


In partnership with the University of the Philippines
Center for Women’s and Gender Studies, we developed the

Six coaching modules were designed according to the specific context
of the Bangsamoro Autonomous Region in Muslim Mindanao (BARMM);

Gender Equality Toolkit (GET)
for Early Childhood Educators.

55 teachers were capacitated as coaches,
and, in turn, trained 57 teachers.

(females: 97%; males: 3%) to help them improve their child-rearing practices; 119 
members of community-based organizations were trained as facilitators of Playdate+ 
and are equipped to introduce the program to other parents and caregivers.

These were rolled out by several Department of Education offices on their TV and 
radio platforms, and reached over 350,000 students.

in four municipalities did their schoolwork or studied at community learning hubs, 
spending time with their peers and receiving guidance from tutors at the hubs.

in accessing inclusive education through the KASALI (Education for All) project; they 
received necessary therapeutic assistance, were supported in enrolling in school, 
and in accessing protection services or referral pathways for assistance.

1,140 caregivers completed
a parent-education program, Playgroup+

Six inclusive and evidence-based learning modules
were developed for children aged 0-12 years old.

8,700 children from 91 barangays

Over 78,000 children were supported 
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A resource package on Promoting Gender Equality, Disability,and Social Inclusion 
(GEDSI) was created in partnership with Special Education teachers 

from several pilot schools to support the professional 
development of general education teachers.

(females: 50.8%; males: 49.2%) which helped improve community-based case 
management systems and protocols.

a school-level reporting mechanism on schools’ situations and needs after an 
emergency or hazard, allowing administrators and other stakeholders to make 
informed decisions.

(52% females; 48% males) across the BARMM, Northern Mindanao and the Caraga 
region continued their education with various forms of support, as part of our 
Education in Emergencies program. 

Around 4,000 teachers, school personnel and community 
stakeholders learned more about child protection

Over 21,000 schools used the
Rapid Assessment of Damages Report (RADaR) 

41,000 learners from 277 schools

However, in the Philippines and around the world, millions of children 
are unable to exercise this right.

We have enclosed briefers on some of our projects which 
demonstrate our different approaches in addressing the 
difficulties learners in the Philippines face. A number of these 
were specifically designed to respond to the consequences of 
the COVID-19 pandemic, emergencies, and other challenges 
affecting children’s learning. 

The right of every child to education is enshrined 
in international and national laws.



Save the Children Philippines carries out many education-related activities that focus on children’s 
early years. Early Childhood Care and Development (ECCD) covers children aged 0-5 years; during this 
period, children’s brains develop and grow in ways that will affect them for the rest of their lives. When 
we launched the Nurturing Care Framework in 2019, together with the ECCD Council – an attached 
agency of the Department of Education (DepEd) – the way was paved for stakeholders to optimize 
existing sector-specific and multi-sectoral services and delivery platforms addressing education, 
health and nutrition, to reach young children and their caregivers most impacted by inequalities and 
discrimination. The Nurturing Care Framework centers on improving children’s development outcomes 
through: good health, optimal nutrition, responsive caregiving, safety and security and opportunities 
for early learning. Our early childhood development initiatives include our efforts to integrate gender 
equality in the professional development of ECCD teachers and the Bright Start Program (January 
2019-December 2022).

Background and approach
While there are global and national policies that mandate the equal treatment of girls and boys in 
the classroom, many early childhood education (ECE) teachers in the Philippines have not had the 
opportunity to learn about how gender impacts their day-to-day relations with children. Previous 
assessments showed widespread gender biases and a lack of knowledge on sex and gender among ECE 
teachers, which affected their pedagogy, treatment of girls and boys, and overall management of child 
development centers and kindergarten classrooms. These findings have served as a starting point for 
us to promote gender equality through evidenced based-programming to ensure that ECE teachers are 
able to foster gender equality. 

Key outcomes
We have been working to mainstream gender equality and 
developed several resources to this end. In partnership with the 
University of the Philippines Center for Women’s and Gender 
Studies, we developed the Gender Equality Toolkit (GET) to help 
Early Childhood Educators strengthen their capacities, to reflect on 
their own biases related to gender, understand the impact of these 
biases on children’s learning, and break the cycle of discrimination.

GET had been adapted into an online course through an Advanced 
and Inclusive (BALAI) Gender Responsive platform. The online 
platform allows teachers to continuously access capacity-building 
tools, even amidst the difficulties of travel and movement during 
the COVID-19 pandemic. Pilot results and anecdotal evidence 
show sustained improvements in classroom resources and teacher 
practices after a three-day training and follow-up sessions. One local policy made school uniforms 
gender-neutral – jogging pants regardless of gender – in 40 daycare centers.

The GET has been adapted and replicated in Egypt and Indonesia.

EARLY CHILDHOOD DEVELOPMENT INITIATIVES

ADOPTING GENDER-TRANSFORMATIVE 
PRACTICES AMONG ECCD TEACHERS



I am a member of the PWD (persons with disabilities) organization here in our barangay. 
The head of the organization invited me to take part in the Bright Start project. At first, I thought 
the activities were going to be face-to-face. I thought maybe I would not be able to go because, 
during that time, Bella was also receiving therapy. But then I was told that the activities were 
online. All I had to do was listen and follow instructions, and do the activities with Bella… In my 
experience, there were 7-10 of us mothers in the group, and sometimes a dad also. We would 
be given tasks for our kids to do, then we would send videos of them doing the tasks. We would 
also ask each other about our kids. One of the most unforgettable things I learned was to avoid 
spanking our children. They will understand what you want to say if you talk to them nicely.

- Pinky, 39, participant in the Bright Start Program. Her daughter, Bella, has Down Syndrome

Project background and objectives
Save the Children Philippines implements the Bright Start Project in three barangays in Antipolo, 
focusing on indigenous families of the Dumagat tribe. Through this, we aim to help parents and 
caregivers of children aged 0-3 years old to provide their children with nurturing care. The project has 
the following specific goals: 

 � Caregivers in target communities with children 0-3 years old have improved knowledge, attitudes 
and practices in at least three components of the Nurturing Care Framework.

 � Community-based organizations have improved capacities to deliver Playgroup+ to caregivers 
and their children aged 0-3 years old, initiate projects using the seed grants that address gaps in 
integrated multisectoral ECCD services for children aged 0-3 years, and engage with the local 
government units to improve their ECCD services.

 � The local government will have strengthened its structure and capacity to deliver integrated, 
multi-sectoral services to children from conception to age 3, and have realistic plans and budget 
allocations for these.

 � Improved policy mandate for integrated multisectoral programming for 0-3-year-olds at national 
and local levels by end of 2022.

To achieve these goals, we work with four groups: parents and caregivers (beginning at pregnancy), 
communities, service providers, and policy-makers.

Key project outcomes
 � Over 8,600 children (females: 48%; males: 52%) and 8,758 caregivers (females: 66%; males: 34%) 

were reached.
 � A parent-education program, entitled Playdate+, was developed and rolled out to help caregivers of 

children aged 0-3 years old improve their knowledge, attitudes, and practices about child-rearing 
and child development, in line with the Nurturing Care Framework. 

 � Approximately 1,140 caregivers (female: 97%; males: 3%) completed the Playgroup+ Program 
and received home-learning kits; 119 members (females: 89%; males: 11%) of community-based 
organizations were trained as facilitators of Playdate+ and are equipped to introduce the program 
to others within their communities.

 � Several service providers and local government representatives were capacitated to deliver 
integrated multi-sectoral services for children aged 0-3 years old.

 � Over 1,200 households from the project implementation area received food packages and hygiene 
kits as a form of relief assistance during the height of the COVID-19 pandemic.

BRIGHT START



Key project outcomes
Project ARAL adapted many of our existing resources and transformed these into home-based 
modules. These included: Early Literacy and Math at Home Plus for children aged 3 -5 years old, 
Literacy Boost for children aged 6-9 years old, Child Health Promoters process for children aged 10-12 
years old, and various Parent Education Programs.

These were integrated by the Department of Education and several local government units into their 
programs, reaching 356,254 children, over half of whom were girls. The resources were presented in 
disability-inclusive and accessible formats, such as video, radio/audio, print, and SMS to children and 
their families. Some of the resources were rolled out by several Department of Education offices on 
their TV and radio platforms. The accessible format helped families transition to home-based learning 
and maintain children’s learning continuity during school closures.  

Over 880 preschool-aged children who had not been enrolled in any government programs 
participated in KapitBahay-Aralan a “catch-up program”, through a home-based curriculum. The 
curriculum has been used by all child development centers in Caloocan city, reaching 12,500 children.

When the COVID-19 Pandemic took hold in early 2020, the Philippines entered one of the world’s 
longest and most stringent lockdowns, with very heavy restrictions placed on people’s movement. 
Classes and learning opportunities for pre-school and elementary-aged students all shifted to distance 
learning, either through online or modular classes. Children from disadvantaged backgrounds were 
most affected by this change because they and their caregivers did not have the resources to make up 
for the support – e.g., guidance from teachers and interaction with peers – they would have received 
during face-to-face classes. Save the Children Philippines put in place several measures to help maintain 
children’s learning continuity during this time and to address existing learning losses exacerbated by 
the pandemic. These included Project ARAL (Access to Resources for Alternative Learning) and the 
Purok Aralan project (August 2021-May 2022).

Project background and objectives
Project ARAL aims to provide children from communities where 
movement was particularly difficult during the COVID-19 pandemic 
with access to quality and inclusive learning materials. This project 
complements the Learning Continuity Plan of the Department of 
Education and the Early Childhood Care and Development Council 
to ensure that children aged 3-12 years old continue learning and 
are healthy and protected. The specific goals of the project are to:

 � provide children access to quality learning and holistic 
development experiences with their families at home;

 � guide parents/caregivers as they support their children’s 
complete development, especially during the pandemic; and

 � encourage the early learning and education sectors to support 
children and their families.

ADAPTIVE LEARNING PROGRAMS

PROJECT ARAL (ACCESS TO RESOURCES FOR 
ALTERNATIVE LEARNING)

“I really miss going to school in 
my uniform, and to read and 

write. Now, I’ll be able to study 
and use the learning kit Save the 
Children gave me for my online 

learning.”

Jaslene, 10 
Project ARAL participant 



Key project outcomes
 � Over 8,700 children did their school work or studied at community learning hubs, getting to spend 

time with their peers and receiving guidance from tutors present to assist at the hubs; 1,540 tutors 
were mobilized, in total, to provide such support.

 � Over 870 learning hubs were established across 91 Barangays in four municipalities in North 
Cotabato and Sarangani provinces; these hubs were equipped with teaching, learning and health-kit 
materials and relaxation toys (stress balls, pop-it toys, non-toxic clay).

 � Multiple stakeholders – the Division Office of the Department of Education, the Parent-Teachers’ 
Association, the local government unit and the children themselves, demonstrated their 
commitment to the project by supporting its implementation. Children were actively involved in 
each phase of the project, including the design process.

A community volunteer leads a session
as a Purok Tutor.

Children in Sarangani province participate
in the co-design process.

Project background and objectives
In consultations with Save the Children Philippines, 
parents expressed that they did not have the skills or 
time to oversee their children’s learning, while children 
indicated that they wanted a physical learning space 
where they could gather with friends and receive 
guidance from a tutor. Piloted in two municipalities each 
in North Cotabato and Sarangani provinces, Purok Aralan 
aims to meet this ask by:

 � mobilizing different stakeholders to support children’s 
learning and encourage duty-bearers to meet 
children’s learning needs; 

 � setting up physical learning spaces in each purok where children can go to study and learn, with the 
guidance of a tutor; and

 � including children in the co-design process of the project.

PUROK ARALAN

“Our children really learned how to read 
and write this pandemic even if there 
was no school (Purok Aralan) enhanced 
their knowledge, reading skills, and 
understanding lessons. Many Grade 1-3 
students are not able to read and write 
properly especially when classes were 
suspended over the last two years.”

-Parent in Maitum, Barangay Balabag



Key project outcomes
 � In 2022, the Inclusive Education for Learners with Disabilities 

Act was signed into law; we actively advocated for the 
passage of this law and provided technical assistance to 
policymakers and different stakeholders on its salient 
provisions. 

 � Over 78,000 children were reached by the project; they 
received necessary therapeutic assistance, were supported 
in enrolling in school, and in accessing protection services or 
referral pathways for assistance; for example, more than 700 
children (females: 36%; males: 64%) with disabilities had their 
enrollment in mainstream schools facilitated.

 � Eleven barangays and three cities strengthened their 
capacities to develop and implement child protection 
policies, referral mechanisms, and child protection and 
community-based inclusive services; 27 target pre-schools 
and elementary schools achieved Level 2 scores in quality 
learning environment.

 � One National Strategic Plan on Children with Disabilities 
was finalized with a national network on children with 
disabilities.

 � Teachers and administrators learned more about inclusive 
education  during  two  webinars  on validating technical 
products and on learning activity guides for home-learning; 
parents also received home-parenting modules in the total-
communication format (an inclusive and accessible format that combines audio, sign, print and 
visual modes of communication).

Project background and objectives
Save the Children Philippines is a strong proponent of the need for inclusive education; we hold that 
this is an important dimension of ensuring that all children are able to exercise their right to quality 
education. We take a child-centered approach and place the responsibility of adaptation to a child’s 
needs on the education system, rather than just on the individual child and their family. Our Kabataang 
Aralin sa Lahat Ibahagi (Education for All) or KASALI Project, which ran from January 2014-December 
2020, was one of the cornerstones of our efforts to promote inclusive education; in 2020, the project 
was recognized with a Zero Project award for Innovative Practice on Inclusive Education. Specifically, 
the project aimed to: 

 � improve the capacity of government agencies to implement rights-based inclusive education 
programs; 

 � develop and enhance policies supporting rights-based inclusive education; and 
 � establish a system that strengthens continuum of services for community-based inclusive 

development.

Following the conclusion of KASALI, we have maintained advocacy efforts and technical assistance to 
different stakeholders to advance inclusive education in the country.

KABATAANG ARALIN SA LAHAT IBAHAGI (KASALI)

Krystel is one of the children 
reached by the KASALI 
Project, whose story remains 
an inspiration to all. She 
was diagnosed with “Global 
Developmental Delay” but 
through the interventions of 
the KASALI Project, her family 
learned how to help in her 
learning, as well as in her physical 
growth and development. Krystel 
has greatly improved since the 
first day of school. Now, she 
actively participates in class, 
and even mutters sounds and 
syllables. She too, can stand on 
her own and make small steps.

“Krystel is very happy in class. 
We had a class picture just 
recently and she was driving 
away her mother because she 
wanted to be in the photo with 
just her classmates,” said her 
teacher Adoracion.



Key project outcomes
 � Six coaching modules were designed 

according to the specific context of BARMM.
 � Fifty-five teachers were capacitated as 

coaches, and, in turn, trained 57 teachers. We 
partnered with Notre Dame University and 
Bangsamoro Leadership and Management 
Institute to carry out the training sessions for 
teacher-coaches.

 � Fifty-three teachers learned psychological 
first-aid online. Eighteen teachers conducted 
the training in their own schools and reached 
a total of 460 teachers.

 � An innovative coaching platform was created 
to enable teachers to access digital learning 
modules. The platform has been handed over 
to MBHTE for mainstreaming and further 
upgrades.

Top photo: Teachers show off the printed copies of 
the resource materials they received.

Bottom photo: Selected teacher-coaches with the 
mentoring team from Notre Dame University after a 
training session in Maguindanao.

Save the Children Philippines helps strengthen teachers’ professional development and establish 
robust learning and development systems within the Department of Education. Two such initiatives are 
the iTeach (January 2020-August 2021) and the Sustaining Education Reform Gains (SERG) projects 
(October 2020- October 2022).

Project background and objectives
For decades now, students’ learning outcomes in the Bangsamoro Autonomous Region in Muslim 
Mindanao (BARMM) have consistently fallen below the national standard. Teaching and learning 
materials are often transplanted from neighboring regions or from Metro Manila, thus, the Bangsamoro 
narrative remains largely invisible in educational materials used in the region. 

The iTEACH project supported the Ministry of Basic, 
Higher and Technical Education’s (MBHTE) basic 
education goals for teachers’ continuous profession 
development in the following areas: enhanced 
education leadership, institutionalized mother 
tongue-based multilingual education; implementation 
of reading programs; and improved professional 
standards for teachers. We implemented the project 
with the support of the Korea Trust Fund, the World 
Bank and the Australian Government.  

TRAINING AND PROFESSIONAL
DEVELOPMENT FOR TEACHERS

iTEACH



Project background and objectives
The Department of Education and Save the Children Philippines, 
with the support of the Australian government, launched the 
Sustaining Education Reform Gains (SERG) Project in Regions V, VI, 
VIII and X in the Philippines. SERG provides targeted technical and 
coaching assistance to the Department of Education for teachers 
and administrators to assess their needs and define their capacity-
building priorities; train teacher-coaches; and, with the National 
Educators’ Academy of the Philippines, design a comprehensive 
learning and development policy and system.  Specifically, it aims 
to achieve the following outcomes: improved quality of teaching 
in target schools particularly for disadvantaged boys and girls; and 
improved policies, systems and processes for teacher professional 
development. 

Promoting Gender Equality, Disability, and Social Inclusion (GEDSI) 
is a key theme of the project and is a consideration in each of 
its different components. This includes enhancing measures to 
strengthen teachers’ capability to support different types of learners, 
particularly those disadvantaged by gender, disability, and poverty.

Key project outcomes
 � Enhanced coaching capacities in 60 pilot schools, which set up learning and development systems. 

Teachers received resources on hybrid learning, and some of these were replicated for use in other 
schools. The four regional and 10 schools’ divisional offices involved in the project have progressed 
in defining their coaching plans and frameworks.

 � Support for the safe return of learners to schools through the installation of handwashing facilities 
and communication material on good water, sanitation and hygiene practices

 � Promotion of GEDSI: A resource package was created in partnership with Special Education 
teachers from SERG pilot schools to support the professional development of general education 
teachers.  Department of Education offices are in a better position to craft plans of action 
sensitive to the needs and circumstances of learners with disabilities and those from indigenous 
communities, and teachers within the alternative learning system, after receiving a study on such 
students and teachers.

SUSTAINING EDUCATION REFORM GAINS (SERG)

“The SERG Project has helped 
the teachers in my district in 
developing their capabilities 
for the functional delivery of 
instruction. The learning and 
development (L&D) System 

develops them to become more 
pro-active facilitators of learning. 

Through this, more meaningful 
activities are provided to the 

children - thus, creating a 
more responsive and relevant 

pedagogical strategies that 
lead to innovative and creative 

teaching-learning environment.”

Edmundo R. San Jose, Jr.
Public Schools

District Supervisor, District 3,
SDO- Legazpi City

A handwashing facility is installed at one of the pilot 
schools, in preparation for face-to-face classes.

Participants gather at a mentoring session
in Bukidnon.



Background and objectives
We integrate education-related activities into our work during 
the different phases of our responses to crises: in the immediate 
aftermath and in the succeeding months or years. We do this to 
provide uninterrupted quality learning and protective opportunities 
for conflict-affected boys and girls by working to build resilient 
education systems and school communities that are protective of 
children’s rights as enshrined in International Human Rights and 
Humanitarian Law. These activities usually include, among others:

 � repairing damaged or unsafe facilities in schools or putting up temporary learning and child-friendly 
spaces and providing furnishings/equipment for these facilities;

 � supporting teachers and school leaders in building their teaching and professional capacities;
 � offering psychological first-aid to students and teachers; training teachers and community 

members in providing mental health and psychosocial support; and
 � giving students school supplies and hygiene kits.

Key outcomes
From 2018-2022, over 41,000 learners (females: 52%; males: 48%) from 277 formal and informal 
schools across BARMM, Northern Mindanao and the Caraga region continued their education with 
various forms of support, as part of our Education in Emergencies program. For example:

 � Classrooms in 55 schools were repaired, while as of September 2022, the construction of one 
school building was in progress; 22 temporary learning spaces were set up; in 118 schools, WASH 
infrastructure was constructed or repaired, benefiting approximately 33,000 learners.

 � Three education clusters were formed or strengthened in Bukidnon, Cotabato and Surigao 
Del Sur and seven education coordination bodies were set up at the regional and provincial 
level; this also helped improve DepEd’s capacities in each province to safeguard education during 
emergencies and respond to children’s protection needs.

 � Nearly 4,000 teachers, school personnel and community stakeholders (females: 50.8%; males: 
49.2%) learned more about child protection, which improved community-based case management 
systems and protocols. Twenty-nine schools organized Child Protection Committees in line with 
DepEd’s Child Protection Policy, while 22 schools developed or updated their child protection 
policies.

Every year, millions of children in the Philippines are affected by disasters, conflict or other emergencies. 
This puts their survival and access to education, among other rights, in jeopardy. Education in 
Emergencies is, thus, a critical part of Save the Children Philippines’ response plan during humanitarian 
crises. Education-focused activities aim at enhancing the children’s resilience by nurturing their 
cognitive, physical and psychosocial capacities. We carry out immediate responses and early-recovery 
activities, and work even during protracted crises. At the same time, we also encourage preparedness 
among schools and the educational system as a whole. Our Education Safe from Disasters: Developing 
an Ecosystem for Comprehensive School Safety project (June 2018-August 2023) was recognized with a 
United Nations SASAKAWA Award in 2022.

LEARNING CONTINUITY AMIDST CRISES

EDUCATION IN EMERGENCIES



Project background and objectives
Save the Children Philippines, Prudence 
Foundation, and the Department of Education 
(DepEd) work in partnership to leverage 
innovation, technology, and collaboration to 
ensure children are safe at school by building 
schools’ resilience to disasters and other 
emergencies. The partnership strengthens 
DepEd’s Basic Education Management Systems, 
addresses current challenges facing DepEd’s 
disaster risk reduction, and mitigates the impact 
of all hazards on the education system through: 
quality, consistent and timely data collection; 
efficient data analysis for planning and decision 
making at all levels; disaster risk reduction capacity 
strengthening; and research and evidence generation.

The project is being piloted in 40 schools in Region III, and will be rolled out in selected schools in 
Region V; the project has reached over 17,621 adults (females: 56%; males: 44%) and 870 children.

Key outcomes
 � Over 21,000 schools have used the Rapid Assessment of Damages 

Report (RADaR), a school-level reporting mechanism on schools’ 
situations and needs after an emergency or hazard, allowing 
administrators and other stakeholders to make informed decisions.

 � Different capacity-building tools have been rolled out, empowering 
children and other figures with information on how to protect 
themselves and how to advocate at DRR processes; for example, 
10,000 children learned what to do before, during and after a 
disaster through the Batang Empowered and Resilient Team (BERT). 
Through training sessions on child-centered social accountability, 
they received support in participating in school and community-level 
DRR processes, which empowers them to make their voices heard.

 � Seventeen pilot schools in Region III have rolled out the Student-
led School Watch Application (SWApp), to raise awareness and 
engagement among children and promote child-centered social 
accountability on school safety. The Comprehensive School Safety 
Monitoring App (CSS App) for schools to self-assess compliance with 
CSS indicators and to monitor the implementation of school safety initiatives has been piloted in 
Region III.

 � In June 2022, the Department of Education, with support from the project team, began the first 
stages of launching the DRRM Information System (DRRMIS), which includes RADaR, SWApp, and 
the CSS App nationally.

A teacher tests one of the applications
developed by the project team.

EDUCATION SAFE FROM DISASTERS

“Adults think that they 
are the only ones who 

undergo stress and have 
problems, but children 

have them too.”

Ivan, a Grade 9 
student, attended an 
online workshop on 

child-centered social 
accountability and 

noted that his deeper 
understanding of his 

rights as a child was his 
key takeaway from the 

course.



When planning and implementing 
our activities, we draw on several 
established and data-driven approaches 
and frameworks. For example, the 
Nurturing Care Framework will continue 
to be a cornerstone of our work in early 
childhood care and development. Using 
the socio-ecological model, we will take a 
comprehensive view on the environmental 
factors affecting children’s education and 
over-all well-being. 

We intend to step up our emphasis on 
literacy, recognizing it as a fundamental 
building block for children to master other 
skills. We will provide parents and teachers with training and instructional materials to help them 
support children in their learning journey, increasing the likelihood of children’s improved learning and 
development outcomes.

While we aim to reach every child, we will focus our efforts on children who are most impacted by 
inequality and discrimination.  Our projects are implemented following extensive assessments and, we 
aim to reinforce our use of the co-design process. This process will allow children and their communities 
to give voice to their needs. 

The challenges surrounding learning and education are complex, and a long-term perspective to 
project planning and implementation must be taken. For example, our advocacy efforts and capacity-
building and technical assistance to various stakeholders– parents, teachers, schools, community-based 
organizations and government agencies – may take years before results can be tracked. 

The support and collaboration with our donors and other partners have been crucial for us to 
implement our activities and to make plans for further efforts. We hope that the coming months will 
see us continuing our work together with and for children.

In the coming months and years, we aim to do better. 
We will continue implementing a broad range of 
activities to bring us and the children we work for and 
with closer to achieving our goal of learning for all, at 
all times. 



Reading with children is one of the most important activities for building the knowledge required for 
eventual reading success. If this activity begins in the early years, long before children enter first grade, 
children have much better chances of becoming skilled readers

While there are many parenting programs in the Philippines, books 
for young and very young children are not widely available in many 
homes and learning environments.  Especially limited are books that 
reflect the diverse cultural traditions and dialects in the Philippines, 
particularly those of minority and indigenous groups. There are few 
writers and publishers who are willing and able to produce books 
for such a niche market. Nonetheless, we emphasize the importance 
of using children’s mother tongues, whether in talking, reading, 
playing, signing or counting. Children learn best if they are taught 
in a language that is familiar to them. Their parents are also likelier 
to communicate with teachers and participate in their children’s 
learning if the family’s mother tongue is used.

We have implemented projects such as the Literacy Boost and First 
Read projects, in recent years. Literacy Boost helped teachers, 
students, parents and community members build the skills children 
need for reading. The program fostered vocabulary expansion, 
reading confidence and expression, and opportunities for children to 
practice reading both inside and outside the classroom. Parents and 
teachers were engaged in workshops and other training activities to 
help them acquire the skills necessary for them to teach children how to read; community book banks 
and reading clubs to give children a safe and enjoyable space to read complemented these efforts.

Based on these experiences, we aim to step up our efforts to address the gap in reading among children 
and in the availability of learning materials in mother tongue languages through the following means:

 � Starting early. The support we provide to children in these early years is just as important as the 
support they receive in primary school.

 � Engaging parents and communities. We want parents to read with their children and talk to them. 
Both activities develop children’s language skills. Reading develops print awareness and if children’s 
early interactions with books are enjoyable, they are likelier to develop a strong interest in learning. 

Save the Children Philippines’ education activities emphasize literacy-building among young and 
very young children. We consider this a fundamental skill, a necessary step for children to optimize 
their learning journeys, exercise their rights, maintain good health, and secure employment in the 
future. This is especially important in light of alarming figures on literacy in the country: according to a 
report by UNICEF, UNESCO and the World Bank in 2022, less than 15% of 10-year old children in the 
Philippines can read or understand a simple story.

LITERACY AS A STEPPING STONE
FOR FURTHER LEARNING

BRIDGING THE GAP THROUGH READING

Masablaw a Farhan
Kuwento ni

Akimah P. Hadji Ali
Guhit nina 

Asnawi Macabato,  
Jomail Pacaipong, 

Junaid Riga, Iori Espiritu



We implemented the First Read project in 2013-2019 to meet 
the early learning and development needs of children from 
indigenous communities in Mindanao and urban informal 
and settlement communities  in Metro Manila. The project 
took an innovative and evidence-based approach to literacy: 
through it, 25 original books for children under six years 
were developed in multiple Philippine languages, and eight 
Filipino books were translated into other local languages. We 
worked closely with indigenous people to incorporate their 
knowledge, cultural heritage and folklore.

We recruited women volunteers from within the communities 
and used social media and information and communication 
technology platforms to broaden our reach. The initiative 
addressed the gap in service delivery to indigenous persons, 
who are largely excluded from mainstream educational 
settings because of their remote locations and poverty. 

This project was carried out in partnership with Prudence 
Foundation.
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 � Ensure that teachers can teach reading. We have developed training packages for Early Childhood 
Care and Development instructors that help them teach reading, including in mother tongues.

 � More and better books. We actively support the development of books in local languages for 
children of different age groups.

 � Assessing and tracking. We systematically gather as much information as we can before, during 
and after our activities, to make sure children benefit from these efforts and, if not, a change in 
approach can be made.

IN A STUDY COMMISSIONED BY SAVE THE CHILDREN IN 2015, CHILDREN 
ATTENDING READING CAMPS DO THESE ACTIVITIES MORE OFTEN:

Read to by others 
in the last week*

Not attending reading camp

Attending reading camp

N=53, 103, 108 respectively
*Boys only
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67



Preliminary assessments revealed positive 
effects of the Purok Aralan project: it sustained 
children’s interest in learning, provided relief 
to parents through tutors’ assistance, and gave 
children a venue to interact and socialize with 
their peers.

The essential components for the successful 
implementation of a purok aralan were 
found to be the strong engagement of the 
local village council, strong collaboration 
among stakeholders, and volunteerism from 
community tutors.

“From the start I was involved especially during 
the planning stage. I provided coaching and 
mentoring on how to tutor effectively. The village 
officials, parents, and teachers agreed to do 
counterparting especially for the tutors’ honoraria 
and the children’s snacks. We also used the 
feeding program of the school for the snacks of the 
learners.” – A school head who was involved in 
the organization of the Purok Aralan

The COVID-19 pandemic and the ensuing school 
closures and other restrictions on people’s 
movement, and economic hardship had a large 
impact on learning in the Philippines: over 2.3 
million Filipino have had to stop going to school 
since 2020. Many others who remained enrolled 
nonetheless struggled with their lessons. Parents 
and caregivers were unable to support their 
children’s home-based learning for several 
reasons, including a lack of familiarity with the 
topics and parents’ other obligations.

Save the Children Philippines responded to this 
problem with Purok Aralan (2021-2022), through which we created community learning hubs to give 
children a physical learning space where they could gather with their peers to go over their learning 
materials. Volunteer tutors also helped manage the hubs, and offered the children guidance for their 
lessons. The project reinforced children’s meaningful participation in projects meant to support them 
by making them part of the co-creation process; likewise, community leaders and organizations were 
crucial to the project’s successful implementation.

We will transition 100 Purok Aralan sites into “Catch Up Clubs”, building on the previous project’s 
gains, with the goal of improving children’s reading skills within 13 weeks. Key features of the project 
include: 

 � Catch-up Clubs are intensive, short-term 
interventions, which should deliver at least 50 
hours of learning during a three-month cycle, 
with each session lasting approximately 90 
minutes. Children will be organized according to 
their skill level, and not their age or school grade.

 � Volunteer-tutors will be trained on teaching 
reading remediation and will receive continuous 
coaching, to ensure the quality of support 
children receive.

 � The sessions will be designed with the intention 
of keeping students engaged, interacting with 
others, and learning at the level that is right for 
them. The clubs will also focus on supporting 
children’s well-being and developing their social 
and emotional learning competencies.

 � Incentives will be provided so that children 
complete a cycle of Catch Up Clubs. Case 
management support will also be extended to 
address protection concerns.

CATCH UP CLUBS



Save the Children Philippines strives to ensure that children are able to pursue uninterrupted and 
quality education at all times, regardless of the circumstances. This is a right recognized by international 
and national laws. However, disasters, emergencies and conflict frequently result in damaged or 
dilapidated learning facilities, threats to the safety of children, their families, teachers and the broader 
community, a lack of professional development opportunities for teachers, and over-all disruption to 
the educational system. We take a multi-tiered approach to this situation: we apply preventive and 
responsive measures to the risk and effects of violence and of climate-related disasters.

SAFE AND GREEN SCHOOLS

People in the Bangsamoro Autonomous Region in Muslim 
Mindanao (BARMM) have long endured conflict. This has 
left them with poor access to essential goods and services, 
including education. Learners in BARMM have consistently 
had education outcomes lower than the national average. 
It is estimated that 500,000 school-aged children do not 
attend schools, and 44% of Bangsamoro communities do 
not have access to schools or learning centers. The quality 
of teaching is also estimated to be lower than that in the 
rest of the Philippines, and available learning materials are 
not adapted to the Bangsamoro context. The COVID-19 
pandemic has further stifled development in the area.

The Safe Schools of the Future project combines our existing projects, such as the iTeach (a pilot 
program on coaching and mentoring for teachers) and Reach2Teach (establishment of temporary 
learning spaces; distribution of essential supplies; and training for teachers, parents and communities) 
with a strengthened focus on bridging the digital divide to promote inclusive education and, in turn, 
justice, peace and development. Project implementation focuses on Lanao del Sur, Lanao del Norte, and 
Marawi provinces. Specifically, the project aims to:

 � guarantee access to an inclusive and safe learning space 
for children, providing materials and other tools that 
facilitate learning during emergencies and protracted 
crises;

 � improve quality of education through teacher training 
and digital education, leveraging innovation and 
technology for teaching; and

 � strengthen resilience through psychosocial support 
and community participation to involve the teachers, 
parents and the whole community.

We will combine the following approaches and activities: digital, inclusive and alternative learning; 
transitional justice and peace education, socio-ecological approaches combining efforts to engage with 
and support children, families, communities, and institutions; and private-sector partnerships.

SAFE SCHOOLS OF THE FUTURE



The Philippines is one of the most climate-vulnerable 
countries in the world. In 2021, it ranked 17th on 
the Global Climate Risk Index and 31st on UNICEF’s 
Child Risk Index. Children, who make up almost 
half the population, are particularly susceptible to 
the consequences of disasters and climate change. 
According to Save the Children’s own research, children 
born in 2020 in the Philippines will live through 4.9 
times more scorching heatwaves, 2.3 times more river 
floods, 1.2 times more droughts and 1.5 times more 
crop failures than their grandparents. 

Our responses twine preventive, responsive, and 
mitigation approaches to help students and staff 
keep safe by reducing and coping with the risks and 
hazards they face and adopting protective behavior. We plan to begin projects to systematically foster 
environmentally friendly skills, behavior and systems within the education system. 

By working alongside the Department of Education (DepEd), local government units and the wider 
education system in the Philippines, we will strengthen green educational systems and inspire 
adolescents ages 10-17 years old in green growth by focusing on: 

 � green skills: providing education, improving knowledge and green skills among adolescents and 
increasing participation to support a green economy and contribute towards environmentally 
sustainable development;

 � green schools: improving coping and adaptive capacities of schools and communities most 
susceptible to climate-induced disasters and supporting nature-based solutions and actions to 
improve the learning and welfare of children; and 

 � sustainability: working with local government units and DepEd to advocate for long term climate 
change mitigation and adaptation impacts for vulnerable groups through development and 
implementation of plans, policies, child-centered social accountability and creation of global goods 
driving forward research on what works and other lessons learned. 

We systematically include children in the design, implementation and evaluation of these projects. A 
key part of this is supporting them in advocating with policy-makers and other stakeholders for better 
and more responsive climate policies.

GREEN SCHOOLS

The 1,001 Nights Program are supplementary learning materials recommended for 10-12 year-old children 
in BARMM. It is a multi-platform educational entertainment program that uses cartoons to teach life skills 
and civic values, including including non-violence, human rights, democracy, gender equality and the rule of 
law, in formal and informal learning environments. 

Thirty-nine lessons plans have been developed in Filipino, with translations in Maranao, Tausug and 
Maguindanaon. The program is being rolled out in Lanao del Sur, Maguindanao, Cotabato City, SGA, Basilan, 
Lamitan, Sulu, and Tawi Tawi.

The project is possible thanks to a partnership with the Ministry of Basic, Higher, and Technical Education, 
the DepEd, Big Bad Boo Productions, LLC, and Global Affairs Canada.



We acknowledge that natural disasters are already an inevitability and have projects that aim to help 
schools and communities prepare for and cope with their effects. Aside from direct assistance in the 
immediate aftermath of a disaster, we help school leaders and local governments make informed 
decisions about school safety through effective information collection, management and analysis. At 
the same time, children are trained in effective protective behavior and coping mechanisms and other 
child protection issues.

Save the Children Philippines developed a central information management system to support DepEd’s 
School Disaster Management. One of the web-based mobile applications allows for quick assessments of 
schools after a hazardous event. It was rolled out in 2021, and by the end of the year, over 21,000 schools 
had already used the application. 

Children’s participation, and child-centered social accountability are at the center of the project’s 
ecosystems approach, with over 10,000 children having participated in peer-to-peer disaster resilience 
training. 

This project is implemented in partnership with Prudence Foundation and DepEd. We were recognized with 
a UN SASAKAWA Award for Disaster Risk Reduction in 2022 for this project and our broader efforts to 
create Alert, Accountable and Ready Communities.

Climate change is putting young children’s right to a 
safe and nurturing home and quality early learning 
environment at risk, threatening their development 
outcomes from birth.  Current Early Childhood Care 
and Development (ECCD) service delivery systems 
and social structures are not equipped to ensure 
that infants and young children are protected from 
and can cope with climate hazards and variability.  
There are national laws, such as the Early Years Act 
of 2013 and the Children’s Emergency Relief and 
Protection Act of 2016, and financial mechanisms in 
place; however, these have yet to be cascaded and 
operationalized at local and sub-local levels.

Save the Children Philippines has formed a strategy 
to optimize ECCD systems and social structures 
to deliver climate-sensitive, transformative, play-
based services. The strategy draws on advances 
in neuroscience, behavioral science, disaster risk 
reduction and climate change adaptation to keep 
children safe, nurtured, playing, and learning.

CLIMATE RISK-INFORMED AND RESILIENCE-BUILDING
EARLY CHILDHOOD CARE AND DEVELOPMENT



FOUR PILLARS OF RESILIENCE AND CLIMATE ADAPTATION 
 � Communities will create safe, playful, prepared and creative homes. We will foster nurturing homes 

by encouraging playful learning and positive discipline among male and female parents and other 
caregivers through in-person and remote parenting programs. We will work with local communities 
– particularly in Eastern Samar, Lanao Del Sur, and Navotas City – to manage resilient ECCD 
services and hold the government accountable for quality ECCD programs.

 � Systems and services will be adapted and strengthened for integrated climate-sensitive ECCD 
delivery. In this pillar, we will look into developing modular curricula using Save the Children 
common approaches on topics such as child-centered social accountability, psychological first aid, 
and mainstreaming of gender and disability issues, for building capacities among ECCD service 
providers and improving information management and cross-sector services. A tool will also be 
developed for ECCD staff to rapidly assess and report on needs in learning/play centers and among 
ECCD learners after disasters, to improve the local and national responses.

 � More intensive services will be provided according to the needs of specific groups of children. 
These services will focus on emergency preparedness and responses, learning continuity, referral 
pathways, case management, and caregivers’ well-being. The organization will support the ECCD 
Council in providing training on ECCD in Emergencies and in establishing child-friendly spaces after 
an emergency situation. 

 � The enabling environment will be strengthened – specifically with regard to resilience and climate 
change adaptation in ECCD – at the national, sub-national and local levels. We will also advocate for 
sufficient financing and increasing the focus on young children in climate-related policies. 



PROGRAM STRATEGY AND ACTIVITIES
 � We help schools, community-based organizations, service providers, and local and national 

government bodies to set up referral pathways so that children and their families can receive the 
assistance they need.

 � We support schools in establishing Child Protection Committees, improving their child protection 
protocols and codes of conduct, and sensitizing and capacitating teachers and other community 
figures on how to ensure that children are protected.

 � We provide different government bodies with technical assistance on how to ensure that children 
are protected, and actively advocate for policies, procedures and laws that protect children’s 
rights. We also cover topics such as positive discipline and protecting children from humiliating 
punishments.

 � We raise awareness of the different risks to children’s safety and protection– for example to online 
sexual abuse and exploitation – among children and different stakeholders, and how children can 
be kept safe from these risks. 

 � Our mental health and psychosocial (MHPSS) interventions are crucial components of our child-
protection programming. Especially in light of the consequences the COVID-19 pandemic has had 
on many people’s mental health, we have been endeavoring to improve the mental health and 
psycho-social support available to children, their parents and caregivers, including teachers, and 
others. We work with the Early Childhood Care and Development Council to strengthen social 
and emotional learning among children aged 0-5 years old, and train parents and caregivers on 
providing psychosocial support to their children and on self-care. We also train teachers, guidance 
counselors and other actors, at all levels, on delivering appropriate psychosocial support, including 
to learners in crisis. Many of the training courses we conduct are for instructors, enabling the 
participants who complete courses to share their skills within and beyond their communities.

Positive Discipline 
adopted in DepEd 
Child Protection 

Unit Strategy Plan 
for 2022-2024

Guidelines on handling 
children affected by the 

anti-illegal drugs campaign 
adopted by the Juvenile 

Justice and Welfare Council

Developed Vulnerability Assessment 
Tool for online sexual abuse and 

exploitation of children, and the piloting 
of an integrated cash transfer within a 

child protection program

Our Child Protection and Child Rights Governance program contributes to ensuring that children are 
protected from all forms of violence, abuse and exploitation in all settings by helping national and local 
government units strengthen their commitment and action to implement policy reforms, establish 
effective child protection structures and systems, and allocate budgets for children’s rights. Ensuring 
that children are protected is a priority reflected across all our programs, both those dedicated 
specifically to child protection and in health, education and other activities. We do this primarily 
through wide-raging technical and capacity-building assistance and advocacy efforts.

CHILD PROTECTION

KEY ACCOMPLISHMENTS



Since 1981, Save the Children in the Philippines has 
been working to positively change the lives of millions of 
Filipino children by ensuring that they can learn, survive, 
and be protected every day and in times of crisis.

Save the Children’s integrated programming and 
advocacy work enable children to access quality 
education in safe and conducive environments, remain 
healthy and well-nourished so that no child dies of 
preventable illnesses, and receive protection from all 
forms of abuse, violence, and exploitation.

Whenever emergencies arise, Save the Children is often 
the first to arrive and the last to leave, assisting families 
from recovery to rehabilitation.
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