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1. Assessment methodology 

1.1 Date and Location 

From 11 to 14 January, a needs assessment in Amedi district was carried out. The assessment took place 
in cities, as well as informal settlements and villages. On 11 January a need assessment with the district 
head of education was carried out. The following days we did a rapid assessment with 13 school 
principals and a questionnaire with 66 students on 10 of those schools. The students were surveyed 
through the Kobo collect tool and data was directly uploaded to our database, where it can be analyzed 
easily. The students interviewed, were mostly 5th and 6th grade students (mostly 11 and 12 years but it is 
not uncommon to see a 16 year old in grade 6). Among the schools were four host community schools 
and nine IDP schools. Map 1 shows the areas were assessments were carried out. The South west corner 
of the map shows Dohuk. Going northeast, schools in Zawita, Baqara, Ashawa, Sarsink, Qadish, Ibrahim 
Zalla, Amedi and Sheladize were assessed. The assessment was carried out by national staff with 
extended assessment experience (They did assessments earlier for food, NFI, health and cash, since June 
2015). To ensure similar outcomes however, agreements were made on how questions should be asked. 

 
The assessment was carried out independently, but Dorcas is in touch with organizations like Harikar 
and UNICEF to share knowledge on the district of Amedi. Apart from our own assessment and the 
information of the DoE of Amedi, Dorcas sought bilateral contact with several humanitarian actors. 
 

1.2 Tools 

For our interview with de district head of the DoE, we used the Education cluster assessment for the 
Department of Education (DoE) Key Informants. This tool is provided by the education cluster in Iraq and 
adjusted to the country’s context. During the interview he provided a list of schools and the needs 
attached to them. 
 
For the interviews with the principals, the students and the observation lists, Edukans and Dorcas 
agreed on using the tools provided as annexes 1, 2 and 3 in The Short Guide to Rapid Joint Education 
Needs Assessments. This guide is created by UNICEF and Save the Children. However, we adjusted some 
of the questions and added a few to adapt to the Iraqi context. An example of such an adjustment is 

Map 1: Assessment locations 
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changing the answer choices on the following question (question 5, annex 1): What are the most 
common reasons for not attending school? Instead of ‘A. Fees or costs’ we used ‘A. Distance to school’.1 

2. Background information 

2.1 Different groups in Amedi 

The target group in Amedi consists of different ethnicities and religions. The largest group is the Yezidis 
which are at least 50% of the students and are from Sinjar and Zummar. Language of education of this 
group is divided more or less half by half between a Kurdish (Yazidi dialect is similar with Dohuk dialect) 
and an Arab curriculum. Till 2003, all Yezidi education was done in Arab, after that in many sub districts 
it was changed in a Kurdish curriculum depending under which authority the area was. The second 
largest group (20%) consists of Sunni Arabs from Mosul. There is also a large group of Sunni Arab 
students from Fallujah and it is remarkable that they ended up in Amedi, about 800 km from home. Also 
around 20% are Arab speaking Christian students mostly IDPs from Mosul. Especially in Qadish and 
Bashiqa there are large groups of Christians from Assyrian ethnic mostly coming from the Ninewa plains. 
Another group is the Shabak. This is a small Kurdish speaking minority who follow the Shia Muslim while 
the rest of the Kurdish population is for more than 95% Sunni. Yezidis are more likely to go back 
whenever possible to their lands of origin. Sunni Arabs are less popular in Kurdistan due to their 
pretended association with the Sunni Muslim population of the Caliphate and will go back to Arab 
speaking territories as soon as possible. Christians in general are less hopeful to integrate back to their 
place of origin and are more likely stay or migrate to other countries. 
 
According to an IOM’s report 2013 (so, before the crisis), 52% of Iraqi boys and 44% of Iraqi girls went to 
secondary school. But stats vary highly throughout the country. In Erbil girls were even more likely to go 
to secondary school (88% versus 67%) but in Kirkuk difference was again bigger (42% of boys, 20% of 
girls). The enrolment rates of Ninewa (which is relevant because most IDPs come from Ninewa) were 
fairly equal: 49% of boys went to school compared to 41% of the girls. The percentage out of school in 
Amedi district is more or less equal with the average for Dohuk governorate which is 55%. The child 
protection issues are also not more concerning than the rest of Dohuk governorate. But the amount of 
support and funding available for this area is more limited than for the rest of the governorate. Girls 
form 45% of the primary school population and 41% of the secondary school population. In Amedi 
district this is 46% and 31% respectively (figures derived from UNICEF’s Education data 30-12-15).  

                                                           
1
 These choices weren’t given, but only crossed after the student had given an answer him or herself. 
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3. Results 

3.1 Transport 

According to the principals, 
almost all learners in the region 
go to school. However, just one 
test (done for other purposes) 
showed that the number of 
students was lower than the 
enrolment stats predicted 
(actually only 25 instead of 
50!). This emphasizes the 
importance of distinguishing 
between enrolment and 
attendance numbers.2 As the 
principals seem unwilling to tell 
about this or ignorant 
themselves, further fieldwork is 
necessary to find out how 
common absence is. If students 

are not able to go school, both 
students and principals stated 
that the reason was lack of 
transport to get to school. 
Among the principals, distance 
is the most common reason for 
learners to not go to school 
(figure 1). Among the students 
(figure 2), 53% noted arranging 
transport as the one thing that 
would make their school better 
right now. All of the students 
were asked whether they had 
anything to share at the end of 
the survey. Again transport was 
the most cited need (29%), 
followed by heaters (21%), 
building (18%) and materials (15%). These findings are confirmed by a countrywide research carried out 
by IOM in 2013, where financial means was the most common reason for not attending (secondary) 
school in Iraq.3 As transport is not provided by school, this is a major cost for learners. A brother and 
sister noted that transport would cost up to 60.000 IQD a month. Although the majority of the students 
interviewed came from the village they lived in, two students had to travel 15 km for reaching their 

                                                           
2
 This finding is very interesting and Dorcas plans to do a further assessment to compare attendance and 

enrolment figures. 
3
 Barriers to Secondary School Attendance. 2013, IOM. 

Figure 1: What is the most common reason for not attending school 

(principals)? 
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Figure 2: What one thing would make your school better right now? (Students) 
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school. 10% had to make a journey of at least 5 km. Taking into account that children that live further 
away are more likely to not attend or to be enrolled at all, the real figure is even higher. 

3.2 Buildings 

The IDP schools we visited are shared with 
the host community (8), or rented (1). 
Without exceptions, the schools run in 
shifts. Some in two, others in three. The host 
community goes to school in the morning 
and the IDPs in the afternoon. Secondary 
education also takes place in the evening. 
One school divides the shift in days: three 
full days for the host community and three 
full days for the IDPs. Although the building 
is shared, all other things often aren’t. This 
means that they can’t use the kerosene 
heaters of the host community. One school 
got kerosene in a distribution round, but 
doesn’t have kerosene heaters to use it. The 
heating is an urgent problem as schools are 
not connected to a generator; the network is 
unreliable and Amedi district has longer and 
tougher winters as a consequence of its high altitude. In such a case, one is quick to think that the IDP 
community does little to improve their education. However, the question is if they can afford it 
financially to support the school or if their involvement is sought after by the principals of the schools. 
Several times we heart that teachers were working for free, or paying school materials with their own 
salary.  
 
Among the schools we have found two rented houses (see picture 1). One of them giving home to 225 
students, both primary and secondary. Apart from this being a semi-ideal situation, the Ninewa 

Picture 2: Full grade 1 classroom 

Picture 1: A teacher in his ‘classroom’  
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department of education struggles to pay for the rent and might stop funding it all together. Even if 
there school building itself is acceptable, the capacity of it was often too low. In one occasion 60 grade 1 
students were sitting in one classroom (see picture 2). 

3.3 WASH facilities 

The wash facilities are without 
exception deplorable. The hygiene 
is dramatic, in general, the latrines 
didn’t show any sign of being 
cleaned in the recent past. Three 
of the schools don’t have 
separated toilets for boys and 
girls. One school didn’t have water 
at the time of visit, because the 
water in the pipes was frozen. 42% 
of the interviewed principals 
stated ‘cleaning materials’ as a 
wash need, followed by water for 
drinking (25%) and latrines (21%) 
(figure 3). That cleaning is an issue 
was supported by the students, as 
100% of those who said that they were not comfortable using the toilets, gave hygiene as the reason for 
it. Further investigation of there was a correlation between gender and feeling comfortable showed that 
there was no significant difference between boys and girls feeling comfortable to use the toilet. 

3.4 Psychosocial support 

In 2013, the Child Protection 
Working Group found that 
deterioration in the psychosocial 
wellbeing of children was 
reported by 98% (this particular 
number is about Syrian refugees 
but the same report states that 
for IDPs, these numbers are 
comparable).4 This number is 
astonishing and urgent call to 
seriously improve the access to 
psychosocial support. Interesting 
to note is that the inability to go to school itself, together with the inability to go home and the 
separation of friends, is ‘one of the main reasons’ for distress among both boys and girls.5 When the 

                                                           
4
 Inter-agency Child Protection Rapid Assessment Preliminary Findings Erbil, Sulaymaniyah and Duhok 

Governorates, Kurdistan Region of Iraq, July & August 2014, CPWG KR-I 
5
 Inter-Agency Child Protection Assessment of the Syria Refugee Response Erbil, Iraq (2014) Save the Children and 

ACTED in partnership with the Public Aid Organization, REACH and UNHCR;  
Inter-Agency Child Protection Rapid Assessment Preliminary Findings Erbil, Sulaymaniyah and Duhok 
Governorates, Kurdistan Region of Iraq (2014) CPWG KR-I 

Figure 3: What are the main WASH needs at this school? (Principals) 

21% 

25% 

8% 

42% 

4% 

A. Latrines

B. Water for drinking

C. Water for washing

D. Cleaning materials

E. Hygiene education

7% 

22% 

57% 

14% 

A. Peace education

B. Preparedness and
risk reduction

C. Health, nutrition
and hygiene

D. Safety and
securtity education
(landmines, conflict)
E. Psycho social
activities and support

Figure 4: what urgent message is mostly needed for children right now? 



8 
 

principals were asked ‘what urgent message for children was needed’, psychosocial support got 57% 
(Figure 4). However, it has to be noted that compared with other issues, psychosocial support was 
deemed less important. School materials, teaching staff, teaching resources and additional learning 
spaces were all mentioned more often than psychosocial support. Ten out of thirteen principals said 
that their school was not offering psychosocial support yet, saying that they lack capacity and 
knowledge to do so. It seems that most principals did not know what psychosocial support actually 
contains. It should be made clear that teachers should be trained to signal concentrating and behavioral 
issues. If more is needed them some positive attention and providing a protective environment, the 
teachers should refer the students to more professional support.  

3.5 Teaching staff 

Of the thirteen principals interviewed, five 
reported a shortage of teachers (three IDP, two 
host community). Although these statistics 
point to equal needs in both groups, the needs 
among IDPs seem to be of a more structural 
nature. IDP schools are still run by the Ninewa 
DoE. This department has a challenging task to 
run the schools that are scattered throughout 
Kurdistan and even the whole of Iraq. On top 
of this, its capital (Mosul) and large parts of its 
territory are occupied by ISIS. On several 
occasions the team met teachers who worked 
without getting a salary.  
 
When asked what type of support was needed the most, training was mentioned by 68% principals and 
psychosocial support by 32% (see figure 5). This assessment doesn’t allow for conclusions on what type 
of training is needed most, although a demand for English speaking teachers was mentioned several 
times. 

3.6 Vulnerable groups 

The principals stated that children without a 
parent or guardian are most likely to not go to 
school (44%) followed by disabled children due to 
a lack of access (Figure 6) None of the schools 
visited was accessible for disabled persons. 
 

3.7 Recreational activities at school 

In our needs assessment we also included the 
question: ‘What do you wish to have in your 
school?’ The choice was between ‘A. Games’, ‘B. 
Place for painting and music’ and ‘C. Hanuth’ 
(which is a small place for purchasing food that 
most schools in Iraq have). ‘A’ got 35% and ‘B’ 
59% of the answer ‘C’ only 5%. 

Figure 6: what group of children is least likely to participate in 

education? 
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Figure 5: what urgent message is mostly needed for children right now? 
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3.8 Community commitment 

Most principals said that the target community had a somewhat active group participating in education 
(see figure 7). 23% said they had no active group at all. Those principals mentioned such a group labeled 
‘repairing damaged buildings’ as the chief achievement of the functioning group  

 
 

4. Recommendations 
To lift education in Amedi district, a holistic approach is needed. Organizing transport is the most 

efficient way to get out of school children in school. Both teachers and students labeled this as the most 

common reason to be out of school. However, just driving back and forth between villages and schools 

is not enough. Before this can be done, the relevant villages should be visited in an attempt to identify 

and reach all out of school children, particular attention should be paid to disabled children and orphans 

as the principals mentioned them as the most vulnerable. Guaranteeing a timely and safe arrival at 

school for children is just the first step. The second step is to improve the structures that function as 

schools and increase their capacity when needed. Those steps can be seen as a quantitative approach to 

education. The third step is more qualitative in nature and is to improve teachers’ capacities and to 

address psychosocial needs. With overloaded classes and little material, teaching is extra challenging 

and special training that focuses on dealing with the given circumstances, would be very helpful. Around 

98% of IDPs in Iraq face a deteriorating mental situation. Training teachers to recognize symptoms of 

this is quintessential for the learners’ long term stability and to improve their resilience. Most schools 

lacked an active committee or PTA. The establishment of such bodies might increase the local capacity 

to deal with the problems faced. 

These are the major interventions that could help education in Amedi. However, in comparison with 

other regions, Amedi has little humanitarian agencies active within its borders. Therefore, close contact 

with the DoE and principals is necessary to make sure that aid and interventions adapt to the dynamic 

nature of needs within this district.  

Figure 7: what urgent message is mostly needed for children right now? 
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