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Introduction

1

The present manual was conceived in the framework of the project "Activities of non-formal education 
and professional training for child and youth victims from the on-going con�icts in Iraq and in the region".  
INTERSOS implemented the project starting in December 2014 in partnership with the Italian Cooperation 
in the Erbil Governorate, Iraqi Kurdistan Region, an area a�ected by a deep humanitarian crisis due to the 
ongoing and worsening con�ict between the Islamic State of Iraq and Syria (ISIS) and coalition forces.

This manual was created from work in Baharka Camp located in the Governorate of Erbil. Barhaka Camp 
currently hosts nearly 3,790 Internally Displaced Persons (IDP) belonging to many of Iraq’s diverse ethnic 
groups and all victims of the current con�ict. INTERSOS has operated inside Barhaka Camp since July 2014, 
providing assistance and serving the IDP community and continues to date implementing projects focused 
primarily on nonformal education and protection.
Based on the needs and the critical issues inside the camp  the manual was conceived as a useful resource 
and a practical tool for organizations and individuals designing and implementing non-formal education 
and protection activities with children and adolescents in emergencies or socio-political crises.

This manual aims to be a tool used by operators, teachers and volunteers with di�erent backgrounds and 
levels of experience working with the IDP population in Iraq. Some de�nitions used relate speci�cally to 
safeguard the respect of children and their rights, while other terms refer to concepts and definitions 
commonly used among humanitarian agencies in the field. This comes from the decision to adhere to 
de�nitions already in use and to avoid inaccuracy.
The activities in this manual were developed during a training , which aimed to share theoretical and practical 
knowledge on educational methodologies and psychosocial support activities among volunteers and 
organizations in Baharka Camp.
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During the training, the educational spaces were conceived as fundamental places for safeguarding children’s 
development. Educators in turn were assigned as essential �gures to support the safety of displaced children 
in Iraq’s Barhaka Camp. 
As noted, this manual was developed mainly in reference to �eldwork in Barhaka Camp. However, the 
theoretical and practical tips proposed in this manual can be used in other emergency contexts where it is 
critical to protect the psychological and physical safety of vulnerable children.

This manual is divided into three sections to allow all readers easy access to their area of their interests.
The text is structured as follows:
1 Context and Criticalities in the Area of Intervention
2 Education
3 Psychosocial Support

The Education and Psychosocial Support sections are divided in two additional parts. The �rst part serves 
the reader theoretical and methodological information, whereas the second part contains practical activities 
for children. In reference to psychosocial support, it is of the utmost importance for practitioners in the �eld
to already have some understanding and experience in this sensitive sector. This allows them to implement
and propose the best activities to support children and adults.
Both subject areas examined in this manual (educational and psychosocial support) are based on the concept 
that children have speci�c needs that must always be taken into consideration if the objective is to provide 
real and concrete support.

The objective of educational and psychosocial intervention is to encourage the growth of individuals to feel 
inspired, think freely and express themselves. In turn, this encourages these individuals in the future to 
actively participate in their communities and societies.



The �rst section of this manual provides a contextual description on the main problems a�ecting IDPs. This 
way, both the theoretical and practical ideas presented in the following sections are easily associated to 
speci�c dynamics and realities present in Baharka Camp. 

A needs analysis developed by the Protection Cluster Iraq, which INTERSOS has actively participated since 
November 2014, as well as a participatory evaluation developed through focus group discussions with 
women, men and children, provide the bulk of research on what life is like inside of Baharka Camp. 

The following pages focus on the environment of Baharka Camp, its daily dangers and the need to provide 
protection and safety to its inhabitants. The purpose of investigating the situation inside Baharka Camp 
comes from belief in the importance of interventions to provide support for victims of con�icts. 

Teachers, volunteers, social workers and all humanitarians working within the context of a camp must be 
aware of the dynamics that often develop in this environment. An understanding of this atmosphere enables 
these workers to e�ectively create and propose actions and interventions based on practical experience 
and methodology. 

 Context and critical issues1.0
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1.1

In June 2014, a major o�ensive from ISIS began in northern Iraq against the Iraqi government. The con�ict 
escalated with the conquest of Fallujah, Mosul, Iraq’s second largest city, and other key areas in northern Iraq. 
Rapid gains from ISIS operations in Iraq in 2014, as well widespread reported human rights abuses and 
brutality among civilian populations, sparked a larger armed con�ict involving ISIS and both the Kurdish 
forces as well as the Iraqi government forces. 

The escalation of violence between armed groups and government forces in Iraq has forced more than 2.5 
million civilians to flee their homes to date in search of safety. Currently, 5.2 million Iraqis need urgent 
assistance. the humanitarian crisis in Iraq is likely to expand, generating long-term consequences, whose 
the severity is di�cult to predict.

Due to the worsening �ghting mainly in central and northern Iraq, the Kurdistan Region of Iraq (KRI) has 
witnessed a massive in�ux of IDPs since June 2014. According to the latest data published by O�ce for the 
Coordinator of Humanitarian A�airs (OCHA), the number of IDPs in need of assistance in Iraq has increased 
by 400 percent in the last 14 months.

Three large waves of displacement since January 2014 have placed millions of people, including both IDPs 
and their host families, at extreme risk. The protection of civilians from violence and grave violations of both 
human rights and international humanitarian law is of immediate and overarching concern in the Iraq crisis.

Context 1.1
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1.1
Context 

5

Iraq’s crisis is characterized by targeted attacks on civilians, particularly religious and ethnic minorities such 
as such as Chaldo-Assyrian Christians, Shia Shabaks and Turkmen and Yazidis. Reports of restricted access 
to basic services, sexual and gender-based violence, as well as grave violations of children’s rights continue 
to a�ect the civilian population. Improving and advocating for the protection of civilians in this con�ict 
must underpin all humanitarian e�orts.
Protection issues concern civilians trapped in areas controlled by ISIS and other armed groups. It is estimated 
that 2.3 million civilians live in such areas, where humanitarian access is not possible or at best severely restricted.

Iraqi women and girls have been particularly exposed to sexual violence and exploitation, forced marriage, 
human tra�cking, abduction, executions, and other violations. Current evidence indicates the controlled 
targeting of women and girls from religious and ethnic minorities. The con�ict has also exacerbated pre-
existing sexual and gender-based violence, such as domestic violence, child marriage and forced marriage. 
Women and girls face increased limitations on their freedom of movement, access to services, livelihood 
opportunities, housing, land and property rights issues, the justice system, as well as increased exclusion 
from the decision making processes in public and domestic life.

Iraqi children are exposed to risks of death or injury, abduction, forced recruitment into armed groups, sexual 
and physical violence, separation from caregivers and the death of family members. Children are also 
witnessing increasing rates of violence, interrupted schooling and stresses linked to shifting of roles and 
responsibilities and the breakdown of community-based support mechanisms. Children with disabilities 
face additional risks and barriers linked to discrimination.



Baharka Camp, located in the Erbil Governorate. was established as temporary site for civilians �eeing 
the intensi�ed con�ict in Mosul Governorate. As hostilities and violence 
escalates, the camp receives an ever-growing number of IDPs. To date, 
Baharka Camp currently hosts 583 families, totaling 2,915 individuals, 
and continues to expand.

Since July 2014 INTERSOS has worked inside Barhaka Camp supporting 
the IDP population through projects focused primarily on education 
and protection. In March 2015, UNHCR in partnership with INTERSOS 
conducted 10 focus group discussions with women, men and children 
living inside Baharka Camp in order to understand the conditions of the 
population, gaps in services and the current needs of inhabitants. The 
discussions focused on protection, livelihoods and community participation. 

Children with disabilities were a particularly vulnerable group. Results 
from the assessment highlighted the inability of children with disabilities 
to access education and activities, further isolating them from other 
children. 

Baharka Camp1.2
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Parents also reported that they feared sending children with disabilities to the crowded primary school 
for fear that they may be injured. Some children with disabilities reported having been beaten by other 
students while attempting to attend school. Results from children also brought note to the continued 
use of corporal punishment among teachers in school and within the family.

Participants noted that poverty and the need to protect girls from cultural stigmas and harassment were 
both contributing factors for child marriage. Raising awareness on the negative e�ects of child marriage 
and providing more opportunities for self-reliance and income generation, especially among vulnerable 
families, was suggested.

Girls and women in Baharka Camp reported feeling unsafe using the Water, Sanitation and Hygiene (WASH) 
facilities at night due to the lack of lighting and their distance from the shelters. Participants also identi�ed 
the hangar area as a place where girls and women do not feel safe as male youth gather there and harass 
women. Participants suggested recreational activities for male youth and improved lighting in the camp as 
possible solutions.

Baharka CampBaharka CampBaharka Camp
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Baharka Camp
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Domestic violence in the camp was linked to stress su�ered by IDPs during displacement, a lack of activities 
and livelihood opportunities for men and alcohol consumption. Participants reported feeling safe to report 
domestic violence to the authorities in the camp. It was noted that incidents were sometimes addressed by 
the community itself.  Neighbors and relatives often made attempts to protect the victim. Participants 
suggested awareness sessions for the community on the e�ects of domestic violence, banning the consumption 
of alcohol and providing recreational activities for men as possible solutions. Participants also reported a lack 
of community activities in general, especially for persons with disabilities.

Based on the results of the participatory assessment, we believe that the contents included in the following 
sections are fundamental practices for the protection of children and a guide for overcoming of the problems 
identi�ed inside Baharka Camp. This guide emphasizes what is the exact role of the teacher, pointing out 
clearly that authority is not synonymous with fear and discipline is not indicative of punishment. In the 
Psychosocial Section, the importance of inclusion and protection of children's rights is rea�rmed with the 
hope that some small practical and theoretical inputs can bring strong and important changes.



Education
Section

2



This section contains many methodologies and techniques for educators and teachers to facilitate activity 
planning. The aim of these activities is to stimulate active learning related to speci�c themes within the 
classroom. 

A participatory approach is the core of this methodology that places children at the center of the learning 
process as active participant. Even in emergency contexts, it is fundamental to continue to guarantee 
educational activities, facilitate the acquisition of knowledge and stimulate the intrinsic capacities and 
capabilities of every child. 

The educational activities therein are intended as the fundamental engine for personal and collective growth. 
They are indispensable tools to increase the capability of critical thinking that makes individuals active 
members of a collective group free to think and act.

Inside this section, information concerning the role of teachers and the importance of the educator inside 
the delicate world of children is included. Practical tips and guidelines are also included to encourage 
e�cient planning and classroom management.  
These practical proposed activities are a starting point to stimulate in children associative capability, analysis 
and concentration skills and the ability to work in a team or individually. The individual and group work 
activities are fundamental in strengthening children’s natural abilities and personal growth based on 
confronting and listening to others.

Once the basics of this manual are understood, activities can take on new elements and be �ne-tuned to 
speci�c situations or particular emergency dynamics. This manual is designed for operators with minimal
experience but a willingness to enrich their own theoretical, practical and methodological knowledge.

9
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Teachers are both a 
guide and a model 
of hope that learning 
what is necessary to 
become an adult is a 
worthwhile activity.

Each teacher has a professional and legally 
mandated responsibility to report any 
suspicion of child abuse and neglect. If 
teachers suspect that a student or another 
child is being abused, this must be reported 
to the proper authorities. (ref. paragraph 3.3.1 
How to Handle Child Abuse Disclosures page 44).

Teachers need to be able to assess 
the emotional health of student’s 
behavior. As leaders, they need to 
be approachable and convey to their 
students a feeling of personal and 
classroom safety.

A relationship of mutual trust and understanding allows the children to 
share experiences and problems in their lives while encouraging them 
to express inner feelings. In cases where the student comes from a 
dysfunctional family, the teacher represents the primary reference on 
exploitation, protection and prevention issues. In this area, teachers 
represent the most easily accessible �rst line of defense in the protection 
of students.It is essential that the teachers model an exploitation-free 
relationship with children, so children have a clear experience of reference 
without exploitation.

Educators have a responsibility 
to enhance all students’ potential 
in class without any kind of 
prejudice.

Teachers and sta� at schools have the unique opportunity 
to advocate for children, as well as provide programs and 
services that can help children and strengthen families. It 
is important to realize that a positive relationship with a 
supportive adult may enhance the resiliency of children 
who are abused, at-risk for abuse, or live in a home where 
there is no abuse but other hardships. 

The relationship teachers create with their 
students should be based on mutual respect 
and understanding. (ref. paragraph 2.3 How 
to manage a class page 14)

Every teacher has close and consistent contact with their students 
and plays an important role in the lives of their students.

1 2

2.1

3

4
5

6 7

Context and protection issues The important role of educators 
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In order to e�ectively and properly plan a lesson, three fundamental elements help to achieve the expected 
goals. Those elements are: thinking, feeling and doing. They are related to lesson design and cover all the 
most important elements of learning for students.

A learning goal statement (one goal 
per lesson in the planning template)

Ask Who, What, When, Where, Why 
and How (5 Ws and 1 H questions) 
when planning.

What do want your students to learn? 
Keep in mind the goals of this lesson 
and how it relates to the goals of the 
overall subject year. It is good to have 
a prioritized list of lesson goals to work 
from.

What materials do I need to gather 
ahead of time?

 Objective
 PreparationThinking

A teacher should lead a presentation 
of the lesson’s material.

Find or create a poem, a quote, a fact, 
an experience to be observed, a 
question, an explanation, a story, etc. 
that introduces the learning goal.

Connect this feeling to previous 
information or lessons, if appropriate.

 Presentation Feeling

Lesson planning2.2
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Lesson planning

 Practice/activities

Students will do this in order to practice 
the learning goal and to communicate 
their understanding of the subject.

Examples include: Discussions, worksheets, 
written exercises, art, games, songs, poems, 
puzzles, plays, quotations, an experiment 
to be performed, etc. During this time, the 
teacher is circulating around the room to 
encourage thoughts and ideas from students, 
to correct misunderstandings, to individualize 
material, to foster freethinking and ideas. 

Include discussion questions, notes and 
transitions between parts of the presentation, 
steps or outline of lesson.

DOING
 Review/discussion

This is a conversation, discussion or summary 
of lesson’s ideas. It is held between the teacher 
and the students the day after the presentation. 
Questions can be asked, such as:

What did the students learn?
How can the students use this new information?
What does it relate to in their other classes or 
their lives?

Thinking

Describes the methods of measuring 
whether the material was understood 
by students. 

Teachers will need to use evaluation skills 
and their own ideas to improve on future 
lesson planning.  

Evaluation

12



Write down any ideas for future presentations of lessons, connections to other lessons, thoughts and 
observations about particular students' understanding or lack of understanding, as well as thoughts 
about what went well, or not, and how to reinforce important ideas in upcoming lessons.

Objective and preparation:  What is this lesson’s learning goal?

Preparation: What materials do I need to gather ahead of time?

Presentation: How will I present and teach this learning goal? (Step-by-step plan)

Practice and activities: What activity will the students do to practice and learn the lesson goal?

Review and discussion: What points do I want to emphasize in the follow-up discussion?

Evaluation: How will I know that students have learned and understood this material on an individual level?

Ideas for future presentations:

Ideas

Lesson planning template

Lesson planning
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Classroom management

Sometimes during a lesson we have to face the unexpected challenge of classroom management. 
This oftentimes a�ects the e�ciency of lessons, leading teachers to use incorrect or even harmful 
methodologies to instil fear in students as the only practical approach in gaining complete control 
of the class. 

This kind of approach is both completely incorrect and highlights a teacher’s  weakness in methodology.  

For this reason, the following basic actions may assist teachers in classroom management. 

Basic actions:

               Set behavior goals.
 When students behave correctly be sure to notice through verbal communication.
 Ask what they feel when they know they have done well or performed poorly. 
 Explain how you feel and be authentic.
 Ask students if they can think of a better way to reach their behavior goal.
 Ask if their behavior has brought them further from or closer to their goal.
 Ask students to �nd a better behavior that accomplishes their goal.
 Mistakes are a part of the learning process-remember the best footballers in the 
               world miss most of the time.
 The behavior may be bad but the student is not.

2.3
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Setting a goal:
 

Talk with students about behavior needing 
improvement.
 
Ask students what they think is going on and what 
they think they are accomplishing by their behavior.
 
When this happens, try this...
 
Identify next steps-what do we need to learn about?
               
When this happens, try this....
 
Reinforce what is appropriate in the classroom. 
Example: I like the way you...

Teach general classroom rules in advance to students.

Be very clear about what you expect in your students.

When you say yes or no, mean it.

Let students know what you want rather 
than what you don't want.

Praise students openly when they do well, 
as others will hear the praise and want to 
do well, too.

Be more kind than you think is necessary.

Children will want to work for that kindness.

Fear is the enemy of learning and strive to 
not make the children fear you.

Classroom management
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Authority is not fear, discipline is not 
punishment

Authority is the experience of accepting responsibility for the welfare of another. The power of a teacher's 
authority comes from the trust of their students that the teacher will help guide them so that eventually 
they will have authority over themselves. It is a gift that students openly give to the teachers. How can we 
live up to the trust that students have placed in us? How can we make sure to use that power to bene�t 
them rather than ourselves?

Any authority using an element of fear is destructive. In a situation where fear is the method of discipline, 
students will not do as the teachers asks because they are learning the appropriate behavior. The students 
will do whatever is asked instead out of fear of the teacher. If we try to control children through fear or force, 
they will eventually stop listening and simply continue their misbehavior in secret. This will neither bene�t 
students nor teachers.

The quality of the relationship the teacher has with the students will determine the learning atmosphere 
of the classroom. Our authority comes from the bond we form with the children by being loving, honest, 
respectful and authentic with them. If these qualities are present in the learning relationship, the children 
can begin to awaken these same qualities within themselves and they will develop in a healthy way. If the 
teacher's inner state is calm, clear, and con�dent, the children will behave better. Teachers wanting students 
to improve must look within themselves, �nd their true awareness and intentions and practice moral and 
ethical behavior. Do this without judgment and the children will sense that there is have something 
worthwhile within the teacher. They will want to give authority to the teacher to help them attain it, too.

Authority is not fear 

2.3.1
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Most people think that discipline and punishment are the same, but in reality they are very different. 
Children are learning what it means to be human beings. They are developing their sense of what it means 
to be an individual and a sense of their own individuality. This is what childhood is all about. While they are 
developing this sense of self, they must rely upon their parents and their teachers for all of their needs. 
There must be compassion for this utter dependence. Most children quite naturally want to do what the 
adults in their lives want them to do unless they fear them in some way. In a situation where they fear the 
adult, children act out of not wanting to be hurt by the adult. The result of punishment is to create a fear of 
being hurt or humiliated. It creates a dependency on more punishment.

It is very important that teachers maintain an attitude of acceptance towards the child, especially when we 
need to correct a harmful behavior. This will, over time, allow the child to develop self-discipline. Before they 
are adolescents, children are like leaves on a tree. They respond to whichever way the wind is blowing. As 
educators, we must see that they rely upon our compassion, understanding and strength for healthy growth.

Discipline is the action of that authority which children have given us. It has a very real purpose and that is 
to help the child take the steps they need to learn discipline on their own. Inner discipline comes from the 
quality of our own being, our compassion, our integrity and our ability to remain calm. External discipline 
is less e�ective because it creates an “us against them” atmosphere.
It’s di�cult to remain calm and centered all of the time, so as teachers we must rely on both internal and 
external forms of discipline. We must discover new methods of external discipline that do not create fear 
in students.

Discipline is not punishment 

Authority is not Fear and Discipline is not Punishment!
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Examples of safe methods of external discipline:

Build and maintain a deep bond with the children.
Don’t sweat the small stu� so you are not constantly nitpicking children’s behavior or constantly 
saying, "NO!”

Be aware of their abilities and ask students to do one task at a time.
Work with students to help them �nd their own sense of internal discipline. 
Helping students do well and succeed will build their con�dence.
Always be clear about your needs as a teacher.

Find those moments when they are doing exactly what you want them to do and thank, praise 
and encourage them. 

Always let students know how honestly pleased you are.
Make sure your students know that you like who they are as people.
Students need reinforcement that making mistakes is all part of the learning process.

Laugh with students and let them know that when you were a child you also made the same 
mistakes.

Authority is not Fear and Discipline is not Punishment!
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Leading a discussion

Decide on a topic

Pick a starting question

Mix-up the discussion occasionally 

Know the topic well and the point you want to cover in a discussion. 
Sketch out a general map of the direction the discussion may take.
Don't expect the discussion to follow your map exactly and don't force it to follow.
Sometimes the best parts of a discussion are the unexpected ones.

Use phrases such as, “We know…”, “We agree on…”, “But what about …”, to spark new ideas among 
students.
Ask for a re-cap of the discussion to encourage memory, “OK! What have we said so far?”

Close with a summary of the discussion and questions for further thought.

Avoid yes/no questions as they limit discussions.
Don’t make the question too general or overarching.
When the conversation slows down, use 3-5 prepared questions to get ideas �owing again.

1

2

3

2.4
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Group discussions require appropriate planning in order to make the lesson both e�cient and e�ective. 
The teacher must have a clear picture of the topic discussed and a plan to deepen the discussion in turn 
achieving all the goals. 
Below are key suggestions on how to e�ectively and successfully manage a group discussion.



Ground rules in a discussion

With younger students

Ideas for some ground rules
Everyone should listen respectfully to each other even if they disagree.
The person who is speaking should not be interrupted.
No more than one person should speak at the same time.
No one's ideas should be made fun of.
If you disagree with someone, disagree with his or her ideas, but don't attack the person.
Try to understand others as much as you hope they try to understand you.

Ground rules are a set of expected behaviors for students in the classroom. They can be created by the 
teacher or by students themselves. It’s believed that sometimes students will follow the ground rules 
better if they participate in making them. Sometimes it is a good idea to establish ground rules when 
holding a discussion. 

Establishing ground rules for a discussion 
can be important and help younger students 
stay focused in a discussion. 

With older students
Students can help the teacher design and 
establish the ground rules. The teacher can 
ask students what the rules for discussion 
should be so that all students feel encouraged 
to speak. 

4

5

Leading a discussion
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A method to actively involve students in the analysis of a story or speci�c situation is to let them create a 
little book with images and phrases.

Start by presenting a speci�c situation to the students and talk to the class about key moments and issues. 
Then ask the students to draw a visual representation of the key moments of the situation using pencils and 
colors. With younger students you might simply want them to recreate the main elements of the story. With 
older students you will want to discuss the elements that created that speci�c situation. Have students talk 
about and draw those elements that caused the problem, the e�ects of the problem and the possible solutions.

Neither the teachers nor the students need to have great artistic skills. Simple drawings can convey the 
story quite well. With the older students you might want to ask them to associate an image representing 
their point of view of a sentence, a character or a situation. This can be an easy method to really see what 
the students think, stimulating their capacity of association.

Time:  2 hours

Age appropriate: Children between the ages of 12 to 18 years old.

What we need: Paper, pencils or pens, erasers, glue, coloring markers and pencils and thick cover paper.

Creating a simple book2.5
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First step: Before starting the lesson, prepare all the material for each student.

Second step: Ask students to sit in a circle and then present a story or situation to the children.

Third step: Have the group of children analyze key moments and issues in the story or situation.

Fourth step: Give them the materials and ask them to create an image and sentence that represents 
the main cause of the problem.

Steps:

Creating a simple book
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Fifth step:  When the group finishes, ask them 
next to take another piece of paper and to create 
an image and sentence linked with the e�ect of 
the problem.

Sixth step:  Give a third piece of paper to the 
students and invite them to propose a solution 
to the problem, still using a representative image 
and sentence.

23
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Seventh step:  Use a piece of thick cover paper (twice the size of the paper used by the students) and glue. 
Show them how to put together all the pages created.

Eighth step:  Once the pupils have created their own simple book, invite some of the students to share their 
work with the group. In this way, the teacher can deepen the analysis of the story using other students’ ideas 
and feedback. This also stimulates the student’s ability to listen and learn from others and most importantly 
to communicate their own ideas to others. 

24
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Students can use this basic technique to develop their artistic skills and concentration through a very 
practical, simple activity. The creation of objects or characters can help develop speci�c analysis skills that 
facilitate children’s learning process.

The visual aspect of this project helps children gain practical knowledge on art and strengthens their 
association between words or topics with concrete tactile objects. For that reason, we suggest using this 
methodology every time we want to delve deeper into a sensitive topic with students. Moreover, inviting 
students to create a speci�c physical object and relate it to a sensitive topic can improve children’s analysis 
of a situation.

Time:  1 hour and 30 minutes

Age appropriate:  Children between the ages of 6 and 14 years old.

What we need:  Cardboard, colored markers or pencils, scissors or utility knife, brushes, markers, tape or 
glue and pencils.

Cardboard technique2.6
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First step:  We draw the shape on a piece of 
cardboard with a square as the base.

Second step:  With a utility knife or scissors 
remove the portions of the drawing outside 
the lines.

Cardboard technique

Steps:
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Third step:  The square bends inwards so 
as to create the base for our object and a 
small bag of sand may be put on it to help 
it stand.

Fifth step:  Lastly, students can paint their cardboard cut outs to �t their individual tastes. 

Cardboard technique
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Fourth step:  Students can then create 
cardboard objects of di�erent sizes in 
order to give a feeling of depth.



This memory activity helps stimulate in students a stronger sense of concentration, visual memory, 
associative capacity and attention to detail. 

The activity can be completed individually or as a group activity to ensure the active involvement of 
all participants.

Students can be actively involved in the creation and preparation of the activity, as it doesn’t require 
speci�c skills.  

Time:  2 hours 

Age appropriate:  Children between the ages of 8-18 years old.

What we need:  Wooden square pieces of the same size (suggested 2 cm x 2 cm), and colored markers. 

Memory activity2.7
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First step: Provide students 
with wooden square pieces. Second step: Give each student 

8 pieces (or more) and ask the 
students to create two parallel, 
vertical lines.
 

Third step: After sharing colored 
markers with the children ask 
them to give one simple image 
to each row, making note that as 
the rows descend the images 
should also change. Be sure that 
children create the same image 
with the same detail in each row.

Memory activity

Steps:
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Fourth step: Once all the children have 
�nished drawing, collect all the square 
wooden pieces mixing them together 
and then create a big square using all 
the wooden pieces with the image side 
covered. 

Fifth step: Ask children to sit in a circle and invite them, 
one by one, to turn over the wooden squares. Each 
child has the right to turn over two squares at a time 
in order to �nd the pairs. If they are unable to �nd the 
matching pair, the child is allowed to turn over one 
more square, then we move on to the next child. The 
goal of the game is to �nd matching images inside the 
big square.

Memory activity
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The self-portrait activity promotes individual and group artwork and can help educators to understand 
more about the participants in their activities. Through reproducing a reflection of their own face, the 
children will be able to both present their artwork and talk about themselves with others.

The �rst phase of the activity asks children to look in a mirror, play and think about themselves as a person 
and notice their own image. During the second phase, each child will present themselves to the group, 
talking about their own strengths and weaknesses, fears and dreams.

The ability of the educator in managing this activity adds value by developing speci�c re�ections and 
analysis in participants. The teacher can then ask the participants, through the image created, to deepen 
some speci�c aspect of their personality. This type of activity can also help us to understand desires and 
needs of the children

Time:  2 hours 

Age appropriate: Children from 12-18 years old and adults.

What we need: Mirrors, paintbrushes, acrylic paint and paper or canvas.

Self-portrait art2.8
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First step: Give each child one brush, 
one mirror, a sample of acrylic paint 
and a paper or canvas.

Second step:  Invite the children to look at 
themselves in the mirror. The children should 
then trace the image of their face with acrylic 
paint, creating a self-portrait. Invite the children 
to paint generously on the surface of the mirror.

Self-portrait art

Steps:
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Third step:  Once the children �nishing painting their portrait, ask them to press their mirror 
paint-side down onto a piece of paper or canvas. They should push gently as they are printing 
their own face.

Fourth step:  Once the image is printed on the sheet, invite the children to remove the mirror 
and set it aside. Make sure that the children touch the mirror with caution.

Self-portrait art
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Fifth step: Ask the children to present their work, introducing the person represented in the portrait, 
talking about their strengths and their weaknesses. 

The abstract form created through this technique will help the children to talk about themselves 
indirectly, as the �gure represented could be anyone.

Self-portrait art
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Psychosocial Support
Section

3



Context and protection issues 

Psychosocial support is a method to helping victims of violence, war or natural disasters build resilience as 
both individuals and communities after traumatic situations. This section covers the main concepts of 
psychosocial support and shares theoretical ideas in this �eld linked with practical activities as examples of 
experiential activities. The contents are intended to build more knowledge in the field of psychosocial 
support among social activists, educators, parents and teachers within emergency situations.

Some critical points emerged from a participatory evaluation conducted in the Baharka Camp 
(ref. paragraph. 2.2 page 15). Several fundamental concepts on the safety of the children are linked with 
practical activities in this manual. This provides a platform for child protection in emergencies replicable 
in other emergency contexts outside of Baharka Camp.

Speci�cally, the theoretical ideas in this section concern: 
1 Children’s protection in emergency and children’s needs,
2 Children’s rights, 
3 Types of abuse,
4 Inclusion, prejudice and discrimination,
5 Emotions.

Each theme is associated with one or more practical activities that will allow to readers to investigate the 
topics in examination and provide some starting point for psychosocial support interventions. The proposed 
exercises are based on a participatory approach and the expressive methodology is described in the 
following paragraphs.
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The activities proposed can be done in single sessions or integrated into a multi-session approach. It is 
important to note that in this text there are only some thematic and experiential ideas without any indication 
on how to structure the program or how to manage single sessions. Managing a psychosocial intervention 
requires speci�c competencies.
To better understand this approach, first we will look its meaning. The term psychosocial contains two 
di�erent words, psycho and social, and is strongly based on the interplay of the psychological and social 
aspects of cognitive and emotional growth. 

Psychological development includes the capacity to perceive, analyze, learn and experience emotion while 
social development includes the ability to form attachments to caregivers.
Psychosocial support recognizes that the psychophysical and social well-being of every person is the result 
of a tight interconnectedness between the individual and the environment. This relation can be understood 
from the perspective of a systemic approach to psychosocial well-being.
The child, like adults, belongs to a number of di�erent systems such as family, school, peers, community and 
society. A person’s reactions to extreme events will be di�erent according to their individual characteristics 
and environmental factors.

Psychosocial Support
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Psychosocial support begins with the fact that despite major obstacles and losses, all children have assets 
and strengths. It is the strength of these individual and environmental assets or social supports that form 
the coping skills of the individual.1 

Psychosocial programmes support cognitive, emotional and social development holistically and strengthen 
social support systems. E�ectivesocial skills, such as the ability to interact with others, cooperate, communicate 
and more, can result in reduced psychological stress by enhancing access to the emotional support that is 
part of a community’s resources. Furthermore, in order to reinforce children’s natural resiliency and promote 
their psychosocial well-being, we always have to consider some universal factors that can support children 
in critical situations: safety and security, sympathetic caregivers, family routines and interaction with other 
children. 

Psychosocial programmes and activities can impact children’s well-being in three speci�c domains: skills 
and knowledge, emotional well-being and social well-being. In reference to skills and knowledge, this kind 
of intervention can be a useful method to share knowledge on how to resolve conflicts, improve peer 
communication and understanding how to make good choices. Regarding emotional well-being, such 
programming can give a sense of control and self-worth. Concerning social well-being, psychosocial support 
can help children increase their ability to interact and solve problems with others, in turn sharing a sense 
of belonging to a community. 

Activities that provide psychosocial support are varied and many. Some examples are: psychological �rst 
aid after a crisis (comforting and listening to the a�ected person), support hotlines, discussion groups, 
visiting services, practical courses on reactions to crises, activities in and out of schools (where children can 
play and regain trust and con�dence) and vocational training.
1Unicef, Post-Disaster. Basic Psychosocial Support. A workbook for community mobilizing.

Psychosocial Support



 Children’s protection in emergencies23.1
Internationally child protection in emergencies is de�ned by the Child Protection Working Group (CPWG) 
as, “the prevention of and response to abuse, neglect, exploitation and violence against children”.
Thus, child protection is not the protection of all children’s rights, but refers instead to a subset of these 
rights. Key child protection articles in the UN Convention on the Rights of the Child (CRC) are listed below:
                Article 9-Family seperation
 Article 10-Family reuni�cation across borders
 Article 11-Illicit transfer of children
 Article 16-Right to privacy, honor and reputation
 Article 19-Protection from violence, injury, abuse, neglect, maltreatment or exploitation 
 Article 20-Alternative care
 Article 21-Adoption
 Article 22-Refugee children
 Article 23-Disabled children
 Article 24-Harmful practices
 Article 25-Periodic review of alternative care
 Article 32-Economic exploitation
 Article 34-Sexual abuse and exploitation
 Article 35-Abduction, sale or tra�cking of children
 Article 36-Other forms of exploitation
 Article 37-Juvenile justice and protection from torture or other cruel, inhuman or degrading 
                treatment or punishment
 Article 38-Protection in armed con�ict
 Article 39-Recovery and reintegration
 Article 40-Children in con�ict with the law
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   and Practices. Save the Children, 2007, The International Save the Children, pg 7-12.



Programming priorities for child protection in emergencies include:
1 Family separation,
2 Recruitment into armed forces or armed groups,
3 Exploitation and gender-based violence,
4 Physical harm,
5 Psychosocial distress.

Child Protection work requires a multi-disciplinary and multisectoral approach linking the intervention to 
other sectors, for example with education, health and criminal justice. 

Increasing the e�ective protection of children also involves working with a wide range of formal and informal 
bodies, including governments, multilateral agencies, donors, communities, careers and families. Importantly, 
it also requires close partnership with children, including initiatives to strengthen their capacity to protect 
themselves. 

Child protection work aims to strengthen the capacity of all these actors to protect children and to develop 
systems and mechanisms that provide meaningful protection for all children in the longer term. 
It seeks to address the root causes of child protection failures such as chronic poverty, insecurity, power 
imbalances and harmful traditional attitudes and behaviors. 

For practical activities refer to paragraph 3.7 page 60.

 Children’s protection in emergencies
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Children’s rights 3.2

Children’s rights are the unquestionable human rights of children with a focus on special protection 
and care for minors. All children, from birth to 18 years of age, have the following rights:

 The right to life
 The right to a name and a nationality
 The right to be with their parents or with those who will care for them best
 The right to have a say about things that a�ect them
 The right to have ideas and say what they think
 The right to practice their religion
 The right to meet with other children
 The right to get information they need
 The right to special care, education and training, if needed
 The right to health care
 The right to enough food and clean water
 The right to a free education
 The right to play
 The right to speak their own language
 The right to learn about and enjoy their own culture
 The right not to be used as a cheap labor
 The right not to be hurt or neglected
 The right not to be used as a soldier in wars
 The right to be protected from danger
 The right to know about their rights and responsibilities
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Why do Children Have Special Rights?

Because of their vulnerability, children are often more likely to su�er more than adults in situations of con�ict, 
disaster or instability. Negative experiences in children’s lives can impact negatively on their development 
as responsible adults and citizens.

After a long and hard history of negotiations among all UN member nations, the CRC was passed on 20th 
November 1989. As an international instrument, the CRC o�ers comprehensive standards of protection and 
assistance for all children worldwide. All countries in the world, except for two (the US and Somalia), have 
signed and rati�ed it.

The CRC contains 54 articles that fall under four key principles: non-discrimination, protection, survival and 
development and the right to participate.

The CRC de�nes a child as everyone less than 18 years of age unless under the law applicable to the child 
adulthood is attained earlier. The CRC provides a set of guiding principles that fundamentally shape the way 
in which we view children. It demands that every child have an identity and that every nation protect 
children's rights by setting standards in health care, education, legal, civil and social services. It also protects 
children from abuse, sexual exploitation, conscription into the military, dangerous work, separation from 
their families and tra�cking. It also explains that a child must have the right to simple be a child.

For practical activities refer to paragraph 3.8 page 69.

Children’s rights 
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Unfortunately abuse and exploitation of children take place in most societies worldwide. However, there are 
some communities where risks are greater than others and abuse and exploitation of children is a common 
and known occurrence. These communities are often challenged by poverty and high rates of unemployment 
that lead individuals to feelings of frustration and desperation bringing, in some cases, people to abuse 
alcohol or drugs and participate in domestic or public acts of violence.

For that reason when we talk about abuse, we have to be aware of the fact that di�erent types exist. Some 
types of abuse are de�ned below.

Physical abuse: Intentionally hurting a child physically, for example by hitting, punching, beating, slapping, 
kicking, pinching, biting, throwing, stabbing, choking, burning or otherwise harming a child.

Emotional abuse (also referred to as psychological abuse): When someone impairs a child’s emotional 
development or sense of self-worth. Examples include constant criticism, threats, rejection, not showing 
the child love and not providing the child with support or guidance.

Sexual abuse: When a child is forced or coerced to take part in any activity that has sexual intent by the 
perpetrator. Examples of such activities are making suggestive comments or comments about a child’s body 
(verbal sexual harassment), rape, touching or fondling a child in a sexual way, touching or fondling a child’s 
genitals, making a child touch their genitals, making a child touch others in a sexual way, making a child 
take part in or watch pornography, etc.

Abuse and types of abuse 3.3
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Neglect: When parents or caregivers do not provide for a child’s basic needs despite being able to do so. 
Neglect can be physical (not providing food, shelter or supervision), medical (not providing necessary 
medical or mental health treatment), educational (not allowing the child to be educated or ignoring special 
education needs) or emotional (not responding to the child’s emotional needs, not providing emotional 
care or permitting the child to use alcohol or other drugs).

Exploitation: When others use children for their own advantage. This can be for their own pleasure, for 
example in sexual abuse, or it can be for �nancial advantage, when they make children do things so that 
they can make money from the children’s actions. For example, when children are forced to prostitute 
themselves, or take part in pornographic photos or movies. Children are also exploited when they are ‘sold’ 
to adults to work.

For practical activities refer to paragraph 3.9 page 72.

Abuse and types of abuse 
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3.3.1 How to handle child abuse disclosures

44

Although every experience of abuse or exploitation di�ers, there are some reactions and consequences 
that are very common for children that have been abused and exploited.
It is not uncommon for a small number of children to disclose abuse after a classroom activity related to 
personal safety. For that reason we believe that it is important to know what to do if your, or another child, 
tells you about an abusive experience. Remember, as an adult you have the responsibility to keep children 
safe.

Types of Disclosure
Disclosures can be direct or indirect. Most likely a disclosure will be indirect, which can mean the child does 
not share the details of the abuse without being prompted, or does so in a round‐about way. An example 
of this is, “Sometimes my step‐dad keeps me up at night.” A disclosure can also be disguised. For example, 
“I have a cousin who is being abused.” In other cases the disclosure can be through hints or gestures, or even 
through another child, “My friend told me…” The child hopes that a caring parent or caregiver will get the 
“hint” they are o�ering.

Recognize the Clues
It is important to recognize the possible clues so that further questions are asked. Most children who disclose 
want the abuse to stop. When the disclosure is “missed” they may continue with additional hints, or not. 
For many abused children, a class presentation on child abuse prevention is the �rst time they realize that 
what happens to them does not happen to everyone. Some children may 
try to protect the abuser, especially when the abuser is someone they love.



Supporting the child
If a child does disclose abuse never forget how hard it is for him or her to tell someone about the abuse. It 
is hard to hear your child has been abused, and your initial reactions may be to not believe or show shock 
or horror, but it is important to support the child and help to disclose the abuse. Acknowledge the child’s 
courage in speaking out. Have a plan for supporting a child who discloses to you any abuse through the 
reporting period and in the days that follow. Regardless of how the child discloses, recognize the possibility 
that child is being abused, believing the child and discussing the situation with the child further will, in most 
cases, bring out further details.

During the disclosure
               Avoid denial. A common reaction to a child’s disclosure is denial. Respect your child by listening to 
                what the child has to say and taking what your child says seriously. Believe what your child is telling you.
 Provide a safe environment.
 Make sure the setting is con�dential and comfortable.
 Avoid communicating with shock, horror, or fear about anything said, even if what you are hearing 
                is likely shocking and horrifying. Your child may interpret your reaction as your being shocked and 
                horri�ed as a result of him or her, and shut down.
 The child needs you to be con�dent and supportive.
 Speak slowly and maintain a calm demeanor.
 Tell the child that he/she is doing the right thing and that you will do what you 
               can to help them.
 Reassure the child that he/she did nothing wrong and that you believe him/her.
 Listen and don’t make assumptions.

How to handle child abuse disclosures
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 Listen more than you talk, and avoid giving advice or problem solving.
 Don’t put words into the child’s mouth or assume that you know what he/she means or is going to say.
 Let your child use the language that they are comfortable with.
 Let your child set the pace and don’t rush them.
 Do not interrogate the child. Don’t ask a lot of questions, especially leading questions, which means 
               a question in which you provide a possible answer. For example, questions such as, “Did this or that 
               happen?”, “Were you at school?”, “Did your uncle hit you on the leg?”. Such questions can be confusing 
               for the child and he/she might shut down communication.
 Don’t ask the child for details. This can make it harder for the child to tell you about the abuse.
 Listen to the child, letting them explain what happened in his or her own words.
 Don’t stop your child in the middle of the story to go get someone or do something else.
 Limit questioning to only the following �ve questions if the child has not already provided you with 
               the information:
                                                        • What happened?
                                                        • When did it happen?
                                                        • Where did it happen?
                                                        • Who did it?
                                                        • How do you know them? (If the relationship of the abuser is unclear)

               Make no promises. Don’t tell your child that you won’t tell anyone what he or she tells you. Your 
               child will have fears about what will happen next, so tell your child what you 
               are going to do, what is going to happen next and who else they will need to 
               talk to. This will help your child to feel some control over what happens next 
               within the boundaries of the law.

How to handle child abuse disclosures
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How to handle child abuse disclosures

 Document exact quotes. It may be helpful to write down exact quotes of what your child said in 
               case of the involvement of other parties, such as school or child protective services.
 Be supportive, not judgmental. Don’t talk negatively. Even though your child may be disclosing 
               terrible things that may have happened at the hands of a family member or friend, the child may 
               still loves that person and may only just be beginning to recognize that he/she was being abused.
 Reassure the child that he/she is not at fault and have done nothing wrong.
  Don’t ask questions that might imply the child was at fault, such as:
                                      • Why didn’t you tell me before?
                                      • What were you doing there?
                                      • Why didn’t you stop it?
                                      • What did you do to make this happen?
                                      • Are you telling the truth?
 
               Have an understanding about abuse and neglect.
 Know the four kinds of child abuse: physical, emotional, sexual and neglect. 
 Report any suspicion of child abuse and neglect.
 If you suspect that your child or another child is being abused, report it to the proper authorities.

When reporting child abuse to the appropriate authorities, it is important to have the following information: 
what happened, when did it happened, where did it happened, who did it and what is their relationship to 
the child. You will be asked for some identifying information such as your name, address, 
where you work and how the child disclosed the abuse. All of your identifying information 
will be kept con�dential.
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When we face the theme of inclusion, we must analyze the barriers that often impede a process of integration 
and active involvement of all the member of the society. We must observe in particular two speci�c aspects 
that often are the main causes of this limitation: prejudices and discrimination.

As in adults, children’s prejudices very often represent the main reason of discrimination and mistrust towards 
others that are di�erent. Considering that part of the children’s learning process is derived from the surrounding 
environment, prejudices often are learned by living and observing a society where prejudices exist already.

Children’s opinions in most cases are in�uenced by what the surrounding community says, does and thinks. 
Also, in the case when parents are models of tolerance, their children can be also be exposed to the behaviors 
and ideas that absolutely do not respect di�erences.

Children with low self-esteem often tend to have more prejudices towards the others and their peers. Such 
children are more vulnerable and use this behavior as a protective shield. The combination of an environment 
that is not open and low self-esteem are the main aspects that generate in children discriminatory behaviors.

Considering that adults are models imitated by children, our actions and behaviors should be well thought 
and considerate. For example, an adult that avoids gathering with persons belonging to another ethnic 
group or people with people living with HIV, could be seen by the child as a model of behavior. For this 
reason it is necessary to stimulate children in di�erent ways, proposing di�erent models and practices in 
order to go beyond discriminatory and wrong behaviors.

3.4   Inclusion: Prejudices and discrimination
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It is necessary to talk with children, students and adults on the themes of prejudice and discrimination. One 
should highlight that prejudice and discrimination are viruses to a democratic, fair and tolerant society. Both 
serve as the cause of intolerance and discrimination. It is the responsibility of every adult, teacher, parent 
and educator to protect all the children from discrimination, prejudice and abuse.

In order to provide additional information in reference to prejudice and discrimination, included are clear, 
exhaustive de�nitions from UNICEF Malaysia de�nitions related to this topic.

DEFINITION 3

Stereotype: A �xed, commonly held notion or image of a person or group, based on an oversimpli�cation 
of some observed or imagined trait of behavior or appearance. Stereotypes ignore the uniqueness of 
individuals and can lead to both prejudice and discrimination.

Prejudice: Negative thoughts and feelings towards someone because of their race, religion, social class, 
colors, gender, background, obesity, religion or other personal characteristics. Such preconceived judgments 
are baseless and can be dangerous when it inspires action against the person. An action inspired by prejudice 
is called discrimination.

Discrimination: An external representation of prejudice, which is re�ected in disrespectful language as well 
as unjust behavior and actions towards a person, group or a community. While prejudice deals with attitude 
and thoughts, discrimination refers to action and behavior.

Inclusion: Prejudices and discrimination

 3unicef.org/malaysia/campaigns_teachrespect-takeaction



Inclusion: Prejudices and discrimination
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Nurture empathy: Empathy is what moves children to be tolerant and compassionate, to understand other 
people’s needs and to care enough to help those who are hurt or troubled. All children are born with the 
capacity for empathy. Empathy however must be nurtured. Children need a positive, caring relationship with 
their parents or caretakers for them to care about others. Children who have a healthy self-esteem and feel 
good about themselves will be able to recognize and respond e�ectively to the feelings of others. When a 
child hurts another child through words or actions, explain in simple words how the hurt child feels. Focus 
on feelings, not actions, and express concern for both children in such a situation. Teach children that no child 
should be teased or excluded because of their race, religion, nationality, social class, gender or appearance. 
Explain to them the challenges faced by children living with disability or an illness like AIDS. Caring, empathic 
children are less likely to be prejudiced and will be able to celebrate the diversity in their society.

Empower children: Encourage children to be agents of change by empowering them to stand up against 
prejudice and discrimination. When children know how to respond to negative attitudes and behaviors they 
witness, they can help promote respect in their communities. Use role-play to enable children to feel and 
appreciate the feelings of a child who is vulnerable to prejudice and discrimination. Help children by giving 
examples on how they can respond to prejudiced thinking or acts of discrimination. For example, they may 
react to another child being called a hurtful name by simply saying, "Don't call him/her that. Call him/her 
by his/her name." Or, a child who is the victim can say, "Don't call me that. That's not fair." or "You don't like 
to be called bad names and neither do I." Motivate children to take responsibility for their words and actions, 
and to promote such responsibility amongst their friends. By talking with children, we can give them tools 
to process and �lter what they experience when adults are not around, and to behave respectfully to others.

For practical activities refer to paragraph. 3.10 page 77. 



Emotions are a�ective states felt in response to internal and external experiences. Joy, pain, fear and anger 
are di�erent perception from thoughts and beliefs. Feeling something is di�erent from thinking and having 
opinion on something.

“Emotions lead us. We are led by more than just reason (thinking). When something happens or when we 
observe something, we usually feel an emotion, then we think, and then we act.” 4

According to the healthy uninterrupted �ow of the experience, adults and children start to experience light 
or severe discomfort when this healthy �ow of the experience for many factors is interrupted and children 
start to hold inside di�cult emotions.

The result of su�ocating feelings is often the development of agitation, anxiety, worry, having an accident, 
angry outbursts at the slightest thing or at the wrong person, lack of concentration, nightmares, bed wetting, 
social withdrawal and phobias.

“In fact, many of them are convinced that asking for help with their feelings is a very bad idea, and would 
just make them feel worse rather than better; that, by telling, they would end up feeling ashamed, 
embarrassed, rejected or misunderstood. This basic mistrust can continue throughout their lives”. 5

Emotions are experienced in the body and can be recognized even by observing the body and non-verbal 
language such as body posture, facial expression and crying or shaking movements.

How to help children to express their 
emotions

3.5
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How to help children to express their emotions

Joy Pain Fear Anger

The principle families of emotions are related to: 

Very often adults, family, school and society are neither aware nor prepared to comprehend or communicate 
the emotional experience. The price for adults and children of a badly managed emotional life can be very 
high, as it is proved by the su�ering, abuse and violence present in many relationships, especially in crisis 
situations.

Very often the perception of internal feelings can be very confusing and disorientating for children and 
adults as well. A person can feel a strong discomfort without knowing the reason having the feeling of being 
unable to constructively express own emotions.

For some children the chaos of the internal emotional life can be so oppressive that it leaves them very little 
space to concentrate and to learn new information at school and in other contexts of life. The way a person 
responds to emotions depends on social conventions, expectations, norms and culturally learned behaviours.

The ability to explore, to learn how to express and to communicate feelings in a constructive way is something 
that can be learned by children in a safe, trusted space which is free from prejudices and judgments.

52



 6  War Child Holland, I Deal-dealing with emotions, 2009.
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How to help children to express their emotions

What life is like for children who are bottling up far too many di�cult feelings?
“The ability to recognize their emotions is an important part of children’s healthy development. They need to 
recognize when and why they have certain emotions, learn how to express their emotions in a culturally 
appropriate way, and learn how to deal with their emotions. For example, children need to learn that they 
should not become physically aggressive toward others when they are angry. A better solution would be to 
talk about their emotions with peers or trusted adults. It is also important that children understand what to 
do when they feel afraid: ‘Am I in danger? Then I should look for someone who can help me.’  The ability to 
express and deal with your own emotions, and recognise and deal with the emotions of others, is a powerful 
coping mechanism. It will enhance children’s resilience in di�cult situations.” 6

We can compare our emotions to a “thermometer” and our “compass” indicates what is going on around us. 
This compass tells us which needs are met and which needs are not met in a situation

Emotions are functional. They help with:

Survival
Our emotions serve as an internal guidance system. They alert us when one of our basic needs is not met. 
For example, when our need to connect with other people is not met, we feel lonely. We feel afraid if our need 
to be safe has not been met. We feel rejected when our need for acceptance has not been met. These emotions 
urge us to take action to meet our needs to connect and be safe and accepted. All of these needs are important 
for our survival.



Decision-making
Our emotions are a valuable source of information–they help us make decisions. Studies show that people, 
whose emotional connections have been damaged by an injury to their brain, can often not make simple 
decisions. Why? Because you need to know how you feel about the di�erent choices before you make a decision.

Setting boundaries
When we feel uncomfortable with a person’s behaviour, our emotions alert us and in�uence our reactions. 
To re-establish a comfortable boundary, we may use our body language to show the person that we are 
uncomfortable or tell them directly. We may also decide to move away and keep our distance from that 
person. Setting boundaries helps us protect our physical and mental health.

Communication
Our emotions help us communicate. Our facial expressions, for example, convey our emotions to the people 
around us. If we look sad or hurt, we are signalling to others that we need their help. If we know what we 
feel, and have the skills to express our emotions verbally, we will be better able to express our needs and 
have a better chance of ful�lling them. If we can e�ectively listen or respond to the emotions of others, we 
will be better able to help them meet their emotional needs.

Happiness
When we feel happy, we feel content and ful�lled. This feeling occurs when our needs are met, particularly 
our emotional needs. Our physical needs can be met –for example, we can be warm, 
dry, and well fed – but we may still feel unhappy. If we can clearly identify our di�erent 
emotions, it will be easier to determine what it is we feel unhappy about and to try and 
change it if we can.
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When children have experienced very traumatic events, it is important that they can talk about their 
experiences, if they want, and �nd a channel of expression. This will help to prevent the development 
of withdrawn, depressive or anti-social behaviours and others symptoms of distress. 

The possibility to “perform” in their inner world through story-telling, role-playing and dramatization, 
drawing, modelling clay, using colors, or through movements, music, puppets allows children to 
transform and remodel unbearable emotions and to �nd alternatives to dysfunctional behaviours.

Children tend to reiterate the stressful experience with the aim to overcome it. The majority of bullying 
episodes are a sort of reiteration of experiences they witnessed or they su�ered. In so doing, children-
teenagers and adults, too-make their companions experience the same su�ering they had lived. This 
will not bring to any result but it is only a vicious cycle, an un�nished business.

Creativity has in itself a powerful bene�cial e�ect. It helps children activate their imagination, resources, 
decision-making, responsibility and sense of empowerment in their own lives.7

Working with drawings, children generally �nd it much easier to express feelings and opinions that are 
di�cult to express by words. Images are felt to be less dangerous and helpful in clarifying oneself.  

For practical activities refer to paragraph. 3.11 page 81.

7 Sunderland M., Draw On Your Emotions, Speechmark Publishing, Winslow Press, Bicester, 1993. 55
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It is very important to discern between the language of feeling and the language of thinking when helping 
children to become aware and capable of expressing their emotions. Both languages are important, but are 
di�erent. Children are very connected with their emotions, but they generally have not enough developed 
language to explain how they feel, or simply it is too frightening for them to talk directly about the events 
that hurt them. A child, especially after a traumatic event, barely knows how to express in words what he is 
going through.
 
The alphabet of emotions is not well known yet. It is something we learn through the practice of listening, 
attention, contact and relationships with others and ourselves. 

By contrast, for a child, the natural language to express emotions is through games, the body, imagination,
and narration of stories, dramatization, drawing, singing and creativity in all its forms.

So, for adults, it is a matter of wearing new glasses: Children’s glasses are di�erent and unique to each child, 
due to their di�erent personalities, characters and tastes.

It is very important that adults can develop a very respectful attitude in talking to children, become good 
listeners and never push children to talk directly about sensitive themes, unless the child wants someone 
to listen. Plays, stories, imagination and metaphors are e�ective media to help children to recover from
traumatic experiences.

A narrative and expressive approach to help 
children to deal with difficult emotions

3.6
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Narrative tools, such as stories, help children and adults deal with personal experiences. They help the 
storyteller take some distance from the experience, looking at things from a di�erent point of view and 
discovering a part of reality not seen before. 

A drawing for example is a graphic story as it implies a relation among di�erent pictures. Di�erent meanings 
can arise in the perception of the same life events. A very interesting reference for the narrative approach 
is proposed by Margot Sunderland, child therapist, in her books dedicated to the use of stories to help 
children express their hidden emotions. 

She proposes a variety of suggestions in topics and exercises to teachers, educators, parents and caregivers 
who want to explore and discuss with children some emotional themes at home, in class or during informal 
educational activities.

Creativity has in itself a powerful beneficial effect, helping children to activate their imagination, inner 
resources, decision-making skills, and sense of responsibility and empowerment on their life. Working with 
drawings, children are more able to express their feelings and opinions that are di�cult to put in words.

According to what Margot Sunderland says in her book, “Draw on your emotions. Working with drawing 
o�ers children the opportunity to channel di�cult and trapped emotions, to develop new points of view 
on experiences and to face di�culties. Images are felt ‘less dangerous’ than words and helpful in clarifying 
oneself.” 8

A narrative and expressive approach to help children to deal with difficult emotions

57
8  Sunderland M., Draw On Your Emotions, Speechmark Publishing, Winslow Press, Bicester, 1993,.



9 Extracted from the books: Sunderland M., Helping Children who Bottle Up their Feelings, Speechmark Publishing 
   and Sunderland M, 2000, Using Story Telling as a Therapeutic tool with Children, Speechmark Publishing, Winslow Press, 
   Bicester 1993

Referring to the use of the stories, the same author proposes as a �rst step for every caregiver in charge of 
a relationship or work with children, to imagine themselves in the story of the child and then re�ect on that 
story in the following terms: “How would I feel, if I would �nd myself there? Would I feel alone, with no hope...
or happy and comfortable? Am I in a desolate and harmful evil world or in a pleasant one where I can hope 
and expect help and reassurance from others?” 9 

As mentioned above we believe that an experiential teaching methodology can help children and adults in 
elaborating and expressing personal feelings, emotions, prejudices and taboos through the subjective 
experience going beyond words or �xed de�nition.

The methodology is focused on a “relationship” where adults and children are subjects in a reciprocal and equal 
position and implies the following:

                The participatory and experiential method aims at the integration of di�erent levels of learning. 
                Through exercises related to a speci�c topic, the bene�ciaries can have a personal experience and can 
                address personal meanings to the concepts explained. 

                The creative and emotional involvement allows living a real experience with a potential transformation. 
                This process is later integrated at the cognitive level and enriched with group discussions.

A narrative and expressive approach to help children to deal with difficult emotions
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                Role play/dramatization is one of the most e�ective tools to acquire new relational skills, to expand 
                the personal view and to practice empathy.
                
                The group represents a rich resource. The exchange between the participants is precious as it o�ers 
                many di�erent points of view on the same event. It allows everyone to make experiences that can 
                be transferred to other contexts, passing from the group to the daily life context. The relationship 
                among members of a group gives everybody a chance to become aware of personal projections 
                and dynamics. The group is also a useful place to learn di�erent and more e�ective behaviours 
                according to di�erent situations and people.

How to talk to children and the barriers of communication
When working with children in a psychosocial activity, using creative tools is very important. One should 
take in consideration some communication rules to talk to children about their creations:
 
                Listen without judging or interrupting.
                O�er your real attention and interest.
                Make open questions instead of close questions that imply only yes/no answers.
                Don’t criticise what the child has done, or what he/she is telling you.
                Don’t make interpretations about the meanings of drawings. Your interpretation will 
                prevent the child from telling you or not if the actual experience was far from your idea.
                Look at the drawing as a story and ask the child to tell you what is going on among 
                the di�erent parts of the picture, such as di�erent characters.
                Don’t push the child to tell you something that he/she doesn’t feel like to talk about.

A narrative and expressive approach to help children to deal with difficult emotions
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In reference to this topic we are proposing two di�erent exercises based on expressive and creative medium. 
The proposed activities have di�erent goals. In the �rst exercise, Community Mapping, we can identify risks 
a�ecting girls and boys of di�erent ages and backgrounds in their local community. The second exercise 
helps us to raise awareness and stimulate discussion on what children need to be healthy and strong.

First exercise: 

Community Mapping10 

Remember to take detailed notes during and immediately after the activity.

Goal: Support children to create a risk map. Recognize how a risk map can be a useful tool to identify risks 
a�ecting girls and boys of di�erent ages and backgrounds in their local community.

Time:  1 hour 

Age appropriate: Children ages 6 years old and up.

What we need: Flip chart paper, markers, post-it notes, stickers and a camera.

3.7 Understanding children’s needs and 
protection-practical activities
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Understanding children’s needs and protection-practical activities

Steps:
First step: Introduce risk mapping as an e�ective participatory tool to allow children to identify risks in their 
community. Where children feel safe and unsafe and why. It is an engaging activity that allows children to 
visualize their feelings and concerns.

Second step: Divide the participants into groups (including girls and boys in each group).

Third step: Ask the participants in each group to imagine that they are children of different ages and 
backgrounds (girls and boys) living in their communities.

Fourth step: Give each group a piece of �ipchart paper and pens. Ask them to draw a map of their community 
together, highlighting all the important places. Include important landmarks such as roads, rivers or lakes, 
schools, hospitals, stores, mosques, etc. 

Where do people live? Where are your friends’ houses? What places do you visit frequently? Label these 
places with stickers, symbols or post-it notes.

Fifth step: Ask the participants to mark with a happy face or another symbol the places where children like 
to be.
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Understanding children’s needs and protection-practical activities

Sixth step: Ask the participants to mark, with a blue colour for example, the places where children feel safe 
and places, people or objects that make them feel happy and comfortable.

Ask the children questions like: 
  - Where do you play?
  -Where do you meet your friends? 
  -Where do you like to go the most in your community

Seventh step: Enable group discussion on the issues raised.

Eighth step: Ask the participants to mark with a sad face or cross mark the dangerous places where:
  - Children do not like to be
  - Children are scared.

Ninth step: Ask the children to mark in red for example the places where: 
  -Children feel unsafe
  -Places, people or things that make them feel unhappy or uncomfortable places where they feel in danger
  -Places where they feel they might be in risk of some type of harm 

Ask questions like: 
  -What places do you avoid? 
  -Where do you feel uncomfortable alone? 
  -Where are places you can’t go without your parents?
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Understanding children’s needs and protection-practical activities

Tenth step: Facilitate a group discussion on the issues raised. Did everyone agree on places where they felt 
safe or unsafe? What are the reasons for feeling di�erently? Be sure to ensure group participation throughout 
this activity. 

Eleventh step: Ask the children to indicate and mark three dangerous areas in their community that they 
would most like to change. For example, by marking each of them with a star.

Twelfth step: Ask them if they think something practical can be done to address the risks associated with 
these places.

Thirteenth step: Enable a broader discussion on the actions 
needed to protect girls and boys from di�erent forms of risk 
and abuse. The follow-up discussion for this activity is important 
to further identify and probe into the information identi�ed
on the map.

Fourteenth step: During the discussion, ask each group to present the maps they have created, their 
proposed priority action initiatives, and who should carry out this action.
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Second exercise: 

Children needs11

Goal: To raise awareness and stimulate discussion on what children need to be healthy and strong.

Time:  1 hour 

Age appropriate: For children older than 10 years old.

What we need: Flipchart and markers.

First step: Ask the children to sit in a circle either on chairs or on the �oor.

Second step: Start the activity by asking the children what it means to be healthy and strong. 

Steps:

Understanding children’s needs and protection-practical activities
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Third step: When the children have �nished giving their responses, summarize with the following simple 
explanation.
“Being healthy and strong means many di�erent things. It means that you are physically healthy and strong, 
and it also means that you are emotionally and mentally healthy and strong. Children need many di�erent 
things to help them achieve physical, emotional and mental strength. Let’s explore the di�erent ways that 
children are healthy and strong and what you need to experience to gain this kind of health and strength.”

Fourth step: Ask the children what physical health is. If they cannot explain it, you can use the following 
explanation to clarify. 
“Physical health is when our bodies are working well and we are able to use our bodies for everything we 
need to–to walk, run, play, carry things, etc. It is when we feel good in our bodies and do not have any pain 
anywhere. Physical health is a good feeling in our bodies.”

Fifth step: Now ask the children to brainstorm with you on what they need to be physically healthy and 
strong. List the things they mention on a �ipchart with the title, “Physical Health Needs”.
If the children do not list these items, be sure to include: 
 Clean water
 Nutritious food
 Access to health care
 Exercise
 Lots of sleep. 
 

Understanding children’s needs and protection-practical activities
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Sixth step: Now ask them what mental health is.
If they cannot explain it, you can use the following explanation to clarify.
“Mental health is when our brains are working well and we are able to think and use our brains as we need 
to. A healthy and strong brain allows us to learn from our environment and helps us to make good choices.” 

Seventh step: Now ask children to brainstorm with you on what they need to be mentally healthy and 
strong. List the things they mention on a �ip chart with the title “Mental Health Needs”. 

If they have not listed them, be sure to include: 
 Stimulation from the environment
 Opportunities to learn from others
 Nutritious food
 Lots of sleep. 

Eighth step: Now ask them what emotional health and strength is. If they cannot explain it, you can use the 
following explanation to clarify.
“Emotional health is when we are able to react to di�erent experiences with di�erent feelings. For example, 
it is a sign of emotional health if someone becomes sad if they lose something they care about. It is also a 
sign of emotional health if someone becomes very happy when they see someone they care a lot about. 
How we express our emotions is something we usually learn from our surroundings. For example, in some 
countries, it is not appropriate to cry in public, while in other countries it is very normal.”

Understanding children’s needs and protection-practical activities

66



Sixth step: Ask the participants to mark, with a blue colour for example, the places where children feel safe 
and places, people or objects that make them feel happy and comfortable.

Ask the children questions like: 
  - Where do you play?
  -Where do you meet your friends? 
  -Where do you like to go the most in your community

Seventh step: Enable group discussion on the issues raised.

Eighth step: Ask the participants to mark with a sad face or cross mark the dangerous places where:
  - Children do not like to be
  - Children are scared.

Ninth step: Ask the children to mark in red for example the places where: 
  -Children feel unsafe
  -Places, people or things that make them feel unhappy or uncomfortable places where they feel in danger
  -Places where they feel they might be in risk of some type of harm 

Ask questions like: 
  -What places do you avoid? 
  -Where do you feel uncomfortable alone? 
  -Where are places you can’t go without your parents?

 

Ninth step: Now ask the children to brainstorm with you on what they need to be emotionally healthy and 
strong. List the things they mention on a �ipchart with the title “Emotional Health Needs”.

If they have not listed them, be sure to include: 
 good role models to learn from
 good relationships with other people
 a sense of safety and security
 a sense of belonging

Tenth step: Now explain to the children that some of the needs to be healthy and strong can be ful�lled by 
our own e�orts and other needs can only be ful�lled by other people. 

Eleventh step: Divide the children into three groups, and explain that each group will now review one of 
the lists. One group will review the Physical Health and Strength Needs, the other Mental Health and Strength 
Needs and the last group Emotional Health and Strength. Give each group the �ipchart with a relevant list 
to work from.

Understanding children’s needs and protection-practical activities
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Twelfth step: Ask them to discuss each list, particularly discussing the roles of individuals and other people 
is exactly in ful�lling this need. Give each group about 15 minutes to complete their discussion, and then 
ask them to share what they have discussed with the big group.

Thirteenth step: When everyone has presented their discussions, �nish the activity by summarizing using 
the following text.  
“Staying healthy and strong is something we can partly do on our own, and something we also need help 
from others to do. Next time we meet, we will look more at what help and support we can get from others 
to help us be healthy and strong.”

Thank the participants for their hard work in this activity and prepare for the next activity. 

Understanding children’s needs and protection-practical activities
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This simple activity will deepen students’ awareness of children’s rights. This participatory activity explains to 
students their fundamental right as children.  

Goal: To raise awareness and stimulate discussion of children’s rights. 

Time:  1 hour 

Age appropriate: For children ages 10 years of age and older.

What we need: Paper, cards and writing materials.

Steps:

First step: Ask the children to sit in a circle, either on chairs or on the �oor. 

Second step: Start the activity by asking the children if they know what children’s rights are. 

Third step: When they have �nished, summarize with the following simple explanation:
“Children’s rights are things that every child should be able to have or to do, in order to 
survive and grow to reach their full potential.” 

3.8 Children rights activity
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Fourth step: Now ask the children to brainstorm a list of rights that they think children should have. Write 
their answers on a �ipchart.
 
Fifth step: Now ask the children to sit in pairs and ask them to make two lists. The �rst list is of things that 
are nice to have. The second list is of things that are absolutely essential to life. Ask them to write or draw 
each item from their two lists on the card, one item per card.

Sixth step: Make two separate circles with skipping ropes–one for “wants” and the other for “rights”. 

Seventh step: NAsk the children to sit around the two marked circles, each child sitting next to the 
child they have just worked with. 

Eighth step: Let the children take turns to present a card and let the group discuss where it belongs under 
“wants” or “rights”.

Ninth step: Ask the children to re�ect on the di�erences.
 
Tenth step: Show the children the entire list of the CRC. If possible, put up the list of rights somewhere so 
the children can see them during all the workshops.

Children rights activity
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Children rights activity

Eleventh step: Explain to the children the following information. 

“In 1945, when your grandparents or great-grandparents were born, the United Nations was formed. 
The UN Convention of the Rights of the Child (CRC) was agreed upon in 1989 and was set in action in 
1990. All countries in the world, except two, have signed it.” 

The CRC has four main principles. (Write on a �ipchart)

 Right to survival and development (Examples: Care, education).
 Right to non-discrimination (Examples: Race, gender, disability etc.).
 To protect the child’s best interest (Including taking children’s perspectives into consideration 
               when planning action).
 Right to participation (Children’s opinions should be considered).
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Running workshops with children that raise awareness on the possible consequences of child abuse and that 
aim to prevent future incidences of abuse have to be considered very carefully.

It is NOT recommended or advisable to run these workshops in a community that does NOT have any child 
protection mechanisms in place.

The main goal of the following activities is to raise awareness on who children can turn to in their surrounding 
community if they themselves or someone they know experiences abuse.

Before conducting the activity refer to the theoretical paragraph 3.3 Abuse and types of abuse page. And 
paragraph 3.3.1 How to handle child abuse disclosure page 44 in the previous section.

First exercise: 

What is child abuse?

Time:   45 minutes 

Age appropriate: 10 years of age or older.

What we need: Paper and drawing materials.

3.9 Talking about abuse through creativity
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Talking about abuse through creativity

Steps:
First step: Give each child a piece of paper and drawing materials. Explain that today you are going to explore 
what child abuse is. Child abuse is what it is called when a child is treated badly by others. Unfortunately, 
children are abused every day in countries all over the world. Most of us know someone or have heard about 
someone who has been abused in one way or another. 

Second step: Now ask the children to draw a picture about child abuse. Tell them it can be about anything 
that is related to their knowledge of child abuse. Give the children about 15 minutes to draw.
 
Third step: After 15 minutes ask the children to bring their drawings and to sit in a circle. Now ask them to 
pass the drawings around the circle in silence and to quietly look at each other’s drawings, without saying 
anything. When the drawings have been passed around, place them in the middle of the circle so that all 
the children can see them.
 
Fourth step: Thank the children for sharing their drawings and explain that now you are going to talk about 
the di�erent kinds of child abuse there are. Highlight that from the pictures they have drawn, there are many 
di�erent ways in which children can experience abuse or exploitation. Use the children’s pictures to discuss 
the di�erent kinds of abuse mentioned in the box on the next page. 
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Fifth step: When you start talking about each kind of abuse, ask the children if they know what this kind of 
abuse is, and ask them in what ways this kind of abuse can be experienced. Add your own input if you feel 
there are some important things missing. Make sure all the types of abuse listed below are mentioned. 

Sixth step: When discussing each kind of abuse, ask the children if they have any questions and address 
them immediately. 

Seventh step: When you have gone through all the kinds of abuse, ask the children if it is always possible 
to see physically on the child if he or she has been abused? Discuss hidden abuse–for example, if a child is 
being sexually abused when no one is around and is afraid to tell anyone about it. Discuss why children 
might be afraid of telling others that they are being abused. Ask the children why some children might be 
afraid to disclose their experiences of abuse. 

Eighth step: End the activity by thanking the children for their participation and explain that the group will 
play a game now. Tell them that afterwards you will talk about where children can get help if they are being 
abused. 

Talking about abuse through creativity
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Talking about abuse through creativity

Second exercise: 

Who can help? Storyboard with different endings

Goal: The aim of this exercise is to help children to �nd creative alternative behaviours to di�cult situations 
that they might face with their peers or adults. Using the medium of drawing, separate the children into 
groups and have them create a storyboard comic strip. The children will be able to discuss their ideas together 
and to imagine di�erent possibilities in the situation.  
Before presenting the activity, discuss with the children about the importance of asking for help when a 
child feels they are in any danger or discomfort. Also, discuss with the children what generally does a child 
feel when he/she feels fear, anger or pain. (Refer to paragraph 2.4 Leading a discussion page 19).

Time:  1 hour and 30 minutes

Age appropriate: 10 years of age and older.

What we need: Paper, drawing materials, di�erent kind of colored pens, pencils and markers.
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Talking about abuse through creativity Steps:

First step: Divide children in groups of 5-6 children after discussing the di�erent types of abuse and how 
they can a�ect children and adults. Using the technique of brainstorming ask the students to propose di�erent 
alternatives about what to say and to do they do when peers or adults approach them in a verbally or physically 
violent way. Who can they ask for help and protection?

Second step: Ask each group to create a story together in 4-5 pictures that describes a situation of any type 
of abuse (psychological, physical, sexual, neglect, exploitation) and di�erent behavioural solutions for each. 
How can children ask for help and how can they protect themselves?

Third step: Ask each group to divide the story in 4-5 phases, according to the skeleton of the story (a given 
situation, a con�ict occurred, a new balance) and draw together on a long sheet of paper the story as a 
comic strip.
Make sure that all the children take part in the creative process and all opinions are taken in consideration. 
 
Fourth step: Ask the children to create dialogues where they draw bubbles for each character expressing 
his/her speech or thoughts. Show them two di�erent kinds of cartoon bubbles, drawing a continuous line 
for the dialogue and dotted line for the inner reflections of each character presented in each vignette.

Fifth step: Ask children to draw di�erent endings, describing how they would like the situation end and 
what the main character can do and can say.

Sixth step: Leave enough time for each group to present the storyboard comic strip in front of the other 
children. Encourage each working group to express their feelings during the creation of the storyboard and 
to �nd solutions. Ask other students in the audience for feedback on di�erent possible endings.
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The proposed activities related to this speci�c topic aims to help children develop personal critical thinking 
skills in regards to events. These exercises will help children understand how there is not one unique “truth”, 
but instead as many truths as there are characters present in a story. Children will learn respect and how to 
take into consideration others’ points of view.

First exercise: 

Points of view-many stories in one story12

Time:   1 hour or more

Age appropriate:  8 years of age or older.

What we need: Paper, drawing materials and colored pens, pencils or markers. 

3.10 Many stories in one story: Practical activities 
for inclusion
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Many stories in one story: Practical activities for inclusion

Steps:
First step: Before starting the working group, involve the children in a brainstorming session on what they 
think of the following sentence, “I am right, you are wrong”. This is a common sentence in verbal con�icts 
they may recognize.

Second step: Divide children into groups of 4-5 children and ask each group to discuss and write a brief 
story of an argument in a family, between friends, at school or in another context. The number of characters 
in the story has to be the same numbers of the participants in each group.
 
Third step: Each group will share their own story with another group’s story. Each child chooses one 
character and draws the story that they perceive.
 
Fourth step: Each group then presents the new story told by the di�erent characters with the support of the 
drawings. The audience listens and the group that wrote the initial story will, at the end of the presentation, 
give feedback on the new �ndings, listening to the di�erent versions of their initial story.

Fifth step: The group will share feedback on the characters while listening to the version of the other 
characters in the same story.

Note: Ensure that children respect basic communication rules during feedback sharing session.
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Second exercise: 

Hurting words

Time:   30 minutes

Age appropriate:  8-18 years of age. 

What we need: Long paper, A4 colored construction paper, pens and pencils.

Steps:

First step: Participants take turns writing on the long paper hung in the room words or phrases that have 
hurt them. These words or phrases can be read and commented on by the students.

Second step: We invite the children to draw an outline of their hand on a piece of colored construction paper. 
Once �nished, the students should cut along the edges of the hand. At this point, we ask the students to 
write a phrase or word of encouragement on the hand cut out.
 

Many stories in one story: Practical activities for inclusion
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Many stories in one story: Practical activities for inclusion

Third step: One-by-one, the participants will paste the hands they made on the hurting words or phrases 
written on the hanging paper. Slowly the hurting words will disappear. Eventually you will get a poster of 
coloured hands touching each other.
 
Fourth step: As a �nal step we ask the students to share their ideas on the activity and discuss how “hurting”  
and “encouraging” words can a�ect personal relationships.

Fifth step: Ask children to draw di�erent endings, describing how they would like the situation end and 
what the main character can do and can say.

Sixth step: Leave enough time for each group to present the storyboard comic strip in front of the other 
children. Encourage each working group to express their feelings during the creation of the storyboard and 
to �nd solutions. Ask other students in the audience for feedback on di�erent possible endings.

80



Concerning this topic we are proposing three di�erent activities with the goal of developing an analysis 
about daily emotions. Each activity has a speci�c objective in order to deepen di�erent aspects.

Also, in this case we are proposing a practical exercise based on creative mediums. Speci�cally the activities 
will help to introduce the idea of di�erent emotion. This enhances participants’ capability to emphasize their 
physical expression, listening skills and to play with di�cult emotions, decreasing the fear of them. Moreover 
using a role-play, we can lead the participants to think about and test their own emotional reactions in 
di�erent situations.

First exercise: 

Follow the leader

Goal: To warm up students and to introduce the idea of di�erent emotions.

Time:   20 minutes

Age appropriate:  Children 6 years of age to adult age participants.

What we need: An open space, large enough to let children stretch out their arms in a circle, as well as 
stand up. 

3.11 The alphabet of emotions13: Activities with 
children
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The alphabet of emotions : Activities with children

Steps:
Begin the exercise by welcoming the group. Welcome everybody!  
 
First step: Stand in a circle with the participants and say, “Let’s start with a game to warm up.”

Second step: Step forward into the circle making a particular, unique sound and movement. For example, 
say, “Helloooo” with a happy voice and gesture.

Third step: Ask the whole group to imitate your sound and gesture.
 
Fourth step: Continue making di�erent sounds and gestures for the group to imitate. Try to express di�erent 
emotions. For example you can say “hello” in di�erent ways. For example, using an angry, sad, proud, afraid 
or hopeful voice. Be creative to stimulate expression and imagination within the group.

Fifth step: When the group is comfortable with the activity, ask the participants to take the lead in expressing 
di�erent emotions using a sound and gesture. Do this a few times.

Sixth step: Group talk
Tell the group, “In the next three sessions we are going to talk about emotions.” 
Then ask the group, “Who knows what emotions are?” Allow two or three participants to answer.
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Suggestions: Identify the word “emotion” in the local language before starting the session. If there is not one 
single word that expresses the concept of ”emotion”, take time to explain the concept to the participants.

Seventh step: Tell the group, “Emotions are people’s feelings. We saw a variety of emotions in the game we
just did.”

Ask the group: “Which emotions did you observe during the game?” For example, you can suggest joy, 
sorrow or anger. Follow up with the question, “Do any of you sometimes feel happy? Sad? Angry? If you feel 
angry do you stay angry for a long time?”

Tell the group: “Feelings can change depending on what happens in your life. Having di�erent feelings is 
normal. But we shouldn’t always feel angry or sad. If we’re always feeling angry or sad, then we need to �nd 
out what is wrong. Share an example that the participants can relate to, or from your own life or experiences 
if you can. There are six basic emotions: joy, sadness, anger, fear, disgust and surprise. People everywhere in 
the whole world experience and feel these same basic emotions. It is human. The other emotions that we 
experience are linked to these basic emotions.”

Ask the group: “Do you think that it is important that you know your own emotions?” 
Remind the group:  “Yes, it is important, because you all have emotions and you will react to them. 
Sometimes you will react in a positive way and sometimes in negative way.“

Variation: The exercise can continue creating 2-3 groups expressing through their voice 
and gestures di�erent emotions and then making a dialogue between each other. In 
each group the leader moves through expressions of di�erent feelings.
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14  Free adaptation from: Augusto Boal, Theater of the oppressed. Theatre Communications Group, 1993.
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Second exercise: 

Exchanging faces in a circle14

Goal: The participants enhance their capability in emphasizing their body expression, listening to each 
other, playing with di�cult emotions and decreasing their fear of them.

Time:   15 minutes

Age appropriate:  Children 6 years of age to adult age participants.

What we need: An open space, large enough to let children stretch out their arms in a circle, as well as 
stand up.
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Steps:
First step: We introduce the activity and explain that it will be an exercise where we will exchange our faces.

Second step: In turn we will make a face, then we turn to our neighbour making a face at him/her. You will 
start making a funny face and body posture, and then turn to the child beside you. He/she will imitate your 
face and body posture, then he/she will turn to his/her next neighbour and while turning he/she will make 
a new, di�erent face to express an emotion. The third person will imitate the second, then, while turning, 
he/she will make another face and pass it to the other neighbour. This game will continue until all children 
make faces.

Suggestions: If some children �nd it di�cult to do this exercise, make another round. Allow the children to 
emphasize their expressions by making faces and body postures. This can be a very funny exercise to explore 
emotions and feelings in a fun way.



Third exercise: 

Role-play different options in difficult situations15

Goal: Lead the participants to think about and test their own emotional reactions in di�erent situations.

Time:   1 hour

Age appropriate:  Children 10 years of age to adult age participants.

What we need: A room large enough for groups to work individually.

Steps:

First step: Divide the group into smaller groups of 5 or 6 children.

Second step: Ask each small group to discuss one example of a situation given by every child in the group. 
The children should talk about the emotions and reactions it caused in them and in others.
 

The alphabet of emotions : Activities with children
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Third step: Let the group choose one of the situations from their group and ask them to make it into a short 
role-play. In this role-play, they should act out the situation and the emotion it gives the people involved.

Fourth step: Allow each group to perform their small role-play. As the group is performing the role-play 
stop it before any person starts to react to the emotion being performed.

Fifth step: Now, ask the audience what the reaction of the person should be. Ask the students to choose 
one negative reaction, such as a reaction that does not help to solve the situation or that leads to more 
problems.

Sixth step: Let the group on stage continue their role-play and act out the reaction chosen by the audience.

Seventh step: Now, ask the group on stage to discuss together how they can change the ending of the 
scene now with a more positive reaction to the situation. The children should use a positive emotion 
now instead of a negative one. The change of the emotion reaction will create a more positive or helpful 
outcome for the person themselves and other people involved. This will solve the problem and reduce the 
negative emotions and leave students with a feeling of happiness.

The alphabet of emotions : Activities with children
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Eighth step: Ask the group the questions listed below. 

 Is this more positive and helpful? 
 Do you react like this in situations? 
 Why yes/no? 
 Do you see others reacting like this?

Ninth step: Repeat steps 4 to 8 in each group. 

Tenth step: Hold a group discussion. Ask the group the following questions.

 What are helpful, constructive reactions?
 Is it di�cult to react in a positive reaction?
 Why is it, for instance, easier to physically �ght someone than to tell him or her that you did not like 
                what they just said or did?

Tell the group: “To build happy relationships you need everyone to feel good and happy. You can do this by 
talking to them rather than beating them.”

Remember to let children express themselves in a free way without judgement. Let them try different
behaviours and encourage feedback on what they felt about the roles of the di�erent characters and as
members of the audience.

The alphabet of emotions : Activities with children
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Acronyms

CRC        Convention on the Rights of the Child
CPWG    Child Protection Working Group
KRI          Kurdistan Region of Iraq
IDP          Internally Displaced People
ISIL          Islamic State of Iraq and the Levant
ISIS          Islamic State of Iraq and Syria 
OCHA     O�ce for the Coordination of Humanitarian A�airs
UN           United Nations
UNHCR   United Nations High Commissioner for Refugees
WASH      Water Sanitation Health
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