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1.0 million
conflict-affected boys, girls and adoles-

cents with no access to basic quality 
education or vocational training skills 

targeted in 2021 Humanitarian Response 
Plan

As part of the 2021 Humanitarian Needs 
Overview the education sector estimated 1.2 
million conflict-affected boys and girls were 
estimated to be in need of access to basic 
quality education in Borno, Adamawa and 
Yobe States. Due to the sector’s capacity, 1 
million of the children were targeted for the 
2021 Humanitarian Response Plan. 

The sector also planned to train approxima-
tely 20,000 teachers in psychosocial support 
and pedagogy. Inorder to bridge the gap 

2021 EiEWG HRP Achievements Facts and 
Figures

2021 HRP

..the sector through 44 partners 
reached 1.7 million conflict-affec-
ted boys, girls reached, including 
teachers/volunteers trained.

19,998 teachers targeted in 2021 Humanitarian 
Response Plan

2,619 Classrooms, Temporary Learning Spaces 
targeted to be constructed, rehabilitated 

or re-opened

Temisa’n Odeka - EiEWG Information Management Officer, Maiduguri.
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2021 HRP

in infrastructure, the sector through is partners 
planned to construct, rehabilitate or re-open 2,619 
temporary learning spaces/classrooms.

Partners reported the activities they implemented 
inline with thte sector HRP on the sector online 
monthly 5Ws reporting tool (reporthub.org).

At the end of the 2021 humanitarian response 
year, the sector through 44 partners (6 Gover-
nment, 25 NNGO, 11 INGO and 2 UN) reached 
1.7 million conflict-affected boys, girls reached, 
including teachers/volunteers trained. Most of the 
beneficiaries reached by EiEWG partners, 69%, are 

in Borno State, about a quarter, 24%, in Adamawa 
State and only 6% in Yobe State.

Over 580,000 conflict-affected out-of-school 
children (3-17 years) were provided with improved 
access to basic quality education through the 
learning center/school. 

A total of 495 temporary learning spaces/Class-
rooms were constructed, rehabilitated or equi-
pped and 881,142 children (441,130 girls, 440,332 
boys) received learning matarials including ECD 
kits.

Education sector partners trained a total of 
17,078 teachers (8,706 female, 8,372 male) in 
psychosocial support and pedagogy, while 576 
SBMC members were trained in school-based 
management.

According to the IOM Displacement Tracking 
Matrix Round 37, there are 874,000 school-aged 
Internally Displaced Persons and an estimated 
486,000 of them are out-of-school.

834,730

conflict-affected girls, boys and adolescents reached with learning materials, learning space,
trained teachers or WaSH facilities. 

858,503161% 179%

8,706

8,372

82%

52%

teachers trained in PSS and Pedagogy 
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Overview of the humanitarian context 2022OVERVIEW

2022 HRP states that the number of IDPs 
in BAY states has increased since 2017 
“Almost 90% of the IDPs face extreme or 
severe inter sectoral needs irrespective of 
where they live”  more than half of them 
living in host communities and with nearly 
45% living in camp and camp-like settings 
enduring inadequate conditions and services 
i.e. overcrowding, fragile shelter, water-sa-
nitation-and-hygiene (WASH) facilities and 
limited or no access to quality inclusive 
education and learning opportunities among 
other basic services. 

Access to services for IDPs living in host 
communities varies depending where they 
reside. Most of such host communities are in 

...placing extreme pressure on the 
few education facilities and the 
education system already weakened 
by the conflict ...

poorest regions of Nigeria already deprived 
from basic services and hosting IDPs adds 
pressure on the limited existing facilities. 

Additionally, HNO 2022 outlines that IDPs 
arriving from areas inaccessible to humani-
tarians are generally in the worst condition 
of any people in need in the BAY states, with 
extremely high rates of acute malnutrition 
and mortality. According to the Displacement 
Tracking Matrix’s (DTM) Emergency Tracking 
Tool, 19,177 people arrived from such areas 
in 2021 (through November), and 20,400 such 
arrivals are projected for 2022 

The 2022 HRP also demonstrates that 
following the camp closure decision in 

Credit:  UNOCHA/Damilola OnafuwaCredit:  UNOCHA/Damilola OnafuwaStudents at Galtimari Primary School, Maiduguri, May 2021

Passy Amani - EiEWG Coordinator, Maiduguri.
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Overview of the humanitarian context 2022OVERVIEW...cont Overview of the humanitarian context 2022

Maiduguri by the Borno State Government, relocation and return is anticipated to increase the number of returnees in numerous LGAs. The needs of the 
new returnees can be projected after returns and relocations have occurred. A possibility of enormous multi-dimensional needs of the reconstruction, 
rehabilitation and re-establishment of essential infrastructure, basic services and manpower is expected in many areas designated for returns/reloca-
tions to accommodate the returnees. Many return locations remain insecure, and populations are at risk from improvised explosive devices (IEDs) and 
unexploded ordnance. Conflict (inter-communal violence and military operations) and the scarcity of human, social, physical, and financial capital remain 
the major drivers of severe needs for returnees. 

For education, about 100,000 children in these camps are being relocated to their original LGAs, placing extreme pressure on the few education facilities 
and the education system already weakened by the conflict in addition to some areas where there are no education services. This might lead to loss 
of education opportunities for many children. Furthermore, teachers and other education personnel might be reluctant to relocate to the LGAs due to 
various reasons associated with safety and security, choosing to remain in the metropolis, thereby reducing the number of teachers and education 
personnel in the LGAs of return.

This will force education stakeholders to adjust their intervention and response in Borno. The situation has been brought to donors in for them to allow 
changes, adjustments, and other funds re-allocation for 2022. Education response will emphasize the Nexus approach with a pronounced orientation on 
durable solutions. The linkage between Emergency and development will be reinforced through different data exchanges, fora collaborations and joined 
up coordination mechanisms.

Credit:  UNOCHA/Damilola OnafuwaCredit:  UNOCHA/Damilola Onafuwa

Students paying attention at the 
Radio Hub in Galtimari, Maiduguri 
on Friday 28th May 2021
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Nigeria hosts the 4th International Conference 
on the Safe Schools Declaration
On the 25th -27th October 2021, the Gover-
nment of Nigeria, together with the Govern-
ments of Argentina, Norway, and Spain, as 
well as the African Union Commission and 
the Global Coalition to Protect Education 
from Attack hosted the 4th International Con-
ference on the Safe Schools Declaration in 
Abuja, Nigeria, and virtually. Over the course 
of the three-day conference, 400 delegates 
from 27 States, and 1,936 from 124 States, 
attended in-person and virtually, respectively. 
They comprised of UN member states, affec-
ted persons, international organisations, in-
ternational non-governmental organisations, 
and civil society practitioners. The theme of 
the conference was “Ensuring Safe Education 
for All : From Commitment to Practice”. The 
Abuja Conference was a forum for states and 
multilateral and civil society organisations 
to forge global cooperation and strengthen 
coordination in protecting education and 
discuss prevention and response measures. 

There was a CSO event led by the EiEWGN 
and Global Coalition to Protect Education 
from Attack (GCPEA) on the first-hand 
accounts of individuals directly affected by 
attacks, and activists working in commu-
nities experiencing conflict. All conference 
details are available at https://ssdconferen-
ce.education.gov.ng/  
 
Key Recommendations from the Conference 
States should endorse, support, and im-
plement the Safe Schools Declaration in a 
gender-responsive way, taking into account 
the particular needs of boys, and girls. More 
specifically:  

Specific Recommendations: 
1) Restrict military use of educational 
facilities:  
• Parties to the conflict should take 
concrete measures—for example, through 

standing orders, military doctrine, and 
training—to deter the military use of schools, 
drawing upon examples of good practice by 
other countries, and at a minimum, imple-
ment the Guidelines for Protecting Schools 
and Universities from Military Use During 
Armed Conflict. Parties to the conflict should 
vacate all schools being occupied as military
bases where feasible alternatives exist, and 
where they do not, take steps to identify or 
create feasible alternatives; 
• Leaders of non-state armed groups 
should order commanders not to use school 
buildings or school property for military 
purposes and implement the Guidelines, 
and should take all measures necessary to 
ensure that their combatants strictly comply 

with international humanitarian law and the 
principles of international human rights law;   
• UN peacekeepers should refrain 
from using schools and universities for 
military purposes, in keeping with the UN De-
partment of Peacekeeping Operations’ 2017 
child protection policy and the UN Infantry 
Battalion Manual. 
• States, the UN and regional bodies 
with peacekeeping forces should ensure that 
the mandates of peacekeeping missions 
include and have the capacity to monitor, 
report, and respond to attacks on schools, 
military use of schools, and abductions, re-
cruitment, and use of children. Peacekeeping 
missions should strengthen coordination with 
child protection actors to ensure adequate 
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safety assessment of educational facilities 
that were used for military purposes  
• States and the UN and regional 
peacekeeping bodies, should ensure that 
child protection advisors are part of military 
and peacekeeping operations in order to 
strengthen protection and prevent violations 
against children particularly girls; and 
• The AU and troop contributing 
countries should enforce the African Union 
Doctrine on Peace Operations which effec-
tively bans the use of schools for military 
purposes by regional peacekeepers and 
disseminate its provisions and incorporate 
them into deployment trainings. 
 
2) Ensure the continuation of educa-
tion during conflict 
States, with support from international orga-
nisations, donors, and civil society should: 
• Increase funding to prevent, miti-
gate, and respond to attacks on education 
in conflict-affected areas linked to national 
action plans, risk assessments, education 
continuity plans, and comprehensive safety 
and security plans, among others; 
• “Build back better” after attacks 
on education and ensure funding not only to 
repair but to improve schools and make them 
safer and more inclusive to all students and 
educators; 
• Strengthen bottom-up capacity 
and engagement in preparedness planning, 
monitoring and reporting mechanisms, risk 
assessments, and school safety and security 
by consulting parents, community leaders, 
traditional and religious leaders, teachers, 
and children themselves on how to ensure 
safe learning environments. 
• Extend distance learning inno-
vations that may have been implemented 
during Covid-19 to learners and teachers who 
are affected by attacks on education;  
• Provide support for children and 
youth’s safe and meaningful participation 
and consultation in decisions about the 
protection of education and ensure that 
measures are informed by their perspectives;  
• Scale up training programs for tea-
chers on conflict-sensitive and gender-res-

ponsive education, social inclusion, and how 
to support and care for students suffering 
from post-traumatic stress, including spe-
cifically girls suffering from psychological 
trauma and stigma from sexual violence;  
• Provide non-discriminatory 
assistance for all survivors of attacks on 
education, including psycho-social support, 
regardless of gender, ethnicity, socio-eco-
nomic background, or other attributes, while 
taking into account their distinct needs and 
experiences based on gender and potential 
vulnerabilities such as disability and forced 
displacement; 
• Encourage international donors 
and the private sector to: devote more 
funding to education in emergencies; support 
holistic approaches to creating safe learning 
environments; and minimise conflict-related 
disruptions to education;  
• Protect higher education institu-
tions from threats to autonomy through the 
implementation and monitoring of normative 
instruments such as the Recommendation 
concerning the Status of Higher-Education 
Teaching Personnel (1997) and GCPEA’s 
Principles of State Responsibility to Protect 
Higher Education from Attack;  
 
3) Strengthen accountability for 
attacks on education:   
States, with support from international orga-
nisations, donors, and civil society should: 
• Enact national legislation to 
implement the Safe Schools Declaration and 
the Guidelines and strengthen prevention, 
response, and accountability for attacks on 
education;  
• Ensure accountability and redress 
for attacks on education, including by 
conducting investigations and fair trials of 
perpetrators of attacks on education;  
• Support criminal accountability 
measures at the state level or, where neces-
sary, escalate to international mechanisms, 
such as the International Criminal Court 
(ICC), and support the establishment of 
internationalized or hybrid courts as needed; 
and 
• Request that existing and future 

cont. Nigeria hosts the 4th International Conference on the Safe 
Schools Declaration 

human rights and accountability mechanisms, 
including commissions of inquiry, fact-finding 
missions, and investigations, more systemati-
cally consider attacks on education. 
 
4) Enhance monitoring and reporting 
of attacks on education, coordination in 
implementing the SSD, and exchange of good 
practice : 
States, with support from international organi-
sations, donors and civil society should : 
• Collect disaggregated data at the 
national level on attacks on education so that 
the impacts of such attacks can be better 
understood, and prevention and response 
measures can be developed and can take into 
account the unique needs of girls and women, 
as well as boys and men; 
• Adopt guidance from GCPEA’s 
Toolkit for Collecting and Analysing Data on 
Attacks on Education in developing monitoring 
systems and humanitarian or sectoral needs 
assessments; 
• Create government action plans on 
implementation of the Safe Schools Declara-
tion that ensure coordinated action, collective 
responsibility, and shared accountability of all 
stakeholders to make every school safe, and 
secure; and  
• Support strong regional collabora-
tion and peer-to-peer exchange of good prac-
tices to protect education through regional 
mechanisms, and enhance regional efforts to 
monitor and report on attacks on education 
and military use of schools. 



nitarian partners in the sector, thereby improving quality and 
sustainability of interventions. This has also institutionalized 
Accountability to the Affected Persons (AAP) and localization 
within the context of Education in Emergency responses in 
the states. Placing relevant agencies of Government such as 
SUBEB and the Ministry for Basic Education on the lead of res-
ponse delivery has also ensured the avoidance of duplication 
of responses/interventions, harmonization of Government 
and Partners’ plans, reduced conflicts in programming and in-
creased leveraging of resources to complement one another. 
Plans are also underway to kick-start LGA level coordination 
of EiE partners in a bid to taking education response closer to 
the people and enhance Accountability by the sector to affec-
ted persons and stakeholders in 2022, where local education 
Authorities (LGEAs) and Community leaders will be involved in 
coordination and response planning.

However, some of the major challenges faced by partners 
at this level of coordination are the absence of contingency 
planning to effectively and efficiently respond to unpredicted 
situations and needs as well as limited and inadequate fun-
ding to carry out policy advocacies at the state level.
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COORDINATION AT THE STATE LEVEL; IMPACT, LES-
SONS AND CHALLENGES

This has also institutionalized Accountability to the 
Affected Persons (AAP) and localization within the 

context of Education in Emergency responses in the 
states..

In line with its strategy for enhancing local capacity and providing inclusive 
education response across the Northeast, the EiEWG has 2021 re-activated 
and strengthened the sector coordination hubs in Adamawa and Yobe states 
to support to the regional coordination group. 

To ensure inclusivity, EiE Partners operating in the states are given the 
opportunity to nominate amongst themselves a focal point based on agreed 
criteria. In Yobe State in Particular, a National NGO – Yobe Peace and 
Community Development Initiative (YOPCODI) was unanimously nominated 
by all EiE partners in the state to serve as the focal point for the sector at 
the state level together with Save the Children International led by the State 
Universal basic Education Board (SUBEB). In addition, relevant government 
agencies including the State Ministry for Basic and Secondary Education 
and the State Universal Basic Education (SUBEB) have upon request from 
the sector appointed desk officers who are senior staff of the agencies to 
serve as liaison between the EiEWG and the Government. Consequently, the 
Government officials have also incorporated into the coordination structure 
of the sector.

This approach by the sector has proven effective in the last one year by 
improving coordination and timely as well as appropriate response to the 
actual education needs of children affected by crisis and conflict in the 
state. Monthly sector coordination meetings amongst EiE partners have 
been regular and consistent as a result, where gaps and need are identified, 
discussed and appropriate responses provided in more efficient and result 
oriented manner. With the fluidity of displacements and unpredictable 
security climate in some parts of the state, the coordination at the state 
level continue to serve as a reliable source of information and facilitation 
of access to hard-to -reach communities, especially in Geidam and Yunusari 
LGAs, thereby reaching more children of the internally displaced persons 
and out of school host communities’ children by EiE partners in the state. 

In 2021, as a result of the enhanced coordination at the state level, there is 
increased participation of partners and stakeholders in the Joint Education 
Needs Assessment (JENA), Humanitarian Needs Overview (HNO) and the 
Humanitarian Response Plan (HRP) processes which enabled both INGOs 
and NNGOs the better understanding of the humanitarian landscape in ter-
ms of needs, gaps and response in the education sector. Similarly, the capa-
city of relevant partners’ especially NNGOs staff have been built in response 
planning, information management, reporting and advocacy by the EiEWG. 
This has also resulted in increased funding opportunities for partners in the 
state facilitated through the sector coordination group.

Some of the lessons learnt from strengthened coordination at the state level 
include; increased confidence, acceptability, understanding and support of 
both the government and community stakeholders in the activities of huma-

COORDINATION AT THE 
STATE LEVEL

EiEWG Coordination Team: L-R Temisa’ n Odeka (IMO), Cleobas James (FP Yobe), Fareeda Hussain (Coor-
dinator), Stephen Medugu (FP Adamawa), Alhaji Baba Shehu (FP Yobe) and Passy Amani.

Alhaji Baba Shehu - EiEWG Yobe FP, Damaturu.
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State Focal Points

Host Agency: Yobe Peace and Commu-
nity Development Initiative (YOPCODI)

Email: absdapchi@gmail.com

Phonenumber: +234 803 096 9826

Host Agency: Save the Children Interna-
tional (SCI)

Email: james.cleobas@savethechildren.
org

Phonenumber: +234 803 096 9826

Host Agency: America University of 
Nigeria (AUN)

Email: medugusteve@yahoo.com

Phonenumber: +234 803 665 9881

COORDINATION AT THE 
STATE LEVEL

Alhaji Baba Shehu Cleobas James Stephen Medugu
E i E W G  Yo b e  S t a t e  F o c a l  P o i n t E i E W G  Yo b e  S t a t e  F o c a l  P o i n t E i E W G  A d a m a w a  S t a t e  F o c a l  P o i n t
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How Ummul returned 
to school
It was a bad day for fifteen-year-old Ummul 
Khalthum when she was forced to drop out of 
school due to her disability. Through the long dry 
hot season and short rainy season, Ummul would 
crawl her way to school in her hometown of Mai-
duguri, north-east Nigeria, on days when none of 
her caregivers were available to carry her on their 
back. On the days she was ‘lucky’ to be carried, 
she often suffered pelvic dislocation. 
But all is not lost for Ummul. The teenager is one 
of 725 conflict-affected children living with disa-
bilities in Borno State, north-east Nigeria, whom 
UNICEF and its partner Street Child have recently 
supported with assistive devices to improve their 
access to learning.

With her new hand-driven tricycle, Ummul’s 
parents are now optimistic she can rediscover 
opportunities they thought she had lost.

Funded by the UK Government, the project is the 
result of feedback from the Teaching at the Right 
Level (TaRL) methodology adopted by UNICEF 
in north-east Nigeria to improve numeracy and 
literacy levels.

“We decided to let her drop 
out of school to preserve her 

health,” said Falmata Adamu, 
Ummul’s mother. “It was 

unfortunate, because all her 
classmates are now in secon-

dary school. They have left her 
behind.”

“We kept hearing from teachers that while some 
children could speak well and perform simple 
computations, writing remained a big challenge 
for them. With further investigation, we discove-
red that some of these children had visual and 
other physical disabilities,” said Wilson Ikwebe, 
Street Child Project Manager for the UK Foreign, 
Common and Development Office’s (FCDO’s) 
Partnership for Learning for All in Nigeria (PLA-
NE) project.

With this information, UNICEF and Street Child 
collaborated with the Borno State Government 
to have 12,000 children tested by a team of 
ophthalmologists, opticians, optician nurses and 
radiologists. Working with school-based mana-
gement committees (SBMCs) and community-ba-
sed education committees (CBECs) in 15 public 
and integrated Qur’anic schools in Maiduguri and 
Jere local government authorities, 1,300 children 
were found to require special attention. Some 
700 required reading glasses to correct visual 
impairments, some needed medication, while 
others required surgery and medication.

Using the ‘Washington Group’ tool, the team 
held disability and inclusion training for 510 
teachers and 50 mentor teachers who then tra-
ined SBMC members in their various schools. 

The Washington Group tool is a simple 
participatory method used to identify common 
disabilities that can be easily spotted without 
requiring professional or medical investiga-
tions. Through this approach, 15 children were 
identified to receive hand-driven tricycles while 
10 others, including one teacher, required crut-
ches for improved mobility to access learning 
spaces. 

Credit:  UNICEF/2021/Fatima ShehuCredit:  UNICEF/2021/Fatima Shehu

Fatima Shehu - Monitoring and Reporting Officer, UNICEF Maiduguri
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