org/ark:/48223/pf0000148908

UNESCO: Handbook on Gender in Education in Emergencies
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ANNEXES

Intervention Theory of Change (TOC)

The Theory of Change (ToC) responds to the key bottlenecks and challenges in the Education in 

Emergencies 3-year Strategy Sector. It describes the strategic inputs and activities, which are 

expected to lead to outputs that contribute to the overarching outcome/goal to improve access to, 

and quality of, inclusive education for conflict-affected children in Nigeria in the long-term. All 

children including girls, vulnerable children, and children affected by disabilities should have equal 

access to quality and mainstreamed education in safe and protected environments. This education 

should be managed and provided by local stakeholders and educational authorities, who have full 

ownership of EiE delivery, instead of being dependent on leadership and provisions provided by 

international organisations. Together, this will secure the sustainability of mainstream education for 

current and future generations, owned and led by local stakeholders.

Assumptions underpinning the Theory of Change

The key assumptions that will be applied throughout the lifespan of the Strategy include the following 

internal and external factors:

External

Ÿ A.1. Scenarios and projections (e.g. security, natural disasters, vulnerability, displacement levels 

confirmed etc) represent the most likely set of needs; these needs will not fall out with projections

Ÿ A.2. A degree of flexibility has been allowed in the plan to account for any unforeseen exigencies, 

however substantial shifts out with projections may require the plan and this Theory of Change to 

be revisited.

Ÿ A.3 Humanitarian Needs Scenario described as the most likely in the last Humanitarian Needs 

Overview (HNO) is confirmed and consistent for 2019-2021 period. (Security, natural disasters, 

vulnerability, displacement levels confirmed).

Ÿ A.4 Acceptance of the proposed interventions and cooperation by beneficiaries, host community 

and land authorities.

Internal

Ÿ A.5 Availability of Education Sector members with sufficient financial, logistic and human 

resources capacity to contribute to the EiE sector and achieve its engagements for 2020-2023
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Ÿ A.6 Political will and capacity to implement policies and allocate needed resources to empower 

the EiE Strategy leadership.

Ÿ A.7 International donor funding commitments and contributions will remain consistent in line with 

previous years, this is especially salient given the recent COVID-19 pandemic.

Access

The limited formal and alternative education supply and demand in crisis-affected areas in Nigeria 

are one factor which causes the low enrolment rates in Nigeria, this is particularly prevalent for girls 

and in emergency-affected areas. The interventions are based on the following logic: 

If there is an increase of formal and alternative education supply, for both boys and girls, 

then the demand increases and more children will have access to education.

Suggested strategic actions to increase the educational supply:

Ÿ Construction of new temporary learning spaces for children unable to access formal school 

facilities due to ongoing conflict; new spaces are to be disabled-friendly.

Ÿ Provision of start-up kits for vocational training graduates

Ÿ Classroom furniture provided to constructed or rehabilitated alternative education classrooms.

Ÿ Rehabilitation of damaged classrooms in formal schools; rehabilitated spaces to be disability 

friendly.

Ÿ Construction of new classrooms in formal schools with high quantities of IDPs; new spaces are to 

be disability friendly.

Ÿ Volunteer teacher stipends paid for alternative and non-formal education programming 

Suggested strategic actions to increase the educational demand:

Ÿ Community awareness-raising sessions in targeted communities on the importance of schooling,  

and seeking to improve enrolment; disability, gender, and vulnerability to comprise key focuses of 

this activity.

Ÿ Children supported to attend education programmes

Cross-cutting themes:

- There will be a focus on access for all, including girls and children affected by disabilities. All new 

and refurbished temporary learning spaces will be disabled friendly, and community awareness 

sessions will be conducted in targeted communities to educate on the importance of schooling. 
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These sessions will focus on improving enrolment for previously underrepresented groups, including 

girls and children affected with disabilities.

Continuity

Among the difficulties cited in terms of continuity in the Nigerian Education system is a) no national 

curriculum adapted for SEN and vulnerable children; b) strong management of education 

management to manage transitions from non-formal to formal education c) no long-term strategy for 

sustainable management of the education system by local stakeholders. The interventions are based 

on the following logic:

 If local, state, national stakeholders undertake capacity building to gain the skills to 

successfully manage transitions, then continuity of education for emergency-affected girls 

and boys is increased

Suggested strategic actions to increase capacity building for stakeholders: 

Ÿ Planning and strategy workshop undertaken in each state with National, State, and LGA 

education authorities, undertaking to facilitate transitions for children from temporary and 

alternative learning programmes for formal education.

Ÿ Consultation workshops with governmental and non-governmental stakeholders on Non-formal 

and formal education on the development of Joint Comprehensive Plan for the Mainstreaming of 

Learners

Ÿ Capacity building exercises for national, state, and LGA education authorities on effective 

management and oversight of transitions from non-formal to formal education.

Cross-cutting themes:

Ÿ There will be a focus on ensuring continuity of education for all children, irrespective of their 

gender, needs, or vulnerability status. Capacity building exercises with relevant stakeholders will 

include training on how to successfully manage education transitions for vulnerable groups, to 

match their specific needs and requirements.

Existing learning environments are child-friendly, equitable, and inclusive

Certain groups of children face greater problems in accessing and achieving in education, 

specifically girls and children affected by disabilities. ̀ Among the difficulties that these children face 

include a) attitudes and cultural practices around female schooling; b) low ratio of girls to boys; c) 

low ratio of female to male teachers; and d) weak incentives to change the under-representation 

dynamic e) school environments not adapted for children affected by disabilities f) lack of teacher 
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training on how to adapt teaching style for weaker students. The interventions are based on the 

following logical expression:

 If social norms and practices are changing to be supportive of girls’ and children affected by 

disabilities’ access and retention in schools, female teachers are encouraged through 

incentives and reinforcement of their capacities, and schools are suitable for children with 

accessibility requirements then the number of girls and children with disabilities enrolled in 

school would increase.

Suggested strategic actions to increase girls’ access to education and the number of female 

teachers:

Ÿ Retrofitting of temporary learning spaces to be disability friendly, including the provision 

of assistive devices

Ÿ Creation and distribution of harmonised teacher training curriculum for special 

educational needs, ensuring the participation of key governmental and international 

partners.

Ÿ Training for teachers (formal, alternative, and vocational) in dealing with special 

educational needs in the classroom.

Ÿ Creation and distribution of harmonised teacher training curriculum for inclusive, gender-

sensitive, and child-friendly teaching, ensuring the participation of key governmental and 

international partners.

Ÿ Training for teachers (formal, alternative, and vocational) in creating inclusive, child-

friendly, and gender-sensitive learning spaces.

Ÿ Local authority training on oversight and monitoring of effective special educational needs 

education.

Ÿ Local authority training on oversight and monitoring of inclusive, child-friendly, and 

gender-sensitive education.

Ÿ Education partner training on implementation of effective special educational needs 

education.

Ÿ Education partner training on of inclusive, child-friendly, and gender-sensitive education.

Ÿ Development of female teacher recruitment and retention strategy (formal and alternative 

education), in consultation with key international, national, state, and LGA stakeholders 

and authorities.

Ÿ Undertaking a national advocacy campaign, seeking to increase the number of female 

teachers (formal and alternative) in NE Nigeria
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Cross-cutting themes

 There will be a focus on ensuring all learning environments are child-friendly, equitable, and  

inclusive for all children; this includes girls, vulnerable children, and children affected by 

disabilities. All educational spaces, materials, and resources will be safe and accessible for 

those with additional needs. All stakeholders involved with the programme will be educated 

on these specific needs, teacher training will focus on how and why to provide a harmonised 

education for all children in a sensitive manner, and training with local authorities and 

education partners will focus on crosscutting themes. Recruiting female teachers will be a key 

strategy to encourage girls to attend education, through acting as a role models and 

enabling girls to feel safe and welcome.

Quality

The main elements that prevent crisis-affected boys and girls from receiving a quality education are 

a) inadequate teaching and learning materials; b) insufficient knowledge and skills of teachers to 

deliver quality education, c) educational authorities cannot manage quality education. The 

interventions are based on the following logical expression:

 If learning centres are better equipped, under all the minimum education standards, with the 

required number of teachers who are appropriately trained, then the quality of learning will 

improve.

Suggested strategic actions to improve the quality of learning for emergency-affected girls and boys:

Ÿ Provision of textbooks to supported formal education classrooms (basic education) (One 

for Every Children in Y1, all children y2+)

Ÿ Provision of basic TLM kit to spported formal education classrooms

Ÿ Provision of teacher's manuals to supported formal education classrooms (primary)

Ÿ Provision of textbooks, corresponding to harmonised EiE curriculum, to support alternative 

education classrooms

Ÿ Provision of basic TLM kit to support alternative education classrooms

Ÿ Provision of teacher's manuals, corresponding to harmonised EiE curriculum, to support 

alternative education classrooms (primary)

Ÿ Provision of school kits to children (bags, notebooks, pencils)

Ÿ Creation of harmonised teacher and manager training curriculum, promoting practical 

effective teaching practice in the classroom. Training curriculum to be adapted for 

alternative, formal, and multi-grade teaching.
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Ÿ Provision of teacher training in basic teaching skills and pedagogy to formal 

schoolteachers; creation of child-friendly, gender-sensitive, and inclusive learning spaces 

to comprise a core focus

Ÿ Provision of teacher training in pedagogy to alternative education teachers; ; creation of 

childfriendly, gender-sensitive, and inclusive learning spaces to comprise a core focus

Ÿ Harmonisat ion of exist ing EiE curricula across key actors (basic and 

accelerated/alternative education); the harmonised curriculum will focus on preparing 

students for re-entry to formal education.

Ÿ Education authority training on effective oversight, monitoring, mentoring for quality 

education;   training to focus on formal, alternative, and multi-grade education.

Ÿ Financial and operational support for local education authorities to undertake regular 

follow-up and monitoring visits to supported alternative and formal education 

programmes.

Ÿ Adaptation of ASER assessments to local curriculum/context, with benchmarking of levels 

against Nigerian education standards/grades.

Ÿ Deployment of ASER assessments across the whole of NE Nigeria, ensuring representative 

sampling, ensuring coverage of all key geographies, demographic groups (esp. gender, 

camp based IDP)

Ÿ Creation of a harmonised assessment system (in consultation with national, state, and LGA 

educational authorities), and reporting mechanism for supported programmes; the system 

will cover pupil learning outcomes, as well as teacher performance, across all supported 

education programmes.

Ÿ Localisation exercise for Connor-Davidson Resilience Index (CD RISC 10), ensuring 

effective translation to all relevant local languages

Ÿ Deployment of CD-RISC 10 assessments across the whole of NE Nigeria, ensuring 

representative sampling, ensuring coverage of all key geographies, demographic groups 

(esp. gender, campbased IDP)

Ÿ SBMCs trained in effective school management

Cross-cutting themes:

 There will be a focus on ensuring the same, standardised high quality of education for all 

children; this includes girls, vulnerable children, and children affected by disabilities. 

Ensuring that all teachers have sufficient knowledge of how to support all children will be key, 

and how to create childfriendly, gender-sensitive, and inclusive learning spaces.. When 

assessments and data collection is conducted, it will be ensured that all demographic groups 

are represented, to ensure an understanding of the experience of all school children.

53



Some of the main issues that prevent better coordination mechanisms are a) lack of national,  state 

and LGA capacity; b) weak EiE coordination mechanisms; c) weak MoE Emergency Unit capacity to 

inform and coordinate EiE increased at National level. The interventions are based on the following 

logical expression:

 If EiE Strategy is reinforced at the national, state and LGA level, then its ability to effectively 

coordinate any crisis will increase.

The rationale behind the suggested strategic actions that are expected to reinforce the EiE Strategy at 

the national, state and LGA level is:

Ÿ Harmonization workshop with the GBV and Child Protection sub-Sectors to draft a MoU on 

the responses to abuse in learning spaces

Ÿ Procure support equipment (office equipment, communication and transport) for the 

emergency unit

Ÿ Hold a coordination meeting (Emergency Unit - Sector Education) to respond to all alerts 

and gaps in Education in Hotspots

Ÿ Develop contingency plans for all LGAs

Ÿ Joint monitoring visits to conflict hotspots, incorporating key Sector representatives, 

national, state, LGA educational authorities, and SUBEBs.

Ÿ Set up Education guidelines in different areas of intervention and ensure their follow-up by 

Education actors

Ÿ Establishment and strengthening of sub-Sectors at LGA level in conflict zones

Ÿ Establishment of a system that ensures a rapid communication chain between the focal 

points at school/communities, the LGA, state, and national level and the emergency cell at 

the national level

Ÿ Organize two advocacy campaigns on the neutrality of school spaces

Ÿ Key new 5W monitoring indicators are defined, strengthened, and systematically 

implemented (see log frame for specific indicators covered by this activity)

Ÿ Advocacy and capacity building campaign to ensure key disability enrolment statistics are 

included,and consistently measured, in annual school census and EMIS

Ÿ Annual Rapid JENA undertaken by EiEWG partners.

Ÿ EiEWG implements GEC's Partner Project Peer Review Criteria to ensure alignment and 

prioritization of EiEWG partner projects

Coordination
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Ÿ The positioning of contingency, emergency kits in various prefectures under MoE 

management  Purchase and positioning modern tents serving as urgent classrooms

Ÿ Deployment and distribution of emergency kits in case of crisis

Ÿ Organization of one EiE Strategic Plan review meeting per year, where progress, lessons 

learned exercises, and further planning is undertaken, as well as revision of this strategic 

plan should it be necessary

Ÿ Strategic capacity development and EiE management handover plan developed in 

collaboration with key national, state, and LGA educational authorities.

Ÿ EiE leads identified at local educational authorities at national, state and LGA levels.

Ÿ National, state, and LGA government officials attend all EiE WG meetings, workshops, 

and strategic planning sessions, making substantive contributions to their conduct, to 

planning, and to programme/activity delivery.

Ÿ Travel support provided to EiE leads to facilitate attendance at key EiE meetings and 

workshops, as well as field visits.

Ÿ National, state, and LGA government officials take leadership in planning and activity 

delivery for EiE, including leadership of all key workshops and meetings.

Cross-cutting themes:

 There will be training, and knowledge-sharing sessions provided to key stakeholders, at all 

levels, to ensure a nuanced and focused understanding of the importance of inclusive 

education for all children – with a specific focus on GBV and child protection. These themes 

will continue to be prominent during the creation of contingency plans and monitoring 

mechanisms, to continuity and sustainability moving forward.
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IMPROVE ACCESS TO, AND QUALITY OF, INCLUSIVE EDUCATION FOR CONFLICT-AFFECTED 

CHILDREN IN NIGERIA IN THE LONG-TERM.  THIS TO BE MANAGED AND PROVIDED BY LOCAL 

STAKEHOLDERS AND EDUCATIONAL AUTHORITIES, WHO HAVE FULL OWNERSHIP OF EIE DELIVERY.

IMPACT

O.1 - Access to 
education for
emergency-affec-
ted girls and 
boys is increased

O.2 - Continuity 
of education 
for emergency 
affected girls and 
boys is increased

O.3 - Existing 
learning environ-
ments are child-
friendly, equitable, 
and inclusive

O.4 - Quality of 
learning for
emergency-affec-
ted girls and boys
is improved

O. 5 - Safe and 
protective learning
environment for 
emergency-affected
girls and boys 
are established

O. 6 - Improved 
coordination
mechanisms to 
respond to EiE 
situation

OUTCOMES

1.1 Increased, 
sustainable access to 
alternative learning 
for children affected 
by conflict

1.2 Increased, 
sustainable access to 
formal education for 
children affected 
by conflict

2.1 Improved 
capacity of national 
stakeholders to
facilitate and manage 
transitions from 
non-formal to 
formal education

3.1 Supported facili-
ties are inclusive, 
child-friendly, 
disability, friendly, 
and gender sensitive.

3.2 Key teaching, 
education manage-
ment, and partner 
staff have improved 
capacities to deliver 
child friendly, equit-
able, and inclusive 
education 
programming

3.3 Proportion of 
female teachers in 
alternative and 
formal education 
is increased

4.1 Children and 
teachers in
supported classes 
have adequate
teaching and 
learning materials

4.2 Teachers have 
sufficient knowledge 
and skills to delivery 
quality education.

4.3 National, state, 
and LGA educational 
authorities have 
sufficient knowledge, 
capacity, and resour-
ces to promote, 
administer, and 
manage quality 
education.

5.1 Gender-sensitive, 
and disability 
accessible WASH 
facilities are provided 

5.2 Hygiene 
promotion education 
and materials are 
provided

5.3 Protection and 
MHPSS programming 
is provided in
supported formal 
and alternative
education institutions

5.4 Effective DRR 
and DRM programm-
es are implemented 
insupported 
alternative and formal
education institutions

6.1 National, state 
level, and LGA 
education authorities' 
emergency units’
capacity to coord-
inate education
response at Hotspot 
level improved

6.2 Education in 
emergencies
coordination 
mechanisms 
strengthened

6.3 MoE 
Emergency Unit’s 
capacity to inform 
and coordinate 
EiE increased at
National level

STRATEGIC 
INPUTS

Strategic actions to 
both increase 
educational supply, 
for example, the 
construction of and 
refurbishment of
temporary 
learning spaces.

Strategic actions to 
increase educational 
demand, for example, 
community
awareness training.

Strategic actions to 
increase capacity 
building for 
stakeholders, for 
example, workshops 
focusing in planning, 
strategy and capacity 
building.

Strategic actions to 
increase girls’ access 
to education and
the number of 
female teachers.

This includes the 
creation and delivery 
of harmonised 
teacher training, 
female teacher
recruitment, and 
education partner 
training on 
gendersensitive
education.

Strategic actions to
improve the quality 
of learning for 
emergency affected 
girls and boys. 
This includes the 
provision of 
resources, 
deployment of 
CDRISC10, and 
the creation of a
harmonised 
education 
assessment system.

Strategic actions to 
facilitate a safe and 
protective learning 
environment.

For example, 
harmonised hygiene 
promotion, education 
authority training on 
MHPSS, and
implementation of 
contingency and risk 
reduction plans 
around schools

Strategic actions 
to reinforce the 
EiE Strategy at the 
national, state and 
LGA level. For 
example, holding 
coordination
meetings, 
establishment and
strengthening of 
sub-clusters at 
LGA level in conflict 
zones, and the
establishment of a 
system that ensures 
a rapid 
communication chain.

ACTIVITIES

If there is an 
increase of formal
and alternative 
education supply,
for both boys and 
girls, then the 
demand increases 
and more children 
will have access to
education.

If local, state, national
stakeholders undertake 
capacity building to gain 
the skills to successfully 
manage transitions,
then continuity of 
education for
emergency-affected girls 
and boys is increased.

If social norms and 
practices are changing to 
be supportive of girls’
and children affected by 
disabilities’ access and 
retention in schools,
female teachers are 
encouraged through 
incentives and
reinforcement of their 
capacities, and schools are 
suitable for children with 
accessibility requirements 
then the number of girls 
and children with 
disabilities enrolled in 
school would increase.

If learning centres are 
better equipped, under all 
the minimum education
standards, with the 
required number of
teachers who are 
appropriately trained,
then the quality of 
learning will improve.

If suitable WASH and 
MHM provisions and
education materials are 
provided, in addition to 
protection and MHPSS 
support, then environments 
will be safe and protective 
learning environments 
for all students.

If EiE Strategy is 
reinforced at the national,
state and LGA level, then 
its ability to effectively 
coordinate any crisis will 
increase.

LOGIC
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ACCESS TO EDUCATION GBV 
GUIDING QUESTIONS

Review of Challenges for Access to Education: GBV Guiding Questions

Barriers related to: Guiding questions for analysis

Availability hether the education services are available according to the minimum 
standards?

A c c e s s i b i l i t y :  P h y s i c a l 
accessibility 

Are Education facilities located within a reasonable distance for 

targeted girls and boys and teachers?

Is the route to and from the Education facility safe to travel for girls and 

boys in different age and disabilities?

Are there gender segregated latrines in schools?

Are there other forms of physical barriers, such as armed guards 

outside the facility?

Are there any safety concerns for girls, boys and female teachers in 

accessing to school?

Financial Accessibility Do users have to pay a fee? If so, is the fee reasonable/manageable 

given the economic circumstances/means? If there a system to 

provide financial support to those who have no financial means? Who 

would be the most affected by a fee?

If no formal fee, are there any other hidden fees such as 

transportation, levy and others that hinders children’s’ access from 

education?

Bureaucratic/administrative 
accessibility

Are there procedural steps that learners must complete to enrol in 

education? Are there any children who have more negative effect than 

the others?

Do children need to have civil documents such as birth registration, 

documents related to refugee status etc to enrol in schools? If so, is it 

easy to obtain the documents? Who wold have challenges in 

accessing civil documents and thus enrolling in education?

Is there a policy that prevents pregnant girls and married girls from 

accessing school?

Are there any other bureaucratic/administrative barriers that hinders 

girls/boys access to education?

Social accessibility Do schools respect and practice non-discrimination in the provision of 

services?
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Are certain groups excluded from education because of language 

barriers?

Are there female teachers?

Are there social norms/cultural barriers that hinder girls’ and boys’ 

access to education?

Are there social norms/cultural barriers that hinder women from 

working as teachers?

Information How is information about education communicated to the 

community?

Is there an analysis of who makes a decision regarding education at 

home and targeting a right person for information campaign?

Are there any groups of people who is unlikely to receive the 

information?

Are there alternatives to printed information in order to reach illiterate 

members of the community?

Is personal information treated confidentially?
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Returnees
Targeted

 

894 

0 

0 

122 

8589 

630 

48631 

0 

1734 

6849 

13147 

87 

36693 

34341 

20883 

5458 

2284 

6922 

0 

0 

72 

0 

42697 

6057 

749 

1928 

4717 

7869 

6416 

4887 

0 

 

State 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Adamawa 

Borno 

Borno 

Borno 

Borno 

Borno 

Borno 

Borno 

Borno 

Borno 

Borno 

 

LGA 

Demsa 

Fufore 

Ganye 

Girei 

Gombi 

Guyuk 

Hong 

Jada 

Lamurde 

Madagali 

Maiha 

Mayo-

Michika 

Mubi North

Mubi South 

Numan 

Shelleng 

Song 

Toungo 

Yola North 

Yola South 

Abadam 

Askira/Uba 

Bama 

Bayo 

Biu 

Chibok 

Damboa 

Dikwa 

Gubio 

Guzamala 

Total In 
Need

4291

1494

171

11783

10589

1093

49899

171

4725

14279

22505

952

44388

40580

24389

18230

5038

8467

390

1768

8041

0

47523

31779

892

21390

11584

23607

17569

7031

0

Total 
Targeted

 

3272 

1046 

120 

8285 

9989 

954 

49519 

120 

3828 

12050 

20027 

693 

42080 

38709 

23337 

14639 

4212 

8003 

273 

1237 

5650 

0 

46075 

27261 

849 

15551 

9524 

20309 

16229 

7031 

0 

IDP 
Targeted

 

1359 

598 

69 

4665 

800 

185 

507 

69 

1197 

2972 

4401 

346 

3078 

2496 

1402 

5589 

1101 

618 

156 

707 

3188 

0 

1930 

16687 

57 

7785 

2747 

9143 

8473 

2144 

0 

Host 
Communities 

Targeted

1019 

448 

51 

3499 

600 

139 

381 

51 

897 

2229 

2478 

259 

2308 

1872 

1052 

3592 

826 

463 

117 

530 

2391 

0 

1448 

4518 

43 

5838 

2060 

3298 

1340 

0 

0 

53% 

46% 

61% 

47% 

58% 

58% 

48% 

57% 

45% 

55% 

55% 

54% 

53% 

51% 

52% 

53% 

54% 

51% 

53% 

64% 

50% 

0 

53% 

48% 

48% 

50% 

50% 

53% 

53% 

50% 

0 

2021 PIN AND TARGETS 
DETAILED BREAKDOWN BY LGA

Table 2 - 2021 PIN and Targets by LGA

People Targeted (By Beneciary type)Total

%Female
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18415 

3126 

1377 

9728 

0 

8058 

Borno 

Borno 

Borno 

Borno 

Borno 

Borno 

Borno 

Gwoza 

Hawul 

Jere 

Kaga 

Kala/Balge 

Konduga 

Kukawa 

81963

14739

207500

19567

2463

57109

0

67049 

11255 

146744 

17905 

2463 

47003 

0 

33719 

4645 

84612 

6515 

2463 

28840 

0 

14914 

3484 

60755 

1662 

0 

10105 

0 

53% 

51% 

52% 

54% 

59% 

54% 

0 

Borno

Borno

Borno

Borno

Borno

Borno

Borno

Borno

Borno

Borno

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Yobe

Kwaya Kusar

Mafa 

Magumeri

Maiduguri

Marte

Mobbar

Monguno

Ngala

Nganzai

Shani 

Bade 

Bursari

Damaturu

Fika 

Fune 

Geidam

Gujba

Gulani

Jakusko

Karasuwa

Machina

Nangere

Nguru

Potiskum

Tarmua

Yunusari

Yusufari

2005

11819

9565

194351

0

17664

70425

53249

0

1211

8096

2423

15086

2254

3606

7866

29141

1167

471

328

988

580

2240

2523

696

6290

978

1403

9702

7265

136046

0

16583

55693

50389

0

848

5667

1696

10929

1578

2524

5506

24309

817

329

229

692

406

1568

1766

487

6000

818

802

2823

3066

77740

0

1549

33808

11927

0

484

3238

969

5542

901

1442

3146

6444

467

188

131

395

232

896

1009

278

387

213

0

4762

1899

0

0

13953

7152

35602

0

0

0

0

1230

0

0

0

13033

0

0

0

0

0

0

0

0

5324

446

601

2117

2300

58305

0

1081

14732

2860

0

363

2429

727

4157

676

1082

2360

4833

350

141

98

296

174

672

757

209

290

160

48% 

55% 

50% 

49% 

0 

53% 

53% 

52% 

0 

37% 

54% 

54% 

48% 

56% 

53% 

26% 

49% 

58% 

55% 

85% 

51% 

55% 

55% 

59% 

53% 

55% 

55% 

TOTAL 1,262,980 1,026,541 403,340 386,763 236,438
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Table 3–Organisational Attendance GEC Training and Consultation Workshop (24-26 February)

UNICEF United Nations Children's Fund UN

SCI Save the Children International INGO

MoE Federal Ministry of Education Government

MoD Ministry of Defence Government

ADSUBEB State Universal Basic Education Board, Adamawa Government

SUBEB Borno State Universal Basic Education Board, Borno Government

SUBEB Yobe State Universal Basic Education Board, Yobe Government

FHI 360 FHI 360 INGO

RoHI Restoration of Hope Initiative NNGO

GEPADC Gender, Equity, Peace and Development Center NNGO

CONSULTATION WORKSHOPS -ORGANISATION ATTENDANCE

Acronym Organisation Organisation Type

KABHUDA Kanem Borno Humanitarian Development Association NNGO

GPON GOALPrime Organisation Nigeria NNGO

AUN American University of Nigeria NNGO

REI Riplington Education Initiative NNGO

VSF Victims Support Fund NNGO

TICP Talents in Children Promotions NNGO

Carithas Nigeria Carithas Nigeria NNGO

PI Plan International INGO

TdH Terre des hommes INGO

NRC Norwegian Refugee Council INGO

GEC Global Education Sector

SC Street Child INGO
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Acronym Organisation Organisation Type 

CHABASH Chabash Development and Health Initiative NNGO

TDH Terre des Hommes INGO

TULIPS Tulips international foundation NNGO

PI Plan International INGO

SC Street Child INGO

LABI Life at Best Development Initiative NNGO

NGF Ngulde global foundation NNGO

SOS SOS children's Village Nigeria INGO

YIPDI Youth Integrated for Positive Development Initiative NNGO

GOALPRIME GOALPrime Organization Nigeria NNGO

NF Need Foundation NNGO

CBI Care Best Initiative NNGO

NRC Norwegian Refugee Council INGO

ICM Inner-City Mission NNGO

AHAI African Humanitarian Aid international INGO

 Table 4–Organisational Attendance -SAG Consultation Workshop (9 March)

     

Acronym Organisation Organisation Type 

UNICEF United Nations Children's Fund UN 

SCI
 

Save the Children International
 

INGO
 

SUBEB Borno
 

State Universal Basic Education Board, Borno
 

Government
 

RoHI
 

Restoration of Hope Initiative
 

NNGO
 

GEPADC

 

Gender, Equity, Peace and Development Center

 

NNGO

 

PI

 

Plan International

 

INGO

 

TdH

 

Terre des hommes

 

INGO

 

SC

 

Street Child

 

INGO

 

 

Table 5–Organisational Attendance –Borno EiEWG Consultation Workshop (12 March)
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Acronym Organisation Organisation Type 

FRaD Future resilience and development foundation NNGO

DAF Delight Affection Foundation NNGO

CATAI Centre for Advocacy, Transparency and Accountability NNGO

KSCF Kishimi Shelter and Care Foundation NNGO

REBHI Rehabilitation Empowerment and Better Health Initiative NNGO

WiNN Women in New Nigeria NNGO

CEER Cohort for Existential Emergency Relief NNGO

GEPaDC Gender Equality, Peace and Development Centre NNGO

BSF The Big Smile Foundation NNGO

HALI Hallmark Leadership initiative NNGO

AUN American University of Nigeria NNGO

EMF El-Kanemi Memorial Foundation NNGO

RAAI Rapid action aid initiative NNGO

RoHI Restoration of Hope Initiative NNGO

SNEPCo SNEPCo Education Programme NNGO

TPO Transcultural Psychosocial Organization INGO

LCDI Local Communities Development Initiative NNGO

AHSF Albarka Health Spring Foundation NNGO

SCI Save the Children International INGO

CSACEFA Civil Society Action Coalition on Education for All NNGO

AAN Action Aid Nigeria INGO

IRC International Rescue Committee INGO

SAF Sheriff Aid Foundation NNGO

CHABASH Chabash Development and Health Initiative NNGO

GreenCODE Green Concern for Development NNGO

GHIV Global Village Healthcare Initiative for Africa NNGO

LHI Life and Hope Initiatives NNGO

SUBEB State Universal Basic Education Board Government
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Acronym Organisation Organisation Type 

Table 6– Organisational Attendance –Yobe EiEWG Consultation Workshop

MoE Ministry of Education Government

YCOLPEI Yobe Centre for Orphans & Less Privileged Education Initiative NNGO

CWYDI Community Women and Youth Development Initiatives NNGO

FHI 360 FHI 360 INGO

TCDI Taimako Community Development Initiative NNGO

COCOSOHDI
Communal Conservation Friendly Health and Social 
Development Support Initiative NNGO

FOMWAN Federation of Muslim Women's Associations in Nigeria NNGO

SUBEB State Universal Basic Education Board Government

UNICEF United Nations Children's Fund UN

YOPCODI Yobe Peace and Community Development Initiative NNGO

SCI Save the Children International INGO

AUN American University of Nigeria NNGO

SMoE State Ministry of Basic and Secondary Education Government

NEYIF North East Youth Initiative Forum NNGO

TIWOD Taimako Initiative for Youth and Women Development NNGO

SEMA State Emergency Management Agency Government

GESD Green Environment Support and Development NNGO
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SUMMARY

N i g e r i a E d u c a t i o n i n E m e r g e n c i e s W o r k i n g G r o u p

Targets

       

% Y1 Y2 Y3 Sum 3-Years

Activity Budget 1 $31,264,589 $32,004,895 $31,770,955

Admin and Overheads 25% $7,816,147 $8,001,224 $7,942,739

Sum Total (USD) $39,080,736 $40,006,119 $39,713,693 $118,800,548

Sum Total (NGN) 14,244,928,196 14,582,230,356

       

14,475,641,161

      

43,302,799,712

Rapid ProgressProjection Case (Dop-down Menu):  

2020/2021 2021/2022 2022/2023

638,679 918,882 739,160

173,538 249,673 200,840

1,500 375 674

812,218 1,168,556 940,000

812,218 1,168,556 940,000

13,432 20,423 18,752

812,218 557,581 557,581

2,500 3,500 4,500

250 250 250

# of conflict-affected out-of-school boys and girls (3-17 years) 

accessing education through the learning center/school

# of conflict-affected boys and girls (3-17 years) accessing 

alternative basic education models (Integrated Qur’anic Education 

and accelerated learning programmes, TaRL, EGRA & EGMA etc.)

# of TLS, classrooms constructed, rehabilitated or reopened 

# of conflict-affected boys and girls (3-17 years) benefitting from 

learning supplies including ECD kits 

# of schools/learning centres that have student groups/clubs 

to promote children’s participation and life skills including 

peace and sports clubs

# of conflict affected boys and girls (3-17) attending a class 

where teacher has received PSS training

# of teachers (m/f) trained in improved teaching and learning 

approaches 

# of conflict-affected boys and girls (3-17 years) provided with 

sex segregated WASH facilities 

# of school based management committee (SBMCs) members 

(m/f) trained 



Total Teachers Requiring Training

Additional Classrooms Needed

Classrooms in Need of Rehabilitation

Basic WASH Facilities Required

SBMCs in Need of Training

28,298 17,474 (48)

8,999 9,121 8,944

1,701 993 497

1,377 797 398

2,500 3,500 4,500

N i g e r i a E d u c a t i o n i n E m e r g e n c i e s W o r k i n g G r o u p

Needs 

(Beginning of Financial Year)

Estimated PIN Growth

PIN (Conflict-affected OOSC)

2020 2021 2022

260,773 290,000

1,070,000 1,168,556 940,000

65



ACTIVITIES 



N i g e r i a E d u c a t i o n i n E m e r g e n c i e s W o r k i n g G r o u p

67

OUTCOME OUTPUT ACTIVITY STANDARDS UNIT
UNIT
COST
(USD)

UNIT
COST
(NGN)

Y1
QTY

Y1
COST
(USD)

Y2
QTY

Y2
COST
(USD)

Y3
QTY

Y3
COST
(USD)

TOTAL
COST
(USD)

TOTAL
COST
(NGN)

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1 . 1  I n c re a s e d  a c c e s s  t o 

alternative learning for children 

affected by conflict

JONAPWD 

Standard, INEE

TLS 

Classroom

                 109,350 Construction of new temporary 

learning spaces for  the most 

vulnerable children unable to access 

formal school facilities due to ongoing 

conflict; new spaces are to be 

disability friendly. 

2,916,000 320             2,563,915 (96) (768,000) 139 1,112,000 2,907,915 1,059,935,003 

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1 . 1  I n c re a s e d  a c c e s s  t o 

alternative learning for children 

affected by conflict

Volunteer teacher stipends paid for 

alternative and non-formal education 

programming

National Minimum 

Wage

Teacher 

(per year)

720                  262,440               2,870              2,066,233                      4,363                           3,141,720            4,006              2,884,644                8,092,597 2,949,751,685 

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1 . 1  I n c re a s e d  a c c e s s  t o 

alternative learning for children 

affected by conflict

Provision of vocational training 

programmes for children over 14

TTS Standard, 

NBTE

Trainee                        300                  109,350               1,500                  450,000                      1,500                              450,000            1,500                  450,000                1,350,000                 492,075,000 

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1 . 1  I n c re a s e d  a c c e s s  t o 

alternative learning for children 

affected by conflict

Provision of start-up kits for vocational 

training graduates

NBTE VET Kit                          75                    27,338               1,500                  112,500                      1,500                              112,500            1,500                  112,500                    337,500                 123,018,750 

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1.1 Increased, sustainable access 

to alternative learning for children 

affected by conflict

Classroom furniture provided to 

con s t ru c t ed  o r  rehab i l i t a t ed 

alternative education classrooms.

Per 

Classroom

182,250  2,000                           1,000,000            2,000              1,000,000                2,000,000                 729,000,000                         500                  

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1.1 Increased, sustainable access 

to alternative learning for children 

affected by conflict

Children supported to attend quranic 

education programmes

Per Child

E11:O11                          

30                    10,935             26,031                  780,921                    37,451                           1,123,529          30,126                  903,780                2,808,230             1,023,599,899 

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1.2 Increased, sustainable access 

to formal education for children 

affected by conflict

R e h a b i l i t a t i o n  o f  d a m a g e d 

classrooms in formal schools; 

rehabilitated spaces to be disability 

friendly. 

INEE, 

SUBEB Standards

Per 

Classoom

                    3,500              1,275,750                   708              2,476,972                          497                           1,737,984                497              1,737,984                5,952,940             2,169,846,630 

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1.2 Increased, sustainable access 

to formal education for children 

affected by conflict

Construction of new classrooms in 

formal schools with high quantities of 

IDPs; new spaces are to be disability 

friendly. 

INEE, 

SUBEB Standards

Classroom 8,000 2,916,000                   472              3,774,434                           (26)                            (208,000)                 38                  304,000                3,870,434             1,410,773,199 

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1.2 Increased, sustainable access 

to formal education for children 

affected by conflict

Accountability mechanism developed 

to  imp rove  ra t e s  o f  t eache r 

attendance at formal schools, with 

mechanism piloted in each state. 

H u m a n i t a r i a n 

A c c o u n t a b i l i t y 

Partnership (HAP)

Lump Sum                  50,000            18,225,

000                        

1                    50,000 50,000                   18,225,000 

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1.2 Increased, sustainable access 

to formal education for children 

affected by conflict

Community awareness raising 

sessions in targeted communities on 

the importance of schooling, and 

seeking to improve enrollment; 

disability, gender, and vulnerability to 

comprise key focuses of this activity. 

Per session                    2,000                  729,000                   100                  200,000                          100                              200,000                100                  200,000                    600,000                 218,700,000 
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OUTCOME OUTPUT ACTIVITY STANDARDS UNIT
UNIT
COST
(USD)

UNIT
COST
(NGN)

Y1
QTY

Y1
COST
(USD)

Y2
QTY

Y2
COST
(USD)

Y3
QTY

Y3
COST
(USD)

TOTAL
COST
(USD)

TOTAL
COST
(NGN)

Outcome 1 - Access to education 

for emergency-affected girls and 

boys is increased

1.2 Increased, sustainable access 

to formal education for children 

affected by conflict

Classroom furniture provided to 

constructed or rehabilitated  formal 

education classrooms.

Outcome 2 - Continuity of 

educat ion for  emergency-

affected girls and boys is 

increased

2.1 Improved capacity of national 

stakeholders to facilitate and 

manage transitions from non-

formal to formal education

Planning and strategy workshop 

undertaken in each state with 

National, State, and LGA education 

autorit ies, as well as relevant 

NNGOs, undertaking to facilitate 

transitions for children from temporary 

and alternative learning programmes 

for formal education. 

Outcome 2 - Continuity of 

educat ion for  emergency-

affected girls and boys is 

increased

2.1 Improved capacity of national 

stakeholders to facilitate and 

manage transitions from non-

formal to formal education

Consu l ta t ion  workshops  wi th 

governmental and non-governemntal 

stakeholders on Non formal and 

formal education on the development 

of Joint Comprehensive Plan for the 

Mainstreaming of Learners

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.2 Key teaching, education 

management, and partner staff 

have improved capacities to 

deliver child friendly, equitable, 

a n d  i n c l u s i v e  e d u c a t i o n 

programming

Crea t ion  and d i s t r ibu t ion  o f 

ha rmon i sed  teacher  t ra in ing 

curriculum for special educational 

needs, ensuring the participation of 

key governmental and international 

partners.

Per 

Classroom

                        500                  182,250  2,000                           1,000,000            2,000              1,000,000                2,000,000                 729,000,000 

Per 

Workshop

                    8,000              2,916,000                        8                    64,000                               8                                 64,000                    8                    64,000                    192,000                   69,984,000 

S A M E  i s s u e s 

c e r t i fi c a t e  o n 

m a i n s t r e a m e d 

learners

Per 

Workshop

                    8,000              2,916,000                        8                    64,000                               8                                 64,000                    8                    64,000                    192,000                   69,984,000 

Outcome 2 - Continuity of 

educat ion for  emergency-

affected girls and boys is 

increased

2.1 Improved capacity of national 

stakeholders to facilitate and 

manage transitions from non-

formal to formal education

Capacity building exercises for 

national, state, and LGA education 

authorities, as well as relevant 

NNGOs, on effective management 

and oversight of transitions from non-

formal to formal education. 

INEE Per Session                    8,000              2,916,000                                                   75                              600,000                  75                  600,000                1,200,000                 437,400,000 

Outcome 2 - Continuity of 

educat ion for  emergency-

affected girls and boys is 

increased

2.1 Improved capacity of national 

stakeholders to facilitate and 

manage transitions from non-

formal to formal education

Activities developed (building on 

coordination and planning activities 

descrbed in Outcome 6) to promote 

continuity of education for acceted 

boys and girls, in response to COVID-

19 crisis. 

Lump Sum            1,000,000         364,500,

000                        

1              1,000,000                               1                           1,000,000                   2,000,000                 729,000,000 

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.1 Supported facilities are 

inclusive, child-friendly, disability, 

friendly, and gender-sensitive.

Retrofitting of temporary learning 

spaces to be disability friendly, 

including provision of assistive 

devices

CBM/Shel ley/ 

INEE Standards

Per 

Classroom

                  1,200                  437,400                                1,000                           1,200,000            1,000              1,200,000                2,400,000                 874,800,000 

National Teacher 

Qualification

Lump Sum                  75,000            27,337,

500                        

1                    75,000         75,000                   27,337,500 

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.2 Key teaching, education 

management, and partner staff 

have improved capacities to 

deliver child friendly, equitable, 

a n d  i n c l u s i v e  e d u c a t i o n 

programming

Training for teachers ( formal, 

alternative, and vocational) in 

dealing with special educational 

needs in the classroom. 

Per Teacher                          60                    21,870               2,870                  172,186                      4,363                              261,810            4,006                  240,387                    674,383                 245,812,640 
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OUTCOME OUTPUT ACTIVITY STANDARDS UNIT
UNIT
COST
(USD)

UNIT
COST
(NGN)

Y1
QTY

Y1
COST
(USD)

Y2
QTY

Y2
COST
(USD)

Y3
QTY

Y3
COST
(USD)

TOTAL
COST
(USD)

TOTAL
COST
(NGN)

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.2 Key teaching, education 

management, and partner staff 

have improved capacities to 

deliver child friendly, equitable, 

a n d  i n c l u s i v e  e d u c a t i o n 

programming

Crea t ion  and d i s t r ibu t ion  o f 

ha rmon i sed  teacher  t ra in ing 

curriculum for inclusive, gender-

sensitive, and child-friendly teaching, 

ensuring the participation of key 

governmental and international 

partners.

Lump SumN a t i o n a l 

C u r r i c u l u m 

(UBEL,NERDC, 

JAMB, WAEC)

                  75,000            27,337,

500                        

1                    75,000 75,000                   27,337,500 

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.2 Key teaching, education 

management, and partner staff 

have improved capacities to 

deliver child friendly, equitable, 

a n d  i n c l u s i v e  e d u c a t i o n 

programming

Training for teachers ( formal, 

alternative, and vocational) in 

creating inclusive, child-friendly, and 

gender-sensitive learning spaces.

N a t i o n a l 

Curriculum

Per Teacher                          60                    21,870               2,870                  172,186                      4,363                              261,810            4,006                  240,387                    674,383                 245,812,640 

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.2 Key teaching, education 

management, and partner staff 

have improved capacities to 

deliver child friendly, equitable, 

a n d  i n c l u s i v e  e d u c a t i o n 

programming

Local authority training on oversight 

and monitoring of effective special 

educational needs education.

N a t i o n a l 

Standards

Per session                    2,000                  729,000                     25                    50,000                            25                                 50,000                  25                    50,000                    150,000                   54,675,000 

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.2 Key teaching, education 

management, and partner staff 

have improved capacities to 

deliver child friendly, equitable, 

a n d  i n c l u s i v e  e d u c a t i o n 

programming

Local authority training on oversight 

and monitoring of inclusive, child-

friendly,  and gender-sensi t ive 

education.

Per session                    2,000                  729,000                     25                    50,000                            25                                 50,000                  25                    50,000                    150,000                   54,675,000 

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.2 Key teaching, education 

management, and partner staff 

have improved capacities to 

deliver child friendly, equitable, 

a n d  i n c l u s i v e  e d u c a t i o n 

programming

Educa t ion  par tner,  inc lud ing 

NNGOs, training on implementation 

of effective special educational needs 

education.

SAME  Per Session                    2,000                  729,000                     40                    80,000                            30                                 60,000                  40                    80,000                    220,000                   80,190,000 

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.2 Key teaching, education 

management, and partner staff 

have improved capacities to 

deliver child friendly, equitable, 

a n d  i n c l u s i v e  e d u c a t i o n 

programming

Education partner training, including 

NNGOs, on of inclusive, child-

friendly,  and gender-sensi t ive 

education.

SAME  Per Session                    2,000                  729,000                     40                    80,000                            40                                 80,000                  40                    80,000                    240,000                   87,480,000 

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.3 Proportion of female teachers 

i n  a l t e rna t ive  and  fo rma l 

education is increased. 

Development of a female teacher 

recruitment and retention strategy 

(formal and alternative education), in 

consultation with key international, 

national, state, and LGA stakeholders 

and authorities. 

Lump Sum                  15,000              5,467,

500                        

1                    15,000                      15,000 



N i g e r i a E d u c a t i o n i n E m e r g e n c i e s W o r k i n g G r o u p

70

OUTCOME OUTPUT ACTIVITY STANDARDS UNIT
UNIT
COST
(USD)

UNIT
COST
(NGN)

Y1
QTY

Y1
COST
(USD)

Y2
QTY

Y2
COST
(USD)

Y3
QTY

Y3
COST
(USD)

TOTAL
COST
(USD)

TOTAL
COST
(NGN)

Outcome 3 - Existing learning 

environments are child-friendly, 

equitable, and inclusive

3.3 Proportion of female teachers 

i n  a l t e rna t ive  and  fo rma l 

education is increased. 

Undertaking a national advocacy 

campaign, seeking to increase the 

number of female teachers (formal 

and alternative) in NE Nigeria

Per 

Campaign

                  50,000            18,225,

000                        

1                    50,000                               1                                 50,000                    1                    50,000                    150,000                   54,675,000 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.1 Children and teachers in 

supported classes have adequate 

teaching and learning materials

Provision of textbooks to supported 

formal education classrooms (basic 

education) (One for Every 2 Children 

in Y1, all children y2+)

Per Textbook                            5                      1,823           319,340              1,596,699                  918,882                           4,594,412       739,160              3,695,800                9,886,911             3,603,779,069 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.1 Children and teachers in 

supported classes have adequate 

teaching and learning materials

Provision of basic TLM kit to supported 

formal education classrooms

UNICEF Standards Per Kit                          20                      7,290             10,562                  211,235                    16,059                              321,183          14,745                  294,902                    827,320                 301,558,231 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.1 Children and teachers in 

supported classes have adequate 

teaching and learning materials

Provision of teacher's manuals to 

s uppo r t ed  fo rma l  educa t ion 

classrooms (primary)

Per Manual                            5                      1,823             10,562                    52,809                    16,059                                 80,296          14,745                    73,726                    206,830                   75,389,558 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.1 Children and teachers in 

supported classes have adequate 

teaching and learning materials

Provision of textbooks, corresponding 

to harmonised EiE curriculum, to 

supported alternative education 

classrooms

INEE, NERDC 

Curriculum

Per Textbook                            5                      1,823                         86,769                  433,845                  249,673                           1,248,365       200,840              1,004,200                2,686,411                 979,196,673 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.1 Children and teachers in 

supported classes have adequate 

teaching and learning materials

Provision of basic TLM kit to supported 

alternative education classrooms

UNICEF Standards Per Kit                          20                      7,290               2,870                    57,395                      4,363                                 87,270            4,006                    80,129                    224,794                   81,937,547 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.1 Children and teachers in 

supported classes have adequate 

teaching and learning materials

Provision of teacher's manuals, 

corresponding to harmonised EiE 

curriculum, to supported alternative 

education classrooms (primary)

INEE Per Manual                            5                      1,823             13,432                    67,158                    20,423                              102,113          18,752                    93,758                    263,029                   95,873,944 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.1 Children and teachers in 

supported classes have adequate 

teaching and learning materials

Provision of school kits to children 

(bags, notebooks, pencils)

UNICEF Standards Per Kit                          10                      3,645           100,000              1,000,000                  100,000                           1,000,000       100,000              1,000,000                3,000,000             1,093,500,000 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.2 Teachers have sufficient 

knowledge and skills to delivery 

quality education, as measured 

by pupil learning outcomes

Creation of harmonised teacher and 

manager  t ra in ing curricu lum, 

promoting practical effective teaching 

practice in the classroom. Training 

curriculum to be adapted for 

alternative, formal, and multi-grade 

teaching. 

NTI Standards, 

TaRL Standards

Lump Sum                  75,000            27,337,

500                        

1                    75,000                      75,000                   27,337,500 
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OUTCOME OUTPUT ACTIVITY STANDARDS UNIT
UNIT
COST
(USD)

UNIT
COST
(NGN)

Y1
QTY

Y1
COST
(USD)

Y2
QTY

Y2
COST
(USD)

Y3
QTY

Y3
COST
(USD)

TOTAL
COST
(USD)

TOTAL
COST
(NGN)

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.2 Teachers have sufficient 

knowledge and skills to delivery 

quality education, as measured 

by pupil learning outcomes

Provision of teacher training in basic 

teaching skills and pedagogy to 

formal school teachers; creation of 

child-friendly, gender-sentitive, and 

inclusive learning spaces to comprise 

a core focus

INEE                         160                    58,320             10,562              1,689,

877                    

16,059                           2,569,467          14,745              2,359,217                6,618,562             2,412,465,846 Per Teacher

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.2 Teachers have sufficient 

knowledge and skills to delivery 

quality education, as measured 

by pupil learning outcomes

Provision of teacher training in 

pedagogy to alternative education 

teachers; ; creation of child-friendly, 

gender-senti t ive, and inclusive 

learning spaces to comprise a core 

focus

INEE Per Teacher                        160                    58,320                           2,870                  459,163                      4,363                              698,160            4,006                  641,032                1,798,355                 655,500,374 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.2 Teachers have sufficient 

knowledge and skills to delivery 

quality education, as measured 

by pupil learning outcomes

Harmonisation of exist ing EiE 

curricula across key actors (basic and 

accellerated/alternative education); 

harmonised curriculum will focus on 

preparing students for re-entry to 

formal education.

Lump Sum                  20,000              7,290,000                        1                    20,000                      20,000                      7,290,000 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.3 National, state, and LGA 

educational authorities have 

sufficient knowledge, capacity, 

and resources to promote, 

administer, and manage quality 

education. 

Education authority training on 

effective oversight, monoitorign, 

mentoring for quality education; 

t ra in ing  to  focus  on  fo rma l, 

a l t e rna t ive,  and  mu l t i - g rade 

education. 

Per 

Individual

                        450                  164,025                     40                    18,000                          100                                 45,000                150                    67,500                    130,500                   47,567,250 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.3 National, state, and LGA 

educational authorities have 

sufficient knowledge, capacity, 

and resources to promote, 

administer, and manage quality 

education. 

Financial and operational support for 

local educational authrotities to 

undertake regular follow-up and 

monitoring visi ts to supported 

alternative and formal education 

programmes. 

Lump Sum                        400                  145,800                     40                    16,000                          100                                 40,000                150                    60,000                    116,000                   42,282,000 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.3 National, state, and LGA 

educational authorities have 

sufficient knowledge, capacity, 

and resources to promote, 

administer, and manage quality 

education. 

Adaptation of ASER assessments to 

local curriculum/context, with bench 

marking of levels against Nigerian 

education standards/grades.ed 

alternative and formal education 

programmes. 

B r i t i sh  Counci l 

Standards, TaRL 

Standards

Lump Sum                  15,000              5,467,500                        1                    15,000                15,000                      5,467,500 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.3 National, state, and LGA 

educational authorities have 

sufficient knowledge, capacity, 

and resources to promote, 

administer, and manage quality 

education. 

Deployment of ASER assessments 

across the whole of NE Nigeria, 

ensuring representative sampling, 

ensuring coverage of  a l l  key 

geographies, demographic groups 

(esp. gender, camp-based IDP)

INEE Lump Sum               150,000            54,675,

000                        

1                  150,000                               1                              150,000                    1                  150,000                    450,000                 164,025,000 
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OUTCOME OUTPUT ACTIVITY STANDARDS UNIT
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(NGN)

Y1
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COST
(USD)

TOTAL
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Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.3 National, state, and LGA 

educational authorities have 

sufficient knowledge, capacity, 

and resources to promote, 

administer, and manage quality 

education. 

Creation of a harmonised assessment 

system (in consultation with natiuonal, 

s t a t e ,  and  LGA  educa t iona l 

a u t h o r i t i e s ) ,  a n d  r e p o r t i n g 

m e c h a n i s m  f o r  s u p p o r t e d 

programmes; system will cover pupil 

learning outcomes, as well as teacher 

performance, across all supported 

education programmes. 

Lump Sum                  60,000            21,870,

000                        

1                    60,000                               1                                 60,000                    1                    60,000                    180,000                   65,610,000 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.3 National, state, and LGA 

educational authorities have 

sufficient knowledge, capacity, 

and resources to promote, 

administer, and manage quality 

education. 

Localisation exercise for Connor-

Davidson Resilience Index (CD RISC 

10), ensuring effective translation to 

all relevant local languages

Lump Sum                  15,000              5,467,500                        1                    15,000                      15,000                      5,467,500 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.3 National, state, and LGA 

educational authorities have 

sufficient knowledge, capacity, 

and resources to promote, 

administer, and manage quality 

education. 

D e p l oym e n t  o f  C D - R I SC  1 0 

assessments across the whole of NE 

Nigeria, ensuring representative 

sampling, ensuring coverage of all 

key geographies, demographic 

groups (esp. gender, camp-based 

IDP)

Lump Sum               150,000            54,675,

000                        

1                  150,000                               1                              150,000                    1                  150,000                    450,000                 164,025,000 

Outcome 4 - Quality of learning 

for emergency-affected girls and 

boys is improved

4.3 National, state, and LGA 

educational authorities have 

sufficient knowledge, capacity, 

and resources to promote, 

administer, and manage quality 

education. 

SBMCs trained in effective school 

management

Per SBMC                        500                  182,250                   625                  312,500                          875                              437,500            1,125                  562,500                1,312,500                 478,406,250 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.1 Gender- sens i t ive,  and 

disabil i ty -accessible WASH 

faci l i t i e s  a re  p rovided  i n 

supported formal and alternative 

education institutions

Gender-segregated, and disability-

friendly latrine, water point, and 

handwashing station construction in 

supported alternative and formal 

s c h o o l s  ( b l o c k  o f  4  V I P  + 

handwashing station and water point) 

SPHERE Standards, 

INEE

Per Site                    8,500              3,098,

250                   

580              4,931,321                          398                           3,385,315                398              3,385,315              11,701,950             4,265,360,775 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.1 Gender- sens i t ive,  and 

disabil i ty -accessible WASH 

faci l i t i e s  a re  p rovided  i n 

supported formal and alternative 

education institutions

Distribution of assistive WASH 

devices to supported formal and 

alternative education institutions

Per Kit                        200                    72,900                   600                  120,000                      1,000                              200,000            1,000                  200,000                    520,000                 189,540,000 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.1 Gender- sens i t ive,  and 

disabil i ty -accessible WASH 

faci l i t i e s  a re  p rovided  i n 

supported formal and alternative 

education institutions

Creation of a shared workplan with 

key WASH partners to ensure 

availability of adequate water supply 

in schools supported with water points 

and handwashing stations. 

SPHERE Standards, 

INEE

Lump Sum                  15,000              5,467,

500                        

1                    15,000                               1                                 15,000                    1                    15,000                      45,000                   16,402,500 
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Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.2 Hygiene promotion education 

and materials are provided in 

supported formal and alternative 

education institutions

Distribution of hygiene kits to children 

in supported alternative and formal 

education classrooms

                        160                    58,320             10,562              1,689,

877                    

16,059                           2,569,467          14,745              2,359,217                6,618,562             2,412,465,846 Per Kit

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.2 Hygiene promotion education 

and materials are provided in 

supported formal and alternative 

education institutions

Distribution of feminine hygiene kits 

(dignity kits) to girls in supported 

alternative and formal education 

classrooms

MoH Standards, 

WHO Standards

Per Kit                            5                      1,823             50,000                  250,000                    40,000                              200,000          60,000                  300,000                    750,000                 273,375,000 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.2 Hygiene promotion education 

and materials are provided in 

supported formal and alternative 

education institutions

Creation of harmonised hygiene 

promotion and education curriculum 

for teachers

Lump Sum                  20,000              7,290,

000                        

1                    20,000  20,000                      7,290,000 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.2 Hygiene promotion education 

and materials are provided in 

supported formal and alternative 

education institutions

Teachers t rained ( formal and 

alternative) in hygiene promotion and 

WASH education

Per Teacher                          60                    21,870             13,432                  805,890                    20,423                           1,225,360          18,752              1,125,094                3,156,344             1,150,487,333 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.3 Protection and MHPSS 

programming is provided in 

supported formal and alternative 

education institutions

Creation of a harmonised, evidence-

based MHPSS and res i l ience 

programme curriculum

Lump Sum                  20,000              7,290,

000                        

1                    20,000                      20,000                      7,290,000 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.3 Protection and MHPSS 

programming is provided in 

supported formal and alternative 

education institutions

Creation of a harmonised basic life 

skills education programme for 

teachers,  incorpora t ing UXO 

awareness,  violence and risk 

mitigation, conflict resolution, and 

other key messages to be decided 

during curriculum harmonisation 

activity. 

Lump Sum                  30,000            10,935,

000                        

1                    30,000 

                                         -   

30,000                   10,935,000 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.3 Protection and MHPSS 

programming is provided in 

supported formal and alternative 

education institutions

Creation of a harmonised teacher 

training module on protection, referral 

pathways, MHPSS, and effective 

teaching for children dealing with 

aftermath of trauma and violence; 

module to be incorporated in all basic 

teacher training skil ls training 

curricula described in Outcome 4. 

Lump Sum                  15,000              5,467,

500                        

1                    15,000                      15,000                      5,467,500 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.3 Protection and MHPSS 

programming is provided in 

supported formal and alternative 

education institutions

Education authority training on 

protect ion, referral  pathways, 

MHPSS, and effective teaching for 

children dealing with aftermath of 

trauma and violence.

Per Individual

                        450                  

164,025                   225                  101,250                          300                              135,000                500                  225,000                    461,250                    461,250 450
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Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.3 Protection and MHPSS 

programming is provided in 

supported formal and alternative 

education institutions

SBMC members trained in conflict 

sens i t ive educat ion,  PFA and 

psychosocial support

Per Session                        500                  182,250                   625                  312,500                          875                              437,500            1,125                  562,500                1,312,500                 478,406,250 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.3 Protection and MHPSS 

programming is provided in 

supported formal and alternative 

education institutions

SBMC members trained in conflict 

sens i t ive educat ion,  PFA and 

psychosocial support

Per Session                        500                  182,250                   625                  312,500                          875                              437,500            1,125                  562,500                1,312,500                 478,406,250 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.3 Protection and MHPSS 

programming is provided in 

supported formal and alternative 

education institutions

Recreation kits provided to supported 

schools (formal and alternative)

Per kit                        500                  182,250               1,000                  500,000                      1,000                              500,000            1,000                  500,000                1,500,000                 546,750,000 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.4 Effective DRR and DRM 

programmes are implemented in 

supported alternative and formal 

education institutions

Creation of harmonised training 

programme focussing on DRR in 

schools

Lump Sum                  15,000              5,467,500                        1                    15,000                      15,000                      5,467,500 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.4 Effective DRR and DRM 

programmes are implemented in 

supported alternative and formal 

education institutions

O rg a n iza t i o n  o f  c om mu n i t y 

dialogues on the protection of school 

structures, and protection of children 

in schools

Lump Sum                    3,000              1,093,

500                     

75                  225,000                            75                              225,000                  75                  225,000                    675,000                 246,037,500 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.4 Effective DRR and DRM 

programmes are implemented in 

supported alternative and formal 

education institutions

Implementation of contingency and 

risk reduction plans around schools, 

with creation and management of 

such plans undertaken by school 

heads and teachers. 

Lump Sum                    2,000                  729,000 

                             -                              

75                              150,000                  75                  150,000                    300,000                 109,350,000 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.4 Effective DRR and DRM 

programmes are implemented in 

supported alternative and formal 

education institutions

Training of SBMCs on risk reduction, 

prevention and management of 

emergencies

Per Session                        500                  182,250                   625                  312,500                          875                              437,500            1,125                  562,500                1,312,500                 478,406,250 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.4 Effective DRR and DRM 

programmes are implemented in 

supported alternative and formal 

education institutions

Partners create, and advocate, school 

attack reporting mechanisms at the 

community level, with mechanism led 

by cluster

Lump Sum 

per Partner

                  15,000              5,467,

500                        

1                    15,000                               1                                 15,000                    1                    15,000                      45,000                   16,402,500 

Outcome 5 - Safe and protective 

l ea rn ing  envi ronmen t  fo r 

emergency-affected girls and 

boys  are established

5.4 Effective DRR and DRM 

programmes are implemented in 

supported alternative and formal 

education institutions

Partners making use of school attack 

reporting mechanism

Lump Sum                   15,000              5,467,

500                        

1                    15,000                               1                                 15,000                    1                    15,000                      45,000                   16,402,500 
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O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.1 National, state-level, and LGA 

education authorities' emergency 

units’ capacity to coordinate 

education response at Hotspot 

level improved

Harmonization workshop with the 

GBV and Child Protection sub-Clusters 

to draft a MoU on the responses to 

abuse in learning spaces

Per 

Workshop

                  20,000              7,290,

000                        

1                    20,000                      20,000                      7,290,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.1 National, state-level, and LGA 

education authorities' emergency 

units’ capacity to coordinate 

education response at Hotspot 

level improved

Procure support equipment (office 

equipment, communication and 

transport) for the emergency unit

Lump Sum               130,000            47,385,

000                        

1                  130,000                               1                              130,000                    1                  130,000                    390,000                 142,155,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.1 National, state-level, and LGA 

education authorities' emergency 

units’ capacity to coordinate 

education response at Hotspot 

level improved

Hold a coordinat ion meet ing 

(Emergency Unit - Cluster Education) 

to respond to all alerts and gaps in 

Education in Hotspots

Per Meeting                    7,200              2,624,

400                        

3                    21,600                               3                                 21,600                    3                    21,600                      64,800                   23,619,600 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.1 National, state-level, and LGA 

education authorities' emergency 

units’ capacity to coordinate 

education response at Hotspot 

level improved

Develop actionable, scenario-based 

contingency plans for all LGAs, 

including preparaedness, response, 

and transitional (wind-down) phases

Lump Sum 

per State

                  10,000              3,645,

000                        

1                    10,000                               1                                 10,000                    1                    10,000                      30,000                   10,935,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.1 National, state-level, and LGA 

education authorities' emergency 

units’ capacity to coordinate 

education response at Hotspot 

level improved

Joint monitoring visits to conflict 

hotspots, incorporating key cluster 

representatives, national, state, LGA 

educational authorities, and SUBEBs.

Per Mission                  15,000              5,467,

500                        

4                    60,000                               4                                 60,000                    4                    60,000                    180,000                   65,610,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.2 Education in emergencies 

coo rd i na t ion  mechan i sms 

strengthened

Set up Education guidelines in 

different areas of intervention and 

ensure their follow-up by Education 

actors

Lump Sum                  75,000            27,337,

500                        

1                    75,000                      75,000                   27,337,500 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.2 Education in emergencies 

coo rd i na t ion  mechan i sms 

strengthened

Establishment and strengthening of 

sub-clusters at LGA level in conflict 

zones

Lump Sum 

per LGA 

                  30,000            10,935,

000                        

1                    30,000                               1                                 30,000                    1                    30,000                      90,000                   32,805,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.2 Education in emergencies 

coo rd i na t ion  mechan i sms 

strengthened

Establishment of a system that ensures 

a rapid communicat ion chain 

be tween  t he  foca l  po in t s  a t 

school/communities, the LGA, state, 

and national level and the emergency 

cell at the national level

Lump Sum                  10,000              3,645,

000                        

1                    10,000                               1                                 10,000                    1                    10,000                      30,000                   10,935,000 
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O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.2 Education in emergencies 

coo rd i na t ion  mechan i sms 

strengthened

Organize two advocacy campaigns 

on the neutrality of school spaces

Per 

Campaign

                  50,000            18,225,

000                        

2                  100,000                               2                              100,000                    2                  100,000                    300,000                 109,350,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.2 Education in emergencies 

coo rd i na t ion  mechan i sms 

strengthened

Key new 5W monitoring indicators 

are deinfed, strengthened, and 

systematically implemented (see 

logframe for specific indicators 

covered by this activity)

Lump Sum                    2,000                  729,000                        1                      2,000                               1                                   2,000                    1                      2,000                        6,000                      2,187,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.2 Education in emergencies 

coo rd i na t ion  mechan i sms 

strengthened

Advocacy and capacity building 

campaign to ensure key disability 

enrollment statistics are included, and 

considtently measured, in annual 

school census and EMIS

Lump Sum                  50,000            18,225,

000                        

1                    50,000                               1                                 50,000                    1                    50,000                    150,000                   54,675,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.2 Education in emergencies 

coo rd i na t ion  mechan i sms 

strengthened

Annual Rapid JENA undertaken by 

EiEWG partners. 

Per Session                  20,000              7,290,

000                        

1                    20,000                               1                                 20,000                    1                    20,000                      60,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.2 Education in emergencies 

coo rd i na t ion  mechan i sms 

strengthened

EiEWG implements GEC's Partner 

Project Peer Review Criteria to ensure 

alignment and prioritization of 

EiEWG partner projects

Lump Sum                  20,000              7,290,

000                        

1                    20,000                               1                                 20,000                    1                    20,000                      60,000                   21,870,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.2 Education in emergencies 

coo rd i na t ion  mechan i sms 

strengthened

C O V I D - 1 9  C a p a c i t y  a n d 

coordination strengthening initiatives 

for national and international 

partners. 

Lump Sum               500,000         182,250,

000                        

1                  500,000                               1                              500,000                1,000,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.3 MoE Emergency Unit’s 

capacity to inform and coordinate 

EiE increased at National level

Po s i t i o n i n g  o f  c o n t i n g en cy, 

emergency kits in various prefectures 

under MoE management

Lump Sum               300,000         109,350,

000                        

1                  300,000                    300,000                 109,350,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.3 MoE Emergency Unit’s 

capacity to inform and coordinate 

EiE increased at National level

Purchase and positioning modern 

tents serving as urgent classrooms
Lump Sum 

per State

               100,000            36,450,

000                        

3                  300,000                    300,000                 109,350,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.3 MoE Emergency Unit’s 

capacity to inform and coordinate 

EiE increased at National level

Deployment and distribution of 

emergency kits in case of crisis

Lump Sum                100,000            36,450,

000                        

1 100,000                    100,000                   36,450,000 
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O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.3 MoE Emergency Unit’s 

capacity to inform and coordinate 

EiE increased at National level

Organization of one EiE Strategic 

Plan review meetiong per year, where 

progress, lessons leanred excercises, 

and further planning undertaken, as 

well as revision of this strategic plan 

should it be necessary. Government 

and  NNGO s ta kehod l e r s  t o 

participate.

Per Session                    8,000              2,916,

000                        

1                      8,000                               1                                   8,000                    1                      8,000                      24,000                      8,748,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.3 MoE Emergency Unit’s 

capacity to inform and coordinate 

EiE increased at National level

Strategic capacity development and 

EiE management handover plan 

developed in collaboration with key 

national, state, and LGA educational 

authorities, as well as NNGO 

representatives

Lump Sum                  20,000              7,290,

000                        

1                    20,000                      20,000                      7,290,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.3 MoE Emergency Unit’s 

capacity to inform and coordinate 

EiE increased at National level

EiE  leads  iden t ified a t  loca l 

educational authorities at national, 

state and LGA levels. 

Lump Sum 1                    

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.3 MoE Emergency Unit’s 

capacity to inform and coordinate 

EiE increased at National level

National, state, and LGA government 

o f ficia l s ,  a s  we l l  a s  NNGO 

representatives, attend all EiE WG 

meetings, workshops, and strategic 

p l a n n i n g  s e s s i o n s ,  m a k i n g 

substantive contributions to their 

conduct,  to planning, and to 

programme/activitiy delivery. 

Lump Sum                  30,000            10,935,

000                        

1                    30,000                               1                                 30,000                    1                    30,000                      90,000                   32,805,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.3 MoE Emergency Unit’s 

capacity to inform and coordinate 

EiE increased at National level

Travel support provided to EiE leads to 

facilitate attendance at key EiE 

meetings and workshops, as well as 

field visits. 

Lump Sum                  20,000              7,290,

000                        

1                    20,000                               1                                 20,000                    1                    20,000                      60,000                   21,870,000 

O u t c o m e  6  -  I m p r o v e d 

coordination mechanisms to 

respond to EiE situation 

6.3 MoE Emergency Unit’s 

capacity to inform and coordinate 

EiE increased at National level

National, state, and LGA government 

officials, as well as key NNGO 

representatives, take leadership in 

planning and activity delivery for EiE, 

including leadership of all key 

workshops and meetings. 

Lump Sum 1                    
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1.0 Outcome 1 - Access to education for 

emergency-affected girls and boys is increased

1.1 Increased access to alternative learning for 

children affected by conflict

1.1 Increased access to alternative learning for 

children affected by conflict

1.1 Increased access to alternative learning for 

children affected by conflict

1.1 Increased access to alternative learning for 

children affected by conflict

1.1 Increased, sustainable access to alternative 

learning for children affected by conflict

1.1 Increased, sustainable access to alternative 

learning for children affected by conflict

1.1 Increased, sustainable access to alternative 

learning for children affected by conflict

1.1 Increased, sustainable access to alternative 

learning for children affected by conflict

1.1 Increased, sustainable access to alternative 

learning for children affected by conflict

1.1 Increased, sustainable access to alternative 

learning for children affected by conflict

1.2 Increased, sustainable access to formal 

education for children affected by conflict

1.2 Increased, sustainable access to formal 

education for children affected by conflict

1.2 Increased, sustainable access to formal 

education for children affected by conflict

1.2 Increased, sustainable access to formal 

education for children affected by conflict

OUTPUT INDICATOR 
TYPE INDICATOR

ADDITIONAL INDICATOR INFO 
OR DEFINITION

TOOL OR 
DATA SOURCE

FREQUENCY OF 
COLLECTION

RESPONSIBILITY 
FOR COLLECTION

Outcome+C14:C59

Output

New enrollment enrollment in supported alternative 

education programmes 

Temporary Learning Space (TLS) constructed 

Number of children (boys and girls) enrolled/ 

Number of children (boys and girls) with disability 

enrolled

Teachers/Volunteers receiving incentives/hardship 

allowance 

children (boys and girls) trained in vocational training

Black Boards provided 

Chairs provided to teachers 

Desks provided to learners 

Marker Boards provided 

School mats provided

Tables provided to teachers

Classrooms rehabilited

Classrooms constructed

Back to School Campaign conducted

Covered by indicators in output 1.1

Output

Output

Output

Output

Output

Output

Output

Output

Output

Output

Output

Output

Output

Gender disaggregation to be undertaken 

of all analyses. 

Gender disaggregation to be undertaken 

of all analyses. 

Gender disaggregation to be undertaken 

of all analyses. 

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities
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OUTPUT INDICATOR 
TYPE INDICATOR

ADDITIONAL INDICATOR INFO 
OR DEFINITION

TOOL OR 
DATA SOURCE

FREQUENCY OF 
COLLECTION

RESPONSIBILITY 
FOR COLLECTION

2.0 Outcome 2 - Continuity of education for 

emergency-affected girls and boys is increased

3.0 Outcome 3 - Child-friendly, equitable and 

inclusive learning environments are created

3.0 Outcome 3 - Child-friendly, equitable and 

inclusive learning environments are created

3.0 Outcome 3 - Child-friendly, equitable and 

inclusive learning environments are created

3.1 Supported facilities are inclusuve, child-

friendly, disability, firendly, and gender-sensitive.

3.2 Key teaching, education management, and 

partner staff have improved capacities to deliver 

child friendly, equitable, and inclusive education 

programming

3.2 Key teaching, education management, and 

partner staff have improved capacities to deliver 

child friendly, equitable, and inclusive education 

programming

3.2 Key teaching, education management, and 

partner staff have improved capacities to deliver 

child friendly, equitable, and inclusive education 

programming

4.1 Children and teachers in supported classes 

have adequate teaching and learning materials

4.1 Children and teachers in supported classes 

have adequate teaching and learning materials

4.1 Children and teachers in supported classes 

have adequate teaching and learning materials

Proportion of conflict affected girls and boys 

mainstreamed into formal education

Increased enrollment of children (boys and girls) living 

with disabilities in supported alternative education 

programmes

Proportion of teachers in supported alternative 

education programmes

Male:Female enrollment ratio in supported alternative 

education programmes

Accessible classrooms built / adopted for special 

needs learners.

Teachers/Volunteers trained in inclusive practices e.g. 

Braille, Sign Language, Disability Awareness etc.

Teachers/Volunteers trained in Gender Based 

Violence (GBV)

Teachers/Volunteers trained on Child Centered 

Methodology

School Text Books provided to Teachers

UNICEF School in a Box (SiB) kits provided

UNICEF School in a Carton (SiC) kits provided

For integration into 5w and for the 

develpment as part of the strategic plan.

Children mainstreamed from supported 

alternative education programmes info 

formal education, divided by total quantity 

of chi ldren in supported informal 

education programmes. 

Gender disaggregation to be undertaken 

of all analyses. 

Outcome

Outcome

Outcome

Outcome

Output

Output

Output

Output

Output

Output

Output

5W (future)

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities
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OUTPUT INDICATOR 
TYPE INDICATOR

ADDITIONAL INDICATOR INFO 
OR DEFINITION

TOOL OR 
DATA SOURCE

FREQUENCY OF 
COLLECTION

RESPONSIBILITY 
FOR COLLECTION

Output
4.1 Children and teachers in supported classes 

have adequate teaching and learning materials

4.2 Teachers have sufficient knowledge and skills 

to delivery quality education, as measured by 

pupil learning outcomes

4.2 Teachers have sufficient knowledge and skills 

to delivery quality education, as measured by 

pupil learning outcomes

4.2 Teachers have sufficient knowledge and skills 

to delivery quality education, as measured by 

pupil learning outcomes

5.1 Gender-sensitive, and disability-accessible 

WASH facilities are provided in supported formal 

and alternative education institutions

5.1 Gender-sensitive, and disability-accessible 

WASH facilities are provided in supported formal 

and alternative education institutions

5.1 Gender-sensitive, and disability-accessible 

WASH facilities are provided in supported formal 

and alternative education institutions

5.2 Hygiene promotion education and materials 

are provided in supported formal and alternative 

education institutions

5.2 Hygiene promotion education and materials 

are provided in supported formal and alternative 

education institutions

5.3 Protection and MHPSS programming is 

provided in supported formal and alternative 

education institutions

5.3 Protection and MHPSS programming is 

provided in supported formal and alternative 

education institutions

5.3 Protection and MHPSS programming is 

provided in supported formal and alternative 

education institutions

Learning pack (School Bags, Stationaries, Pencil, Ruler 

etc.)

Teachers/Volunteers trained in Pedagogy

Master trainers/Facilitators trained on Teaching at the 

Right Level (TaRL)

Teachers/Volunteers trained on Teaching at the Right 

Level (TaRL)

Latrines / toilets provided in the school / learning 

centre / space

Accessible latrines built / adopted for special needs 

learners.

hand washing stations provided in the school / 

learning centre / space

Hygiene / Dignity Kits

Teachers/volunteers trained in hygiene promotion

Teachers/Volunteers trained in Child Protection in 

Emergencies

Teachers/Volunteers trained in Psychosocial support 

(PSS)

# of sbmc members trained in conflict sensitive 

education

Output

Output

Output

Output

Output

Output

Output

Output

Output

Output

Output

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

5W

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities
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OUTPUT INDICATOR 
TYPE INDICATOR

ADDITIONAL INDICATOR INFO 
OR DEFINITION

TOOL OR 
DATA SOURCE

FREQUENCY OF 
COLLECTION

RESPONSIBILITY 
FOR COLLECTION

Output
5.3 Protection and MHPSS programming is 

provided in supported formal and alternative 

education institutions

5.3 Protection and MHPSS programming is 

provided in supported formal and alternative 

education institutions

5.3 Protection and MHPSS programming is 

provided in supported formal and alternative 

education institutions

5.3 Protection and MHPSS programming is 

provided in supported formal and alternative 

education institutions

5.4 Effective DRR and DRM programmes are 

implemented in supported alternative and formal 

education institutions

5.4 Effective DRR and DRM programmes are 

implemented in supported alternative and formal 

education institutions

5.4 Effective DRR and DRM programmes are 

implemented in supported alternative and formal 

education institutions

# of sbmc members trained in psychological first aid

# of sbmc members trained in psychosocial support

# of sbmc members trained in school management

# of sbmc members trained on child protection in 

emergencies

Teachers/Volunteers trained in Conflict Disaster Risk 

Reduction (CDRR)

SBMC members trained in Disaster Risk Reduction

# of sbmc trainers / facilitators trained in school 

management.

Output

Output

Output

Output

Output

Output

5W

5W

5W

5W

5W

5W

5W

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Existing 5W 

Responsibilities

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards

Per 5W Standards
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