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EXECUTIVE SUMMARY 
 
 
This report examines the work done by the Womanity Foundation in three of their model Afghan schools 
located in the provinces of Kabul and Kapisa. The ‘School in a Box’ flagship initiative aims at creating model 
institutions for girl’s education that can function as learning hubs in often-remote areas. 
 

Methods 
 
This survey enables the Womanity Foundation to improve its aid by refining the set of indicators used to track 
progress and thus ensure a better catering of the needs of each school in the programme. Under these 
conditions, setting performance indicators for the programme measures results and evaluates challenges over 
the course of 3 academic years. The following tools provide a wide-ranging access to all the relevant qualitative 
and quantitative data: 
 

 A literature review of existing documents and academic papers of current and past NGO educational 
programmes, national and international initiatives, and other topics related to improving education in 
settings such as Afghanistan; 

 Interviews with teachers, educators, administrators, community leaders, national and provincial civil 
servants, and international advisors; 

 Focus group discussions with children, parents, teachers, administrators and community leaders; 

 A comparative assessment of selected schools supported by the Womanity Foundation and 
neighbouring control schools; 

 A social and political analysis of the security situation in the provinces covered, namely Kabul and 
Kapisa. 

 

Key Findings 
 
Through the above mentioned tools, this research has highlighted key issues such as teacher absenteeism, lack 
of facilities and societal pressures that need to be addressed if the project is to function at its maximum 
capacity. It has also pinpointed very positive areas where students showcase their ability to learn and their 
desire to contribute to the wellbeing of their community and their country. 
 
Collected data have shown that children are highly motivated and aspire to a brighter future for themselves 
and their connections; they repeatedly and clearly highlighted the areas that need improvements in their 
schools and showed their resilience in the face of various disturbances. Families were quite often self-sufficient 
if not slightly well off, and were able to demonstrate their respect and appreciation of education for their 
children as a means of betterment. The social, economic and political statuses of the surveyed communities 
had all the necessary attributes for encouraging children’s education for both sexes, thus facilitating the work 
done by the Womanity Foundation. 
 
Nevertheless, this second phase of the baseline survey has also shown the limitations of certain concepts and 
highlighted possible areas of friction between local customs and the will to bring a wide-ranging and better 
education to a majority of rural Afghan communities. Conservatism, social pressures and certain religious 
understandings have all impacted the way many Afghan families see education, and girls’ schooling in 
particular. 
 

General Recommendations 
 
The report’ recommendations target three key areas: teaching, community awareness and management. 
 

 Teaching 
 
- Increase the number of female teachers – As mentioned by many parents and community leaders during the 
survey, people can be reticent at the idea of sending their girls (especially the older ones) to class when a man 
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is teaching. By doing so, another excuse to keep girls at home will be removed and previous reports have also 
highlighted the positive effects of such a long-term strategy. 
 
- Move the winter teacher training sessions away from Kabul and increase them – A location closer to the 
concerned districts will allow people to reach it more easily and waste less time with travel complications. Local 
training sessions will also enable teachers to use their own equipment and familiarize themselves with real-life 
situations. More sessions will also help teachers fill the void in their own partial (or sometimes inexistent) 
education on a specific topic. 
 
- Refine the staff checklist – By showing teachers and principals that their work is being scrutinized, the 
Womanity Foundation can not only help improve the quality of teaching but also detect major issues like lack 
of skills early on. The other crucial use of such a tool would be to monitor absenteeism given that the gap 
between what the staff members say and what the students mentioned is huge. 
 
- Devise a hygiene test for students – The creation of a short questionnaire aimed at testing the girls’ 
knowledge will be able to highlight gaps in the understanding and force teachers to teach practically about 
hygiene. 
 

 Community Awareness 
 
- Engage the community elders and the parents in order to find a common and viable solution to the 
problems of harassment – Solutions to these dangers and disturbances could take the shape of a specific path 
reserved for students or save money for a school bus. 
 
- Communicate with the families of children who are not enrolled in a model school – Explaining why a 
specific place has been selected will avoid often heard resentment and clear all reasonable doubts on what the 
Womanity Foundation is trying to achieve. 
 
- Follow-up on female students’ career expectations – Given the high numbers of girls commenting on their 
wish to improve their socio-economic condition and help their family, community and country in the future, it 
is necessary to come back to those communities and assess whether they have achieved part or all of their 
dreams and if not, what barriers did they face. 
 

 Management 
 
- Improve the process of delivering supplies – By avoiding giving brand new computers or sports equipment 
(that will go unused) to schools that do not have basic commodities such as water, electricity or teaching 
materials, everyone can see that there is a clear priority list and that reaching a model status school takes time 
and steps cannot be skipped. 
 
- Look into issues of language discrimination – Even though this problem was only mentioned in Wahdat, it is a 
possible source of conflict that should be avoided. By consulting with the school’s Pashtun and Tajik students, 
the Womanity Foundation can try to reach a solution that suits everyone and dissipates resentment between 
ethnic communities. 
 
- Gain a better understanding of gender relations at the local level – As seen during the fieldwork, areas 
supposed to be conservative turned out to be less so than others; it would be useful for the implementing 
partners to pursue an in-depth study into what the real ‘red lines’ in terms of education are for targeted 
communities in order to better understand the level of freedom that they have to propose progressive ideas.  
 
- Develop a comprehensive outreach strategy – Organize a conference at the end of the long-term project in 
order to present key findings to all stakeholders involved and enable participants to come up with different or 
better recommendations based on workshop sessions and discussions. 
 
- Make the monitoring and evaluation process more pertinent – In order for the organization’s strategy to be 
better informed and have at its disposal strong performance indicators, a longitudinal follow-up that 
incorporates comparative assessments and ‘before and after’ snapshots is necessary. 
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I. BACKGROUND AND METHODOLOGY 
 

 A. Background Information 
 
The Womanity Foundation is an independent private foundation established in 2005. Its main goal is to 
empower girls and women to shape their future and accelerate progress within their communities. For the past 
8 years, projects have been supported in Afghanistan, Brazil, Haiti, India, Morocco, Israel and the Palestinian 
Territories. Through these initiatives, young girls and women are encouraged to gain access to education, 
training and employment in order to fulfil the vision of a world where all women and men have equal and full 
social, economic and political participation. 
Since 2007, the Womanity Foundation has supported the Al Fatah School in Kabul, recognized as a model of 
excellence for girls’ education in Afghanistan. The aim is to create a model for female public education that will 
be deployed in a variety of schools in different geographical settings. This replicable approach is called ‘School 
in a Box’. It involves tailored capacity building for teachers alongside infrastructure improvements, counselling 
for students and the fostering of community engagement. With the help of partner institutions, a total of 12 
schools will have benefited from the programme by the end of 2014. 
 
Afghanistan Libre, one of the Womanity Foundation’s implementing partners on the ground, has been active in 
the country since 1996 and has a solid track record in the field of education, vocational training and health. The 
NGO currently has 3 pillars of intervention within its framework of assistance to Afghan women: access to 
education, access to health and access to fulfilling activities. For example, education centres, libraries and 
nurseries have been created in targeted schools and a magazine ‘about Afghan women by Afghan women’ is 
currently in its ninth year of publication. In 2011, Afghanistan Libre launched a programme of psychological 
assistance for women and their families. It aims at assisting them in dealing with post-traumatic stress and 
regaining self-confidence in the cultural and religious context of Afghanistan. 
 
The ‘School in a Box’ initiative is a 3-year project aimed at supporting a select number of schools in Afghanistan 
by providing necessary equipment and adequate training. As such, a baseline survey will enable an 
improvement of the aid by refining the set of indicators used to track progress and thus enable the Womanity 
Foundation to better cater to the needs of each school in the programme. Under these conditions, setting 
performance indicators for the programme will measure results and evaluate challenges over the course of 3 
academic years. 
 
Objective of the consultancy – Samuel Hall has been commissioned by the Womanity Foundation (previously 
known as Smiling Children) to design and conduct a baseline and midline survey in a total of 12 Afghan schools 
for girls, selected to receive support over the course of 3 years. Between 2011 and 2014, progress will be 
tracked and lessons learned will feed into the various phases of the project. While as Samuel Hall’s 2011-2012 
baseline survey (available online) represents the first phase, the present report is the outcome of the second 
phase of the study and will draw some comparisons with the previous report. 
 

 B. Research Tools and Fieldwork 
 
The purpose of this survey being to capture in the most adequate way a range of situations and perceptions, a 
variety of tools were used in the preparatory research phases and in the field. The tools used by Samuel Hall 
have been designed to ensure a wide-ranging access to all relevant qualitative and quantitative data through 5 
distinct tasks: 

 A literature review of existing documents and academic papers of current and past NGO educational 
programmes, national and international initiatives, and other topics related to improving education in 
settings such as Afghanistan; 

 Interviews with teachers, educators, administrators, community leaders, national and provincial civil 
servants, and international advisors; 

 Focus group discussions with children, parents, teachers, administrators and community leaders; 

 A comparative assessment of selected schools supported by the Womanity Foundation and 
neighbouring control schools; 

http://samuelhall.org/REPORTS/School-in-a-box%20baseline%20survey.pdf
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 A social and political analysis of the security situation in the provinces covered, namely Kabul and 
Kapisa. 

 

 
Image 1: Surveyed areas in Kabul Province      Image 2: Surveyed area in Kapisa Province 
 

  1. Desk Review and Key Informant Interviews 
 
The literature review of existing texts was first conducted in order to identify potential information gaps and 
refine the scope of the research. This included looking at official reports, available documentary sources and 
the history and trends of indicators used in educational programming in the past by a variety of organizations. 
This also enabled the setting of the analytical framework of the survey. 
Interviews were used to assess the impact of the program and to understand the roles of important actors in 
the education sector, including government bodies such as the Ministry of Education, the Ministry of 
Rehabilitation and Rural Development, Provincial and District Governorates, and Provincial Councils; 
international organizations such as UNESCO, UNICEF, UNDP, USAID and GIZ; NGOs such as Save the Children, 
Concern Worldwide, Children in Crisis, etc., and for-profit contractors working on education issues. Interviews 
lasted approximately one hour and followed an in-depth format with open-ended questions designed to elicit 
new angles and unanticipated insights. Specific questions were drafted for each different type of respondent. 
 

  2. Qualitative Fieldwork 
 

 Focus Group Discussions (FGDs) enabled the team to probe feelings, behaviours, challenges and 
potential opportunities in the different targeted schools. These group interviews (4 per target area) 
had 6 to 8 participants each, with a moderator and a note-taker. Specific categories of respondents 
were also defined in order to provide information about different subgroups such as parents and 
children, men and women, teachers and administrators, and various community leaders. A total of 90 
individuals took part in these 18 FGDs. 

 Unscheduled field interviews also took place at the same time as the FGDs and questionnaires were 
being conducted. These saw a variety of respondents such as guards, cleaners, children, librarians, 
bystanders and farmers answer a few questions related to their perceptions of the school. 

 

  3. Comparative Assessment of Test and Control Schools 
 
By approaching 2 sets of schools, one benefiting from the support of the Womanity Foundation and the other 
not, we were able to compare and contrast socio-economic situations and areas of strengths and weaknesses, 
as well as identify potential areas of opportunity and improvement for the programme. The quantitative 
survey, was divided into 4 questionnaires: one for children, one for teachers, one for households and one for 
principals that inquired about general school management and facilities. All the tools were based on 
questionnaires used in the first phase of the baseline survey in order to assure overall continuity and 
underwent minor modifications to address logistical issues that were highlighted last year. 
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Sampling Methodology – In accordance with the Womanity Foundation’s selection criteria, all 3 test schools 
had a neighbouring control school that was surveyed in the exact same way, in order to draw as similar 
comparisons as possible. However in only one of the locations, comparisons between students was not 
possible given that the closest school was an all-boys institution. 
 
School Names: 

 Test School, Kabul Province-Kabul District 5: Wahdat 

 Control School, Kabul Province-Kabul District 5: Nahid Shaheed 

 Test School, Kapisa Province-Hesa Awal District: Nasaji Gulbahar 

 Control School, Kapisa Province-Hesa Awal District: Sher Khan Kel 

 Test School, Kabul Province-Farza District: Paindeh 

 Control School, Kabul Province-Farza District: Bustan 
 
Sampling Size – The research team interviewed 150 children between the ages of 7 and 23 either in the school 
library or an open area, when the former was not practical. 18 teachers (3 per school) were also surveyed, 
while as the team leader took care of interviewing the principals or head-teachers through the school 
observation questionnaire. 
 
Table 1: Survey sample size breakdown by district and respondents 

Districts (Province) Children Households Teachers Total 

Kabul 5 
(Kabul) 

Test 
School 

25 
10 

3 
66 

Control 
School 

25 3 

Hesa Awal 
(Kapisa) 

Test 
School 

25 

10 

3 

66 
Control 
School 

25 3 

Farza 
(Kabul) 

Test 
School 

25 

10 

3 

66 
Control 
School 

25 3 

Total 

Test 
Schools 

75 

30 

9 

198 
Control 
Schools 

75 9 

 
Total Numbers: 

 10 to 20 Interviews 

 18 Focus Group Discussions (2 per school in 6 different schools and 2 per area) 

 150 Children Surveyed (25 per school in 6 different schools) 

 18 Teachers Surveyed (3 per school in 6 different schools) 

 30 Households Surveyed (10 per area in 3 different areas) 
 
Pilot Test – Upon finalization of the draft questionnaires, a pilot test with the full spectrum of tools was 
conducted in Kabul in order to then refine the methodology and produce final questionnaires. These included 
most of the questions from last year’s project but also integrated new elements. The structure was created so 
as to enable interviewers to question respondents for no more than forty minutes. 
 
Locations and Timeline – The present survey took place in Kabul Province’s District 5 (Wahdat and Nahid 
Shaheed Schools) and Farza District (Paindeh and Bustan Schools), and in Kapisa’s Hesa Awal District (Nasaji 
Gulbahar and Sher Khan Kel Schools). All locations were easy to access and in a 2-hour drive radius from the 
capital. The team reached each school in the morning and usually left around 12pm. The days when 
households surveys where conducted took longer given the need to get the approval of the village elder. The 
entire project ran from late April to late June with a fieldwork phase lasting 11 days with the following 
breakdown: 
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 - May 26
th

 2013: Training Session for the interviewers 
 - May 27

th
 2013: Pilot Test 

 - May 28
th

 to 30
th

 2013: Qualitative and Quantitative fieldwork in Kabul, District 5 
 - June 1

st
 to 3

rd
 2013: Qualitative and Quantitative fieldwork in Kapisa, Hesa Awal District 

 - June 4
th

 to 6
th

 2013: Qualitative and Quantitative fieldwork in Kabul, Farza District 
 

 
Image 3: The Shomali Plains, North of Kabul – en route to Panjshir and Kapisa 

 
Table 2: Project Timeline 

Activities 29-05/05 06-12/05 13-19/05 20-26/05 27-02/06 03-09/06 10-16/06 17-23/06 24-30/06 

Desk Review          

Study Design          

Interviews          

Fieldwork          

Report Writing           

Delivery           

 
Survey Team – The surveying team was composed of 2 international researchers/consultants, 4 male and 2 
female national interviewers, supervised by a male team leader. 2 experts in the field of education also 
provided academic input. The 6 field interviewers all had extensive expertise and knowledge of our work and 
rapidly familiarized themselves with the questionnaires. Some had a background in education whilst others 
were trained social interviewers. Given the sensitive nature of talking to young girls in Afghanistan, the team 
was selected from a pool of members with more than 3 years of direct experience, topped by the 8 year-long 
record of the supervisor who has worked in 26 of the 34 Afghan provinces. The know-how of all team members 
also enabled the work to run extremely smoothly throughout the 10 days of fieldwork seeing that ethical and 
cultural considerations were always taken into account. 
 
Limitations and Constraints – The survey faced 2 major issues during the fieldwork: dealing with acquiescence 
bias and with Afghan cultural norms. Getting the ‘true’ answer rather than the one the interviewers ‘wants’ to 
hear was often difficult as villagers are often reluctant to criticize any type of external support. Varying degrees 
of social and religious conservatism made it also very difficult to discuss sensitive topics such as education and 
future prospects for girls. For this reason, individual case studies were not undertaken due to the difficulties of 
following young girls into their homes and eliciting an interest from their respective families. The teams made 
an assessment of the situation and decided that in the time allotted to the fieldwork, it would not have been 
possible to build enough rapport with the communities to enter their homes and ask personal questions. 
Similarly, questioning people in their homes was complicated because of the possible presence of females, and 
household surveys were very often conducted in the bazar. 
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The aim of providing a variety of qualitative and quantitative tools in this survey was exactly to minimize the 
impact of these factors. 
 

 
“I don’t want to get married because if I get married my freedom will be taken 
from me.” 

~Wahdat student, 16 
 
“Before marriage they promise girls that there will not be any problem and that 
they can go to school, but after the wedding they break their promises. People 
are liars.” 

~Nahid Shaheed student, 11 
 

 
 
 

 C. Community Assessment 
 

  1. Security 
 
As part of its school selection criteria, the Womanity Foundation has chosen to work in very safe locations 
compared to the general situation of a majority of rural areas in Afghanistan. In each location, the research 
team witnessed the absence of security forces, and community leaders also praised the peace and quiet found 
in their villages. The areas accessed by the Womanity Foundation are easy to reach, have relatively good roads 
and are close to Kabul. These factors enable the foundation to focus not as much on humanitarian work such as 
building infrastructures, but rather on development initiatives, namely teacher training, that will establish the 
schools as models of education in the region. 
 

  2. Ethnic Breakdown 
 
All the areas surveyed had a majority of Tajiks (Afghanistan’s second largest ethnic group) and the ratio with 
Pashtuns was the smallest in Kabul. There were no animosities between communities and elders were always 
keen to stress the good relations both groups had with each other. 
 

  3. Households 
 
The vast majority of people in rural areas were farmers or daily labourers with higher percentages of shop 
owners and other professions in the capital. Overall, families were keen to support education for their children 
but often had to face the harsh realities of unemployment. It is important to mention that the areas surveyed, 
in particular the rural ones, can be seen as relatively well-off compared to other provinces in Afghanistan. 
UNICEF recently highlighted the 10 key provinces that it considers to be particularly in need in terms of access 
to education, child rights and general isolation; none of the ones surveyed are in this list.

1
 

 

                                                        
 
1
 The 10 provinces are Paktia, Paktika, Badghis, Helmand, Kandahar, Zabul, Uruzgan, Ghor, Bamyan and Daikundi. 
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             Image 4: IDP children near Wahdat School, Kabul 
 
 
 
  Table 3: Data on children in and out of school in Afghanistan, UNICEF 2011 

School Age Population General Enrolment Out of School Children 

Province Male Female Male Female Male Female 

Kabul 931 476 829 696 650 596 485 591 280 880 344 105 

Kapisa 200 244 186 094 78 284 42 636 121 960 143 458 

Panjshir 35 320 32 124 19 986 16 235 15 334 15 889 

 
 
 
 

 
“I don't want to marry in the future because the husband's family won’t let girls 
go to school and it is their custom.” 

~Nahid Shaheed student, 8 
 
“If I am married in an open-minded family I will be allowed to study or else I 
won’t. No one knows what their destiny is and girls don’t have the right to 
choose their future husband.” 

~Paindeh student, 14 
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II. PROFILES OF CHILDREN, PARENTS AND TEACHERS 
 
The following section looks at the experiences and perceptions of children, parents and teachers in each 
surveyed area. For each subsection, a variety of datasets address for example demographics, economy 
situations, equipment, absenteeism and future aspirations of the respondents. 
 
 

 A. Children’s Experiences and Perceptions 
 
After an initial profile, the students’ experiences and perceptions will be analysed through the prism of a 
typical school day, starting with the morning journey, through to the exposure to school and culminating with 
their expectations for the future. 
 

  1. Demographics 
 
The vast majority of interviewees (102) were girls and only a small number of young boys (48) were 
interviewed given that girls’ schools allow boys only up to third grade. Sher Khan Kel School in Hesa Awal was 
the exception given that it had no girls and only boys were surveyed there. 

 
Table 4: Gender breakdown, by school 

Schools Girls Boys Total 

Wahdat 21 4 25 

Paindeh 23 2 25 

Nasaji Gulbahar 20 5 25 

Control-Kabul 21 4 25 

Control-Farza 17 8 25 

Control-Hesa Awal 0 25 25 

Total 102 48 150 

 
The interviewees were between the ages of 7 and 23, with a mean age of 14,69. The relatively high mean age is 
due to the fact that interviewing very small children made the questionnaires unreliable given that they had 
poor knowledge on a variety of issues and in other cases only access to older students was possible. 
All the schools, aside from Bustan (Control-Farza) where there was a majority of Pashtun students, had a 
predominantly Tajik population. The principals in Kabul also mentioned the presence of a few Hazaras in their 
schools. Both boys and girls said they had good relations with other ethnicities. 

 
Graph 1: Ethnic breakdown of students 

 
 
 
 
 

72% 

26% 

1% 1% 

Tajik 

Pashtun 

Hazara 

Other 
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Key points: 

 Almost 3 quarters of the surveyed population was Tajik and more than a quarter was Pashtun. 

 Institutions in Kabul had more diversity between ethnicities and some control schools had only boys or 
only girls, making some questions irrelevant to one gender or making comparisons impossible at 
times. 

 In comparison to last year’s survey, the gender ration varied slightly, with a few less boys questioned, 
while the ethnic breakdown remained the same, with primarily Tajik respondents. This is due to the 
fact that the areas surveyed are situated to the North of Kabul where more Tajik populations live. 

 

  2. Safety 
 
Given that the areas surveyed did not witness any insurgency and were amongst the safest in the country, it is 
logical to find high numbers of students feeling safe on their way to school. Almost 90% of them felt safe or 
very safe on a daily basis. 
 

Graph 2: Perceptions of safety on the way to school 

 
 

When looking at which schools have the highest numbers of students feeling unsafe, we can see that this issue 
arises most importantly for the test and control schools in Kabul’s District 5 and to some extent in Nasaji 
Gulbahar; these are locations where higher urbanisation and the vicinity to markets have forced girls and 
young women to walk past higher number of young men. 
 
 
 
 
 

 
“Around 196 girls between the 8

th
 and 12

th
 grade cannot go to school because of 

the distance and the harassment they suffer from boys on their way to school.” 
 

~Hesa Awal Elders 
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Table 5: Perceptions of safety on the way to school, by school 

Schools 
Yes, I 

feel very 
safe 

Yes, I feel 
safe 

I sometimes 
do not feel 

safe 

No, I often 
do not feel 

safe 

No, I never 
feel safe 

Total 

Wahdat 13 5 5 2 0 25 

Paindeh 25 0 0 0 0 25 

Nasaji Gulbahar 19 3 1 2 0 25 

Control-Kabul 17 4 3 0 1 25 

Control-Farza 20 2 3 0 0 25 

Control-Hesa Awal 25 0 0 0 0 25 

Total 119 14 12 4 1 150 

 
Families at times mention harassment as the reason for girls to stop their education. When perceptions of 
security and safety are broken down by age, we can see that clusters form around the 12 to 17 age range. This 
is the age when girls hit puberty and are quickly seen as potential brides by society. Markets and other busy 
areas are also seen as a source of danger for young girls. 
 
Table 6: Perceptions of safety on the way to school, by age 

Age 
Yes, I feel 
very safe 

Yes, I feel 
safe 

I sometimes 
do not feel 

safe 

No, I often 
do not feel 

safe 

No, I never 
feel safe 

Total 

7 1 1 0 0 0 2 

8 3 0 0 0 0 3 

9 4 0 0 0 0 4 

10 6 0 0 0 0 6 

11 5 1 2 0 0 8 

12 12 1 1 0 0 14 

13 16 1 2 1 0 20 

14 15 0 0 1 1 17 

15 10 1 2 0 0 13 

16 9 2 2 0 0 13 

17 6 2 3 0 0 11 

18 18 3 0 1 0 22 

19 12 1 0 1 0 14 

20 1 1 0 0 0 2 

23 1 0 0 0 0 1 

Total 119 14 12 4 1 150 

 
With regards to perceptions of safety in school, the numbers are extremely positive. Only 1 student mentions 
feeling unsafe sometimes. This is very important for the Womanity Foundation as their interest it to create 
model schools that can act as dispensers of knowledge but also as protectors of education for girls and boys. 
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Graph 3: Perceptions of safety at school 

 
 

Table 7: Perceptions of safety in school, by school 

Schools Yes, I feel very safe Yes, I feel safe 
I sometimes do not 

feel safe 
Total 

Wahdat 24 1 0 25 

Paindeh 25 0 0 25 

Nasaji Gulbahar 24 1 0 25 

Control-Kabul 24 0 1 25 

Control-Farza 25 0 0 25 

Control-Hesa Awal 25 0 0 25 

Total 147 2 1 25 

 
Key points: 

 The areas surveyed were extremely safe with almost 90% of respondents feeling positively about their 
surroundings. 

 Schools were also regarded as secure environments and the only risk situations mentioned were on 
the way to school, usually when having to walk through a crowded area such as a main road or a 
bazar. 

 Girls start to feel less secure when reaching puberty. 

 Those very positive statistics can also be found in last year’s report with 96% of students in Womanity-
supported schools saying that the security situation was either ‘really good ‘or good’.

2
 As such, the 

downturn in security throughout the country has not been mirrored in the sample of students 
targeted by the Womanity Foundation who are mainly children living in safe and protected areas. 

 

  3. Children’s Perceptions of School 
 
Students seem to have a love or hate relationship with school: they either absolutely enjoy it or loathe it. The 
numbers are divided between 2 thirds and 1 third in favour of school. In comparison to last year’s survey, we 
can see that the enthusiasm for school and education is a constant: more than 80% of girls from Womanity-
supported schools had said that they absolutely wanted to study more in the future.

3
 

 
 
 
 
 
 
  

                                                        
 
2
 ‘School in a Box’ Baseline Survey for Smiling Children, p. 21, Samuel Hall 2012 

3
 ‘School in a Box’ Baseline Survey for Smiling Children, p. 33, Samuel Hall 2012 
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Graph 4: Students’ answers to being asked about liking the school experience 

 
 

The school breakdown however is quite surprising given that it shows 50% of Paindeh students as being 
unhappy with going to school when it was one of the best places in terms of equipment, space and 
surroundings. The Bustan control school’s students also fared quite poorly; this might suggest the presence of a 
specific factor in Farza hindering the educational experience of girls there. Potential avenues of understanding 
in Bustan are clearer, given that conditions in the school are very poor with the compound being a rented 
private house and most of the classrooms being made of scrap metal and large pieces of cloth. On the other 
hand, the data collected in Paindeh could suggest that equipment matters but it might only be superficial 
compared to the quality of teachers. These are all issues that deserve further research. 
 
Table 8: Perceptions of school, by school 

Schools Very much Not very much Not at all Total 

Wahdat 19 1 5 25 

Paindeh 13 0 12 25 

Nasaji Gulbahar 17 0 8 25 

Control-Kabul 18 0 7 25 

Control-Farza 14 0 11 25 

Control-Hesa Awal 18 0 7 25 

Total 99 1 50 150 

 
In Wahdat, Pashtun girls complained of language discrimination and explained that Dari speakers and Pashto 
speakers were not treated equally in class and were forced to study a language that was not theirs. None of the 
Tajik girls highlighted this issue and, in a Tajik-majority campus, one could wonder if language discrimination is 
not simply a euphemism for ethnic discrimination. 
 
Key points: 

 Children either liked school ‘very much’ or ‘not at all’. The number of those disliking school was the 
highest in Farza (both in the test and control location), possibly suggesting an issue affecting students, 
inherent to that area. The Womanity Foundation’s staff in the country should follow-up and assess the 
situation in order to look for possible answers. 

 In Wahdat, some Pashtun girls felt discriminated vis-à-vis their Tajik classmates with regards to 
teaching in their respective mother tongues. 

 The data on this particular topic show great similarities between all the schools (both this year and last 
year) and confirm the will of all children to pursue their education. 
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  4. Awareness and Equipment 
 
Out of the 150 children interviewed, more than 2 thirds (104 of them) had received a hygiene session but 
different schools had mixed results. All the girls in Paindeh and more than half in Wahdat and Nasaji Gulbahar 
had been taught while as the only boys’ school in Hesa Awal performed particularly badly. 
 
Table 9: Students’ answers to having received any hygiene session at school 

Answer Frequency Percentage 

Yes 104 69,3% 

No 46 30,7% 

Total 150 100% 

 
Interestingly, even though many students mentioned the classes, these often approached the topic of school 
tidiness rather than personal hygiene. While some students were able to mention the necessity of washing 
one’s hands after going to the toilet, the majority was not able to give precise examples of what they had 
learnt in those classes other the general importance of hygiene (as a loosely defined concept). 
 
Table 10: Students’ hygiene awareness, by school 

Schools 
Received a hygiene 

session 
Did not receive a 
hygiene session 

Total 

Wahdat 15 10 25 

Paindeh 25 0 25 

Nasaji Gulbahar 15 10 25 

Control-Kabul 20 5 25 

Control-Farza 18 7 25 

Control-Hesa Awal 11 14 25 

Total 104 46 25 

 
In terms of educational equipment, the Womanity Foundation feels quite strongly about access and use of 
libraries, science laboratories and computer facilities in the schools it supports. Data shows that the vast 
majority if not all the students in Wahdat, Nasaji Gulbahar and Paindeh know that they have a library. In 
Wahdat and Paindeh, these are nice and clean rooms with a decent variety of books. In Nasaji Gulbahar 
however, the library is nothing more than a couple of shelves with a few tables and 1 chair. There are only a 
few books and the small room is clearly unused. In Paindeh, the possible absence of a focus on quality was 
highlighted through the fact that the library is likely to be almost never used as it was locked when we visited 
and books were arranged on the table as if in a bookshop. Local Womanity Foundation staff confirmed and also 
highlighted how they had to create a system of regular checks in order to get the teachers to promote the use 
of these facilities. The libraries in the control schools were at best unused and at worst non-existent. 
 
Table 11: Presence of a library in school 

Schools Yes No Total 

Wahdat 25 0 25 

Paindeh 23 2 25 

Nasaji Gulbahar 25 0 25 

Control-Kabul 25 0 25 

Control-Farza 8 17 25 

Control-Hesa Awal 3 22 25 

Total 109 41 150 
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Image 5: Outdoor classroom in Sher Khan Kel 

 
Similarly, answers regarding science and computer labs were often far from reality. Only Wahdat had a science 
lab and students in focus groups there complained of the lack of practice they were getting from it. The 
majority of students at Paindeh claimed they had a lab as well but we were not able to see it and apparently it 
was being used as a storage room. 
 

 
“I am just scared of failing the national board exam. That is why I wish to have 
English and computer classes in our school so that we can learn more. Last year 
not even 1 student could pass the exam from our school due to teacher 
absenteeism and lack of courses on science subjects and maths. We can’t attend 
the courses out of school because our families do not permit us. We asked the 
school principal many times to provide English, computer, mathematics, and 
chemistry classes but nothing was done because most of the students can’t pay 
the fees.” 

~Bustan student, 14 
 

 
Table 12: Presence of a science lab in school 

Schools Yes No Total 

Wahdat 22 3 25 

Paindeh 22 3 25 

Nasaji Gulbahar 23 2 25 

Control-Kabul 22 3 25 

Control-Farza 4 21 25 

Control-Hesa Awal 22 3 25 

Total 115 35 150 

 
4 students at Paindeh said that they had computers when this was not the case. Nasaji Gulbahar had just 
received 8 Dell flat-screen machines; the only problem was that they did not have electricity due to a lack of 
generator and these could only be used for very short periods of time. In other schools that had computers the 
situation was the same, machines were neatly arranged but the screen was not plugged into the tower and the 
cables never connected to the power sockets. This is quite paradoxical given that parents and elders often 
mention computer skills as one of the most important things children can learn in school these days. Therefore, 
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a gap needs to be addressed: the one between expectations and the mental association that goes with seeing 
external symbols of modernity on one hand, and the actual skills necessary to the children to add value to the 
labour market on the other. 
 
Table 13: Presence of a computer lab in school 

Schools Yes No Total 

Wahdat 19 6 25 

Paindeh 4 21 25 

Nasaji Gulbahar 20 5 25 

Control-Kabul 21 4 25 

Control-Farza 0 25 25 

Control-Hesa Awal 0 25 25 

Total 64 86 150 

 
It seems that very often, schools do not dare to say no to a donor and professors fail to mention that they are 
not proficient in their subject for fear of being shamed, or for fear of not receiving additional assistance. Thus 
they receive new equipment that is never used. This raises very important issues regarding aid effectiveness, 
relevance of context-specific donations and ways of understanding what a school’s needs and absorption 
capacities really are. 
Wahdat School, who had the best library of all the surveyed schools, was also the place where the vast majority 
of students never used it. In the other 2 test schools, at least 50% of students went to the library on a semi-
regular basis. 
 
Table 14: Library attendance, by school 

Schools Skip Every day 
At least 

once a week 

At least 
once a 
month 

Almost 
never 

Total 

Wahdat 0 0 4 3 18 25 

Paindeh 2 0 12 5 6 25 

Nasaji Gulbahar 0 1 7 7 10 25 

Control-Kabul 0 0 14 3 8 25 

Control-Farza 17 0 3 2 3 25 

Control-Hesa Awal 22 0 0 2 1 25 

Total 41 1 40 22 46 150 

 
Science labs are simply not being used. Either students admit to never going or they do not tell the truth given 
that their positive response does not match with the fact that a science lab does not exist in their school. In 
Nasaji Gulbahar, almost half the students said they went at least once a week to the science lab but our teams 
were not able to confirm its presence. A similar situation arises with Paindeh School. 
 
Table 15: Science laboratory attendance, by school 

Schools Skip 
At least 

once a week 

At least 
once a 
month 

Almost 
never 

I don’t 
know 

Total 

Wahdat 3 1 3 17 1 25 

Paindeh 3 8 5 9 0 25 

Nasaji Gulbahar 2 12 8 3 0 25 

Control-Kabul 3 6 10 6 0 25 

Control-Farza 21 1 2 1 0 25 

Control-Hesa Awal 3 10 7 5 0 25 

Total 35 38 35 41 1 150 

 
40% of students at Nasaji Gulbahar said they used the computer lab at least once a week, while as Wahdat had 
more than 50% of students never using it and Paindeh did not have a computer lab. 
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Table 16: Computer laboratory attendance, by school 

Schools Skip Every day 
At least 
once a 
week 

At least 
once a 
month 

Almost 
never 

Total 

Wahdat 6 0 3 1 15 25 

Paindeh 21 0 0 0 4 25 

Nasaji Gulbahar 5 0 10 2 8 25 

Control-Kabul 4 3 6 1 11 25 

Control-Farza 25 0 0 0 0 25 

Control-Hesa Awal 25 0 0 0 0 25 

Total 86 3 19 4 38 150 

 
When looking at overall numbers for teacher absenteeism from the point of view of students, we can see that 
more than 55% of children have not witnessed the problem in the past month but when breaking it down by 
school, data shows that the institutions supported by the Womanity Foundation are the ones facing the biggest 
problems with more than half the respondents in both Wahdat and Nasaji Gulbahar stating that some of their 
teachers have been absent recently and a third in Paindeh. Interestingly, the remote control schools in Farza 
and Hesa Awal districts fare much better. 
 

 
“If I could change something, I would mark the teachers absent who don’t come 
to their classes because we end up coming to school and our days are spent 
without learning anything.” 

~Paindeh student, 14 
 

 
Table 17: Student responses to teacher absenteeism in the past month 

Schools Yes No I don’t know Total 

Wahdat 14 11 0 25 

Paindeh 9 15 1 25 

Nasaji Gulbahar 14 11 0 25 

Control-Kabul 12 13 0 25 

Control-Farza 10 13 2 25 

Control-Hesa Awal 4 20 1 25 

Total 63 83 4 150 

 
Furthermore, it is also in our test schools that this phenomenon happens more often (more than once a 
month), with Paindeh faring better than Wahdat and Nasaji Gulbahar. 
 
Table 18: Frequency of teacher absenteeism, by school 

Schools 
Interviewer 

mistake 
Skip 

Very 
often 

(twice a 
week) 

Often 
(once a 
week) 

Sometimes 
(more than 

once a 
month) 

Almost 
never 

(less than 
once a 
month) 

Total 

Wahdat 0 11 0 0 14 0 25 

Paindeh 0 16 0 1 7 1 25 

Nasaji Gulbahar 0 11 2 0 12 0 25 

Control-Kabul 0 13 1 2 9 0 25 

Control-Farza 1 15 1 0 8 0 25 

Control-Hesa Awal 0 21 0 0 4 0 25 

Total 1 87 4 3 54 1 150 
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Key points: 

 Basic hygiene awareness needs to be strengthened across all schools, with an emphasis on the 
children’s physical benefits. 

 Equipping schools with crucial facilities and material such as a library can be seen as having had mixed 
results: while some schools have the necessary rooms, others are libraries (or labs) only in name. 

 Schools in Kabul had more chances of having all 3 key equipment (library, science lab and computer 
lab) but some rural institutions like Nasaji Gulbahar also had brand new computers that could not be 
powered regularly due to electricity shortages. 

 Absenteeism was also a main concern with teachers, particularly in schools supported by the 
Womanity Foundation. 

 The 2012 survey also noticed that non Womanity-supported schools had lower teacher absenteeism 
rates and the quality of areas like libraries was also quite poor.

4
 

 

  5. Expectations for the Future 
 
The vast majority of students (96,7%) did not work outside of school in activities such as garbage collection or 
fruit selling, even though some areas had some children working in the bazar. Children were therefore able to 
focus on education rather than on supporting their family financially, thus highlighting not only the privileged 
security situation of these schools, but also the privileged socio-economic situation of children and their 
families. 
 
Table 19: Students’ answers to working for money 

Answer Frequency Percentage 

Yes 5 3,3% 

No 145 96,7% 

Total 150 100% 

 
When asked about the top grade they wanted to reach in school, a strong majority of children responded with 
the Diploma-an intermediate degree before university. This is a positive thing as it shows that most of them 
want to reap the maximum benefits of education. A small minority of students in each school did however 
answer grade 10, indicating where a common cut-off point is. 
 
Table 20: Students’ answers to their desired level of education 

Schools Year 6 Year 10 Year 12 
Diploma 
(Year 14) 

University Other Total 

Wahdat 0 3 1 12 0 9 25 

Paindeh 0 5 0 20 0 0 25 

Nasaji Gulbahar 1 4 0 18 0 2 25 

Control-Kabul 0 3 2 10 0 10 25 

Control-Farza 0 7 1 16 0 1 25 

Control-Hesa Awal 0 5 0 19 1 0 25 

Total 1 27 4 95 1 22 150 

 

                                                        
 
4
 ‘School in a Box’ Baseline Survey for Smiling Children, p. 27-28, Samuel Hall 2012 
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Image 6: Schoolgirls in Sher Khan Kel 

 
Table 21: Students’ answers to wanting to attend university after school 

Schools Yes No Total 

Wahdat 24 1 25 

Paindeh 25 0 25 

Nasaji Gulbahar 25 0 25 

Control-Kabul 24 1 25 

Control-Farza 23 2 25 

Control-Hesa Awal 25 0 25 

Total 146 4 150 

 
When asked about their desire to go to university, an overwhelming 97,3% of students respond positively. This, 
together with the number of girls saying that they would like or absolutely like to find a paid job in the future 
(65%), shows the importance that younger generations in Afghanistan are giving to securing a good future. 
These choices came up in focus group discussions as well where young girls often mentioned the need to 
support their families and their communities as a reason for seeking higher education and then jobs. 
 
Table 22: Students’ answers to wanting to find a paid job in the future 

Schools 
Interviewer 

mistake 
Skip 

Yes, I would 
absolutely 

like it 

Yes, I would 
like it 

I do not 
care 

Total 

Wahdat 1 4 16 4 0 25 

Paindeh 0 2 22 1 0 25 

Nasaji Gulbahar 0 5 18 1 1 25 

Control-Kabul 0 4 17 4 0 25 

Control-Farza 1 8 15 0 1 25 

Control-Hesa Awal 0 25 0 0 0 25 

Total 2 48 88 10 2 150 

 
These positive outcomes centred on the desires for a better future come to clash unequivocally with other 
quite valid desires such as getting married and having children. In a highly patriarchal and conservative society 
as Afghanistan, girls will most certainly have to stop their education once engaged, as well as forget about 
having a job when coming from a rural area. In fact, girls in the rural areas of Hesa Awal and Farza responded 
more strongly to their will for children compared to those living in Kabul (more than half versus 40%). Identical 
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conclusions were made after visiting schools during the first phase of the baseline survey. The previous report 
also concluded by highlighting how “families and communities generally consider [higher education] 
inappropriate for 16-20 year old girls”.

5
 

 
 
“I do want to get married in the future and anyone who gets married wants to 
have children. I would like to have 4 children and I think I will be allowed to 
continue my education after marriage because my family has promised me that 
in order to have a good salary and bring a positive change in my life. 
 

~Wahdat student, 16 
 

 
Table 23: Students’ answers to wanting children in the future 

Schools 
Interviewer 

mistake 
Skip 

Yes, I 
would 

absolutely 
like it 

Yes, I 
would 
like it 

I do 
not 
care 

No, I 
do 
not 

want 
to 

No, I 
absolutely 

do not 
want to 

I don’t 
know 

Total 

Wahdat 1 4 8 2 5 1 4 0 25 

Paindeh 0 2 7 9 5 1 1 0 25 

Nasaji Gulbahar 0 5 5 13 2 0 0 0 25 

Control-Kabul 0 4 5 5 6 3 1 1 25 

Control-Farza 1 8 3 11 1 1 0 0 25 

Control-Hesa Awal 0 25 0 0 0 0 0 0 25 

Total 2 48 28 40 19 6 6 1 150 

 
When we asked principals, teachers and elders why it was a good thing for girls to be educated, the responses 
were always centred on the impact for the family that a mother who went to school might have. When pressed 
for details, some suggested health and hygiene knowledge to pass on to children. In the countryside, but also in 
the cities, women are always associated with child rearing and family. The only person who gave a different 
answer was the female principal of Nahid Shaheed School (Control-Kabul) who simply said: “Are girls not 
human beings also?” 
 
To confirm this mindset, a staggering 73,3% of students listed ‘getting married’ as their top priority for the 
future. As they grow older, girls will be faced with a dilemma, that is wanting an education and a job, and 
getting married and having children, two options that are very frequently (but not always) mutually exclusive in 
Afghanistan. Similarly, last year’s survey highlighted the same contradiction with 88,1% of schoolgirls wanting 
to find a job later on but almost the same percentage (83,3%) also wanting to have children in the future.

6
 

 
Table 24: Students’ answers to their top priorities for the future 

Priorities Frequency Percentage 

Skip 11 7,3% 

Being healthy 2 1,3% 

Having a family 2 1,3% 

Being educated 3 2% 

Being rich 22 14,7% 

Getting married 110 73,3% 

Total 150 100% 
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 ‘School in a Box’ Baseline Survey for Smiling Children, p. 69, Samuel Hall 2012 

6
 ‘School in a Box’ Baseline Survey for Smiling Children, p. 34, Samuel Hall 2012 
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Key points: 

 Most of the children surveyed had high hopes for their adult life, including attending university and 
finding a job that could help them contribute to the welfare of their family, their community and their 
country. 

 The main contradictions that arise for young girls are related to this often incompatible lifestyle and 
the desire to have a family in a fairly conservative society. 

 The same concern came up in last year’s survey when discussing the very high numbers of female 
student wanting both a professional future and children.

 7
 

 
Table 25: Presence or absence of indicators related to students’ experiences, equipment and expectations 

Schools Safety 
Hygiene 
session 

Library 
Science 

lab 
Computer lab 

Teacher 
absenteeism 

Attending 
university 

Wahdat ✓  ✓ ✓ ✓ ✓ ✓ 

Paindeh ✓ ✓ ✓   ✓ ✓ 

Nasaji Gulbahar ✓    ✓ ✓ ✓ 

Control-Kabul ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

Control-Farza ✓ ✓    ✓ ✓ 

Control-Hesa Awal ✓   ✓  ✓ ✓ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
“We should let girls go to school because they are humans like us.” 
 

~Shahidullah, 7 years old 
 

  

                                                        
 
7
 ‘School in a Box’ Baseline Survey for Smiling Children, p. 34-35, Samuel Hall 2012 
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 B. Parents’ Experiences and Perceptions 
 

  1. Socio-Economic Profiles 
 
A total of 30 households were surveyed on the final day the team spent in each province and were usually 
conducted in the bazar with authorization from the village elder: 

- 25 men, usually shopkeepers, farmers or daily labourers were targeted while as 
- 5 women only were surveyed on one occasion: in Kabul where conditions of access were less strict. 
-  

Of those 30 individuals, 36,7% were Pashtun and the remaining 63,3% Tajik, in line with our field observations. 

 
Graph 5: Ethnic breakdown of parents 

 
 

The majority of people (43,3%) interviewed were IDPs, although more than a third of households were neither 
returnees nor had been displaced. The numbers were higher in Hesa Awal and Farza, where elders recounted 
the violence of the mid-nineties when many villages where destroyed by the Taliban. 
 

Graph 6: Migration status of the households 
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Image 7: UNHCR 2013 estimation of conflict-induced IDP population by province of displacement 

 

 
Image 8: Focus Group Discussion with parents in Kabul’s District 5 

 
Very importantly, more than 60% of those interviewed had never experienced food shortages in the past year 
and less than a fifth had experienced it rarely. This indicates a relative level of comfort compared to the 
situation of Afghanistan as a whole, in which more than half of the country’s children under 5 is chronically 
malnourished and over a third underweight.

8
 In addition, the perceptions of respondents regarding their 

general economic situation show that more than 70% of them see no change or a change for the better. In 
turn, these factors of stability and general equality amongst families impact directly the educational experience 

                                                        
 
8
 World Bank, Afghanistan Nutrition: http://siteresources.worldbank.org/SOUTHASIAEXT/Resources/223546-

1171488994713/3455847-1232124140958/5748939-1234285802791/AfghanistanNutrition.pdf 

http://siteresources.worldbank.org/SOUTHASIAEXT/Resources/223546-1171488994713/3455847-1232124140958/5748939-1234285802791/AfghanistanNutrition.pdf
http://siteresources.worldbank.org/SOUTHASIAEXT/Resources/223546-1171488994713/3455847-1232124140958/5748939-1234285802791/AfghanistanNutrition.pdf
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for children given that virtually none of them needs to work outside of home (only one parent said his children 
had to do so) and as such can focus on their studies in a financially stable environment. 
 
Table 26: Households’ answers to having problems in the past year meeting their food needs 

Occasions Frequency Percentage 

Never 19 63,3% 

Rarely (once or twice) 5 16,7% 

Sometimes (3 to 6 times) 5 16,7% 

Often (a few times a month) 1 3,3% 

Total 30 100% 

 

 
Image 9: Community leaders discussing in Kabul 

 
Graph 7: Perceptions of the household’s economic situation compared to last year 

 
 

Table 27: Number of children in the household working for money 

Number of Children Frequency Percentage 

0 29 96,7% 

2 1 3,3% 

Total 30 100% 
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Finally, another element that shows the advantages that people in areas surveyed have is the proximity to a 
health facility: 63,4% of inhabitants had a clinic or hospital less than half an hour walk away and only 1 family 
did not have any access to a clinic. 
 
Table 28: Time needed to reach the nearest clinic or hospital, by household 

Time Frequency Percentage 

< 15 minutes walking 8 26,7% 

15-30 minutes walking 11 36,7% 

30 minutes-1 hour walking 4 13,3% 

> 1 hour walking 6 20% 

No health clinic accessible 1 3,3% 

Total 30 100% 

 
Combined together, these data show us that the people living in District 5, Hesa Awal and Farza enjoy a quality 
of life that provides for most of the basic needs of a community, along with excellent levels of security; 
unemployment being the point of contention, especially for villagers. This in turn enables the work of the 
Womanity Foundation to be more effective because communities do not have to struggle with other major 
concerns and can afford to let their children focus on their studies. 
 

  2. Opinions and Attitudes Towards Education 
 
Generally speaking, answers related to education for children were extremely positive. For example, a 
staggering 80% of respondents said that they had a very good or good opinion of their children’s school and 
73,3% of parents even helped them with homework. In a country where the illiteracy rate is high, this number 
is impressive and shows an integrated commitment to schooling. 
 

Graph 8: Parents’ opinions on the school their children go to 

 
 

Table 29: Parents’ answers to helping their children with their homework 

Answer Frequency Percentage 

Yes 22 73,3% 

No 8 26,7% 

Total 30 100% 

 
Following on this positive path, every single parent interviewed believed in the importance of education for 
girls in the household and the only person who could not respond positively did so because there were no girls 
in the home. 
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Image 10: Charahi Qambar’s elder              Image 11: Young boy in Farza 

 
Table 30: Parents’ answers to wishing the girls in the family to be literate 

Answer Frequency Percentage 

Yes 29 96,7% 

No girls in this household 1 3,3% 

Total 30 100% 

 
Also, no one believed education for girls was futile or secondary and everyone acknowledged the high 
importance or the importance of it (respectively 93,3% and 6,7%). 
 
Table 31: Parents’ perceptions of the importance of school education for girls 

Answer Frequency Percentage 

Important 2 6,7% 

Very important 28 93,3% 

Total 30 100% 

 
However, these very positive numbers need to be nuanced in light of the responses given to some other 
questions. It should also be noted that our presence as evaluators of an educational project made it possible 
for many respondents to have a biased approach in terms of the answers given and that these last few extreme 
scores might in reality be slightly smaller. 
 
When asked about the moment when a girl should stop her education, the vast majority of parents (76,6%) 
said that the decision was in their hands and not in their daughters’; 1 of them even specified and explained 
that the cut-off point was the marriage. 
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Graph 9: Parents’ take on the right time for a girl to stop her education 

 
 
What is furthermore fascinating is the presence of a paradox in these communities: as answers to the next 
question show, parents overwhelmingly aspire to see their girls reach university (80%) but elders and principals 
alike often stressed in focus group discussions and interviews the limits and dangers associated with such a 
choice. A highly conservative society frowns upon seeing girls pursue a life away from their family and as such, 
the likelihood of these young women earning a university degree is absolutely minor, especially for those in 
Hesa Awal and Farza. 
 

 
“Most families don’t let their daughters go to university after they finish school. 
Men don’t like girls to study more than school. An illiterate person is like a blind 
person, they do nothing except fighting.” 

~Hesa Awal mother, 22 
 

 
Table 32: Parents’ answers to their desires for their girls’ top level of education 

Level of Education Frequency Percentage 

Grade 7 to 9 1 3,3% 

High School 4 13,3% 

University 24 80% 

Other 1 3,3% 

Total 30 100% 

 
The very positive outcomes need therefore to be closely analysed in light of the particularities of the areas 
surveyed. In a society that sees girls as brides and mothers, education might be a synonym for basic knowledge 
relevant to a woman’s tasks rather than individual fulfilment and empowerment. This might serve to put into 
perspective the Womanity Foundation’s ambition towards girls in this country. 
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Image 12: Hesa Awal’s Shura council after the discussion 

 

  3. Perceptions of the Social Roles of Young Female Students 
 
Throughout the focus group discussions with both children and adults, it was possible to discern a particular 
understanding of what the roles and responsibilities of a ‘literate’ woman should be. Even if everyone agreed 
with the necessity for, and Islamic backing of girls’ education, it often perspired that interpretations for such a 
concept were numerous and varied. Answers could be separated into 3 different categories with some people 
highlighting the general but non-committal value that educated people entrusted onto literacy, others focusing 
on the impact that the educated woman would have on the household and others yet mentioning the overall 
benefits for society.  
 

 In the first instance, adults lead the way with phrases such as “literacy is like a light that brightens 
people’s lives” or “only literate people know the value of education and literacy”. By doing so, they let 
us know of the importance they give to education while at the same time not explaining what they 
mean by education. 

 In the second case, comments such as “I want to marry an educated girl so that she can take care of 
our children in a good way” or “a literate mother can bring up literate children” were frequent in the 
mouths of young men and small boys, showing a complete lack of differentiation between the woman 
as a person and as a mother. 

 In the third instance, girls were often the first ones to point out their potential contribution to 
Afghanistan such as the Wahdat student mentioning the desire to serve her country by being a pilot. 

 
The girls also failed to comment on the opposition between wanting to become a teacher, a doctor or even a 
pilot and contribute to the future of their country, and having to learn how to care for children or cook, along 
with the difficulties of pursuing higher education in a highly conservative society that will often oppose such 
aspirations. 
Interestingly, younger girls (between 8 and 12 years old) were more lucid about their future odds of being able 
to work while as older girls repeatedly just hoped to be allowed to pursue an education and hold a job. 
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“If I marry an educated man he will allow me to work in the future. “ 
 

~Wahdat student, 17 
 
“If I marry an illiterate person he will not allow me to study or work.” 
 

~Wahdat student, 16 
 

 
Finally, all respondents had a very utilitarian vision of work done by women. Filling job posting was always 
linked to specific needs in the community that would enable little girls to be healthy or educated. Teachers and 
doctors were often the only careers envisaged for women, but without the ability to learn a skill well given that 
doing so would mean moving slightly further away from the family and the tight-knit community. Similarly, 
being educated in the home simply means being able to take care of any small illness, helping with basic 
homework or knowing about rudimentary hygiene. 
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 C. Teachers’ Experiences and Perceptions 
 

 
“I have a problem with our religious sciences teacher because his real field is 
maths and whenever we ask him a question he can’t give the right answer. 
However he tries hard but since it is not his field of study, it is difficult for him 
and for us to learn the lessons.  

~Nasaji Gulbahar student, 17 
 

 
In line with field observations and information on ethnic breakdowns in the various areas, teachers were 
predominantly Tajik (72,2%) and female (66,7%). Their qualifications were quite evenly distributed between 
high school diplomas, certificates and university degrees. It is important to mention here that some teachers 
understand having attended university as enough to be considered a graduate, hence possibly altering some of 
the data. Monthly salaries went from 4900 to 11000 Afghanis and usually oscillated around 7500 Afs. Last 
year’s teacher salaries were usually around 6500 Afs; the difference can be attributed to salaries in Kabul being 
higher. 
 

Graph 10: Teachers’ level of education 

 
 
Interestingly, some of the control schools had more qualified teachers than the Womanity-supported schools: 
in Kabul for example, all 3 teachers in Nahid Shaheed at been to university compared to only 1 at Wahdat. This 
is clearly an area in which efforts need to be invested. 
 
The numbers of students per class was almost always very high and more than half the teachers (11 out of 18) 
had to deal with classes of 35 to 45 students with a few others having even 50 pupils at a time. Even if 
professors are well trained and know their subject, having to deal with such large amounts of students makes it 
impossible to perform well. 
 
Table 33: Number of students teachers have per class 

Number of Students Frequency Percentage 

Interviewer mistake 1 5,6% 

20 1 5,6% 

25 1 5,6% 

26 1 5,6% 

35 2 11,1% 

40 6 33,3% 

45 3 16,7% 

46 1 5,6% 

50 2 11,1% 

Total 18 100% 

 

33% 

28% 

33% 

6% 

Grade 14 

Certificate 

University degree 

Other 
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All 18 teachers interviewed admitted to helping their school’s administration when necessary; principals in 
each school were also quick to highlight the fact that there is a general lack of teachers. In rural areas 
particularly, the deficit is deep and new professors prefer to live in urban centres. 
 

 
“Teachers do not want to go to dangerous or isolated locations, and they are 
not being forced either. You end up with some schools where teachers who 
have not gone passed grade 7 teach at grade 12. Teachers should be ‘forced’ to 
go to these other places for at least 3 years through comprehensive and 
attractive packages.” 

~UNICEF Education Officer 
 

 
The baseline survey has uncovered a substantial general decrease in female dropout rates (almost 40% of 
respondents said so); this is one of the main pedagogic indicators that will be reviewed annually. 
 
Table 34: Teachers’ perceptions of trends regarding dropout rates for girls 

Schools 
It has 

increased 
It has 

decreased 
It is the same I don’t know Total 

Wahdat 2 1 0 0 3 

Paindeh 0 2 1 0 3 

Nasaji Gulbahar 0 2 1 0 3 

Control-Kabul 0 0 3 0 3 

Control-Farza 1 2 0 0 3 

Control-Hesa Awal 0 0 0 3 3 

Total 3 7 5 3 18 

 
Dropout rates for boys are not as relevant to this survey given that girls’ schools only accept boys until the 3

rd
 

grade and the all-boys Sher Kahn Kel School is not supported by the Womanity Foundation. 
 
A variety of factors affect the ability of young girls to attend school and lead to absenteeism or dropping out 
such as long distances or harassment. A third of teachers mentioned parental restrictions as a strong factor and 
almost half also said that customs were a barrier for female education. This shows that difficulties are more 
often based on families than on terrain or outside dangers. Convincing those who are opposed to the 
education of girls can therefore take a variety of forms. Even if all teachers acknowledge meeting such 
individuals and often refrain from engaging them, some of the techniques used to convince them are trying to 
explain the benefits of girls’ education (61,1%) or saying that the Koran mentions the importance of it (83,3%). 
 
When asked about their opinion regarding the fact that their school is being supported by an NGO, all teachers 
were in favour a part from 1 in Hesa Awal who considered that the Womanity Foundation was not doing its 
work properly given that basic services such as drinking water, latrines and classroom equipment were missing. 
 
Table 35: Teachers’ answers to liking the idea of an NGO supporting the school they teach in 

Schools Yes No Total 

Wahdat 3 0 3 

Paindeh 3 0 3 

Nasaji Gulbahar 2 1 3 

Total 8 1 9 

 
 
“New libraries and laboratories are not being used straight away. It takes a 
school year to identify the problems and we then get results. Teachers are 
ashamed to admit that they do not master their subject.” 
 

~Womanity Foundation staff member 
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III. PROFILES OF WOMANITY SCHOOLS 
 

 A. Wahdat School – District 5, Kabul Province 
 

 
Image 13: Location of Wahdat School, West of Kabul’s city centre 

 

  1. Location and Background 
 
Lycée Wahdat is a public governmental institution catering for 6478 students; girls from 1

st
 to 12

th
 grade and 

boys from 1
st

 to 3
rd

 grade. It is located in Kabul’s District 5, on the Western part of the city, home to numerous 
military families living in Soviet-built apartment blocks similar to the ones found in the Microrayon area of the 
capital. 2 large military installations are also very close to the school, and an IDP (Internally Displaced People) 
camp from Helmand coexists with numerous ‘poppy palaces’ in the immediate vicinity of the school. 
The student body is predominantly Tajik with a considerable Pashtun minority. Both communities seem to get 
along well, apart for some students in school who believe the other ethnicity is being favoured in terms of 
teaching, based on their mother tongue. Oddly, the school does not have a parents-teachers association. 
The security situation being excellent, children enjoy going to school and some parents are even having a hard 
time stopping girls from communicating with boys their age. However, there have been reports of boys and 
young men from the IDP camp harassing girls in the morning and sightings of drug addicts. Local elders support 
the existence of the school but wish they had been better informed of the work done by the Womanity 
Foundation. 
 

  2. Teaching and Administration 
 
The school has a total of 200 female teachers: 120 of them have a Diploma (a 2 years-long degree similar to 
university in Afghanistan) and the remaining 80 hold a Bachelors Degree (usually 4 years). 
In addition to the teaching staff, 9 members of personnel take care of administrative and logistical issues; 4 of 
them are women. 
According to the principal, teacher absenteeism is a marginal issue with only 1% of the staff concerned and 
teacher dropout is non-existent. 
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  3. Class Compositions and Curriculum 
 
Students at Wahdat are between the ages of 6 and 22 and study the official state curriculum. They are divided 
into 3 shifts and all attend for 6 hours a day crammed in classes of 45 pupils on average. 
 

Wahdat School 
Student Breakdown by Grade 

Grade Boys Girls 

1 109 649 

2 143 569 

3 78 468 

4 0 572 

5 0 560 

6 0 450 

7 0 514 

8 0 400 

9 0 446 

10 0 437 

11 0 528 

12 0 461 

 
Student absenteeism appears to be very frequent but drop out rates much less so. Only a few parents are 
reported not to let their daughters go to school, either because of their conservatism or because of the 
incidents that have taken place on the main road and on the way to school. 
 

  4. Finances and Infrastructure 
 
Both male and female teachers have a monthly salary of 8000 Afghanis (approximately 160 Dollars) paid for 
solely by the government of Afghanistan. 
There are 60 classrooms in the school; the Japanese International Cooperation Agency (JICA) has built the main 
3-storey building where most of them are and the rest are in 3 smaller adjacent buildings. The main building 
has better furniture and equipment than the other ones where smaller children study. Public electricity and 
drinking water are available, along with a small children’s playground and a derelict gymnasium that has not 
been used for the past 5 years. 
A clean and organized library with around 600 books can be found on the first floor of the main facility. 
 

  5. Hygiene Assessment 
 
According to the school administration, there are 14 toilets for boys and girls and 4 separate ones for teachers. 
The teachers’ bathroom is located on the ground floor of the main building and the bad odours can be smelt 
halfway down the opposite side of the corridor. Regarding bathrooms for children, we have counted 5 
rectangular structures each housing 5 to 8 latrines that are all in a very poor state with no water or sanitizing 
materials and abundant traces of faeces; some are even locked. 
 

  6. Main Issues 
 
According to the principal, the major problems this school faces are: 

 The high number of students 

 The lack of equipment 

 The lack of books in the library 
 
Other important problems are the out-datedness of the equipment and the high number of teachers lacking 
skills to better perform at their job. Students have expressed a strong need for more and better sporting 
facilities. 
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  7. SWOT Analysis 
 

Strengths 
- Most teachers are university graduates 
- Some girls want to emancipate themselves 

Weaknesses 
- Lack of green areas and sports ground 
- Dirty latrines 
- Some girls want to emancipate themselves 
- Too many students per class 
- Mutual resentment and verbal clashes between Dari 
and Pashto speakers 
- Labs unused 

Opportunities 
- Very good security situation in the area 
- Various military structures nearby 
- A community that understands the importance of 
education 
- Area inhabited by soldiers 
 

Threats 
- Presence of a main road in front of the building 
- Harassment from boys and young men 
- Presence of drug addicts in the area 
- Presence of a Helmandi IDP camp nearby 
- Sour relations between locals and IDPs 
- Various military structures nearby 
- Area inhabited by soldiers 
- Community was not well informed of WF activities 
- Community distrust for the work of foreign NGOs 
- Gap between the Shura’s understanding and the 
girls’ experience of harassment 

 

  8. Conclusion and Recommendations 
 
Even though much remains to be done, the urban location in the country’s capital along with a great security 
situation and access to state-run resources such as electricity make Wahdat a very good place for children, and 
girls in particular, to learn and grow. 
The most important measures to take are the creation of sports facilities for girls, which should be feasible 
given the presence of a gymnasium that can be repaired, refurbishing the toilets and making sure they remain 
clean and functional, and developing more teacher training classes that can raise the general level of education 
provided in the school. 
 

 
Image 14: Wahdat School’s courtyard with Soviet-built apartment blocks in the background 
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 B. Nasaji Gulbahar School – Hesa Awal District, Kapisa Province 
 

 
Image 15: Location of Nasaji Gulbahar School, Northeast of Kabul 

 

  1. Location and Background 
 
Lycée Nasaji Gulbahar is a public governmental institution catering for approximately 2800 students; girls from 
1

st
 to 12

th
 grade and boys from 1

st
 to 6

th
 grade. It is located in the northern tip of Kapisa province, close to Jabal 

Seraj and Panjshir, in a village called Gulbahar. This area saw heavy fighting during the civil war in the 1990s 
and its people are strong supporters of the late Ahmad Shah Massoud. 
The student body is 95% Tajik, with a few Pashtuns and Pashaïs. There are no ethnic-based issues and there is a 
parents-teachers association that meets at least every 6 months, if not more often. 
The security situation is also excellent and there are no displaced communities in the area. The lack of job 
opportunities since the closing of a state-run textile mill (‘Nasaji’ means textile) 20 years ago has pushed men 
to look for work in Iran and many have come back with a drug addiction that endangers the stability of families 
and especially of children. Local elders were not familiar with the Womanity Foundation and its work and 
inquired about its whereabouts in Kabul. 
 

  2. Teaching and Administration 
 
The school has a total of 65 teachers, most of them female with a few male colleagues. 48 of them have a 4-
year long Bachelors Degree while as the remaining 17 hold a Diploma, obtained after 2 years of higher 
education. 
In addition to the teaching staff, 11 members of personnel take care of administrative and logistical issues; 2 of 
them are women. 
According to the principal, teacher absenteeism is a marginal issue with only 1% of the staff concerned, due to 
the long distances that some of them have to cover to reach the school. There are no teachers dropping out. 
 

  3. Class Compositions and Curriculum 
 
Students at Nasaji Gulbahar are between the ages of 6 and 18 and study the official state curriculum. They are 
divided into 2 shifts: students up to 6

th
 grade attend for 4 or 5 hours a day and all older students have 6 daily 

hours of class. The classrooms all have at least 50 students in each of them. Unfortunately the principal was not 
able to give us exact figures for girls above 6

th
 grade. 
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Nasaji Gulbahar School 
Student Breakdown by Grade 

Grade Boys Girls 

1 72 117 

2 71 183 

3 25 157 

4 17 170 

5 81 131 

6 79 175 

7 0 N/A 

8 0 N/A 

9 0 N/A 

10 0 N/A 

11 0 N/A 

12 0 N/A 

 

  4. Finances and Infrastructure 
 
Both male and female teachers have a monthly salary of 7000 Afghanis (approximately 140 Dollars) paid for 
solely by the government of Afghanistan. 
There are 39 classrooms in the school divided between an ‘L’-shaped 2-storey building for older students and 
its small annex, and a single-storey structure across the garden for smaller children. Temperatures are barely 
supportable inside as there is not even a single fan for the children. The playground is made of sand with a few 
swings in a corner and a volleyball net. The U.S. Provincial Reconstruction Team based in neighbouring Parwan 
Province built the surrounding wall, water is accessible through a polluted stream used by animals and there is 
no electricity a part from a small generator used only when computer lessons take place. 
The library is virtually non-existent. Located in one of the smallest rooms of the compound, it houses 100 non-
arranged books at best, along with 3 desks and a chair. 
At the time of visit, the school had just received 8 Dell flat-screen computers but most of them were 
unplugged. 
 

  5. Hygiene Assessment 
 
Regarding toilets, almost 3000 students have access to only 6 cubicles. These are all well constructed but the 
foul smell due to abundant traces of faeces carries considerably and there are no water or sanitizing materials 
present. 
 

  6. Main Issues 
 
According to the principal, the major problems this school faces are: 

 The high number of students 

 The lack of skilled teachers 

 The obsoleteness of school equipment 

 The poor teacher salaries 

 The lack of classrooms 
 
Other important problems are the emphasis on theoretical rather than practical training and the lack of traffic 
knowledge from students. Older girls have also expressed a strong desire for an English teacher that was 
supposed to arrive but never did. 
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  7. SWOT Analysis 
 

Strengths 
- Brand new flat-screen computers 
- Brand new sports equipment 
- The U.S. Parwan PRT built the surrounding wall 
- Good infrastructure for a rural school 

Weaknesses 
- Too many students per class 
- No electricity 
- Dirty and insufficient latrines 
- Virtually non-existent library 
- Brand new flat-screen unused computers 
- Brand new unused sports equipment 
- Lack of a computer and a sports teacher 
- High female drop-out rate 
- Lack of drinking water 
- Water used from the canal is soiled 
- Bad communication with WF 
- Aid received because of the principal’s connections 

Opportunities 
- Very good security situation in the area 
 

Threats 
- High unemployment rate 
- Drug addiction amongst families picked up in Iran 
- The U.S. Parwan PRT built the surrounding wall 
- Students need to walk a lot to go to school 
- Some parents do not send their girls to school if the 
principal is a man 
- Economically disaffected area 
- Major harassment in the bazar 
- Community was not well informed of WF activities 

 

  8. Conclusion and Recommendations 
 
Compared to other schools in the area, Nasaji Gulbahar is clearly better off and the students realize that too. 
Great security coupled with ethnic homogeneity makes this area free of the usual tensions that plague other 
parts of the country. However, the very bad situation in which other schools in the area find themselves and in 
particular those for boys might mean that resentment towards young girls can grow rapidly and spread through 
various types of harassment on the streets and bazaars. 
The most important measures to take here are the provision of safe drinking water and electricity that can help 
students work in better conditions thanks to fans. The library should also be refurbished and the staff be 
trained in modern teaching techniques. 
 

 
Image 16: Lycée Nasaji Gulbahar’s courtyard where interviewers conducted the survey 
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 C. Paindeh School – Farza District, Kabul Province 
 

 
Image 17: Location of Paindeh School, 40 minutes from Kabul on the main Northern highway 

 

  1. Location and Background 
 
Lycée Paindeh is a small public governmental institution catering for 448 students; all of them are girls from 1

st
 

to 12
th

 grade. It is located in Farza District, an incredibly green and quiet hilly area that saw heavy combat both 
during the fight against the Soviets and against the Taliban. The memory of a few villages being completely 
burned to the ground in the late 1990s is still vivid amongst the inhabitants. National Solidarity Programme 
(NSP) signs are also very visible and attest to the aid that the government has provided for this community. 
The student body is predominantly Tajik (80%) with the remaining fifth being Pashtun (20%). The elders claim 
that both groups lie peacefully with each other given that most of them are returnees and have come back 
with a better understanding of the consequences of conflict. There is also a parents-teachers association that 
meets regularly. 
The security situation in the area is excellent and a governmental Disarmament, Demobilization and 
Reintegration campaign (DDR) has led the district to be named a ‘peace district’. Only a few occasional personal 
disputes disturb the newly acquired peace of these bucolic surroundings. 
 

  2. Teaching and Administration 
 
The school has a total of 15 teachers, 12 of them women. All of them only hold a Certificate of High School 
completion, which is significantly less than what the majority of teachers in the 2 other schools have. 
In addition to the teaching staff, 4 male members of personnel take care of administrative and logistical issues 
along with the principal who is a Mullah. 
Teacher absenteeism, according to the principal, hovers around 1% given that some of the staff has to come 
everyday from Kabul. There are no teachers dropping out. 
 

  3. Class Compositions and Curriculum 
 
Students at Paindeh are between the ages of 7 and 20 and study the official state curriculum. They are divided 
into 2 shifts: girls in primary, middle and high school all study for 6 hours a day. The classrooms have an 
average of 20 to 30 students in each, which is excellent, and the girls are not cramped at all in them. 
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Paindeh School 
Student Breakdown by Grade 

Grade Boys Girls 

1 0 52 

2 0 43 

3 0 66 

4 0 51 

5 0 55 

6 0 62 

7 0 16 

8 0 26 

9 0 14 

10 0 0 

11 0 24 

12 0 39 

 

  4. Finances and Infrastructure 
 
Male and female teachers are paid an equal 6500 Afghanis per month (approximately 130 Dollars) paid for 
solely by the government of Afghanistan. 
There are 20 classrooms in the school and all of them are bright, spacious and with decent furniture. Doors can 
even be left open to let air in due to great student discipline. The main building is quite new and has 2 floors 
with a pile of unused chairs at then end of the top one. The compound is quite small and sits atop a hill; even 
though nets and balls for various sports are brand new, it lacks a playground and more importantly, a concrete 
surrounding wall. Electricity is also missing. 
The second smaller building houses a library whose door was locked and although clean and well maintained, 
seemed unused. The laboratory, also located in this unit, was not accessible as it was apparently used as a 
storage room. 
 

  5. Hygiene Assessment 
 
The professors have access to 2 toilets and there are only 4 latrines for students in the school but they are well 
maintained with no traces of faeces and little odour. There is however no soap and water for hand washing and 
the excrements at the back end up polluting a small water stream. The waste collection system in place here is 
incineration. 
 

  6. Main Issues 
 
According to the principal, the major problems this school faces are: 

 The poor teacher salaries (a correct sum should apparently be more than double the current one) 

 The staff’s lack of teaching skills 
 
Other important problems are the low numbers of teachers and the lack of equipment. It seems however that 
the administration is fairly content with the general situation of the school. 
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  7. SWOT Analysis 
 

Strengths 
- New, spacious and clean facilities 
- New and acceptable bathrooms equipped with 
lockable doors 
- Classes not crowded 
- Good equipment 
- The principal is a Mullah 
- Well behaved students 
- Clean and ordered library 

Weaknesses 
- Lack of a surrounding wall 
- Lack of a well 
- The principal is a Mullah 
- Library appears to be unused 
- Library contains books by known Islamists on the 
role of women in Islam 
- Lab is being used as a storage room 

Opportunities 
- Very good security situation in the area, the district 
has been named a “peace district” due to DDR efforts 
- Beautiful green and peaceful location 
- Strong past support from the government and NGOs 
- Community was well informed of WF activities 
- The Malik’s son is a policeman 

Threats 
- Very conservative community 
- The Malik’s son is a policeman 
- High unemployment rate 
- Possible minefields still remaining in the area 
 

 

  8. Conclusion and Recommendations 
 
The teaching conditions that the girls in Farza enjoy are optimal for a small, rural village. The area is calm and 
devoid of distractions and dangers, and the community is involved in the initiative. Paindeh clearly stands out 
as a model for education, especially when looking at the closest non-impact school. The high conservatism of 
the area and the presence of a Mullah as principal are nevertheless items to be monitored. 
The most important measures to take here are the construction of a surrounding wall to replace a fence that 
only covers parts of the compound, as well as a playground for the personal development of the children. The 
laboratory should also be made available to students on a daily basis. Finally teacher-training courses could be 
expanded. 
 
 
 

 
Image 18: A map of Paindeh and its surroundings drawn by the school’s students 
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IV. DATA ON NON-WOMANITY SCHOOLS 
 

 A. Nahid Shaheed School – District 5, Kabul Province 
 

 There are 5818 male and female students in Lycée Nahid Shaheed, divided into 4 ethnicities. 
 

 
 

 The students-teachers ratio here is 35-1. 
 

 
 
 

 The school has an adequate number of classrooms but not of toilets, and these are quite dirty. 
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 SWOT Analysis 
 

Strengths 
- The compound is very big and includes various 
playgrounds and courts 
- Virtually non-existent drop-out rates 
- Very green campus 
- Pristine library and laboratories 

Weaknesses 
- Dirty latrines 
- Pristine library and laboratories 
- Lack of necessary books in library 
- Unused computers 
- Too many students per class 
- Lack of electricity 

Opportunities 
- Very good security situation in the area 
- The surrounding area is residential and quiet 

Threats 
- Harassment by boys during exam time 
- Girls do not feel safe on the way to school 

 
 
 

 
Image 19: A poster portraying Afghanistan’s rulers in the school’s meeting hall 

 
  



 

 47 

 

 B. Sher Khan Kel School – Hesa Awal District, Kapisa Province 
 

 There are 1307 male students in Lycée Sher Khan Kel, divided into 2 ethnicities. 
 

 
 

 The students-teachers ratio here is 37-1. 
 

 
 

 The school lacks classrooms (many have their windows and doors broken) and toilets. 
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 SWOT Analysis 
 

Strengths Weaknesses 
- Very badly behaved students 
- Teachers have sticks with them at all times 
- No water available 
- Too many students per class 
- Lack of a surrounding wall 
- No green areas 
- Some classes are half empty 
- No library 
- Dirty latrines 
- All classroom windows broken by students 

Opportunities 
- Very good security situation in the area 
 

Threats 
- High unemployment rate 
- Drug addiction problem amongst many families 
picked up in Iran 
- Many boys are forced to work instead of going to 
school 
- Students need to walk a lot to go to school 
- Not enough land for all families to cultivate 
- Economically disaffected area 
- Major harassment in the bazar 

 
 
 

 
Image 20: The school’s head teacher expelling students for bad behaviour and absenteeism  
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 C. Bustan School – Farza District, Kabul Province 
 

 There are 384 female students in Lycée Bustan, divided into 2 ethnicities. 
 

 
 
 
 

 The students-teachers ratio here is 24-1. 
 

 
 
 

 The school has only a few real classrooms; the others are made of scrap metal. There is only 1 latrine. 
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 SWOT Analysis 
 

Strengths Weaknesses 
- Too many students per class 
- Inappropriate and insufficient infrastructures and 
equipment 
- Lack of water 
- Smelly latrine 
- Virtually non-existent library 

Opportunities 
- Very good security situation in the area, the district 
has been names a “peace district” by the government 
following DDR efforts 
- Beautiful green and peaceful location 
- Good relations between Pashtuns and Tajiks in the 
area 
- Strong past support from the government and NGOs 

Threats 
- Very conservative people 
- Several draughts have forced villagers to search for 
work in Iran 
- Possible harassment in the bazar 
- High unemployment rate 
 

 

 
Image 21: The improvised classrooms in Lycée Bustan
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Table 36: General Indicators in Test and Control Schools 
 

Schools Students Teachers Female teachers Students-teacher ratio Classrooms Toilets Students-toilet ratio 

Al Fatah° 4485 165 165 27-1 112 45 100-1 

Keraman° 337 13 8 26-1 6 6 56-1 

Hazrat Osman° 1647 54 32 30-1 18 8 206-1 

Qala-e-Malek° 937 27 15 35-1 6 4 234-1 

Khowaja Lakan° 1978 45 8 44-1 44 12 165-1 

Malalai° 955 25 24 38-1 13 6 159-1 

Wahdat 6478 200 200 32-1 60 14 462-1 

Nahid Shaheed* 5818 165 156 35-1 40 12 485-1 

Nasaji Gulbahar ≈2800 65 63 43-1 39 6 467-1 

Sher Khan Kel* 1307 35 0 37-1 11 8 163-1 

Paindeh 448 15 12 30-1 20 4 112-1 

Bustan* 384 16 16 24-1 4 1 384-1 

 
 

Schools Water source Surrounding wall Library Playground Electricity PTA 
Frequency of security 

incidents per year 

Al Fatah° Private well YES YES YES Public YES Once a month 

Keraman° Polluted pond NO NO NO None NO Once a month 

Hazrat Osman° None YES YES YES None YES Once a month 

Qala-e-Malek° None NO NO NO Public YES Once a month 

Khowaja Lakan° Shared well NO YES NO Public YES Once a month 

Malalai° Private well NO YES YES None NO Once a month 

Wahdat Private well YES YES YES Public NO Once a month 

Nahid Shaheed* Private well YES YES YES Public YES Once a month 

Nasaji Gulbahar Polluted stream YES YES YES Generator YES Once a month 

Sher Khan Kel* None NO NO YES None YES Once a month 

Paindeh Shared well NO YES NO None YES Once a month 

Bustan* Shared well YES YES NO None YES Once a month 

 
 ‘°’ - 2012 schools ‘*’ - Control schools 
 
 Kabul, District 5 Hesa Awal District Farza District 
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V. CONCLUSION AND RECOMMENDATIONS 
 
We have seen that the Womanity Foundation’s School in a Box initiative is slowly but surely heading towards 
its goal of providing key Afghan districts with a model schools for girls that will enable a new generation of 
young Afghans to empower themselves and contribute to the development of their country. An excellent 
security situation, coupled with a constant involvement from the various partners and supportive families and 
communities, are all essential conditions for the success of this project. 
 
Collected data have shown that children are highly motivated and aspire to a brighter future for themselves 
and their connections; they repeatedly and clearly highlighted the areas that need improvements in their 
schools and showed their resilience in the face of various disturbances. Families were quite often self-sufficient 
if not slightly well off, and were able to demonstrate their respect and appreciation of education for their 
children as a means of betterment. The social, economic and political statuses of the surveyed communities 
had all the necessary attributes for encouraging children’s education for both sexes, thus facilitating the work 
done by the Womanity Foundation. 
 
Nevertheless, this second phase of the baseline survey has also shown the limitations of certain concepts and 
highlighted possible areas of friction between local customs and the will to bring a wide-ranging and better 
education to a majority of rural Afghan communities. Conservatism, social pressures and certain religious 
understandings have all impacted the way many Afghan families see education, and girls’ schooling in 
particular. 
 
As such, the recommendations outlined below are divided into 3 key areas: teaching, community awareness 
and management. 
 

 A. Teaching 
 
- Increase the number of female teachers – As mentioned by many parents and community leaders during the 
survey, people can be reticent at the idea of sending their girls (especially the older ones) to class when a man 
is teaching. By doing so, another excuse to keep girls at home will be removed and previous reports have also 
highlighted the positive effects of such a long-term strategy.

9
 

 
- Move the winter teacher training sessions away from Kabul and increase them – A location closer to the 
concerned districts will allow people to reach it more easily and waste less time with travel complications. Local 
training sessions will also enable teachers to use their own equipment and familiarize themselves with real-life 
situations. More sessions will also help teachers fill the void in their own partial (or sometimes inexistent) 
education on a specific topic. 
 
- Refine the staff checklist – By showing teachers and principals that their work is being scrutinized, the 
Womanity Foundation can not only help improve the quality of teaching but also detect major issues like lack 
of skills early on. The other crucial use of such a tool would be to monitor absenteeism given that the gap 
between what the staff members say and what the students mentioned is huge. 
 
- Devise a hygiene test for students – The creation of a short questionnaire aimed at testing the girls’ 
knowledge will be able to highlight gaps in the understanding and force teachers to teach practically about 
hygiene. 
 

 B. Community Awareness 
 
- Engage the community elders and the parents in order to find a common and viable solution to the 
problems of harassment – Solutions to these dangers and disturbances could take the shape of a specific path 
reserved for students or save money for a school bus. 

                                                        
 
9
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- Communicate with the families of children who are not enrolled in a model school – Explaining why a 
specific place has been selected will avoid often heard resentment and clear all reasonable doubts on what the 
Womanity Foundation is trying to achieve. 
 
- Follow-up on female students’ career expectations – Given the high numbers of girls commenting on their 
wish to improve their socio-economic condition and help their family, community and country in the future, it 
is necessary to come back to those communities and assess whether they have achieved part or all of their 
dreams and if not, what barriers did they face. 
 

 C. Management 
 
- Improve the process of delivering supplies – By avoiding giving brand new computers or sports equipment 
(that will go unused) to schools that do not have basic commodities such as water, electricity or teaching 
materials, everyone can see that there is a clear priority list and that reaching a model status school takes time 
and steps cannot be skipped. 
 
- Look into issues of language discrimination – Even though this problem was only mentioned in Wahdat, it is a 
possible source of conflict that should be avoided. By consulting with the school’s Pashtun and Tajik students, 
the Womanity Foundation can try to reach a solution that suits everyone and dissipates resentment between 
ethnic communities. 
 
- Gain a better understanding of gender relations at the local level – As seen during the fieldwork, areas 
supposed to be conservative turned out to be less so than others; it would be useful for the implementing 
partners to pursue an in-depth study into what the real ‘red lines’ in terms of education are for targeted 
communities in order to better understand the level of freedom that they have to propose progressive ideas.  
 
- Develop a comprehensive outreach strategy – Organize a conference at the end of the long-term project in 
order to present key findings to all stakeholders involved and enable participants to come up with different or 
better recommendations based on workshop sessions and discussions. 

 
- Make the monitoring and evaluation process more pertinent – In order for the organization’s strategy to be 
better informed and have at its disposal strong performance indicators, a longitudinal follow-up that 
incorporates comparative assessments and ‘before and after’ snapshots is necessary. 
 
 
Both the Womanity Foundation and their donor the UBS Optimus Foundation have an interest in drawing a set 
of indicators that can be followed and measured throughout the course of the survey and after the last phases. 
Through 5 key areas of study, these indicators will enable future research to compare and contrast both assets 
and staffing, as well as relative numbers. These 5 domains are security, pedagogy, hygiene, demographics and 
economy. The table below highlights all the essential indicators to be taken into account for deepening our 
understanding of the educational context and help to adequately tracking them. 
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Table 37: Targeted Indicators in Womanity-Supported Schools 

 
 
 
 

SECURITY PEDAGOGY HYGIENE DEMOGRAPHICS ECONOMY 

 # of 
reported 

crimes per 
year 

Number of 
abuses 

committed by 
the ASF 

% of girls 
passing the 

national 
board exam 

# of girls 
enrolling into 

university 

Students-
teacher ratio 

Students-
toilet ratio 

% of girls who score 
more than 50% on 

the hygiene test 

# of girls working or 
studying 3 years after 

grade 12 

% of girls with 
an unemployed 

father 

Presence of 
continuous 

electricity in the 
school 

Al Fatah           

Keraman           

Hazrat Osman           

Qala-e-Malek           

Khowaja Lakan           

Malalai           

Wahdat           

Nasaji Gulbahar           

Paindeh           

 

 

 
 
 
 
 
 
 
 
 
 
 
 



 

 55 

VI. BIBLIOGRAPHY 
 
 
Bennel, P., Akyeampong, K. and Britain, G., 2007. Teacher Motivation in Sub-Saharan Africa and South Asia, 
DFID 
 
 
Bethke, L., 2012. Primary and Secondary Schooling Sub-Sector Report. Islamic Republic of Afghanistan 
 
 
Giustozzi, A. and Franco, C., 2013. The Ongoing Battle for the Schools. Uprisings, Negotiations and Taleban 
Tactics. Afghanistan Analysts Network 
 
 
Glad, M., 2009. Knowledge on Fire: Attacks on Education in Afghanistan. CARE International 
 
 
Jackson, A., 2012. Des Enjeux Elevés: l’éducation des filles en Afghanistan. Oxfam 
 
 
Kwatra, A., 2011. A Just Peace? The Legacy of War for the Women of Afghanistan. ActionAid  
 
 
Notari Vischer, A., 2010. Annual Report. Smiling Children Foundation 
 
 
Samuel Hall, 2013. Schools as Zones of Peace. Project commissioned by Save the Children 
 
 
Samuel Hall, 2012. ‘School in a Box’ Baseline Survey. Project commissioned by the Smiling Children Foundation 
 
 
Samuel Hall, 2012. Youth Participatory Assessment. Project commissioned by UNDP 
 
 
Samuel Hall, 2011. A study of Jogi and Chori Frosh Communities. Project commissioned by UNICEF 
 
 
Samuel Hall, 2011. Assessment of out-of-school children. Project commissioned by UNICEF 
 
 
Samuel Hall, 2007. A Rapid assessment of child labour in Kabul. Project Commissioned by ILO 
 
Spreen, C. A. and Fancsali, C., 2005. What can we learn about improving teaching and learning from comparing 
policies across countries? SACMEQ Conference, UNESCO 
 
 
 
 
 
 
 
 
 
 
 

http://samuelhall.org/REPORTS/School-in-a-box%20baseline%20survey.pdf
http://samuelhall.org/REPORTS/JOGI%20and%20CHORI%20FROSH%20Communities%20%E2%80%93%20UNICEF.pdf


 

 56 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Samuel Hall. Contacts 
 
info@samuelhall.org 
www.samuelhall.org 

mailto:info@samuelhall.org
http://www.samuelhall.org/


 

 57 

 


