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HUMANITARIAN OVERVIEW

Yemen has witnessed decades of poli cal unrest with the “Yemeni Spring” in 2011 marking a
significant turning point in the country’s fortunes with increasing insecurity and instability. On
26 March 2015, at the request of the Government of Yemen, a Saudi Arabia-led coalition
launched a military operation in Yemen to dislodge the Houthi forces (also known as Ansar
Allah) from territory previously seized during late 2014 and early 2015. As a consequence, an
already severe pre-conflict humanitarian situation was compounded while also prompting a
large scale protection crisis. Twenty-one out of Yemen’s 22 governorates are affected by the
conflict which has seen extensive and sustained aerial bombardments and ground fighting,
including the use of explosive weapons with wide area effects in populated areas, and alleged
violations of international humanitarian and human rights law by all of the warring parties.  As
a direct result of the ongoing and often brutal armed conflict during the past year, children’s
lives in Yemen have been torn apart. Girls and boys are now facing daily challenges to both
survive the conflict and access enough food, safe drinking water, and basic healthcare. And
while the fighting continues and the delivery of vital humanitarian aid and commercial supplies
to those most in need is obstructed, the lives of thousands more children are at risk. The future
for those that survive is also uncertain. The number of children who are not attending school
has more than doubled during the past twelve months and now equates to nearly half of the
school-age population. Many children have also been psychologically scarred and will need
significant support to recover from their experiences and be able to live happy and productive
lives in the future. .

Background to the Joint Education Needs Assessments

Following the “liberation” of Aden by anti-Houthi forces, a Joint Education Needs Assessment
(JENA) was conducted to assess the impact of the conflict on education and to
understand children’s education needs. Specifically, the JENA examined 3 primary
issues:

- Impact of the conflict on pupils and the overall education system in Aden
- Education capacities and gaps.
- What should be considered in r e s p o n s e strategy that delivers

access to quality education for all children?

Data was collected through household samples, and focus group discussions with children and
adults. This report presents the key findings of the JENA, and the recommendations that are
intended to guide the work of the Education Cluster members in Aden.

Key Findings from the JENA

ACCESS AND LEARNING ENVIRONMENT

 One in five children i n Aden of  school  age is still not  attending school
now.

 Teachers' absences, shortages of textbooks, , poor quality teacherss are also
having a negative impact on the quality of education  within the governorate.
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 There are insufficient school places available to accommodate all school age
children in the government. Schools are therefore reporting chronic
overcrowding. In six out of eighteen schools sampled, 33%, of pupils were
travelling huge distances to school in often difficult and insecure environments.

 All schools assessed have no procedures in place to deal with anykind of
emergency.

TEACHING AND LEARNING

 Emergency-related awareness topics have not been introduced in a third of all
assessed , while a further 28% of schools have done very little to address such
topics. .

 There is an acute shortage of textbooks within the governorate.
Children, who study in grades 1-3 in 72% of sample schools, completely lack
textbooks.

 28% of schools sampled reported that school assets were damaged or looted
during the conflict.

 All schools reported a lack of the extracurricular and recreational   activities.
 Staff absences remain a problem. Only 77% of teachers (65% males and 81% females)

were present during assessments. .
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B. Pre-Crisis Education Situation

In Yemen, there are three l i n e ministries w i t h  r e s p o n s i b i l i t y for education. These are the
Ministry of Education (MoE), the Ministry of Technical Education and Vocational Training
(MoTEVT), and the Ministry of Higher Education and Scientific Research (MoHESR). However, in
this education needs assessment, the focus will be on standard primary/secondary education
under the remit of the Ministry of Education.

Based on Yemeni law Basic educa on in Yemen is comprised of grade 1 to 9 and is based on the
Na onal Cons tu on of 1994 (ar cle 53) and Educa on Law (1992). The ar cles of the General
Education Law indicate that education is a basic human right for all citizens. The Law emphasizes
the State’s responsibility to provide basic education of good quality for all Yemeni children in the
age of 6 to 14 years.

The Yemeni government has therefore a commitment under law to provide universal,
compulsory, free education to al l children aged 6 to 14 years old. Moreover, a National
Basic Education Development Strategy (NBED, 2003–2015) was launched in 2002 aimed to
increase enrolment in basic education to reach 95% of 6 – 14 year-olds in Yemen by 2015.

Compared to other governorates, pre -conf l i c t , Aden had a comparat ively good record
of education provision. Although, , efforts failed to meet the goal of enrolment rate stated in
NBED. In the school year 2012-2013, the enrolment rate was 80% of children aged 6 – 14 years
old (85% for boys and 74% for girls), with a gender disparity showing that there were some
20,000 school age girls in Aden out of school. Key features of pre-conflict education in Aden
included:

- High rates of unauthorized teacher absenteeism.
- Absence of an effective EMIS that  produce updated, comprehensive and timely data for
education
- High ratio of students per classroom (Overcrowded classrooms).
- Poor implementation of curriculum.

The following table shows some indicators of education in Aden before the crisis. Data of the
school year 2012-2013 are extracted from the education statistical yearbook issued by Aden
GEO, while data of the school year 2013-2014 are taken from the raw data collected by Aden
GEO, and which has not formally been issued.

Item Category 2012/2013 2013/2014
# % # %

# of basic schools
Total 168 185

Public 98 58% 119 64%
Private 70 42% 66 36%

# of classrooms
Total 2,859 3,047
Public 1,817 64% 1,974 65%
Private 1,042 36% 1,073 35%

Total of populationon (6-14 years old)
Total 160,166 165,771
Male 83,262 52% 86,176 52%
Female 76,904 48% 79,595 48%
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# of sstudents (publicc schools)
Totall 105,805 104,565
Male 57,053 54% 54,190 52%
Femalee 48,752 46% 50,375 48%

# of sstudents (private schools)
Totall 22,158 23,017
Male 13,681 62% 14,081 61%
Femalee 8,477 38% 8,936 39%

Total # of students (basicc education )
Totall 127,963 127,582
Male 70,734 55% 68,271
Femalele 57,229 45% 59,311

% of private school students to total l # of
basic education students 17.3% 22.0%

Average # of students per classroom
Public 58 53
Private 21 21

Enrolment Rates*

Basic
Education

Totall 80% 77%
Male 85% 79%
Femalele 74% 75%

Public
Schools

Totall 66% 63%
Male 69% 63%
Female 63% 63%

Private
schools

Totall 14% 14%
Male 16% 16%
Femalee 11% 11%

*Enrolment rate is one of the most common and important education indicators that measured to evaluate the access to
education service. It is of two types: net and gross, but usually noticed the gross enrollment rate is calculated at the GEO level [(#
of learners of basic educa on/ # of popula on at the age of 6 to 14)*100]. This data was men oned in a dra  report on educa on
issued by MoPIC Aden in 2013. For data of 2014 was calculated by using data projec on process

III.   OBJECTIVES AND METHODS

After the escalation of the Yemeni crisis which has been erupted into armed conflict, a
joint education needs assessment is needed to assess the impact of conflict on
education and to understand people's education needs in such circumstances.

To actualize the participatory aspect of the assessment, a team of education partners
was formed and led by SCI to plan, prepare and implement the joint education
needs assessment.

The following local NGOs participated in finalizing the assessment tools and collecting
data under the lead of SCI.

- Social Services Association (SSA).
- Women Association (WA, known as Safe Childhood Association).
- Millennium Development Foundation (MDF, UNHCR local implementation

partner).
- Aden Education and Development Foundation (AEDF, UNHCR local

implementation partner).Nahza Makers Organization (NMO, NRC local
implementation partner).

- Child Protection Organization (CPO).
- Rohama' Education and Development Foundation
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Data collection

Data collecting tools, which developed by Global Education Cluster (GEC) and issued in the JENA
Toolkit but adapted and translated into Arabic

The tools used are:

- Secondary Data Form: Use this form to collect or compile information from
secondary sources during rapid joint education needs assessments.

- School questionnaires, this questionnaire is for surveys with school-level actors to
gather standardized information on a sample of schools that have been affected by
the emergency/crisis. You can select the schools randomly.

- Focus group discussion parents ( Mixed) ,This tool provides questions that help to
understand the perspectives of parents  about key aspects of education in the area
and how they have been affected by the emergency/crisis

- Focus Group Discussion for children( separated for girls and boys ) , This tool
provides questions that help to understand the perspectives of children   about key
aspects of education in the area and how they have been affected by the
emergency/crisis

- Focus Group Discussion for teachers ( mixed )

Sampling
As the assessment is confined to Aden governorate, purposive sampling methods have been
used to select the districts. Six districts (out of eight) were selected as the assessment
community. The criteria for selecting the target districts is that threedistricts (50% of the
sample) represent the areas which were under the Houthi -Saleh control and most of their
population displaced, and other three districts (the other 50% of the sample) represent
areas which resisted the Houthi-Saleh forces and hosted IDPs.

In each target district, three basic education schools were randomly sampled. Thus the
schools sample is consisted of 18 schools which form about 13% of the total number of Aden
schools.

District Data Entry Schools Gender Level
Code

1 Ibn Al-Haitham Boys Basic
Tawahi 2 Tamna' Mixed Basic

3 Azal Mixed Basic
4 Al-Aidaroos Mixed Basic

Sira 5 Bahameesh Boys Basic
6 Saif bin dhi Yazan Mixed Basic
7 Al-Jala' Mixed Basic

Khormaksar 8 Khalid bin Al-Waleed Boys Basic
9 Al-Areesh Mixed Basic

10 A'isha – Beer Ahmad Mixed Basic
Buraiqa 11 Abo Harbah Mixed Basic

12 Asma bint abi Baker Mixed Basic
13 Nashwan Boys Basic

Mansoura 14 May 22 Boys Basic
15 Al-Qadisiya Girls Basic
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16 Ibn Hanbal Mixed Basic
Dar Sa'd 17 Al-Basateen Boys Basic

18 Khawla bint Al-Azwar Mixed Basic

Having the tools finalized, a team of 12 members ( 6 males and 6 females ) , were trained
on using the tools and conducting interviews. A pair of trained interviewers (one male
and one female), a one-day visit to each target school of the eighteen-school sample.

Data Analysis

MS Excel application was used for data entry and analysis. Then, findings which resulted
from analysis were interpreted, integrated with findings of FGDs results, and contextualized
with secondary data.

IV.ASSESSMENT ANALYSIS & FINDINGS

1. Access and learning environment
1.1. Equal access

During the war in Aden between March – July 2015 all schools in Aden had been closed and equipped
partly by IDPs and other by armed groups and the rest were damaged or in the fire line, this assessment
conducted a er the fight had been stopped in Aden by the end of July 2015.  it was found that the 16 out
of 18 school v i s i t e d are functioning 2 schools (Tamna' school in Tawahi district and Al-Qadisiya
school in Mansoura district) were closed due to rehabilitation . The students of these 2 schools relocated to
the neighboring school (but separate shift )  ,approximately 90% of damaged schools in Aden were
rehabilitated after completion of restoration works by the Emirates Red Crescent.

In September before the beginning of the school year of 2015-2016  Aden Educa on office sent official
letter that published in all media  that informed all remaining IDPs that they should  free schools , which is
speed up the process of evacuate the remaining IDPs to another public building and not schools and It   is
noticeable   that   reopening   schools   and   return   of   children   to   classrooms Contributed broadly to
recovering the situation and normalizing the life of people in Aden relatively in a short time.

1.1.1. Enrolment

- The total number of children enrolled in the sample schools are 21,420 (they
form about 16.7% of the total number of basic education students) in Aden
government. Out of them, there are 12,179 male pupils and 9,241 female pupils with
gender gap of 75.9%.

- Due to current situation , IDPs movement  no clear data regrding the final
enrolment rate for current school year .

- Parents identified four reasons that keep some children out of school. They think
that poverty, marginalization, underestimation of the value of education, early
marriage for girls, and lack of awareness about the importance of education are
among of the main reasons that prevent parents from sending their children to
school.

- To help the out-of-school children return to school and complete education, parents
and children suggest the following interventions:
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Interventions Suggested by Parents Interventions Suggested by Children

- Developing and implementing
awareness activities about education
importance targeting parents and
children.

- Supporting adult education classes.
- Providing catch up classes and

accelerating learning.
- Improving the quality of education.
- Provision of school textbooks.
- Supporting poor children with school

bags, uniforms, and food.

- Supporting marginalized and poor
children with school bags uniforms.

- Raising the awareness of parents and
children themselves about the
importance of education.

- Giving good attention to extracurricular
activities will improve school
environment and attract more children.

- Providing poor families with incentives
to enable them to send their children to
school.

1.1.2. Attendance
- At the day of the school visit, children attendance was checked with school

managements. Results of this exercise revealed that 86% of enrolled children were
present which means that 2,979 children (14%) were absent, and by going deep in
this

ratio discloses that the absenteeism problem with boys is higher than that with girls
(Absenteeism: 15% of boys and 12% of girls).

- It was found that attendance rates vary from district to another. The highest rate
recorded in Tawahi district (96%), while the lowest rate recorded in Sira district (69%).
The below chart shows the overall numbers of male and female children attended the
Schools sample at the time of the visit.

Present

Enrolled

Total

Female

Male

30000 20000 10000 0
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- Another fact says that schools which are located in or near marginalized areas,
and most of their children come from these areas, are severely suffering from
pupils' absenteeism. The school of Saif bindhi Yazan in Sira district is an example. At
the day of the school visit, only 56% of boys and 62% of girls attended the school.

- More than 60% of schools sample mentioned that more students have been
attending school this year, while 33% of schools keep the same number of students more
or less. The increased number of girls was recorded in 75% of girl and mixed gender
schools, while 53% of boys and mixed gender schools recorded increased number of boys.
- Some children who participated in the FGD mentioned that they sometimes

absent themselves from school when there is a social occasion or event. But
they added that some of their classmates may absent from school for longer time
as there is no sufficient and constant follow up by school and parents.

1.1.3. Displaced students
- More households from adjacent governorates are still fleeing their areas because

of the continuation of conflict. So 67% of the schools which recorded increasing
number
of enrolled children attributed this increment to this recent displacement.

1.1.4. Absorption capacity

- all the 18 school management have been complaining of the huge number of
students registered . The issue here is that number of school rooms are limited in
Aden comparing with the increasing number of children at the age of
schooling.

A ccording to our observations, the following chart shows percentage of schools sample
which experiencing limited absorption capacity.

- Some of the school headmasters interviewed comments that how we can
pay attention to those children outside school to get them back, while our schools
barely accommodate the number of children already enrolled.

1.1.5. Inclusion of vulnerable children
- It was found that different vulnerable children groups (displaced children ,

orphans , those who were associated with Armed Forces and Armed Groups..etc) are
studying with other children in the same school , but students with special needs
mostly learn in independent classrooms. The below chart shows the number of
schools of the sample which host at-risk children

20
18
16
14
12
10

8
6

No 4
2

Yes 0
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1.1.6. Efforts to assist vulnerable groups/learners

- Some schools exert some efforts to help vulnerable students ( IDPs , orphans
, disabled , over age ,former combatants children ) to have access to school and
retain to complete their education. Most of the assistance they provide to
vulnerable children offered in coordination with some CBOs supported by some
International NGOs and benefactors. Based on school's management response
the most prominent thing most schools can do to help children stay at school is
monitoring the drop-out cases.

- School principals it seemed to be unsure when they were asked about
providing children protection monitoring. They were not familiar with the
concept. Nonetheless, 67% of the schools sample reported that they do not
possess a system for identifying, monitoring and reporting on cases of abuse.

1.2. Protection and wellbeing
1.2.1. Distance

- Geographically, distances of Aden districts are relatively not big. Most school
s i tes are found amid populated communities. It takes from them about ten to
thirty minutes walking to reach their schools mostly in small groups .- There is no
school in Gold Mohur area, the far south suburb of Tawahi district, so children
there have to travel daily for about seven kilometers to attend school in the center
of the district.

- In six out of eighteen schools sample (33%), there are children have to come
from far away to attend school, as either their schools are under maintenance
or they live in suburb areas like villages of Beer Ahmad and Basateen areas. A
few numbers of students prefer to attend some schools rather than their own
areas because they think that those schools provide quality education. For them
quality matters.

1.2.2. Safety to and from school
- As most schools are situated in centers of populated communities, 12 schools

children participated in the FGDs, mentioned that they can move safely  to and
from schools. However, in 6 schools, they expressed safety concern for different
reasons. For instance, schools of Basateen and May 22nd attributed unsafety to
spread of weapons among local people and existence of armed resistance center
next to the school. Other schools in areas such as Beer Ahmad and Al -Areesh
attributed unsafety to that some children have to walk long distances through
uninhabited roads to get to their schools.

- As s e c u r i t y incidences may happen unexpectedly, both children and
parents expressed their security concerns when there are gun firing or explosions
incidences at the schooling time. Most children said that they feel scared and
frightened when hearing shooting. Sometimes, they are disallowed by their
parents to go to school for two or three days for security reasons.

Other issues raised by parents affecting safe access to schools are the chaotic traffic
movements and unhygienic environment on the way to school that may affect
their children health and form risk to their lives when moving to schools. They
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complained that their children use roads and streets daily to school where there
garbage piled up on sides, sanitation waste running overland and stray dogs
roaming around. Such unhygienic environment may contribute to spreading
diseases , as they mentioned.

- In some areas, parents have been complaining t h a t daughters who go
secondary school may sometimes be exposed to verbally harassment by youths
or loafers in the roads . They mentioned that some girls prefer to stay home rather
being exposed to such abuse when going to or getting back from school.

- Moreover, parents added that even young school boys are exposed sometimes to
verbal abuse, threatening and bullying by loafers when going a lone to school.

- For  reporting  cases  of  abuse  or violence,  parents  mentioned  that talk to school
principal or school social worker who find themselves sometimes incapable of
providing reliable support. They added that the weakness of state authority and
absence of specialized organizations concerned of such cases may exacerbate such
problems unless social figures intervene to keep things calm.

- Parents recommended the following activities to improve children access to school:
Launching campaigns to raise awareness of people about risks of holding

weapons.
 Raising awareness of children about UXOs risks.
coordinating with local authority and police to improve organizing

traffics especially in the main roads leading to schools.
 Activating community participation in keeping security.

-
1.2.3. Site safety

- Based on Aden Education office statement, Emirates Red Crescent supported
maintaining 90% of most effected schools in Aden and rest will be maintained in the
coming period.

- So schools are expected to be restored by the end of 2016 , clean, and fenced (not
verified with Mines Maps)

- The bouncing down bullets of random shooting represents real risk for children.
School girls who participated in the FGD said that a young school girl in a
neighboring school was injured in her shoulder with a bouncing down bullet when
she was playing in the break time.

- On the other hand, some school girls expressed that they do not feel safe at school
as some loafers storm the school from time to time and make troubles (this is not a
common phenomenon but it was witnessed in some areas such as Al-Sharqiya in Dar
Sa'd).

- Small percentage of parents declared that their children may be exposed to
physical humiliating Punishments in school (beating by sticks).
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1.2.4. Emergency preparedness
- It w a s observed that all schools have no written plan specifying established

procedures of what can be done in case of emergency. But 61% of schools stated
that there are some acknowledged procedures followed in case of emergency.
1.3. Facilities

1.3.1. Classroom capacity
- The visited eighteen-school sample contains 317 classrooms with average number of

17.6 classrooms per school. But the number of classrooms var ies from a large
school that contains 35 classrooms and a small one that contains twelve classrooms.
So the average number of students in each classroom of the schools sample is 67.6
Students* (this indicator measures the average # of students in one classroom in one
shift).

. It is larger than the average number of basic education students in the school
year 2013/2014 which was estimated by 53.8 students in ea ch basic
education classroom. However, the School Bylaw issued by MoE stipulate s that the
average number of students should not exceed 40 students for grades (1-4), and 45
students for grades (5-9) per classroom.

- Most interviewed schools principals complained of the overcrowded classrooms in
their schools. They said that the number of students in primary classes may exceed
seventy learners per class. The below chart shows the average number of students
in grades one to five with minimum and maximum numbers of students in each class
according to interviewees' responses.

120

students

Minimum No. of
students

Average No. of
students

6

-

5 4 3 2

100

80

60

40

20

0
1 0

1.3.2. School conditions
- It was mentioned that 42 classrooms in three schools were damaged because of

direct or indirect shelling during the wartime, but all of them have been
rehabilitated, and are functioning now.

1.3.3. Furniture
- One of the factors that helped resuming the education process in Aden after

wartime is that school furniture of most sample schools has never been exposed to
damage or loss. The furniture of only 11% of sample schools was lost and damaged.
Below chart shows the size of furniture damaged or lost as a result of the crisis.
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Only a few

Some

Many

Almost all

11%

11%
6%

72%

1.3.4. Recreation and play
- according to our team observation , four schools (22% of the sample) don't have

enough spaces where children can play and perform outdoor activities. On other
hand, thirteen schools (72% of the sample) offer children with some
extracurricular activities such as recreation, drawing, and songs. Moreover, daily
schedules of activities are posted publically in most schools.

- School boys say that the most game that they are used to playing in school is
football. No more games are activated for them. However, some school girls
commented that they can't play freely as sometimes loafers from outside the school
jump over the school fence and prevent them from playing.

-
1.3.5. Water

- All schools have regular access to a source of water within premises
- Students mentioned that they do not use available water for drinking. They

thought it is not clean as it is collected in large water tanks which have not been
cleaned for long time, so they prefer to bring water from homes or buy some from
school canteen.

-
1.3.6. Latrines/toilets

- all schools have toilets. There are 237 toilets in all schools sample with average of
13 toilets per school. Theoretically, there are 90 students for every toilet on average.
But this average rate can be misleading if we look deep into collected data. It is
noticed that one school with 1,600 school boys (such as Ibn Al- Haitham School in
Tawahi district) has only one functioning toilet. On the other hand, in a large
school with 1,964 students and 34 toilets, there are 58 students for every toilet on
average.

- Only 44% of schools allocate toilets for students to be used on a gender basis.
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Separated toilets for male and
9 9 female teachers

Yes

No

5 13

10 8

Separated toilets for teachers and
students

Separated toilets for girl and boy
students

20 15 10 5 0

- Based on observations, interviewers expressed that they are never satisfied with the
level of the toilets' cleanliness in 34% of sample schools. Moreover, both boys and
girls commented that there are latrines in their schools but they do not use them
Because they are not clean and smell nasty .No further analysis was done following
this answer.

Not clean

Slightly clean

Clean

Very clean

22%

44%

17%

17%

- Although all schools mentioned that there are a few children with disabilities among
their students, only four out of eighteen schools (22%) have toilets and sta irs that
are suitable and can be used by people with disabilities.

1.3.7. Hygiene and sanitation

- For promoting hygiene in schools, 17 schools were observed equipped with hand-
washing facilities that are accessible for students.

- Girl students have never been provided with sanitary napkins only in three
schools (19% of schools sample).* WASH in schools projects funded by some
NGOs provide such hygiene kits for girls to support girl education

- It was noticed that 72% of schools enjoy relatively clean local environments. No
sanitary waste or faces observed around the school.

-
1.3.8. Primary healthcare

- Most schools are located near health facilities. The nearest health facility to a
school is only five minutes walking, while the farthest is half an hour walking.
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- Children of morning shift are not used to having breakfast early before going to
school. They bring food from home, and have it at the break time at nine o'clock.
But for those students, who learn in the afternoon shift, cannot bring food from
home. They go before the time of preparing lunch, and go back home late at
bout five p.m. Some of them feel h u n g r y  d u r i n g school hours

- Some participating boys said that this issue affects their learning achievement as
they can't pay good attention in class.

- 1 5  s c h o o l s  h a v e first aid kits in a school but 11 schools (61%) have teachers
who received training in the use of the first aid kit.
-

1.3.9. Psychosocial support

Discussions  with children  reveal  that they  are  still experiencing  psychosocial and
emotional distress as they have  been  confronted  with insecurity, danger, fear,  loss
and  displacement.

"It is true that the war badly affected our morale", a child mentioned . "The security
situation is not stable. But we know that things are going to be better" they added.

- Boys have said that they can go to school and play footballafternoon, but some
of them were asked by their parents to stay home when there is shooting or bombing
incidences.
Girls in the FGDs mentioned that they felt more confident  and safer the war before
They feel scared when there is shooting or bombing, and their parents sometimes
prevent them from going out even to school or for playing.
A c c o r d i n g  t o  t h e  s c h o o l s  h e a d m a s t e r s  F G D s  ,  o n l y 8 schools refer
students to psychosocial for further care support service when needed .
- according to children FGDs , girls said that when one of them face a problem , they  talk

to their teacher or the school social worker if available. Mostly, they prefer also to
talk to their mothers about things happen in school.

"It is true that the war badly affected our morale", a child mentioned . "The
security situation is not stable. But we know that things are going to be better" they
added.

- Boys have said that they can go to school and play footballafternoon, but some
of them were asked by their parents to stay home when there is shooting or bombing
incidences.
Girls in the FGDs mentioned that they felt more confident  and safer the warbefore They
feel scared when there is shooting or bombing, and their parents sometimes prevent
them from going out even to school or for playing.
- A c c o r d i n g  t o  t h e  s c h o o l s  h e a d m a s t e r s  F G D s  ,  o n l y 8 schools refer

students to psychosocial for further care support service when needed .
- according to children FGDs , girls said that when one of them face a problem , they  talk

to their teacher or the school social worker if avilable. Mostly, they prefer also to
talk to their mothers about things happen in school.
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2. Teaching and learning
2.1. Curriculum

2.1.1. Emergency-related topics
- the emergency – related topic  are include : Awareness of risks (during fuel

collection) Landmines awareness , HIV prevention , Violence prevention, ,
including gender based Health , , nutrition and hygiene promotion, Natural
disaster preparedness  and Peace education and conflict resolution .

- out of total 18 schools visited , 12 schools have conducted at least two extra
curriculum   emergency-related  awareness topics on (landmine awareness ,,
HIV prevention ,  preventing violence , health , nutrition & hygiene messages
etc ) to students.  6 schools did not do any awareness or extra curriculum
classes

- No additional emergency-related a w a r e n e s s topics have been introduced in 33%
of the sample schools, while 28% of schools have introduced only one or two topics
addressing such purposes.

- The most emergency-related topics have been delivered in about 40% of sample
schools are:- Health, nutrition and hygiene promotion.

- Violence prevention, including gender based.
- HIV prevention.
- Landmines awareness.

Other topics introduced to only two schools are:
- Means of combating and Prevention Malaria.
- Enforcing positive personal characteristics.

- Both teachers and students stated that some topics in school
textbooks of certain grades are relevant to ordinary and emergency situations.
They think these topics are useful to children as they provide them with
knowledge of personal safety, nutrition, cleanliness, and health. They feel such
topics raise their awareness and contribute to children wellbeing.

- Teachers confirmed that children need to be learned additional messages
particularly after  the crisis, as their behaviors affected negatively by what they
witnessed in war. So they suggest the following messages to be conveyed to them:

- Awareness messages of the dangers of holding up weapons (both white
and fire arms).* white weapons include Knives, daggers, Switchblades….)

- Awareness messages of the true Islamic teachings and values to keep
them safe from extreme behaviors. It was noticed that some children
started to exchange videos of violent scenes.

-  Awareness messages of misuse of drugs and sniffs To tackle negative coping
mechanisms.

-  UXO risk education.
-  Peace building and conflict resolution, As a coping mechanism in community

after conflict
-  Awareness messages of the value of education.
- To convey such  messages teachers expressed their need to be trained on

such topics.
- The below chart show the frequency of topics delivered in schools sample.
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Frequency of Emergency - Related Topics

Others
Awareness of risks (duringfuel collection)
Landmines awareness
HIV prevention
Violence prevention, including gender based
Health, nutrition and hygiene promotion
Natural disaster preparedness
Peace education and conflict resolution

9 8 7 6 5 4 3 2 1 0

2.1.2. Gender equality
- Recently, some purposive awareness sessions on gender have been conducted

in only five schools which form 28% of the sample.
- On the other hand, teachers mentioned that there are some topics are taught in

Arabic Language, Quran and Islamic studies subjects about the values of respecting
family members and how to respect and deal with others (like neighbors, teachers,
etc.). They added that the relationship among people addressed in the school
textbooks is based on the rule of having respect to the elderly people and showing
compassion toward young age people. However, there are no specific topics
addressing roles of women, girls, men and boys in school textbooks. They
highlighted the need to introduce and address such  topics in school textbooks, if
there is an opportunity for re-developing textbooks.

2.1.3. Languages
- As the majority of learners speak Arabic language as a mother tongue, all textbooks

(save textbooks of English language for grades  7 to 12) which are used in public
schools are in Arabic too. So Arabic is the language of instruction.

- In one of the sample schools (Al-Basateen), it was found that the majority of
students are Somalis whose mother tongue is Somali. But they are taught in Arabic
and use Arabic textbooks. It is a great challenge for them as the principal
commented.

-
2.1.4. Loss of school material

- There is no significant loss of school materials as more than 70% of school sample
have the basic furniture safe. Only 28% of schools sample reported that their materials
were exposed to damage or looting during the wartime.  Needs ?
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Loss of school materials

Only a few

Some

Many

Almost all

6%

17%

22%

56%

-
2.1.5. Teaching materials

- Almost all classrooms have usable writing boards, recently restored and
equipped by ERC. Most teachers use teaching aids. Moreover, they make most of
those teaching aids themselves from materials available in the local market or
environment.

2.1.6. Learning materials
- This school year started with critical problem concerning acute shortage of

textbooks provision. Children, who study in grades 1-3 in 72% of sample schools,
completely lack newly printed textbooks. They meet the need by using shared
second hand ones, or by having textbooks photocopied in the local market. On the
other hand, there are children studying in grades 4-9 in 41% of sample schools
suffering from an acute shortage of textbooks.

- The following chart shows percentages of sample schools and levels of school
textbooks available in them.

Textbooks for grades
1-3

Textbooks for grades
4-9

Relatively
available

Half
textbooks
available

Acute
shortage

60%

40%

20%

0%

- Almost all children have their own notebooks, even poor children as they were
supported by school bags by different NGOs, CBOs, and benefactors.

-
2.2. Instruction

2.2.1. Disruption of learning
- During the wartime started at the end of March 2015 and ended in August 2015, all

schools had been closed. Even this new school year (2015/2016) started
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one month later. Actually, all children missed more than 90 schooling days because
of war. As a matter of fact, the children, whose schools needed more time to be
restored and prepared to receive them, missed between 120 to 150 schooling days.

- It is known that students could not sit for the end year exams last year. Therefore,
they were promoted to the following year based on the results of the first semester
of last year, while students of grade nine sat for exams in October 2015.

-
3. Teachers and other education personnel

3.1. Recruitment and selection
3.1.1. Number of teachers

- The total number of teachers recruited in schools sample is 1,080 (251 males and
829 females). It is noticed that female teachers of schools sample form 77% of the
total teaching staff recruited. It is approximately equal to that of all female teachers
in all basic education schools in Aden governorate , according to the educational
statistics of the school year 2012/2013.

- It is worthy to notice that the collected data shows a gap between the numbers of
recruited teachers and the teachers who are actually teaching in schools. They are
only 945 in number which means that there is 12% of teachers (16% males, 11%
female) have never been teaching in schools. But parents think there is about 30% of
teachers do not go to schools and teach children. They claimed that some teachers
receive their compensations regularly while they are at home or doing something
else. This is one of the corruption aspects in education management, parents
explained.

- Teachers themselves confirmed existence of the gap, but they explained that some
educational personnel who are doing administrative jobs in GEO and DEO
levels inserted their names in school lists to get some school-related allowances
that they are not entitled to. Likewise, other teachers look for other additional
income ,because the salary of teachers is not sufficient to meet their needs, so they
may do other teaching jobs in private schools or institutes, or even found doing
other than teaching businesses (as taxi drivers, workshop laborers, etc.), or even
leave the country to work abroad as economic migrants.

- The low income gained from teaching jobs and the slackness of government
authorities pushed some teachers to have another government job. This practice
may make them exposed to legal questioning, but they know nothing will happen to
them.

- As some teachers have other jobs or activities outside of the school, parents
suppose that teachers' performance will be affected in different aspects. They listed
some below:
 Teachers' engaging in other w o r k s leads to more

teachers' absenteeism.
Doing other businesses make them exhausted, so their performance in

classroom falls short.
They could not complete their teaching plans. Not all topics and lessons of

textbooks are covered in the school year.
 Engaging in other business than teaching may reflect negatively on their

communication and relation with their learners.
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They cannot find enough time to plan and prepare their lessons, so their
performance in classroom may be offhanded.

 Their absenteeism causes gaps in the daily teaching schedule, and
overburdens other teachers.

The above mentioned factors may lead to that some teachers are not fully
respected by students. Teachers' status is underestimated as their
performance and commitment do not meet the students' expectations.

- Additionally, parents highlighted another problem concerning teachers. They
mentioned that some teachers of certain specializations teach different subjects
(e.g. a teacher of Mathematics may be found teaching English) , because of
mismanagement of teachers' deployment and absenteeism. . Such flaws
negatively effects both the teachers'' performance and the children's achievements.

- If the number of contributing teachers compared to the total number of enrolled
students, it will be found that there is one teacher for every 23 students in the
sample schools.

- Out of 1,080 recruited teachers in sample schools, there are 16 teachers (9 males
and 7 females) who have been affected by the emergency and are now unable to
work. They form only 1% of the total number of recruited teachers. Going beyond to
this, teachers explained that the war had social and moral effect on most of them.
They think that loss of confidence of others has become common. They think that
most people have become quick tempered, and feel unsafe as weapons became
widely spread in local community, and sometimes they get scared when hearing
random fire shooting nearby. Even they observed that the behavior of school
children impacted negatively. They think they have become more aggressive.

-
3.1.2. Teacher absenteeism

- The exercise of checking teachers' absenteeism revealed that there are 77% of
teachers (65% males and 81% females) are present at the day of the school visit.

- The following table contains some figures of work status of teaching staff in sample
schools:

No. of Teachers Percentages
Male Female Total Male Female Total

Teachers worked prior to
Emergency 251 829 1080 23% 77% 100%

Teachers affected by emergency 9 7 16 4% 1% 1%
Teachers working now 211 734 945 84% 89% 88%
Teachers present at the day of visit 138 594 732 65% 81% 77%

- 78% of schools' principals think that teachers' absenteeism level is the same as that
before emergency. It means that teachers' absenteeism is not associated with the
recent crisis but with other factors. This hypothesis is supported by what was
mentioned by 17% of the sample schools' principals who think that the situation of
teachers' attendance is getting better comparing with that before crisis.

- Of the main reasons of teachers' absenteeism mentioned by teachers themselves
are the following:
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The intended leniency of education management at higher administrative
levels encouraged teachers' absenteeism trend.

 No strict measures taken against teachers who never attend schools. But they
get their salaries regularly on monthly base .

 Absence of accountability.
 Spread of bribery, and political and kinship nepotism.
Some teachers leave teaching and do other businesses to improve their

incomes.
Spread of the phenomenon of alternative teachers. Government-employed

teachers can use unemployed fresh grads to teach in lieu of them for 20% -
30% of their own salaries.

Efforts of good teachers are not met by recognition and appreciation. Most
teachers believe that the criteria for motivation and encouragement are not
fair. So this may contribute to absenteeism.

- On the other hand, dedicated teachers are satisfied to some extent with
compensations they receive. But the ongoing price hikes, and cut of annual
allowances, and lack of material incentives may made them feel frustrated
sometimes. Nevertheless,  a good word of appreciation by a principal is enough for
them to continue teaching. A passive incentive sometimes works, a teacher
commented. He added that some teachers think that they may be exposed to salary
deduction if they absent themselves from school as they feel they do not belong to
any circle favored by education management, they have no choice but to come to
school.

- When there is a gap in the daily teaching schedule caused by teachers' absenteeism,
the most procedure used by school management is that other present teachers
often asked to fill that gap by teaching extra classes, or to collect students of two
classrooms of the same grade to be taught temporarily in one classroom. It was
mentioned that it is rarely to send students home when teachers are absent. This
procedure (sending students home) is taken as a last resort in the last two periods of
the daily teaching schedule.

Frequency of procedures followed when
teachers absent

Other

Send students home

Let students work unsupervised

Combine classes

Use substitute teachers

20 15 10 5 0

-
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3.1.3. Teacher qualification
- Nationally, the qualified teacher is the teacher who has a diploma and/or a bachelor

degree from a  teacher training center or a faculty of education. Based on this
standard, there are 85% of recruited teachers are qualified.

- Starting from 2004, the MoE launched a nation-wide teachers training program
targeted all teachers. However, some teachers who have been recruited since 2011
and upwards have not attended that training program.

- For the sample schools, there are 158 (15%) teachers are not qualified. Out of them,
there are 98 (62%) teachers received a 12-day teacher training by Ministry of
education .

Total

Female

Male

1080

922
710

60
33
27

98
86
12

212

Teachers not trained

Unqualified teachers trained

Teachers qualified

829
251

Teachers recruited

1200 1000

-
3.2. Conditions of work

800 600 400 200 0

3.2.1. Teacher compensation
- There are 980 teachers (224 males and 756 females) regularly paid by the MoE. On

the other hand, there are 30 teachers (6 males and 24 females) , paid by other
ministries (like MOSAL) or NGOs. Most of them teach children with special needs or
refugee students. Unpaid volunteers teach in 50% of the sample schools as well.

- For advocating teachers' rights, there is no organizational framework available.
Teachers interviewed

added that the "Teachers' Union" has been deactivated since 2012. Political disputes
badly affected such organizations, and as a result it was segmented into three
different unions belonging to three conflicting parties. Teachers notice that they pay
fees for their unions which failed to address their needs and advocate their issues.
Some teachers think that such unions represent another window of corruption.

-
3.2.2. Code of conduct

- Neither the MoE nor any school of the sample has developed a code of conduct
document that specify the standards for education personnel behavior.

- The only school specific document issued by the MoE is the "School Bylaw" which
was issued in 1997, and contains structural, organizational rules, and ToRs for
school-related staffs as well. It does not mention clearly detailed standards for
education personnel behaviors.

-
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3.3. Support and supervision
3.3.1 Support personnel

- Teachers of 16 schools of the sample (89%) had the opportunity to receive
professional support either by the school principal or the subject head teacher.
Teachers clarified that GEO and DEO supervisors' visits are very limited as they have
no sufficient resources enabling them to perform their tasks. So classroom
observations are confined to be conducted by a few school head teachers. But it was
observed that some assessment team's visits coincided with visits paid by DEO
guidance personnel.

-
3.3.2 Psychosocial support

- according to teachers participated in the FGD, teachers of 10 s a m p l e d schools
(56%) did not receive any psychosocial support services to help them deal with
conflict-related issues such as
stress and sadness.

-
3.3.3 In-service training and support

- teachers participated in the FGD, since the last school year, only teachers of
seven sample schools (39%) were provided with one type of in-service training.
It was in the area of active learning ran by MoE and supported by UNICEIF.
Teachers who participated in the FGD added that no one of them has attended
any training since the last five years. Even the teachers who employed in
2011 have not received any in-service training. Such support badly needed by
recently recruited teachers.

- Furthermore, it was mentioned that previous training programs lacked post training
support. Teachers explained that there was no follow-up for any training they had.
Training impact should be evaluated in the field, they commented.

- To conclude the discussion on training, teachers prioritize d the following training
needs:
 Teaching methods (specific and general).
 Class management.
 Characteristics of child growth( Cognitive development, Cognitive ,
psychological, social, physical and emotional development)
 Peace building, Conflict resolution within the classroom and community
 Teaching aids.

- In a learner-centered, participatory and inclusive classroom, teachers see that
children are performing most class activities, and teachers' role is to design and
facilitate those activities. So children cooperate with each other and work in pairs or
in groups, and implementing their own learning projects. But they suppose that
most classrooms of Aden schools are not suitable for such learning because they are
overcrowded with children. Some classrooms host more than eighty learners.
Moreover, the type of pupils' seats does not even help implementing such activities,
especially when there is big number of children studying in a medium size
classroom.

- For school support, DEO officers and guidance personnel paid visits to 89% of
schools sample which most of them are not fully satisfied with those visits as no
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authentic support delivered.

For teachers, the most essential support they need to be able to perform their job
well should not be far away of the improving efforts of the education system as a
whole. They think the reform of the management of the education sector comes
first, from their point of view. So they thought that the following points are good
inlets to improving their performance:
Enacting the principle of accountability and fair treatment are supportive

factors for teachers' performance improvement.
 Improvement of work environment is essential for improving teachers'

performance.
Systematic training and regular technical support will help improve teachers'

performance.
 Enacting roles of parents' councils (FMCs) may contribute to teachers'

commitment and good performance.
 Improving the livelihood of teachers and granting them their rights (such as

promotions and annual allowances) will positively be reflected on their
performance.

-
3.3.4 School management

- Interviewees in 15% schools confirmed that staff meetings are held regularly,
but some of them could not show minutes of those already held meetings since the
start of the school year.

- Moreover, they considered the classroom observations conducted by the principal,
deputy, and the head teachers; and monitoring teachers' commitment are part of
performance appraisals. But it is noticed that kind of appraisals is
notcomprehensive and professionally systematic.

-
4. Education policy and coordination

4.1. Policy formulation and enactment
4.1.1. Flexibility policies

- Because of the crisis, most schools tried to facilitate access to education. Some
previously established procedures required for enrolling in schools were simplified
to help conflict-affected children to further their education. School fees were waived
and documentations required for school relocation for displaced students were not
insisted on in 83% of the sample schools.

- One of the outstanding actions taken by Al-Aidaroos School is that the school has
accommodated all students of Al-Dhiya' School whose building has been transferred
into a field hospital which is still providing healthcare services to locals in the area.

-
4.2. Coordination

4.2.1. Government capacity
- Practically, local education officials are able to visit schools, but only ten (56%) out

of the schools sample have been visited by DEO officials or supervisors. Even, some
visited schools underestimated the value of those visits as there was no real support
provided to them.

-
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4.2.2. Needs assessments
- About two thirds of sample schools mentioned that no agency has come to their

schools to talk about the educational situation or the needs of their schools. On the
other hand, some CBOs, local initiatives and representatives of ERC coordinated with
the other third of the sample to implement some interventions such as maintaining
works and implementing some WASH activities.

-
4.2.3. Assistance provided

- In addition to rehabilitation works, the Emirates Red Crescent supported some
schools with school furniture and students with school bags. UNICEF and other local
NGOs provided some poor children with school bags.

- Only one school of the sample mentioned that its teachers received training in active
learning.

Percentage of schools received assistance

6%

Educational materials

Furniture

Teacher training

22%

67%

-
5. Community participation

5.1. Participation
-
-
- To know how students are involved in supporting school, some of them mentioned

that they participated in activities such as the following:
Collecting second hand school uniforms and redistributing them to poor

children.
Contributing to buy cleaning tools and materials, and clean the school by

themselves.
 Female students managed to arrange the competition of the cleanest

classroom in the school.
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Female students contributed to making teaching aids with the help of some
teachers.

- However, some male students who participated in the FGD mentioned that the
school management has not offered them an opportunity to provide assistance to
school. The school management is not interested in activating students' activities.

- Students thinks they have a voice that should be listened to. They are looking
forward to improving their school through improving the following issues from
their point of view:
Making the school (classrooms, play yard, latrines, and even the surrounding

area) clean, hygienic, and green.
More focus should be given to extracurricular activities such as sport, drawing,

songs, theatre, literature, and cultural activities.
The third thing chosen by school girls is to make the school more protected, so

nobody can go in and make trouble. But school boys who study in afternoon
shift insisted to change two other things, providing the school with sufficient
number of good teachers, and to attend the school in the morning shift.

-
5.1.1. Existence of functioning FMCs

- It was common before crisis to notice that the majority of Aden schools have
Fathers/Mothers Councils (FMCs) as a means of enhancing community participation
in education.

- Since crisis, 78% of schools sample tried to resume activating FMCs. But only 43% of
FMCs of schools sample held last meetings one month before the school visit. While
members of 57% of FMCs held their last meetings last school year (before 9 or 12
months).

-
5.1.2. Role of FMCs

- In some schools, the FMCs play a vital role in supporting schools. For instance, in Al-
Aidaroos school, the FMC communicated with education authorities immediately
after the war   to have their school rehabilitated. Additionally, they actively
contributed to setting up a resource center with a computer lab,  a library and a
study class for children exceeded school age. Likewise, there are 86% of schools
sample which have FMCs claimed that FMCs participate actively in facilitating many
challenges faced by schools, and have outstanding voice in some decisions taken.
But only two FMCs confined their roles to be informed of the decisions taken or to
explain their needs to school.

- Furthermore, other FMCs are looking forward to playing more effective roles. They
ask for transparency and more cooperation between the school and councils. They
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expressed their tendency to set up a community fund for supporting schools, and
participation in many greenery, safety, awareness, and extracurricular activities.

- From the point of view of FMC members participated in the FGD, the most essential
priorities for improving education are stated below:
Redistribution of teachers basing on professional criteria. Teachers who get

their salaries from the government must go back again to schools. Teachers
must teach subjects of their specializations.

 Building new schools and/or extra classrooms to alleviate the
over crowdedness of classrooms.

 To give a good attention on the education quality.
Reform the education management, and combating all forms of (political,

financial, administrative, ethical and social) corruption in education sector.

-
V. Recommendations

1. Access

There is no data to highlight if there is any schools that are closed , All school

sampled and visited are open and students are back to their seats.

The estimated statistical projections tells that there are more than 35,000

children (61% of them are girls) are still out of school in Aden . Education

stakeholders (education authorities, local community, and L/I NGOs) should

synergize efforts to tackle this gap with integrated approaches that might include

a consistent set of some of the following suggested interventions:

Constructing extra classrooms/schools to accommodate the increasing

demand for education. There is a need for at least extra 450 equipped

classrooms in Aden to alleviate classroom over crowdedness and absorbing out-

of-school children.

To address above mentioned awareness-related drop-out reasons there is huge

needs to developing education-related public awareness programs on

the importance of schooling, implications of early marriage of girls, and negative

impact of using physical humiliating punishment at schools (strong

educational media campaign , C4D techniques and working with local communities should

all be deployed) to tackle absenteeism and  improve enrolment rates.

Working to re-integrate marginalized communities with the whole society
through improving basic services in those communities, and raising  their

awareness about their human rights and roles as citizens.
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- Supporting children of vulnerable households with schooling requirement

such as providing them with school bags, uniforms, and feeding.

- Supporting marginalized and poor households with schooling conditional

incentives (such as food distribution, cash transfer).

- Schools and CBOs with the support of INGOs can establish together a system

of catch-up classes for drop-outs to return children to school.

- Coordinating with MoTEVT to develop intensive short marketable

vocational training courses accompanied with literacy and numeracy of

those above 18 , and business education for both  male and female

elderly drop-out youths. In addition to supporting youths who complete

these trainings with start-up tool kits.

- Supporting extracurricular, recreational and play activities i n schools, and

enhancing students' involvement in students' councils and in varied

volunteering work groups for serving the school and local community.

- Promoting students' absenteeism monitoring mechanisms in collaboration

with schools, parents, and local community.

- Supporting varied WASH (WATSAN rehabilitation and hygiene awareness

raising activities ) in schools, and supporting provision and allocation of

school gender-wise separated toilets for both students and teachers.

Protection

Discussions with children reveal that they are still experiencing psychosocial

and emotional  trauma as they have been confronted with insecurity, danger,

fear, loss and displacement. As education is relevant to the protection of

children, and through education child health can be improved, psycho -social

development can be promoted and domestic needs can be understood. Specific

protective interventions should be developed to help children regain their

confidence and build positive relationships with their peers, families, and

community.

- Developing a monitoring, reporting and referral system for protecting

vulnerable children in collaboration with GEO and DEO inclusive education

departments, schools, and CBOs. In addition to supporting the creation of

active database to serve the purpose.
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- Providing chi ldren with psycho-social s u p p o r t , and training school social
workers on how to provide such support.

- Building the capacity of school management staff and teachers in terms of child
protection and rights.

- Equipping schools which host children with special needs with relevant resource
centers and suitable facilities and utilities such as learning device , Braille books
,ramps , teachers training in learning difficulties and inclusive education ,after
evaluating such need on school to school assessment ,

- Developing joint programs with local stakeholders to promote the role of local
community for improving secure and safe environment for children.

- Building a Child Safeguarding system in schools (including whistle blowing and reporting of
abuse.

- Developing a practical Code of conduct on behavior in the classroom

2. Quality of Education

It is not only parents, but teachers unexpectedly disclosed their dissatisfaction
with education quality. The education literature tells that quality education i s
associated with issues such as improved pre-service training outputs,
modernization of the curriculum, establishment of sound quality assurance
system, and upgrading teaching facilities.
At local level, education partners can contribute to improve quality education
through adopting some of the following recommended interventions:
- Supporting advocacy campaigns for fair redistribution of teachers at GEO

level. As well as developing teacher absenteeism monitoring system.

- Supporting education authority in timely textbook provision.

- Prioritizing the fundamentals of a good quality primary education (the first

circle e 1-3 grades) as it is the most crucial for setting the solid foundations for

a good education for life.

- Enhancing the quality of teachers, guidance personnel and principals by

providing them with flexible systematic in-service training programs, and

activating professional development meetings for each group of them.

- Strengthening r e s o u r c e a v a i l a b i l i t y ( libraries, l a b s , teaching and

learning materials).

- Training teachers to make them able to deliver emergency related topics

such as peace building education; violence prevention; health, nutrition and

hygiene promotion; and UXOs and weapon holding risk education.

- Supporting local education a u t h o r i t y for activating the role of

guidance personnel (education supervisors) to enhance school

monitoring and providing teachers with professional support.
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- For non-Arabic speakers (e.g.Somali ) students whose mother tongue is not

Arabic and learn in refugee schools, there is a need for reconsidering the

language of textbooks and instruction.

- Supporting the review of learners' achievement evaluation system, as the

available system proved invalidity.

-
3. Education Management with focus on EMIS

Effective management is critical for  the delivery of accessible and quality
education. Nevertheless, parents and even teachers attribute maladies of
education system to incompetent education management and administration.
Hence, education partners can assist l o c a l education authorities
through providing assistance in the following areas:
- Improving the capacity for monitoring and evaluation of school-related staff.
- Providing technical support and advocacy for teachers' redeployment.
- Improving the education management information system (EMIS) to

produce reliable and t i m e l y information for more effective
planning, informed decision-making, and enhanced accountability.

- Training of GEO and DEO managerial and administrative personnel on the
basic management skills.

- Supporting the development a n d enacting a code of conduct policy for
teachers and other educational staff.

4.  Education cluster activation

- Support the reactivation of the education cluster on sub-national level to support
sharing information , better emergency response  , screen the active education actress ,
support the education system and build the capacity of the local NGOs and initiatives

5. Community Participation

Schools, parents, and local community should work together to promote the
well-being, and learning of all students. When schools actively involve parents
and engage community resources they are able to respond more effectively to
the educational needs of students. Partners can support community
participation through the following:
- Setting up FMCs and activating their roles in schools as stated in the
- Enhancing community involvement (through supporting community

initiatives and supporting frameworks for education partnership).


