
 
 
 

                                       Guidance Note - integrated EiE/CPiE programming for CFS/ TLS 
 
What does EiE/CPiE integrated programming look like?  Going beyond mainstreaming, integrated programming within Child Friendly and Temporary Learning Spaces (CFS 
and TLS respectively) allows for actions between the sectors to work together towards a common programme objective, based on an assessment of needs. This simple 
guidance note does not provide an exhaustive list of the different components an integrated program could include.  It is intended to assist sector partners to improve 
programming and sustainability within such spaces through an integrated approach.   
 
Why is it so important?  Education actors and child protection actors are supporting the same groups of children!  We all have the same goal – to make sure children can 
survive, thrive, learn and be protected during an emergency. 
 
Staffing: 

 Child Friendly Space (CFS) facilitators and Temporary Learning Space (TLS) teachers should be from the local community or displaced population, whenever possible.   

 TLS teachers should be trained not only on Education in Emergencies, but also on Psychosocial Support and/or Psychological First Aid, child protection risks, 
identification of vulnerable children (including observation skills) and how to use child protection referral pathways. 

 CFS facilitators should be trained not only on Child Protection in Emergencies, but also on where the nearest education services are, how and when parents can 
register their children in TLS or formal school, and Back to School outreach messages for children and parents. 

 
Use of space: 

 With a static group of crisis-affected children, the CFS should be transitioned into a TLS after 30 days and PSS activities integrated into learning programmes.  Please 
see diagram below.  

 With ongoing, multiple arrivals of crisis-affected children, each child should spend a maximum of 30 to 60 days (which usually equating to 12-24 sessions) involved in 
PSS activities before he/she ‘graduates’ to the TLS or formal school (if available). If a TLS or formal school is not available for children to graduate to, please refer to 
advocacy section on the next page. 

 CP actors and CFS activities should promote and support children to go back into learning as soon as each child is ready. 

 Depending on the space and schedule, CFS and TLS can also be used to host other sessions or groups, including positive parenting skills sessions, Parent Teacher 
Association meetings, Child Protection Committee meetings, Children’s Clubs, Youth Clubs, etc. 

 Similarly, once school age-children attending the CFS transition into a different space for learning (TLS or formal school), the CFS can be kept open for such community 
functions, or as an ECCD centre or an adolescent/youth centre. 

 When space is limited, child protection and education actors should agree to share space with shifts.  For example, CFS in the morning and TLS in the afternoon and 
continue advocating for the adequate protection and education spaces. 

 Adequate space should be also made available for supervised recreational activities  
 
Community involvement: 

 If shifts are necessary (limited space), the timings of each shift should be communicated clearly to both parents and children (e.g. use of colour or picture coding to 
remind children of their shift). 



 
 
 

 When registering at a CFS, parents and children should be informed that children spend a maximum of 30 to 60 days (which usually equating 
to 12-24 sessions) in a CFS before being transitioned back into learning, to manage expectations. 

 Meetings with parents should be held to orient them on child protection issues and what educational support is available for their children, in addition to discussing 
parents’ roles in recovery. 

 Each Parent Teacher Association or School Management Committee should have at least 1 member from the Child Protection Committee, and vice versa. Or joint 
committees can also be explored.  

 
Integrated programming examples for CFS & TLS: 

 Child protection community mobilisers can run sessions in TLS or formal schools on main child protection issues, including harassment, prevention of violence, etc. 

 Making sure CFS and TLS target adolescents, not just primary-age children. For example, using the space to deliver life skills sessions, mobilise youth to engage in 
community service projects, run stress management workshops, etc.  It is key that crisis-affected adolescents are supported to develop positive identities.  

 Mine Risk Awareness should be delivered to both in-school and out-of-school children, and in the CFS and TLS. 

 Child Protection booklets support reading and literacy, whilst helping children learn how to protect themselves. 

 Programmes should generally follow the timeline of starting with PSS and recreation, then moving to Non Formal Education, with the end goal being to transition 
back into Formal Education.  After children transition back to formal education, teachers should conduct regular PSS sessions to support children’s continued resilience 
and to identify and refer cases where higher or longer term psychosocial support is needed. 

 Advocacy to donors and agencies about integrated projects, and to CP & Education teams for working closely.  

 CP partners can train teachers on PSS, how to use referral pathways and conduct regular awareness raising sessions for parents/caregivers, teachers and the 
community around key issues related to education, child protection, corporal punishment, child labour, child marriage and violence against children. 

 Scheduling of CFS or TLS should be clearly displayed on signboards, using colours or pictures to inform of the different shifts and times. 

 Shifts should be split according to age group and gender (when needed). 

 Train PTAs on Child Protection and identification of at risk children, and ensure linkages between PTAs and Child Protection Committees  
 

Additional guidance for Urban settings (eg. Mosul city): 

 Education teams should be able to identify vulnerable children that need child protection follow-up or case management by a social worker. 

 Mobile child protection teams should be able to identify out-of-school children, and refer them for appropriate education support.  Additionally, through community-
based structures outreach work should be done with parents regarding Back to School campaigns as well as child protection risk awareness.  

 When possible, existing university or youth groups should be properly trained and mentored as they can function as voluntary outreach teams to out-of-school or 
vulnerable children.  Such groups can be positive role models, providing remedial catch-up classes, support with minor rehabilitations of schools, running sports 
competitions, etc. 

 
Advocacy:  

 Education and child protection partners to help advocate to authorities (including MoE, DoE, CCCM, MoDM, Camp Managers, etc) for: 
o sufficient space to be allocated in camps for CFS and TLS, according to number of children expected in the camp. Actors should also advocate for safe and 

confidential space for protection work, including case management or for girls and women. 



 
 
 

o formal learning opportunities for crisis-affected children.  This can either be in the form of tented or prefab formal camp schools, or 
adding an additional shift in an existing host community school, or classroom extensions of an existing host community school. 

o sufficient teachers and textbooks allocated to TLS/camp schools, according to number of children in the camp or community. 
o appropriate location of CFS and TLS in the camp – flat land, protected area, away from main camp roads, in the centre of the camp away from camp perimeter 

or camp entrance, close to child-appropriate latrines, away from distribution sites, near social services (like Mothers’ tents or breastfeeding centres), etc. 
 
Ways of working: 
 

Scenario Guidance 

Single agency implementing 
integrated education & CP 
programme in same site 

 Ensure that different age groups of children can benefit from the programme. 
 If needed, invite other agencies who have capacity to support different age groups, ensuring staff salaries and terms of work are 

harmonized. 

1 Child Protection agency 
running CFS and 1 Education 
agency running TLS in same site. 

 Ensure there is good coordination between the CP and EiE agencies (e.g. agreeing to use the same space but at different times, 
to target different age groups; by each agency providing capacity building and service referrals in its area of expertise, etc.). 

 Regular on-site planning and operational meetings between the CP & EiE agencies for communication of issues & lessons learnt. 
 

 

  



 
 
 

                                           Annex 1: Trainings and key resources for integrated EiE/CP programming 
 

Resource 
Type  

Agency Comments Website 

Education in 
Emergencies 
Minimum 
Standards  

INEE English and Arabic versions of the Inter-Agency Network for 
Education in Emergencies (INEE) Minimum Standards Handbook. 

http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1012/MS_
Arabic_lowRes_final.pdf 

http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1012/INEE
_GuideBook_EN_2012%20LoRes.pdf  

Child Friendly 
Schools 
Manual 

UNICEF English, Arabic and Kurdish versions.  Comprehensive overview of the 
need, approach, activities and benefits of Child Friendly Schools. 
Diagrams are included to illustrate the use of spaces and classroom 
arrangement. Easy to read matrices and text make this tool easy to 
use for staff of different levels and responsibilities. 

http://toolkit.ineesite.org/resources/ineecms/uploads/1088/Ch
ild_Friendly_Schools_Manual_AR.pdf 

https://www.humanitarianresponse.info/en/node/134103  

https://www.humanitarianresponse.info/en/node/134102 

ECCD Kit: A 
Treasure Box 
of Activities 

UNICEF Numerous activities for caregivers to use with children who are 
caught in conflicts and emergencies (ages 0-6 years). These activities 
were carefully designed to help develop skills for thinking, speaking, 
feeling and interacting with others. 

http://toolkit.ineesite.org/resources/ineecms/uploads/1058/Ea
rly_Childhood_Development_Kit_AR.pdf  

INEE Pocket 
Guide to 
Gender 

INEE English and Arabic versions 

Principles for a gender-responsive approach to education 
programming, and provides responses to some of the most common 
misconceptions and arguments against gender mainstreaming.  
Concrete strategies and actions for putting gender equality into 
practice in across all domains of education programming. 

http://toolkit.ineesite.org/resources/ineecms/uploads/1059/IN
EE_Pocket_Guide_to_Gender_AR.pdf 

http://toolkit.ineesite.org/toolkit/INEEcms/uploads/1009/INEE
_Pocket_Guide_to_Gender_EN.pdf  

Child 
Protection 
Minimum 
Standards 

Child 
Protection 
AoR 

English and Arabic available.  A set of minimum standards to prepare 
and respond to child protection in humanitarian action. 
Mainstreaming for education and other sector responses are also 
included in the standards 

https://www.humanitarianresponse.info/en/operations/iraq/d
ocument/cpms-arabic-version-handbook 

https://www.youtube.com/watch?v=gGYQgIbuf5A 



 
 
 

Psychological 
First Aid for 
Children  

Save the 
Children 

Tools for communication, reassurance and comfort for staff working 
directly with distressed children; advice and guidance for staff 
working with parents and primary care-givers; suggestions for ways to 
support a distressed child.  

https://resourcecentre.savethechildren.net/library/save-
children-psychological-first-aid-training-manual-child-
practitioners 

https://resourcecentre.savethechildren.net/sites/default/files/
documents/lsft_lnfsy_lwly_dlyl_ltdryb.pdf 

iDEAL  War Child 
Holland 

PSS and life skills modules for different target groups (children, 
parents, teachers, girls) 

http://www.warchildlearning.org/moredeals 

 

Arabic CP 
Resource 
Bank 

Child 
Protection 
AoR  

Many useful CP materials (PSS, Parenting, Community based CP 
mechanism), all in Arabic 

http://cpwg.net/tools-resources/arabic-resources/ 

Healing 
Classrooms 

International 
Rescue 
Committee 

E-learning programme focusing on student wellbeing, teacher 
wellbeing and gender dynamics. 

http://www.healingclassrooms.org/  

Mine Risk 
Awareness 
Infographic 

 Arabic Mine Risk awareness video. https://www.youtube.com/watch?v=0Wa-
T7rxoT0&feature=youtu.be  
 

Mine Risk 
Awareness 
Live Action 

 Arabic Mine Risk awareness video. https://www.youtube.com/watch?v=lXtbGu-
DG7o&feature=youtu.be 

Families 
Make The 
Difference 
Toolkit 

International 
Rescue 
Committee 

Parenting skills training toolkits and manuals, focused on adolescents 
(ages 6-11 & 12-18) and ECCD (ages 0-5). 

http://www.ineesite.org/en/resources/families-make-the-
difference-toolkit  

PSS: Children 
and Their 
Environment 

Terre des 
Hommes 

Psychosocial skills training manual. http://s3.amazonaws.com/inee-
assets/resources/Terre_des_Hommes-
Working_with_Children_and_Their_Enviroment_Manual_of_Ps
ycho-social_skills.pdf  

Cluster 
resources 

Iraq CP sub-
cluster 

For all training videos, manuals, events, updates, meeting minutes, 
etc. 

https://www.humanitarianresponse.info/en/operations/iraq/c
hild-protection  

Cluster 
resources 

Iraq 
Education 
cluster 

For all training videos, manuals, events, updates, meeting minutes, 
etc. 

https://www.humanitarianresponse.info/en/operations/iraq/e
ducation  

 


