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Executive Summary 
 
UNICEF, in collaboration with the Government of Liberia, non-governmental organizations 
(NGOs) and other partners, launched the Peacebuilding, Education and Advocacy (PBEA) 
programme in 2012. The key objectives of the programme include (i) support to the 
implementation of the Liberia Strategic Roadmap for National Healing, Peacebuilding and 
Reconciliation; (ii) development and roll-out of conflict-sensitive education curricula; (iii) 
capacity building of the Ministry of Education (MoE) and other partners to deliver conflict-
sensitive education and other services; (iv) improve communities’ capacities to reduce 
conflicts; and (v) increase children’s and adolescents’ access to quality conflict-sensitive 
education. The programme is approved to be operational in six counties (Bong, Grand Cape 
Mount, Grand Gedeh, Lofa, Maryland and Nimba). It is implemented by the Government of 
Liberia (MoE, the Ministry of Youth and Sports (MoYS), the Ministry of Internal Affairs’ 
Peacebuilding Office (MIA-PBO) and international NGO partners (Africa Development corps 
(ADC), Right to Play (RTP)). The implementing partners together with UNICEF constitute the 
PBEA core team charged with the responsibility of the overall programme management.  

 
The PBEA programme covers a wide range of beneficiaries that include (i) children 
participating in its early childhood development (ECD) programme; (ii) out-of-school children 
and adolescents constituting its Accelerated Learning Programme (ALP), Alternative Basic 
Programme (ABE) and recreational programme recipients; (iii) government officials and 
young university and high school graduates whose capacity is enhanced to deliver conflict-
sensitive services and support the government efforts of resilience and social cohesion at 
community levels; (iv) teachers delivering the new conflict-sensitive curricula in schools; and 
(v) community members taking active part in conflict resolution and peacebuilding initiatives.  
 
In 2014, Liberia, along with the neighbouring countries of Guinea and Sierra Leone, suffered 
a major outbreak of Ebola Virus Disease (EVD) that resulted in the death, in Liberia, of 3,608 
people and 178 health workers. The outbreak caused setbacks in the political, economic and 
social gains achieved in the country in the recent past. The overwhelming EVD cases 
virtually led to the almost total collapse of the health-care system, and movement restrictions 
to curb the virus’ spread resulted in the decrease of economic activity, rise in prices of basic 
goods and supplies, and social unrest. By August 2014, the epidemic weighed heavily 
against the PBEA, as programme activities were severely curtailed due to the Government’s 
declaration of a state of emergency. Eventually, PBEA was heavily reprogrammed to support 
the Government of Liberia’s Ebola Emergency Response Programme. Despite the epidemic 
challenge, the PBEA program was able to achieve the following: 
 
1. Increased access to quality education for 2,798 children and adolescents. 
2. Enhanced capacity of 126 ECD, ALP and ABE teachers and caregivers to deliver 

conflict-sensitive education services. 
3. Improved learning environments that provided teaching and learning materials and 

renovated classrooms for 5,646 children and adolescents from ECD through to Grade 
12.  

4. Increased Ebola community awareness, prevention and control campaigns in the 
counties through training and deployment of 15,288 teachers, principals, community 
members and national volunteers. 

5. Messaging of schools reopening and related safety cautions through the Come to School 
National Emergency Education Radio Programme across Monrovia, reaching 
approximatively 32 per cent of the school-age population. 

6. Development, in collaboration with the MoE and other education-sector partners, of the 
Schools Reopening Protocols, which defined in detail the responsibilities of students, 
teachers, parents, communities and education administrators in ensuring a safe, Ebola-
free school environment.  
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The major challenges that the PBEA programme faced in 2014 included (i) EVD outbreak 
that caused major redirection of activities to support the Government of Liberia’s Ebola 
emergency programmes; (ii) multiplicity of programme activities that challenged 
implementation; (iii) delay in Partnership Cooperation Agreement (PCA) formulations; and 
(iv) insufficiency of implementing partners such that only ADC was active throughout the 
year. The year however, proved to be one that witnessed an active and effective 
engagement of UNICEF and partners across sectors. 
  

1. PBEA Programme Overview 
 

The Government of Liberia has received financial support from the United Nations 
Peacebuilding Fund since 2009, and implemented peacebuilding programmes mostly related 
to the strengthening of the justice system, rule of law and security-sector reforms. Realizing 
the significant contribution that education can make to peacebuilding in the country, the 
Government of Liberia initiated the PBEA programme in 2012, in collaboration with the 
United Nations and NGO partners. A peacebuilding and education conflict analysis was 
conducted, consisting of a comprehensive desk review of the Truth and Reconciliation 
Commission report and reports of the Liberia Peacebuilding Office, among others. Following 
the completion of the analysis and in preparation for the development of the PBEA 
programme (2012–2015), the Government and partners conducted broad consultations in 
six counties (Grand Cape Mount, Grand Gedeh, Lofa, Maryland, Montserrado and Nimba) 
involving traditional leaders, youth, out-of-school children, women and physically challenged 
people. The consultations focused on the relationship between education and peacebuilding, 
how to set up a transformative education system that can foster peace and support Liberia’s 
development – and that contributes to the mitigation of Liberia’s key conflict drivers – and 
what can be done to strengthen the development and implementation of the Liberia Strategic 
Road Map for National Healing, Peacebuilding and Reconciliation. Representatives from 
MoE, MoYS, PBO, the Liberian Institute of Statistics and Geo-Information Service (LISGIS), 
the National Commission on Disabilities, the National Traditional Council, UNICEF, the 
United Nations Mission in Liberia and SC supported the process.  
 
The consultations confirmed the continuous prevalence of the following five key conflict 
drivers in Liberia: 
 
1. Poor governance and misuse of power and resources at the central and local levels. 
2. Lack of trust between the Government and communities. 
3. Discrimination and lack of participation of local populations in political decision-making, 

hampering social cohesion. 
4. Inadequate access to education for children, and limited job opportunities for youth. 
5. Lack of transparency in decision-making and accountability for results. 
 
In response to these conflict drivers, the PBEA programme covers a wide range of 
beneficiaries that include (i) children participating in its ECD programme; (ii) out-of-school 
children and adolescents participating in ALP, ABE and recreational programmes; (iii) 
government officials and young university and high school graduates supporting the 
Government by delivering conflict-sensitive education services at community levels; (iv) 
teachers delivering the new conflict-sensitive curricula in schools; and (v) community 
members taking active part in conflict resolution and peacebuilding initiatives. The 
programme is operational in six counties (Bong, Grand Cape Mount, Grand Gedeh, Lofa, 
Maryland and Nimba) and caters to 54 schools and communities. All PBEA communities in 
these counties were reached with EVD awareness campaigns and other Ebola response 
activities.  
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After the outbreak of the Ebola epidemic crisis intensified in August 2014, the PBEA team in 
Liberia refocused its efforts by supporting health messaging efforts of the Government of 
Liberia’s Ebola emergency response programme. Specifically, the team focused on:  

 
1. Provision of training to 15,000 teachers in the country to effectively intervene in 

communities in the Ebola awareness, prevention and control campaigns. 
2. Design, production and dissemination of Ebola Infection, Prevention and Control (IPC) 

and Information, Education and Communication (IEC) materials,  
3. Production and airing of lessons under the National Emergency Education Radio 

Programme for schoolchildren ranging from Grades 1 to 12. 
4. Training of teachers and education administrators in the implementation of the Schools 

Reopening Protocols to ensure safety of children from Ebola when schools reopen in 
March 2015.  

5. Recruitment, training and deployment of 243 National Volunteers (NVs) and 45 Junior 
National Volunteers (JNVs) to communities in the counties to curb the spread of EVD 
and ensure peace and social cohesion through 

a. Ebola awareness campaigns; 
b. Contact tracing; 
c. Distribution of Ebola aid supplies; 
d. Provision of psychological first aid to affected families; and  
e. Intervening in and resolving Ebola-related and other community conflicts. 

 
Achievements of the programme in 2014 included the following: 
 
1. Increased access to quality education to 2,798 children and adolescents (ECD: 1,263 – 

637 males, 626 females; ALP: 1,044 – 516 males, 528 females; ABE: 491 – 56 males, 

435 females).  

2. Enhanced the capacity of 126 ECD, ALP and ABE teachers and caregivers (87 males, 
39 females) to deliver conflict-sensitive education services. 

3. Improved learning environments for 5,646 children and adolescents (2,660 males, 2,986 
females) from ECD through Grade 12.  

4. Implemented the Come to School National Emergency Education Radio Programme that 
aired in Monrovia through six private radio stations in the first phase (October-–
December), reaching approximatively 32 per cent of the school-age population. 

5. Trained 15,000 teachers, principals and community members to support the Government 
of Liberia’s Ebola response programme. 

6. Developed, in collaboration, with the MoE and other education-sector partners, the 
Schools Reopening Protocols. 
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2. Country Profile 
  
2.1. Overview 
 

Country profile 

1. Full country name Republic of Liberia 

2. Area 43,000 sq. miles 

3. Population, male 1,764,555 (LISGIS, 2008) 

4. Population, female 1,724,517 (LISGIS, 2008) 

5. Life expectancy, male 57 years 

6. Life expectancy, female 57 years 

National education indicators (Education Management Information System 2014)* 

7. Number per 100 population, mobile phones 49 

8. Number per 100 population, Internet users 3 

9. Pre-primary school participation, gross enrolment ratio (%), male 85.2 

10. Pre-primary school participation, gross enrolment ratio (%), female 84.6 

11. Primary school participation, gross enrolment ratio (%), male 58.6 

12. Primary school participation, gross enrolment ratio (%), female 56.7 

13. Primary school participation, net enrolment ratio (%), male 26.5 

14. Primary school participation, net enrolment ratio (%), female 26.9 

15. Primary school participation, net attendance ratio (%), male N/A 

16. Primary school participation, net attendance ratio (%), female N/A 

17. Secondary school participation, net enrolment ratio (%), male 15.7 

18. Secondary school participation, net enrolment ratio (%), female 15.0 

19. Secondary school participation, net attendance ratio (%), male N/A 

20. Secondary school participation, net attendance ratio (%), female N/A 

21. Number of out-of-school children and youth 548,093 

Conflict and disaster indicators (where applicable) 

22. Number of violent deaths N/A 

23. Number of conflict incidents N/A 

24. Number of natural disasters recorded (floods, earthquakes) N/A 

25. Number of IDPs, male N/A 

26. Number of IDPs, female N/A 

27. Number of refugees from Côte d’Ivoire, male (United Nations High 

Commissioner for Refugees (UNHCR)) 
17,985 

28. Number of refugees from Côte d’Ivoire, female (UNHCR) 19,862 

* (1) Education Statistics for the Republic of Liberia, 2014. (2) ’Liberia Country Study: Profile of children out-of-school’, March 
2012. 
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2.2. Changes in the Country Context 
 
The West African region in 2014 suffered a major outbreak of EVD that severely affected the 
three countries of Guinea, Liberia and Sierra Leone, and caused significant setbacks in the 
political, economic and social gains achieved in the recent past. The outbreak began in 
Guinea in December 2013, and quickly spread to other countries due to the high-level cross-
border movement and trading. Liberia recorded the first case in Foya, Lofa County, in March 
2014.1 The virus spread quickly in the county and then to Margibi, with a cross-over by a 
woman marketer. In June, the virus escalated as cases spread throughout Lofa and other 
counties. On 17 June, cases were officially reported in Montserrado, including in the county’s 
crowded communities, where a third of the country’s population resides. The disease rapidly 
became an epidemic, spreading to all 15 counties in different intensity, the most severe in 
Monrovia. Liberia suffered more than any other country, as 3,608 people and 178 health 
workers lost their lives to the epidemic, leaving behind 4,519 orphans.2  
 
On 6 August 2014, President Ellen Johnson-Sirleaf declared a state of emergency to curtail 
the spread of the disease. All schools were closed, public gatherings were prohibited, 
curfews were imposed, government ministries and institutions were reduced to essential 
staff, markets in crowded locations were closed, and crowded communities and counties 
heavily affected by the disease were quarantined.  
 
The national response to the outbreak was weak. The health-care system lacked the 
capacity, systems and technical facilities and supplies to respond to an epidemic of such 
nature and magnitude. As more people became infected, the health-care system was quickly 
overwhelmed. As health workers became victims to the disease in their struggle to save lives 
with scarce medical resources, fear took over, government hospitals and clinics were closed 
to prevent further spread, and the health-care system virtually collapsed. Scarcity of food 
and other basic supplies set in, and prices for the supplies and basic services sky-rocketed. 
Tension mounted in quarantined communities as people could not access food or other 
basic necessities and received little or no support. Youth demonstrations and attacks on 
Ebola treatment centres erupted. Many people lost their income earnings with the movement 
restrictions and limitation of economic activities. The closure of schools suddenly rendered 
idle more than 1 million school-going children, threatening the country’s education system. 
Fear and misinformation about the disease further exacerbated tensions. By the end of 
August, airlines, investors and contractors had fled the country, unemployment soared, and 
incidences of community violence increased. Liberian citizens and residents faced 
stigmatization and were denied entry into countries worldwide. Liberia and the neighbouring 
countries of Guinea and Sierra Leone faced a traumatizing projection that 1.3 million people 
– about 20,000 a month – would die in the three countries.3 
 
The EVD outbreak intensified Liberia’s conflict drivers as identified under the PBEA 
programme. As the epidemic spread, the number of infected people needing medical 
attention increased at an alarming rate, and more communities were urgently requesting the 
services of the Ebola Task Force to remove the dead from their households. When treatment 
was not forthcoming for the sick and people suffered frustrating delays in the response from 
the task force, communities further lost trust in the Government’s ability to assist them. They 
accused government authorities of poor governance and mismanagement of resources set 
aside to combat the epidemic. The establishment of Ebola Treatment Units met with staunch 
opposition in certain communities, especially in Monrovia. Opponents argued that the 
centres would further increase infection levels in their area, and that the decision to set them 
up was not transparent, as people in the communities were never involved. The slowdown in 

                                                             
1 2015 Annual Message of President Ellen Johnson-Sirleaf, 26 January 2015, p. 10. 
2 UNICEF Liberia Ebola Situation Report #69, 14 January 2015, p. 1. 
3 2015 Annual Message of President Ellen Johnson-Sirleaf, 26 January 2015, p. 11. 
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economic activities in the country further limited job opportunities for youth, as much as the 
closure of schools prevented access to education to in-school and prospective pupils.  
 
At the programme level, the EVD outbreak being a national emergency interrupted the 
implementation of the PBEA, resulting in a major programme redirection to support the 
Government of Liberia in the fight against the disease. A large number of PBEA activities in 
progress were suspended when the state of emergency was declared on 6 August 2014, 
and the Liberia Country Office redirected resources to support of the Government’s Ebola 
emergency response plan. Activities included: 
 
1. The development of the Transformative Education System programme document 

involving the PBEA MoE, MoYS and MIA-PBO focal persons, and the final endorsement 
of the ECD curriculum. The MoYS focal person passed away on 9 August 2014 
(Outcome 1). 

2. Training and deployment of the sixth batch of the National Youth Service Programme’s 
175 NVs. Peace Corps volunteers from the United States who were among the principal 
partners in the NVs’ training and training manual development were recalled back to their 
country, and the training was halted. In November 2014, however, 243 former NVs were 
recruited, trained and deployed to the counties to support the community Ebola 
awareness campaign, do contact tracing, and assist with psychosocial first aid for the 
families affected by Ebola4 (Outcome 2). 

3. Provision of conflict-sensitive programme planning and service delivery training to 
UNICEF, the Government of Liberia and PCA partners (Outcome 2). 

4. Redeployment of 45 JNVs to communities in Grand Gedeh, Maryland and Nimba. 
Programme implementation planning with the MIA-PBO was completed in August. In 
October 2014, however, the activity was reactivated to enable the JNVs to assist with the 
Ebola awareness campaign and intervene in Ebola-related community conflicts5 
(Outcome 3). 

5. Peacebuilding recreational activities for the out-of-school children (Outcome 3). 
6. Implementation of the PBEA Communication Strategy (Outcome 3). 
7. ECD, ALP, ABE and all other education programmes (Outcome 4). 
8. Sara and JNV case studies, mid-term review, and monitoring and evaluation (M&E) 

(Outcome 5). 
 

In August 2014, at the height of the Ebola epidemic, and in support of the MoE and a 
consortium of education-sector partners, the Liberia Country Office submitted and obtained 
approval from headquarters for a US$951,000 revised PBEA programme focusing on the 
Ebola emergency to provide the following: 

 
1. Nationwide training/orientation for 15,000 teachers to serve as agents of change for 

community-based Ebola awareness campaigns. 
2. Emergency National Education Radio Programme. 
3. School reopening plan. 
4. Training and deployment of 275 NVs to 12 counties to support the Government’s Ebola 

emergency programme through Ebola awareness and prevention campaigns, contact 
tracing, provision of psychosocial first aid, and registration of orphans. 

5. Training and deployment of 45 JNVs to Grand Gedeh, Maryland and Nimba counties to 
carry out community Ebola awareness campaigns and intervene in Ebola-related and 
other community conflicts. 

 
Details of achievements under the revised programme are provided in the latter part of this 
report.  

                                                             
4 NYSP Liberia Progress Report November–December 2014. 
5 MIA-PBO JNV Quarterly Progress Report November 2014–January 2015 
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3. Conflict Analysis 
 
The PBEA conflict analysis was finally completed and published in September 2013, with the 
following five conflict drivers identified as prevalent in Liberia:  

 
1. Poor governance and misuse of power and resources at the central and local levels. 
2. Lack of trust between the Government and communities. 
3. Discrimination and lack of participation of local populations in political decision-making, 

hampering social cohesion. 
4. Inadequate access to education for children and limited job opportunities for youth. 
5. Lack of transparency in decision-making and accountability for results. 
 
The results of the conflict analysis have, since the inception of the programme, been guiding 
the PBEA planning and implementation processes. The programme team used the results to 
develop appropriate theories of change and effective programme interventions. Youth-
focused interventions seek to address conflict drivers related to lack of trust between the 
Government and communities, poor governance and youth unemployment. The education 
interventions address conflict drivers on poor governance and inadequate access to 
education by improving access and delivering conflict-sensitive education.  
 
As the conflict drivers persist in the country, they continually point the direction in which 
peacebuilding interventions should focus to ensure peace and social cohesion in the 
country. The Ebola epidemic, for example, exacerbated the lack of trust between the 
Government and communities, such that when the PBEA programme was revised in August, 
it was considered a peacebuilding and social cohesion priority to support the Government in 
the training and deployment of teachers, NVs and JNVs to take part in the fight against the 
epidemic in order to build people’s confidence in the Government and ensure peace. 
 

4. 2014 Results 
 
4.1. Global Outcome 1 – Integrating peacebuilding and education 
 

Original outcome  
Revised outcome due to EVD 
outbreak 

1.1. 3 strategic 'thematic' areas 
(transformative education, conflict 
prevention and social cohesion, and 
youth empowerment) strengthened, 
programmed and funded, and their 
implementation supported in the 
Strategic Roadmap for National 
Healing, Peacebuilding and 
Reconciliation. 

� 1. MoE capacitated to mitigate social 
tensions arising from the EVD outbreak 
through the National Education Radio 
Programme. 

1.2. Conflict-sensitive education 
curriculum rolled out by 2015. 

 

 
 
By the beginning of 2014, the PBEA, in collaboration with the United Nations Development 
Programme, the United Nations Peacebuilding Fund and MIA-PBO, developed the two 
strategic thematic areas of social cohesion and youth empowerment into fully funded 
programmes that were incorporated in to the Liberia Peacebuilding Programme in support of 
the Strategic Roadmap for National Healing, Peacebuilding, and Reconciliation. In May 
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2014, work began on the development of the Transformative Education System program.6 
Three months of consultation with stakeholders (MoE, MoYS, MIA-PBO and international 
NGO implementing partners) had designed a Transformative Education System – both 
formal and non-formal – that cultivates knowledge, empowerment, skills, self-confidence and 
good citizenship, laying the foundation for a productive life that is an indispensable vehicle 
for national reconciliation. Some of the proposed key activities include: (i) developing and 
integrating into secondary school and teacher training curricula, as well as peacebuilding, 
reconciliation and civic education modules; (ii) expansion of innovative, demand-driven 
accelerated education (ALP, ABE); (iii) establishing conflict-sensitive county and community 
education management systems; (iv) strengthening teacher training institutes, particularly 
those delivering Class ‘B’ certificates including child-centred approaches; (v) provision of 
additional technical support to girls’ education through conflict-sensitive sexual reproductive 
and gender-based violence education and services; and (vi) increased access to post-
graduate opportunities and career development.  
 

Gender considerations of the Liberia Strategic Roadmap for National Healing, 
Peacebuilding 
    

 

Section 4.2.7 of the Liberia Strategic Roadmap for 
National Healing, Peacebuilding, and 
Reconciliation specifically addresses women’s 
recovery and employment. The country 
recognized that women in Liberia had suffered 
severely as instruments of war during the civil 
crisis. They continue to suffer from structural 
inequalities evident in socio-economic exclusion 
and lack of access to capacity-building 
opportunities. The country further recognized the 
significance of women’s economic empowerment 
for social justice. To this end, the reconciliation 
document proposed the following programmes, 
among others, for women: 
 
1. Strengthening of the judicial system to 

increase women’s access to justice for rape 
and sexual offences. 

2. Establishing women’s peace and dialogue 
committees. 

3. Strengthening women’s economic 
opportunities and entrepreneurial skills 
through training and other capacity-building 
initiatives. 

 

Liberian women were severely 

violated during the civil war. 

They were sexually violated 

and maimed as instruments of 

war. This dishonour of women 

brought shame to all ethnic 

communities and Liberia as a 

whole. In peace time, structural 

inequalities including socio-

economic exclusion and lack of 

access to capacity-building 

opportunities have undermined 

the progress of women and 

girls in Liberia. Economic 

empowerment of women is 

essential for restorative and 

social justice in Liberia. 

 
Strategic Roadmap for National 

Healing, Peacebuilding, and 

Reconciliation, p. 25. 

 

    

 
The target in 2014 was to allocate budget and to ensure that a fully funded operational plan 
for the three ministries’ interventions in Grand Cape Mount County was developed and 
implemented. By the first week of August, the operational plan was completed and 
US$100,000 was allocated to the ministries for one-year PBEA programming. Five 
communities (Beh Gondoh, Guassy, Robertsports, Sinje and Tienni) were selected to begin 

                                                             
6 To date, the PBEA has acted as the primary contributing programme under the Transformative Education thematic area. This 
thematic area was not funded by the United Nations Peacebuilding Fund based on the understanding that UNICEF’s PBEA 
would be a major contribution to the thematic area. However, the Government of Liberia has priorities highlighted in this 
thematic area that go beyond the scope of the PBEA. 
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peacebuilding and community activities that will benefit more than 4,250 ECD, ALP, youth 
and out-of-school children. 
 
As a measure to operationalize the Strategic Roadmap for National Healing, Peacebuilding, 
and Reconciliation, ECD, ALP, ABE curricula have been revised in 2013 to address conflict 
drivers. The target for 2014 was to undertake similar exercises for the curricula for Grades 1 
through Grade 9. 
 
However, when the EVD outbreak intensified, the PBEA programme was revised to support 
the Government of Liberia’s response. As a result, work on the Transformative Education 
System programme development and curriculum revision were suspended to reorient 
resources, time and energy of partners and UNICEF to capacitating the MoE to lead the 
National Education Radio Programme and school reopening preparations. The reorientation 
focused on three main activities: nationwide training/orientation for teachers to serve as 
agents of change for community-based Ebola awareness, prevention and control 
campaigns; the National Emergency Education Radio programme; and the development of 
schools reopening plan. In collaboration with the MoE, Search for Common Ground (SfCG) 
developed the content for the radio programme, including peacebuilding themes for children 
and adolescents from ECD through Grade 12.  
 
The following were the results achieved under the revised Outcome 1 in support of the 
Government’s Ebola emergency programme: 
 
1.  Come to School Emergency Radio Programme that concentrated in the first phase 

(October – December 2014) on airing lessons in Monrovia through six private radio 
stations, reaching approximatively 32 per cent of the school-age population. This is 
expected to cover the whole country through 44 community radio stations, addressing 
1.5 million school-age children. 

2. Development of the Schools Reopening Protocols that spells out the mechanisms and 
facilities that need to be in place before schools reopen; what needs to be done after 
school reopening; and responsibilities of teachers, principals, county education officers, 
district education officers, communities, families and students to ensure a safe 
environment free of EVD in schools. Training on the protocols is currently ongoing for 
master trainers. The master trainers would carry the training further to all education 
sector stakeholders. 

 
4.2. Global Outcome 2 – Building institutional capacities 
 

Original outcome  
Revised outcome due to EVD 
outbreak 

2. Strengthened capacity of the MoE 
and MoYS in the delivery of conflict-
sensitive education and related social 
services. 

� 2. Strengthened capacity of the MoE 
and MoYS in the delivery of conflict-
sensitive education and related social 
services, including Ebola awareness, 
prevention and control campaigns. 

 
Under the original outcome, strengthening the capacity of the team involved in the PBEA 
implementation (MoE, MoYs, MIA-PBO, UNICEF and international NGOs) in the delivery of 
conflict-sensitive education and related social services required the provision of training to 
the team in that regard. In 2014, that following the exposure of the team to the Inter-Agency 
Network for Education in Emergencies (INEE) training on conflict-sensitive education, 
UNICEF and the partners gained a better understanding of the significance of conflict 
sensitivity in programming and service delivery and a commitment to apply its principles. 
They further engaged one another more actively in conflict-sensitive planning and 
implementation of the PBEA components. A case in point was the active engagement of the 
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three ministries (MoE, MoYS, and MIA-PBO) in June and July 2014 with UNICEF to develop 
the PBEA Government of Liberia Grand Cape Mount workplan, which was successfully 
accomplished by the last week of July. 
 
Under the revised outcome, capacity strengthening of the partners required the recruitment, 
training and deployment of NVs to 12 counties to support the Government’s Ebola response 
programme through Ebola awareness campaigns, contact tracing and provision of 
psychosocial first aid. Some 243 people were recruited, trained and deployed as of the 
writing of this report. A total of 13,800 people were reached with Ebola awareness 
messages, and 1,589 people were reached with contact tracing, as per the table below: 
 
Number of people reached by contact tracing 

County 
Gender Type of loss 

Total 
Psychological 
first aid Male Female 

Single 
parent 

Both 
parents 

Bong 60 65 125 0 125 0 
Cape Mount 99 49 84 66 148 1 
Grand Bassa 12 10 22 0 22 0 
Margibi 270 313 349 153 583 79 
Montserrado 270 263 307 224 533 1 
Nimba 27 63 66 14 90 0 
Sinoe 42 46 65 23 88 0 
Total 780 809 1,018 480 1,589 81 

 
The output-level results below cover both original and revised output resulting from the EVD 
outbreak. Note that Output 2.3 was the only output under the revised programme.  
  
Output 2.1: Agreement achieved between the MoE and MoYS and MIA-PBO on the role of 
volunteers within the education system, and an operational plan established.  
 
The role of the NVs has long since been defined as teaching assistants charged with the 
principal responsibilities of assisting with the provision of education services and capacity 
building for their working colleagues in their counties and schools of assignment, and 
promoting relationships between schools and communities through volunteer activities. 
Technical working groups from the MoYS and MoE had considered a detailed Terms of 
Reference for the NVs and will soon be endorsing it, together with the MIA-PBO. The MoE 
has already completed the development of a three-year (2014–2016) Education Sector 
Operational Plan. 
 
Output 2.2: Existing training modules reviewed and adjusted according to the agreement 
between the MoE and MoYS. 
 
The final work on the review of the training modules by mid-2014 was the development of 
the education component. The Peace Corps, in collaboration with the University of Liberia 
and the MoE, was entrusted with that responsibility. An outline was developed addressing 
key subjects such as introduction to Liberian Education System, Instruction and Learning 
Styles, Designing Training and Facilitation, Classroom Management, and Gender Equitable 
Teaching Practices. The development of the training module was scheduled to take place at 
the end of August, when the Peace Corps had completed training of the sixth batch of NVs. 
The Peace Corps, however, were recalled and the programme was halted due to the EVD 
outbreak. 
 
Output 2.3: NVs recruited, trained and deployed to work in schools, health clinics, agriculture 
projects and youth centres, and to support the fight against the EVD outbreak. 
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By January 2014, the MoYS with the support of the PBEA and in collaboration with the 
United Nations Peacebuilding Fund, the Food and Enterprise Development of the United 
States Agency for International Development (USAID) and Peace Corps had recruited, 
trained and deployed the fifth batch of 175 NVs (59 females, 116 males) to 12 counties.7 The 
NVs were assigned to 76 public and private institutions, comprising 52 schools, 8 hospitals, 
6 health clinics, 10 youth centres and 17 agriculture projects. They worked as teaching 
assistants, health workers, vocational skills trainers and youth centre managers, and 
delivered conflict-sensitive education, training and other services. They engaged 91 
communities with their peacebuilding campaigns and awareness on alternative non-violent 
conflict-resolution strategies that immensely increased social cohesion in the communities.8  
 
By July 2014, recruitment had been completed for the sixth batch of 150 NVs, and training 
was already ongoing. The deployment of the new batch was scheduled for the end of August 
to 12 counties as per the following distribution: 80 in education, 30 in youth centres, 15 in 
health, 21 in agriculture, and 4 in juvenile justice. However, the training was abruptly stopped 
in early August when the Government declared the state of emergency due to the Ebola 
epidemic, and the programme was suspended.  

When the PBEA programme was revised to respond to the Government’s Ebola prevention 
and control programme, 243 NVs were recruited, trained and deployed to 12 counties to 
support the community Ebola awareness and prevention campaign. Results of their activities 
were provided above. 
 
Output: 2.4: Increased number of duty-bearers trained on conflict-sensitive programme 
planning and service delivery. 
 
In February 2014, the capacity of 15 staff, actively involved in the PBEA implementation from 
UNICEF, MoE, MoYS, MIA-PBO, RTP and Save the Children International (SCI) was 
strengthened through an INEE Conflict Sensitive Education training.9 The training focused 
on key issues providing sufficient guidance in conflict-sensitive programme planning, 
implementation and delivery as follows: 
 
1. Knowing the meaning of conflict-sensitive education, understanding why it is important, 

when it is applicable, and where to find additional resources (Module 1). 
2. Understanding why a conflict analysis is critical to conflict-sensitive education, its key 

elements, how to apply it, and how to use the findings (Module 2). 
3. Understanding why the interaction of the education programme with the conflict context 

is important and how to analyse it in order to inform programme design (Module 3). 
4. Knowing conflict-sensitive strategies for the INEE Domains: Access and Learning 

Environment, Teaching and Learning, Teachers and other Education Personnel, and 
Education Policy (Modules 4, 5, 6, and 7). 

5. Understanding how M&E can contribute to conflict and knowing strategies to avoid this 
(Module 8). 

 
A follow-up training was being organized with headquarters and the UNICEF West and 
Central Africa Regional Office WCARO in July 2014 when it was suspended due to the EVD 
outbreak.  
 
Output 2.5: The capacities of teachers, parent-teacher associations and school boards are 
increased to address conflict drivers in schools.  

                                                             
7 Bomi, Bong, Gbarpolu, Grand Bassa, Grand Cape Mount, Grand Gedeh, Lofa, Margibi, Maryland, Montserrado, Nimba and 
Sinoe counties. NYSP Liberia Progress Report, January–June 2014. 
8 NYSP Liberia Progress Report, January–June 2014, p. 6. 
9 Liberia – INEE CSE Training Report, March 2014. 
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The Child-Friendly Teacher Handbook is the principal document to be used for the capacity 
enhancement of teachers, parent-teacher associations, County School Boards, ECD 
Management Committees and educators to address conflict drivers in schools. The purpose 
of the handbook is to help these groups understand the impact of rules, regulations, policies 
and procedures related to their professions, and to strengthen ethical behaviour in schools 
and communities. Work on the handbook was completed in October by the MoE following 
consultations with members of the Education NGO Forum, USAID, the Bureau of Instruction, 
and the Bureau of Planning, Research and Development. The roll-out of the handbook was 
delayed by the EVD outbreak, as schools were closed and attention was shifted to the fight 
against the disease, but preparations are under way for its reproduction and distribution by 
the time schools reopen in March 2015. 
 
Some of the common conflict drivers in Liberia include the lack of trust between the 
Government and communities and the lack of employment opportunities for youth. It is 
commonly believed among Liberians that the state is corrupt and is incapable of effective 
provision of basic services. The engagement of trained NVs to work as agents of change in 
educational, agricultural and youth development institutions is demonstrating a positive 
change in the Government’s (MoYS, MoE, MIA-PBO) ability to provide quality conflict-
sensitive services. Such action builds communities’ confidence in government performance, 
and enhances peace and social cohesion. Furthermore, the success of the volunteer 
programme in providing employment for university graduates demonstrates the 
Government’s commitment to address the youth unemployment situation in the country, as 
well as builds youth confidence in the Government and strengthens peace in the country.  
 
Key challenges include: 
 
1. Lack of transportation for NVs to effectively move from one community to another in their 

districts of assignments to conduct outreach activities. The lesson learned here was the 
significance of getting the NVs mobile so that they can reach as many communities as 
possible with Ebola prevention campaigns and peacebuilding outreach.  

2. In some communities in Grand Gedeh County, the NVs’ Ebola prevention campaigns 
became very challenging because they were confronted by people who were in denial of 
the outbreak and persisted in their consumption of bush meat (wild animals). It is 
important, as a learned lesson, that in the future NVs are trained on how to approach 
and handle those people such that their thinking is redirected and their behaviour 
adjusted in order to achieve full victory in the eradication of EVD from the country.  

The PBEA programme has long since developed a capacity-building strategy for UNICEF, 
the Government and international NGO implementing partners. It was based upon that 
strategy that all partners received United Nations System Staff College (UNSSC) training on 
Conflict Analysis for Prevention and Peacebuilding and the INEE’s conflict-sensitivity 
trainings. It was important to equip partners with those skills as they began and continue to 
engage in the provision of conflict-sensitive education and other services. In 2015, the 
capacity-building strategy will be reviewed to ensure that it provides dedicated modules on 
gender-related issues. 
 
4.3. Global Outcome 3 – Developing community and individual capacities 
 

Original Outcome  
Revised outcome due to EVD 
outbreak 

3. Improved capacity of community-
based actors in conflict reduction and 
peacebuilding skills. 

� 3. Improved capacity of community-
based actors in conflict reduction and 
peacebuilding skills (and Ebola 
prevention). 
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Although behaviour changes take time to mature, reports from the MIA-PBO in charge of the 
JNV programme indicated that people in communities where JNVs are actively carrying out 
peacebuilding and social cohesion activities are gradually becoming less prone to resorting 
to violence as a means of conflict resolution. The Community Peace Committees that were 
trained by the JNVs and continue to receive guidance from them are being recognized by 
their communities, and are gradually developing into peacebuilding mechanisms providing 
an alternative to the official justice system that is simply not available in many communities 
in the country.  
 
Note that Output 3.1 was the only output under the revised programme. Outputs 3.2 to 3.4 
fall under the original programme.  
 
Output 3.1: JNVs mediate conflicts related to EVD in Grand Gedeh, Maryland and Nimba 
counties. 
 

Some of the achievements of the JNVs and Community Peace Committee (CPC) 
members in the fight against EVD included: (i) door-to-door Ebola awareness and 
prevention campaigns that engaged 609 households, reaching 2,002 people from the 
households (1,072 females, 930 males); (ii) resolution of Ebola-related issues (stigma, 
separation of families, denial of access to hygiene materials, and misappropriation of EVD 
food ration tickets) and other cases (theft allegations, land boundary disputes, extramarital 
affairs, and non-payment of debts); and (iii) providing community service, such as school 
construction/maintenance, and general clean-up campaigns aimed at strengthening peace 
and social cohesion.10 

  

 

Some 243 NVs were recruited, trained and deployed to the Liberian counties to support 
the Government’s Ebola emergency response programme. A group of them are pictured 
above getting ready for the daily Ebola campaigns. Activities include door-to-door 
campaigns on Ebola awareness, prevention and control campaigns; contact tracing; 
registration of children orphaned by EVD, and provision of psychosocial first aid to 
affected families. Sometimes they must deal (in Grand Gedeh County) with tough 
situations in their campaigns, such as when they have to face families who deny the 

                                                             
10 MIA-PBO JNV Quarterly Progress Report November 2014 – January 2015. 
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existence of Ebola and persist in their consumption of bush meat (wild animals such as 
monkeys), which is a common source of EVD. 

 
New JNV recruitment for 2014 was carried out in the last quarter of the year to support the 
Government’s Ebola emergency response programme. In 2013, 45 JNVs (12 females, 33 
males) were recruited, trained and assigned to organize activities on peacebuilding, 
leadership and social cohesion in the conflict-prone communities of Grand Gedeh, Maryland 
and Nimba counties. Together with the 540 CPC members, they carried out peacebuilding 
and social cohesion activities and resolved more than 170 community conflicts until the end 
of the first quarter of 2014. While additional funding request by the Liberia Country Office 
was honoured by headquarters in late July, and workplans were concluded in early August 
for the continuation of their work, following the outbreak of Ebola, a revision of the PBEA 
programme was necessitated, as was a redirection of priorities to the fight against the 
disease.  
 
Under the revised programme, the same group of 45 JNVs were recruited and trained in 
October 2014 to support the emergency Ebola response in the three counties they had 
previously worked in. The training equipped the JNVs with knowledge on EVD, its symptoms 
and prevention methods, and contact tracing and control. The JNVs worked with the CPC 
members to undertake community mobilizations and awareness on Ebola, educating 
community members on the symptoms of the disease, and on prevention methods; contact 
tracing; psychosocial first aid to affected families; distribution of sanitation and other basic 
supplies; and intervention to resolve Ebola-related and other community conflicts.  
 
Output 3.2: Members of CPCs trained on conflict monitoring, mediation, and response to 
local issues. 
 
The 45 JNVs, with the support of the County Health Teams, MIA-PBO County Liaison 
Officers, global communities (international NGOs) and local civil society organizations, 
conducted orientation sessions in the three counties for more than 450 CPC members. The 
sessions focused on measures, protocols and procedures to prevent and break the Ebola 
virus transmissions in the communities, and how the CPC members could support the JNVs 
in conflict monitoring, mediation and resolution of Ebola-related and other conflict 
incidences. Local leaders, including representations from youth, women, traditional leaders 
and elders groups, participated in these sessions. This prepared the CPC members to work 
effectively with the JNVs in the fight against EVD. 
 
Output 3.3: Children and adolescents out of school supported with recreational activities that 
promote social cohesion. 
 
Some 5,000 (1,750 males, 3,250 females) in- and out-of-school children and adolescents 
participated in peace-focused recreational activities. They had access to child- and youth-
friendly spaces that enhanced their capacity to acquire life skills to promote peace and social 
cohesion, share tolerance messages with peers and communities for social peacebuilding 
dialogues, and resolve conflicts peacefully. The recreational activities helped children and 
youth to interact peacefully and practice non-violent conflict resolution strategies. Children 
and adolescents who participated in the activities gained valuable life skills, such as self-
confidence, collaboration, empathy and communication, that continue to support their 
emotional well-being and social development. Furthermore, 100 teachers (67 males, 33 
females) and 120 community coaches (75 males, 45 females) have increased capacity to 
deliver peace-focused recreational activities and methodologies for community social 
cohesion and sustainable peace.  
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Output 3.4: Communication products generated from a joint PBEA Communication & 
Advocacy strategy. 
 
Before EVD outbreak: 

 
1. 43 episodes of the Children’s Vision radio programme produced by ADC and aired in 

Lofa and Maryland counties by PBEA schoolchildren, focusing on (i) discovering a child’s 
talent; (ii) the importance of girls’ and women’s education, and a good learning 
environment for children; (iii) the benefits of ECD support to academic success; (iv) 
growing up to become good citizens; (v) the significance of education to a child’s 
development; (vi) ‘Impact of Domestic Violence on Children’s Education’; (vii) the 
importance of health and nutrition; (viii) the impact of a positive learning environment on 
children’s growth and development; and (ix) peacebuilding and Universal Children’s Day. 

2. Human interest story on the NVs’ fifth batch graduation, which is already on the global 
PBEA website (<http://learningforpeace.unicef.org/media-center/stories/liberias-national-
volunteers-empower-youth-as-agents-of-change/>).  
 

After the declaration of state of emergency due to the EVD outbreak: 
 

1. Ebola prevention key messages. 
2. Come to School National Emergency Education Radio Programme that aired in 

Monrovia through six private radio stations in the first phase (October – December), 
reaching approximatively 32 per cent of the school-age population. 

3. Ebola IEC and IPC leaflets. 
4. Schools Reopening Protocols. 
 
In 2014, in order to establish a more effective production and distribution of communication 
products, achieve a full implementation of the communication strategy, and ensure 
uniformity of key messages and visibility strategies, the PBEA centralized communication 
activities at the UNICEF level. A Communication Consultant was hired in July to lead the 
implementation of the PBEA communications strategy and to work with the core team and all 
implementing partners to establish specific timelines for communications activities, including 
Sara publications, and develop specific key messages to be used in all PBEA counties for 
the year, and effective uniform PBEA visibility strategic activities. A mission from the 
Communication for Development section of headquarters was organized and scheduled for 
August to support, in collaboration with the Communications Consultant, to develop/define 
expected behaviour change results from the use of Sara publications, and to design a 
research tool to establish baseline data prior to Sara communications implementation. 
Furthermore, another consultant was also hired around the same time to develop the Sara 
Facilitators Resource book intended to guide teachers and facilitators on how they can use 
Sara publications to facilitate peacebuilding discussion forums. When the EVD epidemic 
escalated in August, however, all of these activities were suspended and the Communication 
Consultant was devoted to the fight against the spread of EVD. 
 
Communication products and most of the JNVs’ and CPCs’ community interventions were 
refocused towards the fight against Ebola, following the revision of the PBEA programme in 
August to support the Government’s EVD response programme. 
 
Lack of trust between communities and the Government has been a major conflict driver in 
Liberia. However, the intervention of the JNVs and CPCs in the fight against EVD built the 
community members’ confidence in the Government’s resolve to support them in the fight 
against EVD, and further addressed Ebola-related conflicts and improved social cohesion.  
 
JNVs were assigned to specific communities. But as the Ebola epidemic escalated, they 
were compelled to extend their services to other communities. This tasked the JNVs greatly, 
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as they had to extend their working period and use their personal resources to cover 
transportation costs to the additional communities.11  
 
The development of Sara Supplementary Reader for schools is an example of how the 
PBEA programme in Liberia has considered gender in terms of building the capacity of 
individuals and communities to be active participants in peacebuilding and social cohesion 
activities. The reader titled ‘Sara and the Plum Tree Palaver’ is a story of 12-year-old Sara, 
who successfully solved a land dispute between her father and uncle through peaceful 
dialogue. The purpose of the book is to promote tolerance, reconciliation and peace among 
children, teachers, parents and other community members. It further sends out a significant 
message to the effect that peacebuilding is a job for all, including women and girls.  
 
4.4. Global Outcome 4 – Increasing access to conflict-sensitive education 
 

Original outcome  
Revised outcome due to EVD 
outbreak 

4. Increased access to quality 
education from ECD through Grade 12 
by implementing child-friendly school 
standards in 54 targeted schools. 

� 4. Increased teacher-led awareness and 
prevention of EVD, and preparations for 
reopening of schools. 

 
Access to quality education was provided in 2014 to 2,798 children and adolescents (ECD: 
1,263 – 637 males, 626 females; ALP: 1,044 – 516 males, 528 females; ABE: 491 – 56 
males, 435 females). Furthermore, the learning environment has improved for 5,646 children 
and adolescents (2,660 males, 2,986 females) from ECD to Grade 12 through teacher and 
caregiver training, the provision of teaching and learning materials, construction/repair work, 
and the hiring of security guards to provide security services in the schools and centres.  
 

Output 4.1: Trained caregivers deployed at government-established and community-run 
ECD centres. 
 
During the first quarter of 2014, 37 ECD caregivers (17 males, 20 females) were trained and 
deployed to 14 ECD centres in Lofa and Maryland counties. Some of the topics that the 
training addressed included lesson planning and child development, the MoE conflict-
sensitive ECD curriculum, the use of ECD supplies, daily activity planning, and how to teach 
basic mathematics. Parents, parent-teacher associations and community members including 
women received regular sensitization sessions on the significance of ECD and on parenting 
skills. A total of 1,263 children (637 males, 626 females) benefited from the ECD programme 
and its improved learning environment. 
 
Output 4.1.a: Some 15,000 teachers trained to carry out Ebola awareness campaigns. 

Some 15,000 teachers, principals and community members were trained and delivered door-
to-door Ebola awareness and prevention messages. 
 

As part of the MoE Ebola Response Plan, the PBEA programme supported the MoE’s 

design, roll-out and monitoring of a rapid scale-up teacher training across all 15 counties to 

provide door-to-door Interpersonal Communication on Ebola prevention and home protection 
over the course of one month. 

A core group of 45 lead trainers (15 county education officers and 30 MoE central office 

staff, along with 25 additional education NGO staff) were trained in Monrovia on 17 

                                                             
11 MIA-PBO JNV Quarterly Progress Report November 2014 – January 2015, p. 7.  
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September with the support of Master Trainers from the Ministry of Health and Social 

Welfare and UNICEF Education/Social Mobilization personnel. Teams composed of three of 

these lead trainers conducted county-level Training of Trainers (with support from trained 
NGO partners where available) for 294 district education personnel (1 district education 

officer and two senior principals from each of Liberia’s 98 districts), who supported 

subsequent cascading of the training to 5,570 principals and teachers at the district level 

(one principal and one lead teacher from each government school). These 5,570 principals 
and lead teachers would then carry the training down to the school/community level, where 

they would provide a hands-on interactive review of the materials (four flipbooks and one 

facilitator’s guide are provided for each school training team, along with post-tests and one-

month’s supply of reporting forms) for at least two additional teachers (another 5,570 
trainees) in each school/community. The review was expected to equip 11,140 teachers and 

principals to conduct door-to-door Interpersonal Communication on Ebola prevention, 

awareness and home protection strategies. The teachers would be supported by 334 

education officers, senior principals and MoE staff, positioned to train an additional 6,000 

principals and teachers from 1,500 private/religious schools. Over the course of one month, 

each of the 17,140 trained teachers was expected to reach an average of 62 students’ 

households (3-4 households per day), providing complete awareness messaging for all 

1,061,923 children (and their families) enrolled in ECD through Grade 12 during 2013–2014.  

It has been extremely challenging for the MoE to monitor the last cascade training down to 

the community level, particularly in the most remote area, and therefore guarantee that all 

the teachers were trained as per plan. However, indication from the next phase of the 

training related to the implementation of the IPC protocol reveals that 85 per cent of the 

instructions have been communicated by the MoE to the district education officers, and 

therefore the understanding that the training reached a high percentage of the teachers. 
Further progress using the RapPro/U-report methodology will provide additional indications. 

Output 4.1.b: The educational radio programme is aired in all 15 counties daily during school 
closure periods on 30 community radios. 

The update of this activity has been brought under Outcome 1 as per the revision of the 
operational matrix. 

Output 4.1.c: Local authorities/leaders are involved in the delivery of traditional knowledge 
and learning.  

Activities under this output focused more on involving local leadership in the fight against the 

EVD epidemic in Lofa and Maryland counties. Key activities included: 

1. Training of 130 community leaders on delivering psychosocial first aid in Lofa and 

Maryland counties.  

2. Engaging the community leaders in Lofa and Maryland counties to assess the school 

structures and to motivate community members to clean and rehabilitate the 

schoolyards and buildings in preparation for school reopening. 

3. EVD prevention training conducted for 55 community leaders in Gebioh, Grand 

Cavalla, Hoffman Station and Pedebo in Maryland County.  

Output 4.2: Out-of-school and over-age children in primary school benefiting from the 
conflict-sensitive Accelerated Learning Programme. 
 
Some 1,044 out-of-school and over-age children (516 males, 528 females) benefited from 
the conflict-sensitive ALP curriculum in 10 ALP centres in Lofa and Maryland counties. Also, 
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49 ALP teachers (43 males, 6 females) received training in the ALP conflict-sensitive 
curriculum, teaching methods and the student-centred approach. In addition, ALP students 
and teachers benefited from an enhanced learning environment through the support that 
PBEA provided to the ALP learning centres in the form of construction/repair work 
(classroom doors, toilets, roofing, blackboards, window netting, etc.), provision of learning 
and teaching materials (copy books, pens, chalk, etc.), and security services (locks 
installation on doors, and hiring of security guards to secure the centres). 
 
Output 4.2.a: Supportive teaching-learning material for CEO, DEO, principals and teachers 
is designed, produced/re-produced and transported.  

This activity is now incorporated in the Ebola Response Proposal with funding from USAID 
and, the operational matrix will be adjusted accordingly. 

Output 4.2.b: Teachers are trained on sanitation, sensitization and psychosocial support 
measures necessary for safe school reopening.  

This activity is now incorporated in the Ebola Response Proposal with funding from USAID, 
and the operational matrix will be adjusted accordingly. 

Output 4.2.c: Education personnel are trained to deliver essential IPC and Ebola awareness 
messaging door to door and in classroom settings. 

This activity is now incorporated in the Ebola Response Proposal with funding from USAID, 
and the operational matrix will be adjusted accordingly. 

Output 4.2.d: Ebola IEC materials (posters and flipbooks) are printed and distributed. 

These awareness materials were developed and endorsed by the national committee in 
charge of ensuring the quality of the contents and appropriateness of the messages related 
to the Ebola response. A set of three posters was developed, the protocol and the checklist 
for endorsing the protocols were printed and distributed in each school. The material was 
included in the different IPC kits and the quantity adjusted according to the number of 
children in each school. 

Output 4.3: Out-of-school children aged 13–18 years benefited from the conflict-sensitive 
ABE programme.  
 
The ABE curriculum, consisting of four modules (Literacy, Numeracy, Life Skills and Work 
Readiness), is designed for out-of-school children above the puberty age and most unlikely 
to return to the formal education system. The curriculum, developed by USAID and the 
Advancing Youth Project, has already been revised and updated to become conflict-
sensitive with the incorporation of the peacebuilding components. During the first quarter of 
2014, 491 out-of-school youth and adolescents (56 males, 435 females) benefited from the 
programme in Lofa and Maryland counties. There were 27 ABE centres run by 40 trained 
facilitators (27 males, 13 females). In all, 236 youth and adolescents (65 males, 171 
females) benefited from the life skills training of the centres in tailoring (45; 17 males, 28 
females), motorcycle repair (50; 48 males, 2 females) and hair dressing (141 females) that 
prepared them for the world of work.  
 
Output 4.3.a: Hand-washing stations and temperature screening is installed at the entry to all 
government school facilities upon school reopening. 

This activity is now incorporated in the Ebola Response Proposal with funding from USAID, 
and the operational matrix will be adjusted accordingly. 

Output 4.4: Children and adolescents at risk of dropping out retained in school. 
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English tutorial classes introduced in 2013 for the French-speaking Ivorian refugees living in 
camps and host communities in Grand Gedeh, Maryland, Nimba and River Gee to achieve 
the results of this output continued up until the first quarter of 2014. The programme 
facilitated the integration of 914 children and adolescents in 14 schools and enhanced their 
capacity to follow the Liberian curriculum. SCI was the NGO implementing partner in charge 
of the tutorials. When SCI dropped out from PBEA due to the scaling down of funding 
allocation per community, and some 2014 PCAs and workplans could not take off because 
of the EVD outbreak, the programme was put on hold.  
 
Full implementation of the ECD, ALP, ABE and all programmes under Outcome 4 in the six 
PBEA counties was not achieved as a result of the EVD outbreak and the subsequent 
declaration by the Government of Liberia of a state of emergency, which led to the closure of 
schools and suspension of programme activities. Most of the reported Outcome 4 results 
occurred in the early part of 2014 under PCAs signed in 2013. One 2014 PCA signed with 
the ADC in May remained effective during the year, and activities under it supported the fight 
against the EVD epidemic in Lofa and Maryland counties. A later PCA signed with SfCG 
supported the National Emergency Education Radio Programme.  
 
PBEA education programmes have assisted a great deal in mitigating the inadequate access 
of children to education that is a common conflict driver in Liberia through the provision of 
ECD, ALP and ABE to more than 2,700 children and adolescents and by providing further 
access to improved learning environments.  
 
Key challenges and lessons learned include the following: 
 
1. The World Food Programme implemented a schools feeding programme that serves as 

a great incentive for schoolchildren, especially those at the ECD level, to be regular in 
attendance. This incentive is, however, not provided to children in schools and learning 
centres operating in the afternoon. As some of the PBEA ECD centres operate in the 
afternoon (Maryland County), the absence of the feeding programme there caused 
attendance to drop for a time. The lesson learned was that it became clear that for the 
ECD programme to successfully register regular full attendance, adjustments must be 
made to bring the feeding programme into the centres. In consultation with the MoE M&E 
officer, learning centres affected were rescheduled to hold classes in the morning to 
allow children to benefit from the feeding. Full attendance was quickly restored. 

2. The insufficient supply of MoE ALP manuals and textbooks for teachers and students 
challenged the effective conduct of classes in some ALP centres. The problem was 
solved by the PBEA implementing partners’ initiative of producing sufficient copies for all. 
It is important, as a lesson learned, to secure sufficient teaching and learning materials 
before classes commence. 

3. ECD community sensitizations resulted in steady increase in the number of ECD children 
in certain centres (Lofa County), threatening to overcrowd classes. The lesson learned 
was that there is a need to limit ECD enrolment. 

 
One measure that the PBEA took in 2014 to address gender inequalities in access to quality 
education for children and adolescents was frequent sensitization and awareness 
campaigns in PBEA communities on the significance of children’s education, including for 
the girl child. Participants in the campaigns were mostly mothers, fathers, teachers, youth 
groups, community elders and representatives from local authorities. It is common among 
family heads to prefer to send their children to work on the farm (boys) or to do some other 
house chores (girls) than to school, especially during the rainy season. However, as 
sensitization and awareness intensified, the numbers of children and adolescents enrolling in 
the PBEA education programmes gradually increased. It is important to note that in 2014, 
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except for ALP – in which the number of males exceeded that of females by 11 – there were 
more females than males in the other PBEA education programmes.  
 
Programme Males Females Total 
ECD 637 626 1,263 
ALP 516 528 1,044 
ABE 56 435 491 

 
4.5. Global Outcome 5 – Generating evidence and knowledge 
 

Original outcome  
Revised outcome due to EVD 
outbreak 

5. Enhanced evidence-based 
knowledge for strengthening 
peacebuilding and education policies, 
programme design and 
advocacy/communication strategies. 

� 5. No change in outcome, but activities 
revised to focus on implementation of 
Outcomes 1–4 and postponement of 
evidence generation in 2015. 

 
Country-level Outcome 5: Enhanced evidence-based knowledge for strengthening 
peacebuilding and education policies, programme design and advocacy/communication 
strategies. 
 
The PBEA implementing partners continued to effectively participate in the regular monthly 
progress meetings and maintained good communication and information flow that 
strengthened their capacities in resolving programme challenges. Case studies and a mid-
term review intended to be the 2014 sources for generating evidence-based knowledge for 
strengthening peacebuilding and education policies, programme design and advocacy could 
not be accomplished due to the Ebola outbreak.  
 
Output 5.1: Knowledge generated to improve learning on programme implementation. 
 
As the PBEA programme progressed into 2014, several activities were organized to 
document knowledge gained from its implementation. Among them were reflection sessions 
and the development of case studies. To actively document lessons learned from 2013, work 
planning for 2014 started with a reflection session involving UNICEF, the Government of 
Liberia and international NGO partners. Together, the PBEA team reviewed implementation 
challenges faced in 2013 and how they were addressed, devised possible effective 
alternative solutions to implementation obstacles that persisted into 2014, and developed 
programme priorities for the year.  
 
Another important knowledge product was the case study. Two case studies were planned 
for completion in 2014. The first one, on the Sara publication entitled ‘Peace through Art: 
Creating and promoting peacebuilding in Liberian schools through Sara and the Plum Tree 
Palaver comic book’, was intended to document the process of creating the Sara book in 
Liberia, its use in schools and its impact on children’s conflict resolution behaviour. The 
second case study, on the JNV intervention entitled ‘How Are Youths Advancing Peace in 
Their Communities and at Grassroots Levels?’, aimed at analysing the impact of the 
programme at the community level. The case study was intended to provide tangible results 
that the JNV programme (MIA-PBO) could use in future in its advocacy efforts (to mobilize 
resources at the end of the PBEA support). The results would also be used in the PBEA mid-
term review that was originally planned for the third quarter of 2014. The planning for both 
case studies was on track until the end of July, when the programme was disrupted by the 
Ebola outbreak. As a result, both case studies and the mid-term review had to be postponed.  
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Output 5.2: Programme baseline, mid-term review and final programme evaluation 
completed. 
 
Under this output, the priority for 2014 was the implementation of the mid-term review, as the 
baseline study was finalized in late 2013. The mid-term review was scheduled for the third 
quarter of 2014, which would be the mid-way point in the program implementation. It was 
also expected that the JNV case study would be completed and could be used to take stock 
of what the programme had achieved. During the preparation of the mid-term review, the 
team developed a concept note that was shared with PBEA colleagues in the West and 
Central Africa Regional Office, who in turn provided guidance and support. Unfortunately, 
the mid-term review, like many other PBBEA activities, had to be placed on hold due to the 
Ebola outbreak. 
  
The two case studies and mid-term review were not completed as planned because of the 
Ebola outbreak. Schools were closed, and the Government and NGO partners had reduced 
human resources and less mobility to operate in the field for safety reasons. The case 
studies would have been useful to obtain a good analysis of the tangible results generated 
by the JNV and Sara communication initiative.  
 
The key challenge for the year was Ebola outbreak, which took the country by surprise and 
disrupted the implementation of the programme. As the first half of 2014 was dedicated to 
planning, the second half was dedicated to implementation. Unfortunately, the Ebola 
outbreak magnified during the second half of the year, which meant that for many PBEA 
activities, planning was completed but implementation barely commenced. A major lesson 
learned was that the programme should try to reduce planning activities to a minimum and 
allow more time for implementation.  
 
As the accomplishment of most activities under Outcome 5 was heavily affected by the 
Ebola epidemic in 2014, gender issues related to the outcome will be addressed in 2015.  
 

5. Monitoring and Evaluation (M&E) 
 
The programme invested heavily in developing an M&E system for all partners to use. The 
system consists of tools developed during the baseline study to track implementation and 
serve as means of verification for the various PBEA activities under all five programme 
outcomes. The monitoring system was launched in May 2014 through a two-day M&E 
training for UNICEF, the Government of Liberia and international NGO implementing 
partners. Three staff from each organization were invited. Role-playing during the training 
was instrumental to allow each learner to understand his or her role in the monitoring 
system. At the end of the training, the Government of Liberia and international NGO 
implementing partners were required to schedule cascade training to train more staff working 
on the PBEA programme. By the end of July, one such training was organized by ADC, 
although two other sessions by RTP and the Government were delayed due to delays in 
finalizing partnership agreements.  
 

6. Partnerships 
 
• Partnerships with the Government of Liberia: In 2013, the three PBEA key 

government implementing partners (MoE, MoYS and MIA-PBO) signed a Letter of 
Agreement detailing the responsibilities of each in the programme’s implementation. In 
2014, they effectively engaged one another with the technical support of the UNICEF 
PBEA team to develop a comprehensive workplan to implement PBEA in Grand Cape 
Mount County. UNICEF worked closely with the partners in transitioning the focus from 
policy agenda to EVD outbreak response.  
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• Partnerships with three civil society organizations/international NGOs: Since its 
inception in 2013, the PBEA programme has enjoyed support from SCI, ADC and RTP. 
SCI in Bong and Nimba counties; ADC in Lofa and Maryland counties and RTP in Grand 
Gedeh contributed to the implementation of ECD, ALP, ABE and peacebuilding 
recreational activities. In 2014, however, only ADC carried out PBEA implementation in 
Lofa and Maryland counties, and in the latter part of the year, the organization played an 
active role in the Ebola training of teachers when the focus of the PBEA was redirected 
to support the Government’s Ebola response programme.  

• NVs and JNVs continued to support PBEA implementation with their professional 
activities in schools, hospitals and clinics, and agricultural centres, as well as with their 
peacebuilding and social cohesion programmes in communities. They further served as 
an effective link between the programme, the local authorities, and the schools and 
communities in the counties, thereby ensuring synergy and effective exchange of 
information and experiences. 

• Peace Corps: Partnership with the Peace Corps through the MoE and MoYS continued 
to provide stronger technical support to the PBEA implementation. In July, a group of five 
Peace Corps members who specialized in education were deployed to Liberia to carry 
out the training for the sixth batch of education-sector NVs. They were getting ready to 
begin work on the development of a curriculum for the training of teachers and NVs 
when the Government of Liberia declared a state of emergency due to the EVD 
outbreak, and the Peace Corps members were recalled back to the United States. 

• Education NGO Forum: The Education NGO Forum is a consortium of national and 
international NGOs particularly interested in and providing support to the Government of 
Liberia on educational development in the country. The resolutions taken by the Forum, 
together with the MoE, on the focus of the Government’s intervention in the education 
sector during the EVD outbreak significantly shaped PBEA reprogramming to provide 
teacher training for Ebola prevention and support for the National Emergency Education 
Programme.  

 

7. Programme Management 
 
7.1. Staffing Changes and Variances in Programme Activities 
 
Staff changes 
 
Four staff members – the Programme Manager, M&E Officer, Education Programme 
Assistant and a Communications Consultant – support the PBEA programme in the Liberia 
Country Office. Restrictions around travel in and out of Liberia due to the EVD outbreak 
required heavy reliance on remote collaborations with one another and support to partners 
across policy-level activities, strategy development activities, capacity development and 
knowledge-generation activities. 
 
Variances in programme activities 
 
The EVD outbreak in Liberia caused major variances in the PBEA programme activities in 
2014. When the Government of Liberia declared a state of emergency on 6 August 2014, all 
schools were closed, public gatherings were prohibited, curfews were imposed, government 
ministries and institutions were reduced to essential staff, markets in crowded locations were 
closed, and crowded communities and counties heavily affected by the disease were 
quarantined. This resulted in the sudden interruption and suspension of almost all PBEA 
activities. Some of the activities affected included (i) consultation sessions for the 
development of the Transformative Education System programme; (ii) implementation of the 
PBEA Government of Liberia Grand Cape Mount workplan; (iii) training and deployment of 
the sixth batch of NVs; (iv) development of the teachers’ and NVs’ education module; (v) 
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implementation of the 2014 phase of the JNV programme; and (vi) development of the 2014 
case studies and mid-term review exercise.  
 
When the epidemic escalated in late August, and it became impossible for the PBEA 
programme to continue as it had been, the UNICEF Liberia Country Office submitted to and 
obtained approval for a US$951,000 revised PBEA programme from the Accountability 
Committee at headquarters. In contrast to the normal programme that had multiple activities, 
the revised programme simply focused on three main activities: (i) mass training of teachers 
to take active part in the door-to-door Ebola awareness, prevention and control campaigns; 
(ii) support to the National Emergency Education Radio Programme; and (iii) detailed 
planning for the reopening of schools. This was how the PBEA programme transformed in 
2014, and will most likely continue in 2015, until EVD is eradicated from Liberia.  
 
7.2. Inter-sectoral Engagement 
 
The PBEA core team 
 
The PBEA core team consisting of the three key government ministries (MoE, MoYS, MIA-
PBO), UNICEF (Education, Child Protection, Information Communication and M&E sections) 
and the three international NGOs (ADC, SCI and RTP) remained the key PBEA programme 
implementation committee. The committee, through its representatives who actively 
participate in the monthly and other ad hoc meetings, continues to bring to the programme 
valuable expertise and experiences that ensure commitment to and achievement of targeted 
results.  
 
The UNICEF Liberia Country Office 
 
In 2014, PBEA implementation experienced increased engagement among the different 
sections of UNICEF, and between the UNICEF team, the Government of Liberia and the 
international NGO implementing partners. Under the leadership of the Deputy 
Representative, the PBEA core team met monthly and on an ad hoc basis to establish 
programme priorities, review progress, identify and resolve implementation challenges, and 
propose innovative and effective strategies to achieve programme results. This has 
progressively broken the circles of silo approaches of the past and encouraged UNICEF 
sections and partners to work together in convergence to expand the impact of the 
programme and strengthen one another’s capacities. Cases in point included the practical 
working sessions led by the M&E section to support the development of an effective 
monitoring system for the Government of Liberia’s PBEA Grand Cape Mount workplan; a 
detailed presentation on the PBEA communication strategy and how to develop effective key 
messages to the UNICEF PBEA team in July; and Child Protection’s support, in 
collaboration with MIA-PBO, in the development and fine-tuning of the JNV programme 
implementation plan in August.  
 
Engagement with other United Nations agencies and international organizations 
 
For some time, UNICEF, together with the rest of the United Nations Country Team, has 
been participating in the development of a three-year programme for the United Nations 
Trust Fund for Human Security to support the four underserved south-eastern counties of 
Grand Gedeh, Maryland, Nimba and River Gee that are hosts to Ivorian refugees. The 
programme is entitled Human Security Initiative in the Most Neglected Communities with the 
Integration of Efforts by the UN Country Team in Liberia, and is supported by a consortium 
of United Nations and other international organizations, the Government of Liberia and other 
partner countries. UNICEF, through the PBEA, continues to participate in the implementation 
when recruitment, training and deployment of NVs to the four counties was incorporated as 
an integral part of the programme’s funded activities. This has provided an excellent 
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opportunity for the PBEA programme to engage and interact with these entities, thereby 
expanding the programme’s network of experts and professional organizations.  
 

8. Challenges, Lessons Learned and Unintended Consequences 
 

• Multiplicity of programme activities: Although the PBEA programme has 
progressively reached a broader category of beneficiaries (children, adolescents, 
teachers, individual community members, schools, communities and institutions) with 
innovative activities that contributed to capacity building, empowerment, resilience and 
social cohesion of the beneficiaries, it was observed that the programme’s activities are 
numerous, such that managing them effectively and achieving the required results with 
limited staff and resources sometimes becomes challenging. The lesson learned was 
that programme activities would be more efficiently and effectively implemented if they 
are concise and cover limited categories of beneficiaries. When they yield the targeted 
results, they can then be extended to a larger category and number of beneficiaries. 

• Delays in PCA formulation: Delay in PCA formulation affected implementation time, as 
it took almost half of the year. This was mainly because of the downscaling of PBEA 
funding in 2014. As the allocation for the year was reduced to less than half of the 
previous years, funding for implementation per community to the Government of Liberia 
and international NGO partners was reduced from US$35,000 to US$20,000. When this 
occurred, it took longer to negotiate with the partners to accept and work with the new 
figure. In fact, one of the partners, SCI, dropped out of the implementation. The lesson 
learned was that it is important for the programme to have right from the start a 
determined budgetary allocation for the total number of years it would be operational, as 
well as a determined yearly allocation for all of the years. 

• Insufficient implementing partners: Of the three PBEA implementing partners (ADC, 
RTP and SCI), ADC remained the only partner implementing PBEA activities in Lofa and 
Maryland counties throughout 2014. SCI dropped out, and RTP, after signing the PCA 
with UNICEF in July, postponed implementation, as their office slowed down activities 
due to the EVD outbreak. Contacts were made with other prospective partners, including 
BRAC and Action Aid, to get them involved in the implementation in July. Unfortunately, 
no agreement was reached. The programme did not foresee this challenge. The lesson 
learned, therefore, is that future programme planning should include foreseeing and 
planning for circumstances such as this right from the start. 

• EVD outbreak and the resulting changes and stressful environment: The EVD 
outbreak caused major revisions to the PBEA that redirected its focus in 2014 to the fight 
against the epidemic. Changes occurred in the various aspects of the programme 
(content, objectives, results, products, timelines, and materials required for 
implementation), thus requiring staff and partners to quickly adjust accordingly as the 
epidemic escalated. The result was a highly stressful working environment with much 
less flexibility to attend to other programme priorities due to the Ebola emergency. 
Despite the challenges, however, PBEA responded effectively through a number of 
interventions, as detailed earlier, which continue to contribute to the eradication of EVD 
from the country. The lesson learned was that as the Ebola epidemic escalated in 
August, the five key conflict drivers in Liberia – as identified in the PBEA conflict analysis 
– persisted, thereby making the programme more relevant to the people and the country.  

 

9. Outreach and Communications 
 

• Community sensitization sessions: The PBEA international NGO implementing 
partners have always engaged the communities they serve through sensitization 
sessions involving children and youth, individual community members, community 
leaders, women’s groups and representatives from local authorities prior to launching the 
activities of the year. The purpose of the sessions was to share details about PBEA 
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programme activities and their potential benefits to the communities, and to mobilize 
support and participation. The sessions continued in 2014 in the PBEA communities in 
Grand Gedeh, Lofa and Maryland, resulting in renewed interest in the ECD, ALP, ABE 
and peacebuilding recreational activities in those counties. 

• Visibility: Visibility materials in the form of posters, T-shirts and sign boards were 
among the communication and outreach materials used to get the PBEA programme 
known widely in communities in five PBEA counties. Each community has a sign board 
designating it as a PBEA community and indicating the kind of PBEA activities taking 
place there. Children involved in peacebuilding recreational activities were given PBEA 
T-shirts with the name of the programme and messages regarding its benefits. 

• Radio programmes: One of the 2014 communication products included 43 episodes of 
a radio programme entitled Children’s Vision conducted by PBEA schoolchildren and 
adolescents in Lofa and Maryland counties. The programme was dedicated to the 
discussion of matters related to education, peacebuilding, girls’ education and domestic 
violence. It regularly carried messages explaining the purpose and benefits of PBEA, 
reaching about 38,000 people. 

• Dramas and debates on peace: Based on the theme Peace and Conflict in the Society, 
several dramas and debates were organized in Grand Gedeh and Maryland counties as 
part of the peacebuilding recreational activities that RTP delivered to children and 
adolescents. The activities provide opportunities to reach out to larger numbers of 
community members from diverse groups with the PBEA programme and its 
peacebuilding and social cohesion activities. 

• Communication task force: The communication task force continues to ensure that key 
messages on peacebuilding and reconciliation were timely disseminated through 
national, regional and international broadcasts and print media to children, adolescents, 
youth, parents, teachers and community leaders.  

 

10. Resources 
 
Programme resource allocation by year 

Category 2012 2013 2014 

Total PBEA funds allocated  US$3,291,000 US$3,066,051 US$2,310,097 

Total PBEA funds utilized  US$998,703 US$3,308,442 US$2,170,739 
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Annex: INEE Conflict Sensitive Education Training Pilot Report 
 

  

INEE Conflict Sensitive Education Training  

Pilot Report 

February 2014 
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1. Training Background 

The Inter-Agency Network for Education in Emergencies (INEE) is an open global network of over 10,000 practitioners, 

students, teachers, and staff from UN agencies, non-governmental organizations, donors, governments and universities who 

work together within a humanitarian and development framework to ensure all persons the right to quality education and a safe 

learning environment in emergencies and post-crisis recovery. Created by the Network, the INEE Minimum Standards for 

Education: Preparedness, Response and Recovery provide concrete guidance on education rights and good practices to 

improve access to safe, relevant and quality education.  

The right to education is not being realized by 28.5 million primary school age children out of school in conflict affected and 

fragile contexts. Additionally, it is well documented that aid in these contexts is not neutral and has the potential to both 

exacerbate conflict and/or contribute to peace. Special attention must be given to delivering education for these children in a 

way minimizes negative impacts and maximizes positive impacts on conflict. It is in response to these issues that INEE 

Members have developed the Conflict Sensitive Education (CSE) Pack, a set of 3 tools that promote an approach to education 

program and policy delivery that it is informed by a conflict analysis and delivered in a way that does not harm.  

The INEE CSE Pack three tools include:  

• INEE Guidance Note on Conflict Sensitive Education 

• INEE Guiding Principles for Conflict Sensitive Education 

• INEE Reflection Tool for Conflict Sensitive Education 

In partnership with UNICEF, INEE is developing and rolling out a training package on conflict sensitive education during 2014. 

The training package has two forms: a 2 day training of 8 modules, and a 90 minute training of 1 module. This report describes 

two training pilots facilitated by Cynthia Koons, consultant to INEE. 

The pilots include:  

• 2 day training in Monrovia, Liberia, 12-13 February; and 

• 90 minute training in Boston, Massachusetts, 24 February.  

 

The overall objectives of the INEE Conflict Sensitive Education Training (2 day) are for participants to: 

6. Know the meaning of conflict sensitive education, understand why it is important, when it is applicable, and know 
where to find additional resources, such as the Inter-Agency Network for Education in Emergencies Conflict Sensitive 
Education Pack (INEE CSE Pack). (module 1) 

7. Understand why a conflict analysis is critical to CSE, know its key elements, how to apply it, and how to use the 
findings. (module 2) 

8. Understand why the interaction of the education program with the conflict context is important and know how to 
analyze it in order to inform program design. (module 3) 

9. Understand the interaction between conflict and each INEE Minimum Standards Domain. Know conflict sensitive 
strategies for the INEE MS Domains: Access and Learning Environment, Teaching and Learning, Teachers and other 
Education Personnel, and Education Policy. (modules 4,5,6, and 7) 

10. Understand how monitoring and evaluation can contribute to conflict and know strategies to avoid this. (module 8) 
 
 

2. The 2 day Liberia INEE Conflict Sensitive Education Training Pilot Approach 

Representatives from the Ministry of Education, UNICEF, American Institutes for Research through the USAID-funded GOAL Plus 

project and IBIS through The Education NGO Forum hosted the 2 day training pilot during at the Ministry of Education 

conference room in Monrovia, Liberia. In coordination, the host agency representatives facilitated the training logistics, 

determined participant selection criteria, and prepared the case study to be used in the training. The majority of the 

representatives participated actively in all the training presentations and activities in order to contribute to the learning as well 

as to identify training areas for improvement. To guide the pilot feedback, the facilitator provided a few specific reflection 

questions to the host agency representatives prior to the training. 

The training materials included 8 modules, each containing a PowerPoint presentation, facilitator’s guide, and activity handout. 

The training materials were an adaptation of draft 1 that incorporated comments from the training advisory group. Because this 

was the first use of all 8 modules, the presentation and activities were flexible and feedback from participants on the training 

process was invited throughout the 2 days.  

Pilot Objectives  

1. Logistical: to simply run through the prepared modules and test for timing, congruency across documents, utility of 
handouts, and to identify areas for improvement. 

2. Content of presentation: to capture good examples that could be inputted into the facilitator’s guide, such as 
participants’ descriptions of real life challenges to CSE and strategies used to overcome those challenges.  
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3. Content of activities: To test activities for approachability, readability, and effectiveness in engaging learners in the 
modules’ key concepts as applied to real situations. 

4. Pedagogy: To test the delivery of the facilitator’s guide for: balance between lecture and interaction; respect and 
engagement of participants’ existing knowledge; and ability to direct participation towards the key learning points. 

 

5. Participants & Facilitators 

Host agency representatives managed the participant invitation and selection criteria and process. Participant selection criteria 

aimed to include: 

• Implementers, i.e. mid-level managers involved in education or peacebuilding program implementation;  

• Diversity, i.e. 1 representative each from a wide variety of education stakeholders; and 

• Peacebuilders, i.e. staff from the Ministry of Internal Affairs Peacebuilding Office. 

A core group of 26 participants were actively involved in both days, with another 5 participants moving in and out, as their 

schedules permitted. The majority of participants were implementers/mid-level management level, based in Monrovia. Twenty 

percent of the participants were female, reflecting the Liberian reality that women are under-represented in the education mid-

level management level. The range of education stakeholders included representatives of non-governmental organizations, 

donors, the United Nations and multiple ministries. The workshop benefitted from consistent, active participation of participants 

with deep knowledge of the conflict-affected context of Liberia.  

The facilitator of the pilot training was Cynthia Koons, an independent education consultant with a background in education in 

conflict contexts. The hosts of the pilot training were Dweh Miller of the Ministry of Education, Christine De Agostini of UNICEF, 

Dr. Howard Williams of American Institutes for Research/USAID GOAL Plus project and Sara Skovgaard of IBIS/ The 

Education NGO Forum. 

The following section is a brief description of what happened, including the modules, their objectives and activities. Suggestions 
for changes to the modules are found in the host agency debrief and evaluation sections that follow.  
 
 
6. Day 1  
 
Objectives 
At the end of day 1 participants will: 
 

1. Know the meaning of conflict sensitive education, understand why it is important, when it is applicable, and know 
where to find additional resources, such as the Inter-Agency Network for Education in Emergencies Conflict Sensitive 
Education Pack (INEE CSE Pack). (module 1) 

2. Understand why a conflict analysis is critical to CSE, know its key elements, how to apply it, and how to use the 
findings. (module 2) 

3. Understand why the interaction of the education program with the conflict context is important and know how to do it 
in order to inform program design. (module 3) 

 
Welcome and introduction were offered Dr. Albert Coleman, Senior Policy Advisor to the Minister of Education. Remarks 
included gratitude to the host agencies as well as emphasis on the importance of analysis to inform education strategy. Dr. 
Fazlul Hague, Deputy Representative for UNICEF-Liberia thanked the Minister of Education and her staff for hosting the 
training. He described the root causes of conflict identified in the conflict factors analysis that took place in Liberia in 2012, 
mentioned the 28.5 children missing out on school in conflict affected fragile states, and proposed that the INEE Conflict 
Sensitive Education Pack will help Liberia achieve education for all. Dr. Julia Richards, USAID Education Team Leader, 
underscored the importance of conflict sensitivity. She asked that the skills acquired in the workshop be applied throughout 
education program design and implementation. Dr. Richards explained how the conflict sensitive education movement relates 
to the USAID goal #3: to increase access to education for children in the conflict-affected settings. She closed by saying that 
resource scarce environments require prioritization of education investments and this must be done with a conflict sensitive 
lens. The Liberia Minister of Education, Honorable Etmonia David Tarpeh, was also present during the opening ceremony. 
 
Following the welcome, participants introduced themselves and Cynthia Koons shared the background of the INEE Conflict 
Sensitive Education Pack and the training pilot. She thanked the Liberian participants for their contribution to the development 
of the training. Objectives and agenda were reviewed. Participants established workshop norms, which were revisited at certain 
points throughout the training. 
 
Module 1 explored the definition and key concepts of conflict sensitivity. Topics were organized according to the three steps of 
conflict sensitivity: understand the context; analyze the interaction between the education program and the context; and act to 
minimize the education program’s contribution to conflict and maximize its contribution to peace. The session was very 
participatory with frequent and thoughtful contributions from participants. Reference was made to the relevant sections of the 
INEE CSE Pack. Due to time, the activity was limited to one of three texts and its corresponding reflection questions. 
 
Module 2 presented the key concepts of conflict analysis. Cynthia delivered a participatory presentation on key concepts of 
conflict analysis, what it is, why it is important to conflict sensitive education and how to do a mini-analysis. Discussion focused 
on understanding the components of conflict analysis, including: actors, dynamics, profile, and causes. Participants contributed 
local examples of each term, which demonstrated their understanding of key concepts. The activity asked participants to 
identify actors and causes of the conflict in Liberia. This proved challenging for participants, both because of the wide scope of 
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the conflict, and also because the majority had never been involved in an analysis of conflict factors outside of the education 
sector.  
 
Module 3 was more comfortable for participants than the conflict analysis activity because it was focused on the education 
sector. This module included presentation of some critical reflection questions for each of the program parameters, e.g. who, 
what, how. Participants were very engaged during the presentation of the questions. The case study used for the activity was 
the Teacher Code of Conduct, which Education NGO Forum in Liberia was spearheading. Although there was not enough time 
to move through all 20+ questions in the activity, participants found value in having the complete table and several mentioned 
they would finish the tool after returning to their office. 
 
Module 4 presented conflict sensitive strategies for Domain 2: Access and Learning Environment. The presentation explored 
relevant topics such as equity vs. quality and grievances. Conflict sensitive strategies for each standard were presented and 
discussed with participants. This was followed with a group activity that involved matching conflict sensitive strategies to the 
INEE Minimum Standards. The activity motivated participants to engage with the INEE Guidance Note on Conflict Sensitive 
Education, and to understand the relationship between conflict sensitive strategies and the INEE Minimum Standards.  
 
Each module was drawn to a close with a review of key concepts and a list of relevant resources, including specific sections of 
the Conflict Sensitive Education Pack.  
 
The day was fraught with adapting to the challenges of a city-wide fuel shortage, intermittent electricity affecting printing and 
power point projection, and catering delays. The resourceful co-host team adapted to each challenge and ensured the training 
could continue. 
 
7. Day 2  
 
Objectives 
At the end of day 2 participants will: 
 

1. Understand the interaction between conflict and each INEE Minimum Standards Domain. Know conflict sensitive 
strategies for the INEE domains: Access and Learning Environment, Teaching and Learning, Teachers and other 
Education Personnel, and Education Policy. (modules 4,5,6, and 7) (This objective was partially met by the final 
activity of day 1.) 

2. Understand how monitoring and evaluation can contribute to conflict and know strategies to avoid this. (module 8) 
 

The second day opened with a review of the previous day’s key concepts, a presentation of objectives, a reminder of the 
training norms and a welcome to new participants. 
 

Module 5 presented conflict sensitive strategies for Domain 3: Teaching and Learning. This module used a unique methodology 
for instruction. Participant groups were assigned a standard and tasked with teaching the corresponding conflict sensitive 
education strategies to the rest of the group. The benefit of this method was a high level of learner engagement and a break in 
the routine presentation-activity format, the cost was that participant presentations missed some key points regarding conflict 
sensitive teaching and learning. Some of these were addressed in plenary discussion, but not all, due to timing. So the 
facilitator closed by pointing to the strategy reference tool in the back of the INEE Conflict Sensitive Education Guidance Note, 
as a resource for additional strategies.  
 
Module 6 explored conflict sensitive strategies related to Domain 4: Teachers and Other Education Personnel. Emphasis was 
made on the following points: bias and teacher recruitment and selection, conflict sensitive competencies for teachers, local 
conflict sensitive teacher compensation strategies for situations when the government payroll is not functioning. Teacher 
compensation dominated the group discussion and active facilitation was needed to guide dialogue towards specific standards 
and conflict sensitivity actions that stakeholders CAN do. The activity engaged participants in self-assessment of their own level 
of bias and strategies to avoid bias in teacher recruitment. 
 
Module 7 presented issues regarding conflict sensitivity and education policy. Because many policy strategies include issues 
covered in the prior modules/domains this presentation was a bit repetitive. Strategies discussed included common themes 
such as addressing inequity, data-based decision-making, participatory and transparent decision-making processes and 
communication strategies. The activity was a review of the INEE CSE Pack Guiding Principles and brainstorming advocacy 
messages for each. This was a reduction of the planned activity, due to time. Participants were not highly engaged in this 
activity. Facilitation was needed to steer conversation away from complaints against current policy implementation and towards 
real actions that could be taken by this level of education stakeholders towards conflict sensitive policy. 
 
Module 8 seemed to re-engage participants perhaps because of the new format and content. Rather than strategies by 
standard, this module discussed three types of conflict sensitive monitoring and evaluation: 1) conflict sensitive routine 
education monitoring and evaluation; 2) measuring the conflict sensitivity of the program; and 3) measuring the evolution of the 
conflict context. Participants then applied the INEE CSE Pack Reflection Tool section 2 to the Teacher Code of Conduct to 
monitor its conflict sensitivity at the design stage. Participants needed time to familiarize themselves with the Reflection Tool’s 
format, but once that was achieved they found it a useful approach to examining conflict sensitivity of a program. 
 
Following module 8, Cynthia reviewed the key points of the training through dialogue with participants. Closing of the training 

included gratitude to participants and facilitators, a final evaluation, and provision of the CD with training resources.  

8. Debrief with co-host agency representatives, 

The following table summarizes the debrief discussion between the co-host representatives and the facilitator. 
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Issues Suggestions 

Logistical  

35 participants were selected, but only 26 attended. So the 
training participation wasn’t maximized. Those who were 
turned away could have participated. 

-Invite 15% more participants than the target number, or 
-If on the first day there are fewer than the target number then 
move to the stand-by list (those who were not initially 
selected). 

Gender balance of participants could have been better, 
although it did reflect the reality of mid-level management 
in Liberia. Women also needed encouragement to fully 
engage in open discussion. 

-Encourage agencies to consider sending to the training their 
female staff who meet the selection criteria. 
-Facilitator can seek out female participants during breaks 
and invite them to participate, as well as ensure they are 
called on equally for contribution. 

Need to inform senior level staff (across agencies) on the 
CSE Training and to encourage those that are prepared to 
take the lead on the follow up to the training. Participants 
frequently mentioned the need to share these topics with 
additional levels of their agencies. 

-Include senior level staff in the opening ceremony and first 
module. This demonstrates the value of the topic and can 
encourage advocacy to support future action plans. 
-Include an action planning session at the end of the training. 
-See suggestion below regarding the CSE training one pager. 
 

This was the first conference held in the MOE room. 
Location of the training at the Ministry of Education 
demonstrated ownership/responsibility for the activities, but 
it was not as streamlined for logistics as other locations 
with greater experience of hosting conferences. 

-Include a contingency plan of an alternate training location in 
case of electricity outages, printing problems, limited access 
due to traffic/protests/security, or no catering. 

Ministry of Education could have been more involved in the 
preparatory work, especially the case study details.  

-At least one month is needed for truly participatory 
preparation, especially for coordination with the relevant units 
in the MOE. Following the Ministry protocols may take time 
but the benefits for sustainability of CSE Training follow up 
are worth it. 
-Develop a one page training advocacy description of:  

• what the training is 
• how it was developed 
• how it relates to what already exists (e.g. USAID 

Checklist),  
• who was involved in developing it,  
• who it is relevant to,  
• what context it is relevant for (strengths-based 

peacebuilding).  
• Emphasize partnerships and coordination. 
• Demonstrate use with testimonial quotes from the 

evaluation forms. 
-Time of 2 days is too short for material. -Reduce activities and presentation content. 

-At two days, participation is consistent and strong. Increasing 
the number of days could lower participation level.  
-An alternate model could be more days with thematic groups 
working together on their specific program, and then 
comparing with other groups.  
 
However… 
-Multiple education actors allows for convergence and social 
cohesion among actors, moves beyond an agency 
perspective, maybe towards the unified government 
perspective. 
-It is possible that other INEE audiences will move through 
material more quickly, so there needs to be a certain elasticity 
in activities and presentation content.  

Content of Presentation  

See comment above regarding timing. Presentation and 
concepts were clear. Examples were relevant and local 
examples were threaded throughout.  

-Reduce presentation slides and talking points. 

Content of Activity  

Case study used was the Teacher Code of Conduct. This 
was useful because it was local and timely, thus 
participants were immediately engaged in the material. 
 

-A case study template could be shared with host agency 
ahead of time indicating the expectations. This was done in 
Liberia, but there was not enough planning time to adapt the 
document accordingly. 
-Historical information should be provided with the intent to 
identify ways to prevent previous causes in the future. 
-Communicate to participants in the training invitation the 
case study that will be used, so people with that focus in work 
will be interested to attend. 
-Strong preference for a case study that is: 

a) local;  
b) current; 
c) that is being contributed to by a network, vs. one 

agency; 
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d) includes information regarding actors, dynamics, 
conflict causes, and program implementation plan; 
and 

e) limited to 3 pages. 
 

Module 1:  
Good introductory activity to help the groups get introduced 
to each other etc.  
Activity too long. 
Good to have non-local case for activity to avoid 
immediately getting personal/local. 

-Re-write activity to a half page real (not local) scenario and 5 
questions, which can be reduced according to the speed of 
the participants. 

Module 2: 
Way too long, need to narrow scope and activity. 
Participants were distracted by content of the Teacher 
Code of Conduct (specific lines of the code), rather than 
focusing on the implementation process and how it relates 
to conflict. 
 

-Have a participant present the case study conflict context (at 
the respective implementation level), including information on 
profile, actors, dynamics, and causes. 
-Real case study is preferable to fabricated case study. 
Consider real case as awareness tool for HQ staff (keep it 
real). 
-Keep all participants working on the same case study, in 
order to: avoid time needed to explain multiple cases; include 
everyone in the plenary; and also encourage peer learning. 
-Clear and simple activity questions.  

Module 3:  
Participants took a lot of time to get to know the case study 
implementation and activity. Instructions and activity too 
long.  

-Integrate Reflection Tool for module 3. 
-Have participant present the case study implementation plan. 
Case study needs to provide enough information to inform the 
activity but not so much that the details distract discussion 
away from implementation and its interaction with conflict. 
-Simplify the activity, clarify role playing perspective. 
-When presenting the activity, use inflection to emphasize the 
important words. Repeat key words. Speak clearly and 
slowly.  

Module 4:  
Great discussion and activity. Engaging.  

- Make sure to fill in the strategies that were missed in the 
group presentations. Ask participants to contribute those 
strategies not mentioned in presentations. Encourage 
participants to use the blank strips to fill in local strategies. 
-Emphasize link to the conflict analysis. 

Module 5:  
Good activity, full group engagement.  

-Simplify and reduce the outline for group presentations. 
-Supplement presentations with those strategies not 
mentioned. 
-Emphasize link to the conflict analysis. 

Module 6:  
Activity causes a lot of personal reflection on bias at two 
levels: personally and in the education work place. 
Need to adapt checklist a bit more for clarity. 

-Make checklist relevant to education work place, not just 
school (most participants are not active teachers). 
-Discuss in two steps: personal perspective, then link to 
education personnel recruitment and training.  
-Include frequency in the middle column. 
-Question 7 and 9: relate to personal, or delete.  

Module 7: Too long, but good. -Clarify what is meant by advocacy messages.  
-Reduce activity length, simplify instructions. 

Module 8: 
Move reflection tool to module 3; encourage use of CSE 
Pack materials at all possible moments. 
Need new activity. 

-Develop activity regarding indicator of interaction of program 
and conflict sensitivity that would show change over time. 
-Use the example indicators in the PPT and then change 
heading to encourage thinking of new indicators relevant for 
context and case study program. 

Training Pedagogy  

Great.  
 

 

9. Participant Evaluation Form 

Participants were given 30 minutes to fill out the provided evaluation form. The evaluation form focused on the process of the 

training, rather than retention of content. Questions 1-7 included a ranking on a 5 point scale, as well as a space for comments. 

Items 8-10 were open-ended questions. Responses are summarized below. 

a. How relevant was the training content to your needs?  

AVG=4.4 

Comments associated with lower scores: 

“I am not an education specialist.” [peacebuilder] 

“The training would be more useful to those who are delivering goods and services.” [i.e. implementers] 

 

b. Was the training delivered at a suitable pace to enable you to learn?  

AVG=4.1 

Summary of comments associated with low scores: 

“Need to extend training to 3-5 days, or reduce content, especially activity length.” 



  34 
 

“Power challenges caused delays.” 

 

c. How well balanced was the course between general information and real life details? AVG=4.4 

A purposive sample of the range of comments: 

“It was well balanced because appropriate information was provided and participants meaningfully contributed 

based on their full knowledge and skills.” 

“The training focused a lot on real life experiences and very few hypothetical details were brought in.” 

“It did address the actual happenings, but the examples were not as local as possible.” 

“Examples were given locally and internationally.” 

  

d. How well balanced was the training between presentations and applied activities? 

AVG=4.1 

Comment associated with lowest score: 

“This is real but requires application to the Liberian setting.” [Unclear response, perhaps participant did not 

understand the question.] 

A purposive sample of comments: 

“Although we did not get the opportunity to do all the group work, at least we gained the skills for doing what 

was required.” 

“The presentations were quite fruitful and the activities were also appropriate.” 

“Some of the presentations were very balanced such as [the module 3 on] program and conflict, strategies for 

education policy, but its applicability to activities were lacking.” 

“To a great extent, the facilitator as much as possible tried to balance course presentations with applied 

activities.” 

“Because of time the balancing was almost 45:55.” 

 

e. Did the training answer your questions about conflict sensitive education? 

AVG=4.6 

A random sample of comments: 

“Because in the field we discussed conflict sensitive drivers, during the training it was reinforced.” 

“Yes, my expectations of the training were met.” 

“First time yes, but it served as an eye opener!” 

 

f. How would you rate the trainer’s skills in facilitating learning of this group of learners? 

AVG=4.7 

Random sample of comments: 

“Yes, the trainer possesses the skill and qualification for the presentation.” 

“Very good. The facilitator has a good listening skill and that is very good.” 

 

g. How would you rate this training overall? 

AVG=4.5 

The few comments that were provided: 

“Excellent!” – “Exceedingly Okay!” –“Excellently well-done!” –“Best training I have had in Liberia in 2.5 years!” –

“Because it is the first pilot.” ‘”Meaningful and interesting.” 

“Good. Although the participants did not get it all the first time. Duration was too short.” 

“The contents and training are very good, but need more time.” 

 

h. What else would you like to know about conflict sensitive education? 

A complete list of topics mentioned in comments: 

Training of teachers, school administrators and students on peace education. Video case studies. How we can 

maximize peace. What happens when peace is achieved in Liberia. More examples. Connection to education in 

emergencies. Issues around service delivery and conflict sensitivity. Application in local context. More on how 

policy makers can minimize the risk of conflict occurrence in formulation of education programmes. Strategies 

for monitoring and evaluation. More details on conflict and education policy design and implementation. Conflict 

sensitive mediation and negotiation. Follow-up plans for our own programmes. 

 

i. How will you use what you have learned in this training in your own work? 

A sample of comments: 

“My program at Ministry of Youth and Sports runs a National Volunteer Program which deploys young people 

under four sectors, which includes education. Conflict sensitive education will go a long way in adding new value 

to the program which also has a peacebuilding component.” 

“I will create training sessions for my office staff, school administrators, and teachers we work with.” 

“Given my role in recruiting and supporting the training of volunteer teachers, the skills will help me in the 

upcoming policy revision process.” 

“I will roll out to my colleagues.” 

“Working as a program assistant, I could use this with the School Peace Club members to address conflict in 

schools.” 
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“Staff training and program design.” 

By practicing those aspects that I can control, such as being open and unbiased in monitoring and supervision. 

[Paraphrase.] 

“To review our community school support activities.” 

“In choosing locations to expand programmes or additional components. In collecting data and planning. In 

monitoring and evaluation.” 

“The training will serve as my guide for curriculum development and implementation.” 

“I will conduct the training and apply it in every area of my work and personal life.” 

“The modules will be interpreted in such a way to suit the Peacebuilding and Leadership Skills Trainings in the 

future.” 

“Be sensitive to my personal biases and how to minimize them in my work.” 

 

j. Do you have other suggestions that you feel will improve this training in the future? 

A summary of many comments: more time, more trainings, more stakeholders, decentralize. 

A sample of comments: 

“Absolutely, this training needs to be decentralized in our Liberian Educational Environments.” 

“Given that the participants are all busy professionals and the material is so important, I would recommend that 

the sessions run from 9-2 so as to not risk participants zoning out in the afternoon.” 

“More examples from the school communities on conflict resolution mechanisms.” 

“Include communication strategies, since that is an integral component of all activities.” 

“Consider gender sensitivity.” 

“Follow-up action planning time.” 
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10. Agenda 

 

Conflict Sensitive Education (CSE) Pilot Training 
Ministry of Education (MOE) Conference Room 
Monrovia, Liberia February 12-13, 2014 
Day 1 

8-9:00 Registration (coffee/tea & light continental breakfast in conference room 

9-10:00 Welcome remarks (Minister, UNICEF, USAID); participants’ self- introductions; Cynthia Koons: history 
of CSE Pack and purpose of the training; Dweh Miller(MOE/UNICEF) Master of Ceremonies. 

10:00-11:20 Module 1: Conflict Sensitive Education Introduction 

11:20-12:00 Module 2: Conflict Analysis 

12:00-12:45 Lunch (downstairs in MOE canteen) 

12:45-2:00 Module 2: Conflict Analysis (continued) 

2:00-3:45 Module 3: Interaction Between Program And Conflict 

 (coffee service available but no break) 

3:45-5:00 Module 4: Conflict Sensitive Strategies for Domain 2: Access and Learning Environment 

 
 
Day 2 

8-9:00 Registration (coffee/tea & light continental breakfast in conference room 

9:00-10:45 Module 5: Conflict Sensitive Strategies for Domain 3: Teaching and Learning 

10:45-11:00 Break-coffee service available 

11:00-12:15 Module 6: Conflict Sensitive Strategies for Domain 4: Teachers and Other Education Personnel 

12:15-1:00 Lunch (downstairs in MOE canteen) 

1:00-2:45 Module 7: Conflict Sensitive Strategies for Domain 5: Education Policy 

2:45-3:00 Break –coffee service available 

3:00-4:30 Module 8: Conflict Sensitive Education Monitoring and Evaluation 

4:30-5:00 Training evaluation 

Closing remarks 
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11. Participant List 
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12. 90 Minute in Cambridge, Massachusetts Training Pilot Approach 

The 90 minute training module was piloted at the Harvard Graduate School of Education Gutman Conference Center on 24 

February 2014, 12:00 to 2:00. The approach was to use a slightly modified version of module 1 of the 2 day training format as 

well as to test two different versions of the module 1 activity. The pilot began with introductions and an interactive presentation 

of around 45 minutes. This was followed by a 40 minute activity and discussion based on activity handouts #1A and #1B. 

The objectives of the pilot were: 
1. To test the content and process of the module 1 PowerPoint for timing and applicability to this type of audience 

(academic, non-agency, with comparatively less contextual knowledge than those in program countries.) 
2. To test the activity #1A and #1B for timing, applicability, and whether it achieves the outcome of getting participants 

to apply both conflict analysis and the INEE Conflict Sensitive Education Guidance Note.  
 
At the end of the 90 minute training participants should: 

1. Understand why conflict sensitive education is important. 
2. Know the three-part definition of conflict sensitive education. 
3. Know when conflict sensitive education should be used or is applicable. 
4. Be able to apply the INEE Conflict Sensitive Education Pack. 

 
13. Participants and Facilitator 

The 21 participants were drawn from the education policy track within the Harvard Graduate School of Education. The majority 

of the students were enrolled in the education and conflict course offered by INEE member Dr. Sarah Dryden-Peterson. In 

addition to the students, 3 teacher assistants were in attendance for at least some of the training. The facilitator was Cynthia 

Koons, a specialist in the area of education and conflict. Andrew Hall, manager of two of the graduate school programmes, 

handled the logistics and hosting. 

14. Facilitator’s Debrief 

Issue Solution 

12-2 is not ideal timing for training. Group was lethargic. -Avoid the post lunch hour time, or bring sugar and coffee. 
Early morning would be best. 

Activity #1A has more complexity of context, but does not 
get into the implementation process issues. Activity #1B is 
implementation-based but seemed too simple for 
participants without knowledge of contextual complexities. 

-Develop a single, longer, implementation-specific, program 
level scenario that is revealed in 2-3 paragraphs. 
-Keep two options for module 1 activity, one for academics 
and one for practitioners. 
-All participants should work on the same scenario. 

Key concepts were grasped quickly in their 
simplistic/aspirational form, but lacked nuanced 
understanding of how to really apply them in the complex 
contexts of conflict affected fragile states. For example, 
participants were quick to suggest that equitable teacher 
compensation would avoid conflict, but did not have the 
contextual knowledge to identify the barriers to establishing 
this and how to overcome them in a conflict sensitive way. 

-For an academic group, well-versed in what “should” be 
done, better to put emphasis on practical challenges to CSE 
and how to overcome them. Less “why” more “how” in real 
contexts. 
-The optional slides on resource transfers and implicit ethical 
messages might have been useful for this group. Also M. 
Anderson’s more technical definition of connectors and 
dividers might have triggered deeper thinking. 
-It must be noted that the majority of the students were 
currently in the education and conflict course, so a certain 
amount of overlap in content was probably inevitable. 

Interaction and dialogue with participants was 
comparatively difficult to foster through the reflection 
questions which are commonly started with, “in your 
context of work…” 

-Provide pre-reading of contextual challenges before the 
training, e.g. existing conflict analyses, Do No Harm book, 
etc. 
-Need more real-life examples of education program aid 
contributing to conflict, as opposed to structural education 
policies contributing to conflict (the latter is more familiar to 
graduate students of policy). 
-Include in introduction that this is the high level view of 8 
more in-depth modules so participants know to expect an 
overview. 

 

15. Evaluation Form Results 

 

a. How relevant was the training content to your needs?  

AVG=3.7 

Sample of comments: 

“It was relevant, especially as we are learning about policy elements of education in conflict.” 

 “That [scored a 2] was more of a comment on my own needs I feel like this was just an intro and I think we all 

kind of knew this information.” 

“Somewhat repetitive since we are all in a816 [Sarah Dryden Pederson’s education and conflict class] but really 

useful to see how INEE approaches training, etc.” 
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b. Was the training delivered at a suitable pace to enable you to learn?  

AVG=4.2 

Sample of comments: 

“It glossed over a lot. I would have liked to learn more in depth, but it provided a great overview.”  

 

c. How well balanced was the course between general information and real life details? AVG=4.1 

A sample of comments: 

“I really enjoyed the real life examples, bring more.” 

“I think reviewing the examples in the beginning and then working on the activity at the end accomplished this 

well.” 

 

d. How well balanced was the training between presentations and applied activities? 

AVG=3.7 

A sample of comments: 

“Great work of facilitator to ask, “Can you think of an example of country x experiencing this right now?” 

“50/50 is fine.” 

“I would break up the presentation, perhaps 2 shorter activities.” 

 

e. Did the training answer your questions about conflict sensitive education? 

AVG=3.6 

A sample of comments: 

“Somewhat. I don’t think I got a lot of examples of what is really happening, which would’ve been helpful, case 

study style info.” 

“It was a bit broad, but I think it does require more time to go more in-depth.” 

 

f. How would you rate the trainer’s skills in facilitating learning of this group of learners? 

AVG=4.3 

A sample of comments: 

“The efforts to provoke discussion were helpful. Audiences that had more experience to bring to the discussion 

would appreciate this more.” 

“Great, personable, thank you.” 

“Great understanding of the material” 

 

g. How would you rate this training overall? 

AVG=3.8 

A sample of comments: 

“Pacing. This moved a bit slow for this audience.” 

“It was great. A lot of info fast.” 

“Time of day was a bad time.” 

 

h. What else would you like to know about conflict sensitive education? 

A sample of comments: 

“Nothing else in module 1. The following [modules] go into the detail I want.” 

“How to work with resistant partners who have other goals on time-constraints.” 

“Specific example of a community/organization with a challenge, then how that would be different in x 

community.” 

“One real-life decision making with limited time, imperfect information, lack of coordination, limited monetary and 

financial resources. How to introduce CSE here.” 

“More in-depth knowledge of how these strategies should be applied in each of the contexts we discussed, 

including classroom to policy.” 

 

i. How will you use what you have learned in this training in your own work? 

A sample of comments: 

“I will think in a more holistic manner. Simply ordering textbooks could have ramifications on so many different 

levels.” 

“Ensure I have a shared language with the UNHCR officials, MOEs and NGOs with whom we will be working.” 

“As part of the education in armed conflict class.” 

 

j. Do you have other suggestions that you feel will improve this training in the future? 

A sample of comments: 

“Better use of technology besides PowerPoint.” 

“I think the training was good but just at a different level than what I need.” 

“More video resources to explain the CSE Pack.” 

“Put page numbers on the hints to use the Guidance Note [in activity].” 


