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Executive Summary 
 
Following independence in 2011, South Sudan has experienced turbulence that includes 
endemic violence in many parts of the country. Unfortunately, independence did not bring a 
sustainable peace for the children of South Sudan, and in December 2013, a new conflict 
emerged that has ravaged the country for the past 14 months and left 1.5 million displaced. This 
violent armed conflict between government and opposition forces has transformed into an 
identity-based conflict underpinned by complex historical grievances and weak governance 
systems. Widespread killings have been carried out where victims have been targeted based on 
ethnicity and tribal affiliation. 
 
Based on these occurrences, education in South Sudan remains critical for creating economic 
and livelihood opportunities, and working against inequity, marginalization and exclusion. 
UNICEF’s ongoing Peacebuilding, Education and Advocacy (PBEA) programme is one method 
being used to create entry points for the implementation of an integrated approach that supports 
quality education through improved learning outcomes for sustainable peace and development. 
The PBEA uses a cross-sectoral approach to demonstrate how education and peacebuilding 
can contribute to resilience, social cohesion and human security.  
 
Some of the key results achieved during 2014 in South Sudan include: 
 
Outcome 1: Education policy and programmes now embrace peacebuilding and conflict-
sensitivity components. This progress is being translated into changes in teacher training 
pedagogies and the development of tools and guidelines for partner organizations and entities. 
The United Nations Office for the Coordination of Humanitarian Affairs (OCHA) and the South 
Sudan Protection Cluster developed a Conflict Sensitivity Tip Sheet to guide projects funded by 
the Common Humanitarian Fund. The PBEA also supports the comprehensive mainstreaming 
of conflict-sensitive programming at national and state levels. 
 
Outcome 2: The Life Skills and Peacebuilding Education (LS+PE) training of 309 (27 per cent 
females) duty-bearers from government, the United Nations and non-governmental 
organizations (NGOs) and 829 teachers has enabled a culture of peace to be promoted at the 
institution level. Close to 64 per cent of training participants reported increased knowledge in the 
relationship between education service delivery and incidence of violent conflict.  
 
Outcome 3: More than 32,500 individuals learned about international education initiatives 
including the Convention on the Rights of the Child, Millennium Development Goals, and 
Education for All – and engaged in meaningful dialogues on human rights and quality education 
through LS+PE sessions, sports events, career fairs, community peace conferences and youth 
dialogues.  
 
Outcome 4: The PBEA programme helped increase access to education and quality conflict-
sensitive education (CSE). Seventy schools (48 of which are pilot sites) launched LS+PE with 
inclusive education and child-friendly school (CFS) principles, while innovative vocational 
education programmes provided 517 youth with opportunities to learn livelihood skills such as 
carpentry, tailoring, driving, building and construction (with the prospect of expanding to include 
fishing and ox-plough farming in 2015). 
 
Outcome 5: To inform current and future education programming for peacebuilding in South 
Sudan, the UNICEF South Sudan Country Office pursued multiple means of documenting 
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results including: comparative research; case studies; promotional videos, and Knowledge, 
Attitude and Perception (KAP) surveys that measure social cohesion and resilience. 
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1. PBEA Programme Overview 
 
South Sudan is the world’s youngest nation, having gained independence after decades of 
violence. In the midst of an already complex post-conflict situation, the crisis that erupted in 
December 2013 increased insecurity and displaced 2 million people, including many who sought 
refuge outside the country. The recurrence of violence also increased the likelihood of inter-
communal clashes and worsened growing levels of disease and famine. With regard to the 
PBEA programme, there have been three major impacts related to the crisis: a lack of access to 
pilot sites, a decrease in the quality of education, and strained community engagement. The 
programme made adjustments in the selection of pilot sites and reoriented the education 
response to address the impact of trauma through the capacity development of teachers and 
service providers in education. This included the provision of psychosocial support and 
reconciliation activities, and engagement with youth in conflict-affected areas. As the 
programme enters its final year in 2015, the South Sudan Country Office is focusing on refining 
intervention strategies, with a special emphasis on monitoring to capture evidence for results, 
and ensuring sustainability through ongoing mainstreaming efforts by UNICEF and government 
partners.  
 
The key objectives of the PBEA programme are to: 
 
• Mainstream peacebuilding and conflict sensitivity into education policies, plans and 
programmes; 
• Increase institutional and human capacity to deliver education services with peacebuilding 
outcomes;  
• Increase the capacity and motivation of children/youth, parents, teachers and community 
members to prevent and manage conflict, build peaceful relationships and feel a sense of 
belonging; 
• Provide education that is inclusive, conflict-sensitive and adheres to key CFS standards in 
schools and youth centres in post-conflict districts; and 
• Generate and share evidence and knowledge from peacebuilding and conflict-sensitive 
interventions in education. 
 
The above objectives aim to address the main causes of conflict as outlined in South Sudan’s 
conflict analysis. The foremost is the presence of weak governance systems and includes 
poor capacity in service provision, mistrust in governance, structural inequalities and limited 
conflict sensitivity in policies, strategic plans and legislation (e.g., only 12 per cent of girls reach 
Grade 7, while 5 per cent of the national budget goes to education). This is followed by the 
incidence of trauma among children. The long-term effects of violence on children and youth in 
and out of school (in lieu of limited access to learning and recreational opportunities) means 
they are at risk of being co-opted by militants and criminal groups. Gender-based violence 
(GBV) also contributes to limited capacity to resolve conflicts, and leads to deepening cycles of 
violence, hate speech and the breakdown of social cohesion. 
 

Furthermore, young people constitute 70 per cent of South Sudan’s population, and many are 
economically deprived due to limited livelihood and vocational opportunities, which leads to 
a sense of marginalization and negative perceptions towards self and others. The perception 
of identity of self and tribal affiliation also has a role in deepening social divisions and 
disrupting social cohesion (e.g., people identify as Bari, Dinka or Nuer rather than South 
Sudanese). 
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Since the inception of the PBEA programme in 2012, UNICEF’s South Sudan Country Office 
has implemented several interventions to mitigate these conflict drivers. LS+PE has been 
integrated in the national curriculum and also been pilot-tested as a co-curricular support tool, 
and accepted for instruction in the teacher development programme. The signing of the 
communiqué on Learning Spaces as Zones of Peace (LSaZoP) aims to promote the protection 
of education as a human right. Capacity building on CSE service delivery has enabled 
adaptation of conflict-sensitivity approaches to respond to the L3 emergency. Constructive and 
meaningful engagement through youth-led peace dialogues, media, sports and career fairs 
have contributed to a rise in inter-group connections, trust and tolerance. Life skills training 
sessions have reached 13,000 young people (29 per cent females) and sessions for 
constructive civic engagement reached 11,000 young people (45 per cent female). Integrated 
innovative livelihood interventions such as carpentry, tailoring, driving, building and construction 
has enabled 517 youth (25 per cent females) to access vocational education courses.   
 
The Communicating for Peace intervention, implemented with support from UNICEF’s 
Communication for Development (C4D) sector, has addressed cultures of violence and conflict 
triggers that come from trauma and low social cohesion. School construction is a ‘community 
bridge’ innovation where the Global Partnership for Education (GPE) and PBEA established 
government schools in ‘neutral’ spaces to bring ethnic groups from different conflict areas 
together. Research activities under Outcome 5 are designed to capture results emerging from 
these activities, which serve to inform current and future programming. 
 

2. Country Profile 
 
2.1. Overview 
 

Country profile 

 Full country name Republic of South Sudan 

 Area 619,745 km2 

 Population, male 4,287,300*  

 Population, female 3,973,190*  

 Life expectancy, male 42 years 

 Life expectancy, female 40 years 

National education indicators 

 Number per 100 population, mobile phones 15**  

 Number per 100 population, Internet users 10***  

 Pre-primary school participation, gross enrolment ratio (%), male 52.4%*  

10. Pre-primary school participation, gross enrolment ratio (%), female 47.6%*  

11. Primary school participation, gross enrolment ratio (%), male 61.1%*  

12. Primary school participation, gross enrolment ratio (%), female 38.9%*  

13. Primary school participation, net enrolment ratio (%), male 47.1%*  

14. Primary school participation, net enrolment ratio (%), female 35.4%*  

15. Primary school participation, net attendance ratio (%), male N/A 

16. Primary school participation, net attendance ratio (%), female N/A 

17. Secondary school participation, net enrolment ratio (%), male 2.2%*  

18. Secondary school participation, net enrolment ratio (%), female 1.6%*  

19. Secondary school participation, net attendance ratio (%), male N/A 

20. Secondary school participation, net attendance ratio (%), female N/A 

21. Number of out-of-school children and youth, male 520,000****  

22. Number of out-of-school children and youth, female 780,000****  
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Conflict and disaster indicators (where applicable)** 

23. Number of violent deaths 50,0001 

24. Number of conflict incidents N/A 

25. Number of natural disasters recorded (floods, earthquakes) 875,000 *****  

26. Number of internally displaced persons, male 720,000******  

27. Number of internally displaced persons, female 780,000****** 

28. Number of refugees, male 260, 140******* 

29. Number of refugees, female 321, 829******* 
* EMIS, 2013. 
** Zain statistics, GSMA, World Bank, 2012. 
*** BBC Media Action, 2012. 
**** Girls’ Education South Sudan draft, 2012. 
***** OCHA 2014, at peak of flooding in flood-prone areas. 
****** OCHA 2015, approximate. 
******* UN Refugee Agency data, January 2015. 

 
2.2. Changes in the Country Context 
 
The legacy of armed conflict in South Sudan is seen in the low development indicators found 
across the country. The 2008 Census indicates there are about 8 million citizens in South 
Sudan from 64 tribes. Of these, 83 per cent live in rural areas (primarily pastoralists with 
traditional nomadic lifestyles). The population is also relatively young, with 33 per cent between 
the ages of 5 and 16 years old and with a life expectancy of 42 (male) and 40 (female). South 
Sudan also has one of the lowest adult literacy rates in the world, at only 27 per cent. 
 
The conflict, which began in December 2013, has exacerbated existing challenges in South 
Sudan. Armed conflict in Central Equatoria, Jonglei, Unity and Upper Nile has created a difficult 
operational context and caused violence to spill over into neighbouring states. Seasonal inter-
communal clashes2 have also become more extensive, and the civil war that ravaged the 
Greater Upper Nile Region has left tens of thousands dead and 1.5 million displaced.3 Many 
schools and temporary learning spaces, including those that UNICEF supports, are being used 
as shelters for internally displaced persons.  
 
The peace process led by the Inter-Governmental Authority on Development has been slow-
going. The latest agreement on unifying the Sudanese People’s Liberation Army has yet to bear 
fruit, and no ceasefire is expected during the dry season – traditionally the most conflict-prone 
time of the year. So far, the most positive development comes from the peace agreement made 
with David Yau Yau and his armed group, which in early 2014 led to an agreement to 
demobilize 3,000 child soldiers, some as young as 11 years old. 
 
The ongoing conflict in South Sudan has impacted programming by preventing access to 
specific regions, decreasing quality services and straining community engagement. The start of 
the 2015 school year was delayed in some parts of the country because many teachers and 
education personnel showed signs of stress and trauma due to what they and their families 
experienced in 2014. This distress, coupled with a loss in salary for eight months, has affected 
the quality of teaching, as well as the availability of teachers. In response, UNICEF’s PBEA 

                                                           
1 Estimated; UNDSS has not released estimated figures of casualties due to the current conflict. These figures are 
quoted from <www.crisisgroup.org/en/regions/africa/horn-of-africa/sudan/223-sudan-and-south-sudan-s-merging-
conflicts.aspx>.  
2 Violent clashes over elopement, cattle and land for grazing have taken place in the states of Lakes and Warrap.  
3 From the OCHA SitRep #70, January 2015. 
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programme provided peacebuilding and counselling support to teachers and students, and 
progress was made in Wau Jikmir.  
 
To tailor PBEA programming to the realities of the crisis, a conflict-sensitive approach was 
mainstreamed into UNICEF’s Education in Emergencies (EiE) response. Conflict mitigation, 
psychosocial support, community mobilization to increase resilience against conflict and 
protection of vulnerable populations (especially children) were included in the response, and 
training on LS+PE/CS comes as a part of the Education in Emergencies package. Furthermore, 
new education partnership agreements make use of modules on LS+PE for teacher training, 
school curricula and co-curricular activities. The PBEA programme strengthened this approach 
through building the capacity of education cluster partners, as well as expanding Schools as 
Zones of Peace (SaZoP) to LSaZoP. LsaZoP increases political and social commitment in the 
protection of education as a human right by ensuring that all learning spaces in the country 
(e.g., under a tree, mobile or fixed schools) are protected from violence. In 2015, the minimum 
standards for LSaZoP will be finalized and integrated into the minimum standards for schools 
set in South Sudan by the Ministry of Education, Science and Technology (MoEST).  
 

3. Conflict Analysis 
 
The Conflict Analysis for South Sudan was conducted through a desk review and consultative 
engagements in 2012/13. That said, some major structural inequalities that cause conflict were 
not clearly articulated, which necessitated several consultative peacebuilding dialogues and 
conferences in Central Equatoria, Warrap and Western Equatoria. In 2014, a more rigorous 
Conflict Analysis update was launched in partnership with Search for Common Ground (SfCG) 
so UNICEF and its partners could gain a current understanding of the causes of conflict, 
implications and risks for country programming. The study will be finalized in 2015.  
 
Since the resurgence of violence, communities have become even more vulnerable, as the 
smallest incident can trigger a major conflict. The delicacy of the situation requires closer 
monitoring of conflicts, along with flexibility to immediately respond to emerging needs. Findings 
from the Conflict Analysis update showed that the root causes of conflicts in South Sudan 
continue to be centred around the following areas: absence of governance (e.g., corruption 
and weak service delivery), trauma and lack of livelihoods. Recommendations from the 
updates subsequently informed UNICEF’s programming adjustments. For instance, in Tonj 
East, a lack of livelihood opportunities, focus on cattle and demand for high dowries were 
concerns and led to the development of the ox-plough farming peace economy project.  
 
Absence of governance (including weak governance and poor rule of law) is characterized by 
violence and poor security, a continued sense of isolation/marginalization, a perceived partial 
role of government in managing or resolving conflicts, as well as weak social contracts between 
the state and its citizens, and between citizens across different ethnic groups. Additional 
governance issues include: weak public service delivery systems, poorly skilled personnel who 
are unable to handle transformational demands, and complex organizational procedures within 
the decentralized governance system. As a conflict driver in the education sector, this translates 
into:  
 
• An uneven distribution of access to educational opportunities and resources;  
• A disconnect between national and state levels;  
• A lack of accountability and transparency (also linked to high levels of tribalism and 
nepotism);  
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• A lack of a conflict-sensitive lens in the majority of policies, programmes and guidelines;  
• A lack of training, curriculum, teaching and learning materials for peacebuilding, counselling 
and support; 
• A disproportionate number of ‘white collar’ jobs at the expense of much-needed skills; and 

• A lack of orientation/vocational education that provides career guidance and job/livelihood 
opportunities. 
 
Trauma is characterized by people’s growing levels of anger, limited capacity or willingness to 
manage tension and/or conflict, and lack of objectivity in defining solutions, which leads to the 
creation of stereotypes, hate speech and other negative patterns of social dissolution.4 Because 
many teachers are not trained to handle deep trauma, they unintentionally cause harm. In fact, 
most teachers in South Sudan have received limited or no training support at all. This situation 
is compounded by the fact that schools have been targets for destruction and/or military 
occupation, and that existing violence in schools (by way of corporal punishment, GBV and 
abusive language) has negatively affected schoolchildren and prevented them from effectively 
managing their distress and overcoming their trauma. 
 
Lack of livelihoods/economic marginalization occurs because the country relies heavily on 
oil (95 per cent of its economy). A lack of economic diversification, coupled with poor 
infrastructure and few opportunities, has resulted in rising tensions as people compete for the 
few available jobs. The current education system does not meet labour-market needs and the 
children/adolescents that complete school often find getting a job in South Sudan is near 
impossible. During the pilot Career Fairs in 2014, many participants stated that they did not 
know there were so many livelihood opportunities in their country. The lack of livelihood 
prospects increases the likelihood of inter- and intra-communal tensions, and also exacerbates 
negative coping mechanisms. The recurring conflict and influx of humanitarian aid has also 
created community dependency on external actors while inhibiting economic development. 
 

4. 2014 Results 
 
4.1. Global Outcome 1 – Integrating peacebuilding and education 
 
Country Outcome 1: Peacebuilding and conflict sensitivity mainstreamed into education 
policies, legislation, plans and programmes. 
 
Integration of peacebuilding into education policies and programmes  
 
The theory of change linked to Outcome 1 assumes that if the national curriculum, policies and 
programmes include LS+PE, then services will be delivered in a manner that reduces violence 
and increases social cohesion and resilience. Activities conducted under this outcome are 
linked to the development of three policy documents: the elaboration of the LS+PE curriculum, 
the Girls’ Education Strategy, and the inclusion of LS+PE in the national curriculum. All were 
delivered during the reporting period.  
 
Regarding implementation of the policies, this was only partially achieved, as the Girls’ 
Education Strategy has yet to be endorsed by the MoEST. Under the strategy, marginalized 

                                                           
4 While some of the literature on conflict and peacebuilding tends to view these as symptoms of the ‘normalization of 
violence’ and breakdown of social norms preventing violent behaviour, the Conflict Analysis for South Sudan 
described this phenomena in terms of ‘trauma’ experienced by communities and that fuels fear, mistrust and violent 
behaviour. 
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girls in rural communities will be able to access quality education and complete school, thereby 
reducing existing structural inequalities to service delivery. The Girls’ Education Strategy will 
also ensure that advocacy for girls education is addressed at the parliamentary level, thus 
prompting government officials to provide national budget resources. 
 
The integration of LS+PE and CSE in the diploma programme for teachers at the University of 
Juba and all private and public Teacher Training Institutes was a major contribution – one that 
will ensure that all teachers and training institutes internalize life skills, peacebuilding and 
conflict sensitivity as content and teaching methodologies, which will contribute significantly to a 
reduction of violence in schools.  
 
Other education policies, such as the development of teacher’s codes, school standards and 
policies, are expected to include conflict-sensitive approaches using standards set in LSaZoP. 
The GPE is using a conflict-sensitive approach in the planning of school construction sites with 
five state ministries. Additionally, the MoEST in Warrap, where UNICEF has trained senior 
officials, ably demonstrated improved conflict sensitivity in planning and school site selection.   
 
In targeting weak governance and lack of conflict sensitivity, intensive capacity development 
efforts were made to enhance education officers’ understanding on how the LS+PE curriculum 
can address issues of inequity, resource distribution, bias, intolerance, discrimination and 
identity-based conflict, by promoting and increasing tolerance and respect for diversity. One 
Education Officer who took part in the training compared his early childhood experiences as a 
refugee in one of the neighbouring countries and stated, “If I had received this kind of education 
with life skills and peacebuilding in it, my life would have taken a different direction.”  
 
With adjustments made in early 2014 to focus on CSE approaches, additional government 
officials were targeted at the national, state and county levels and learned about the effects of 
exclusion and inequity, cultural forms of violence, hate speech and tribal intolerance. Training 
participants were also introduced to strategies for promoting trust, team spirit, respect for 
diversity, empathy, compassion and equity through improved planning processes. Increased 
understanding among training participants, government officers and PBEA staff resulted in 
advocacy for the inclusion of LS+PE in the national curriculum. The government officials 
involved in the LS+PE curriculum development process were key advocates for the inclusion of 
life skills and peacebuilding components in the national consultative meetings.  
 
Integration of LS+PE in the national curriculum 
 
LS+PE curriculum guidelines developed through the PBEA offered strategic linkages with the 
GPE programme by directly informing South Sudan’s national curriculum review process 
conducted in 2013 and 2014. LS+PE has now become a cross-cutting theme in several subject 
areas, as well as a pedagogical component for classroom and teacher development. The 
LS+PE also actualized recommendations within the General Education Strategic Plan 2012–
2017 by offering ‘life skills and learner support services’ as a strategic objective to achieve 
quality education in South Sudan. In demonstrating its commitment to this education strategy, 
the MoEST set aside two periods in the national school timetable framework to address 
collective trauma, personal development, career guidance and sex education – all critical 
components in the LS+PE guidelines.  
 
The LS+PE pilot project involved the participation of 48 schools and reached a total of 13,109 
early childhood, primary, secondary and out-of-school children and adolescents. The integration 
of LS+PE in the national curriculum will enable learners to access conflict-sensitive and 
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peacebuilding education where inclusive gender, sex education and child-friendly principles are 
integrated.  
 
LS+PE values and principles have also been integrated into the national curriculum, and at the 
P1–P4 levels peacebuilding competencies have become learning outcomes. 5 At the P1 level, 
for example, learners are required to engage in activities that bring pupils together and 
encourage them to share and take turns, whereas in P2, learners are expected to cooperate 
within a group, appreciate different needs and roles, and learn how to spot landmines. All of 
these principles and values were directly derived from the LS+PE curriculum guidelines. They 
are applied taking into consideration context and age-appropriate elements and employ a 
conflict-sensitive approach. 
 
At the primary level, LS+PE concepts are integrated into five subjects – English, national 
language, social studies, religious education, physical education and creative arts – and at the 
secondary school level, peacebuilding concepts have been integrated into English, religious 
education, history, geography and Kiswahili. This exemplifies the significant contribution LS+PE 
concepts have when imbedded in the national curriculum (see Annex 1). 
 
To further strengthen national capacity-building systems to ensure that teachers receive 
integrated instruction in pre-service training, the Yei and other teacher training institutes 
accredited by the University of Juba have integrated a module on LS+PE (that uses a conflict-
sensitive approach) in the national diploma programme for teacher development. The National 
Girls’ Education Strategy has also integrated conflict sensitivity and peacebuilding components, 
which can reduce the marginalization of girls by strengthening their access, retention and 
completion rates. The signing of the communiqué on LSaZoP to make it a national instrument to 
protect education as a human right for all children/youth, especially girls, was another major 
achievement spurred by the need to adjust programming to suit the high-level emergency 
context in South Sudan.  
 
4.2. Global Outcome 2 – Building institutional capacities 
 
Country Outcome 2: Increased institutional and human capacity to deliver education 
services with peacebuilding outcomes 
 
Institutional capacity development to effectively manage change processes has been the core of 
the PBEA programme approach. The theory of change underpinning this outcome is that if the 
capacity of teachers and institutions is strengthened, then the ability to improve educational 
services, peacebuilding competencies and a culture of peace increases. This is a long-term 
change process fundamental in laying the foundation for sustainable peace and development. 
The target to develop 4 out of 9 (44 per cent) learner support materials was accomplished and 
in 2014, 40 (100 per cent) government officials enhanced their capacity to develop materials 
that promote LS+PE. To date, 64 per cent (529 out of 829) of teacher/education personnel have 
received training in LS+PE at national, state and county levels, and 300 more will be trained in 
2015.  
 

                                                           
5 These values and principles are: human rights and gender equity, respect and integrity, peace and tolerance, 
compassion and social justice, democracy and national pride. 
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To further strengthen local institutional capacity to deliver 
CSE services, 270 (27 per cent female) government 
officials were trained in CSE. The purpose of this activity 
was to reduce structural inequity, bias and discrimination, 
and strengthen the relevance of the learning curriculum. 
Capacity building in CSE has informed the improved 
selection of schools in the GPE initiative where local 
leadership participants are redistributing resources based 
on principles of equity, and the ‘do no harm’ principle has 
been shared via consultative meetings with local 
authorities in Kuajok and  Warrap. To date, education 
officials in Juba (131), Bor (30), Wau (74) and Yambio 
(35) have been trained in LS+PE and counselling for 
peacebuilding. They are joined by an additional 262 (68 
female) educator duty-bearers from ‘education sphere’ 
institutions (e.g., cattle camps, schools and youth 
centres).  
 
To mainstream conflict sensitivity in other programmes and sectors, 309 duty-bearers (27 per 
cent female) were trained on the subject. Where possible, participation included government, 
United Nations and non-governmental representatives to promote cross-sectoral linkages. This 
work succeeded in strengthening national and state interaction, as well as emergency 
responses to mitigate the spread of new forms of violence to areas of South Sudan not yet 
engulfed by civil war. See Outcome 3 for examples from Tonj East (Warrap) and Yambio (WES) 
on how these initiatives influenced peaceful co-existence in conflict-affected communities.  
 
UNICEF was also able to send three government officials to a regional workshop in Kampala to 
learn how to integrate social and financial literacy into the LS+PE programme. These officials 
have since conducted training in one South Sudanese county, where they combined conflict 
sensitivity, LS+PE and social and financial literacy into one training programme. Early 
indications suggest that this pilot has been useful in strengthening participants’ understanding of 
‘saving’ as a principle in transformational change, as well as use of earnings to gain skills for 
productive livelihoods and economic resilience.  
 
Curriculum and education officers have also had the opportunity to reduce the institutional 
divide between national and state governing departments by enabling government officials to 
visit implementing states, counties and administrative divisions to conduct or attend trainings. 
This local exchange programme widened the scope of exposure for government officials. 
 
The impact of institutional capacity development has also been seen by the increase in 
knowledge of duty-bearers on the links between education service delivery and peacebuilding. 
By using the Likert scale,6 pre- and post-assessments for CSE managed to gauge knowledge 
changes throughout CSE trainings. The percentage of people reporting increased knowledge on 
CSE increased from the pre-test (sample=115) to the post-test (sample=143).7 This shows 
significant gains on the level of knowledge for participants undergoing CSE training. As seen in 

                                                           
6 The Likert scale is a psychometric scale commonly involved in research that employs questionnaires. 
Understanding is measured on a scale of one (1) to five (5), where 1= No Understanding, 2= Understanding is Not 
Good, 3= Not Sure, 4= Understanding is Good and 5= Understanding is Very Good. 
 
7 Since the reposting is on proportion, the sample size difference on the pre- and post-test doesn’t affect the result. 

“This is my first time to 

visit [places like] Juba, 

Tonj East, Wau, Raja, 

Yambio and Bor. This 

[PBEA] programme has 

given me the opportunity to 

see what is happening in 

other parts of South 

Sudan.” 

A participant in the PBEA learning exchange 

programme. 
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the figure below, CSE has contributed to policy and capacity in addressing conflict in the country 
at different levels. 
 
Figure 1: Western Bahr el Gazal State CSE snapshot result (from 10 respondents) 

 
 

Participants also rated the participatory methodology highly and expounded on the importance 
of local capacity building so teachers could transfer their skills to other subjects areas. Based on 
workshop feedback in Yambio,8 where participants were asked to give feedback, 45 per cent 
expressed their interest in the workshop, mainly due to the participatory methodology and group 
work used by UNICEF and its partners. 
 
The measures put in place to strengthen local capacity development strategies included gender 
responsiveness within the LS+PE curricula. Life Skills and Peacebuilding was included as a 
pedagogical component in the Diploma Teacher Training programme offered at Teacher 
Training Institutes and the University of Juba for primary teachers.  
 
 
4.3. Global Outcome 3 – Developing community and individual capacities 
 
Country Outcome 3: Increased capacity and motivation of children, youth and 
communities to prevent and manage conflict, build peaceful relationships with others 
from diverse backgrounds, and feel a sense of belonging to the ‘nation’. 
 
The causes of conflict affecting youth include limited access to constructive recreational 
engagement, high rates of unemployment and limited access to appropriate learning 

                                                           
8 ‘Conflict Sensitive Education Training Report’, Yambio, South Sudan, 25–27 November 2014. 
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opportunities. All of these result in frustration, idleness and exclusion that put adolescents and 
young people, who constitute 70 per cent of the national population, at considerable risk of 
being recruited to combatant groups or criminal networks. The normalization of violence 
(including GBV) also contributes to the unwillingness of many adolescents and youth to resolve 
conflicts in a constructive manner. This has a negative effect on social cohesion and resilience, 
and may also reinforce cyclical patterns of conflict in South Sudan. This outcome’s theory of 
change posits that if platforms for social participation of children/youth and community are 
created, then different communities will be able to express their voices in a constructive manner, 
which will help build a common national identity and also strengthen social cohesion. 
 
LS+PE in schools, along with media programming and community and youth interventions, have 
resulted in behavioural changes in youth. In 2014, some 13,000 children and youth interacted in 
the pilot LS+PE project, while 11,000 youth participated in life skills and peacebuilding activities 
shared through youth unions. Thus far, a 32 per cent positive behavioural change in youth has 
been reported, as several young participants explained how programming helped them work 
better together with other communities, advocate for peace, feel increased self-confidence and 
assertiveness, and obtain greater knowledge of life skills and peacebuilding.  
 
Peacebuilding through community engagement  
 
Constructive transformative interventions for conflict resolution were designed following an 
assessment of conflict drivers and examining ways to reduce the number of violent incidents 
between tribal groups. One example involves Tambura County in Western Equatoria State, 
where tribal and border conflicts in 2014 between the Azande and Balanda tribes affected the 
ability of youth and children to attend school. To address the rising incidence of violence, 
UNICEF organized peacebuilding conferences in a church where 50 youth (40 female) were 
trained on conflict resolution and peacebuilding. Members of the church congregation were also 
trained on developing peacebuilding messages that could be delivered to promote peaceful co-
existence. Additionally, 58 youth from both tribes were encouraged to take part in the local 
Youth Union, where they learned about constructive peace and reconciliation strategies and 
engaged in shared recreational activities (football matches). Since these activities took place, no 
further confrontations have been reported. 
 
To promote community resilience, 20 bags of nuts were harvested through school gardens in 
Tonj East. This was part of the SaZoP initiative, as was the launch of a carpentry training centre 
for 30 youth. To build on these successes, UNICEF and its partners will continue to manage an 
ox-plough project that promotes a ‘peace economy’ in rural pastoral communities of Tonj East. 
 
In upholding national- and state-level engagement to reduce disparities, a National 
Peacebuilding Conference was organized, in which 40 students (20 females) from across South 
Sudan took part. During the conference, students expressed their concerns and needs, and 
were able to speak openly with high-level leadership from various ministries. This conference 
culminated in the signing of the communiqué on LSaZoP. On the Day of the African Child 
(where the theme was Promoting Peace for All South Sudanese Children), an additional 40 
children were given the opportunity to share their views on the conflict in the country. The event 
generated a lot of media attention. (See the video link in Section 9.) 
 
Peacebuilding and the media  
 
The partnership between UNICEF’s C4D section and the PBEA programme strengthened 
communication for peacebuilding and engaged children, adolescents and young people to 



 

 

  15 
 

mitigate conflict through transformative conflict resolution. A partnership with the Freevoice 
Radio Network produced a child-led programme where children identified issues that impact 
their lives. Twenty children (10 female) and 20 journalists (10 female) received training on radio 
programming, and children were also able to work with media monitoring clubs to monitor the 
issues that affect them. Journalists were selected from 16 radio stations across South Sudan. 
The 13 episodes on peacebuilding and life skills – developed in English and Arabic – will be 
aired in 2015.  
 
Building on this partnership with the C4D section, an initiative funded by the United States 
Agency for International Development (USAID) valued at US$700,000 was formalized between 
UNICEF and SfCG. The national-level intervention will promote peacebuilding through 
communication while also empowering non-traditional voices, such as religious leaders, to take 
part in conflict prevention and lay the groundwork for tolerance and reconciliation for groups 
divided at the community level. A baseline survey was carried out in late 2014, and the conflict 
analysis was updated, as was the community mobilization and communication strategy for 
South Sudan. The partnership between UNICEF and SfCG aims to reach 500,000 direct 
beneficiaries, particularly young people, through media broadcasts and outreach programming.  
 
Peacebuilding through sports 
 
Sports enable young people from different communities to interact and build their resilience in 
coping with emergencies and the stress of living in protection of civilian sites and surrounding 
environments. As such, peacebuilding competencies were strengthened through sports 
interaction. Sports for Hope and Right to Play used sports and recreation to bring about positive 
behavioural changes in young people. A total of 611 children and youth from different 
communities joined sports teams, an activity that promoted social cohesion. Right to Play and 
Sports for Hope activities indirectly reached 8,000 community members (1,900 females). Key 
messages on peacebuilding and HIV and AIDS were shared, and based on results from pre- 
and post-training tests, 105 out of 150 team leaders, referees and coaches who received 
training demonstrated increased knowledge in using sports for peacebuilding. This significantly 
exceeded the original target of 30 per cent. 
 
Peacebuilding through career fairs 
 
To further reduce structural inequalities between rural and urban areas, UNICEF organized a 
career fair in Wau (instead of Juba). This was done to empower actors at the state level in 
promoting a culture of peace, as well as create avenues for future job opportunities. The career 
fair positively impacted 513 young people (33 per cent female) and encouraged them to pursue 
education, as well as promoted livelihood opportunities through young entrepreneurship projects 
and vocational training.  
 
The career fair also contributed indirectly to Outcomes 1 and 2 because of the significant 
political and media involvement at the state level. Fourteen high-level dignitaries (e.g., the 
Governor, legislators and several ministers) were present throughout the event, which illustrated 
the political commitment towards building strong local inter-sectoral linkages between education 
institutions, communities and the private sector in promoting collective social responsibility for 
resilience and social cohesion. More than 20 types of careers were promoted at the fair.9 The 

                                                           
9 Types of careers included: teaching /education; security forces; cultivation and animal resources; videography and 
journalism; telecommunications; sports; sociology; performing arts; tourism: catering services; finance and 
administration; public service; banking; vocational careers; health; and opportunities in the humanitarian services.  
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event also strengthened the capacity of 
government ministry officials, because the 
messages presented were relevant for 
them as education leaders as well as 
parents. The programme was aired on 
national television. 
 
In strengthening quality education, the 
career fair also helped in consolidating 
young people’s self-awareness, along with 
teaching them about visionary goal-setting. 
Learning outcomes that promote quality 
education require an understanding of the 

relationship between the local context and the national and international goals for universal 
education, the Millennium Development Goals and Education for All. Of note is that attendees of 
the career fair interacted with various presenters irrespective of tribal background, and they 
asked personal questions, which indicates openness and leadership skills. Participants also 
listened to inspirational messages on the importance of education, career guidance, the link 
between sustaining peace and nation building, dynamics within the world of work, and how to 
prepare for transitioning into tertiary education – all elements of quality education. Guidance and 
was also given on ways to become constructive members of society (e.g., economic and social 
coping strategies). 
 
Gender perspectives 
 
The sociocultural inequalities facing men and women were discussed in mobile peacebuilding 
conferences organized by UNICEF and its partners in Juba, Tonj East and Yambio. A total of 
245 youth and 641 community leaders attended the event and the open discourse revealed 
shared ownership on specific issues that men and women both face, such as: early marriage, 
dowry-related concerns, incidences of violence, and the need to raise women’s voices and 
promote their role as agents of peace.  
 
While holding conferences was a noteworthy step, the Government of South Sudan has taken 
little action to address the issues raised by participants. Until a nationwide approach is taken, 
PBEA interventions will be difficult and may even trigger conflict in trying to address these 
concerns. On a positive note, however, female UNICEF staff were involved in facilitation of the 
peacebuilding conferences, which had a positive effect on women and led to greater 
involvement of female participants (e.g., in Tonj East, women participated very little at the outset 
of discussions, but towards the end many had found the confidence to speak after seeing 
UNICEF staff confidently facilitating sessions in the male-dominated meeting). In Western 
Equatoria, the gender conflict-sensitive model shared during the conference trickled down to the 
county level and influenced community clubs to mobilize local peacebuilding initiatives. The 
participation of girls in the after-school peace clubs, for example, has started to building their 
confidence in taking up leadership roles and voicing their concerns. 
 
 
 
4.4. Global Outcome 4 – Increasing access to conflict-sensitive education 
 
Country Outcome 4: Schools and youth centres in target post-conflict districts provide 
education that is inclusive, conflict-sensitive and adheres to key CFS standards. 

“This is the best education 

programme I have attended in a long 

time. One student stated that ‘I have 

learned so much and I am going to 

work hard in school to become a 

medical doctor … if not a nurse … or 

a laboratory technician.’” 

A ministry official at the career fair in Juba. 
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The Conflict Analysis revealed that curricula that lack conflict sensitivity, life skills and 
peacebuilding orientation, livelihood and educational opportunities, and inclusive and gender 
responsiveness perpetuate structural inequalities and promote a culture of violence that leads to 
poor learning outcomes. These causes of conflict impinge on the ability of adolescents and 
youth to access basic quality education and job opportunities in South Sudan. Under this 
outcome, UNICEF makes the assumption that if schools and youth centres in targeted post-
conflict districts implement education programmes that are inclusive, conflict-sensitive and 
adhere to CFS standards, then mastery of relevant life skills and peacebuilding education, 
livelihood initiatives, and literacy and numeracy classes will increase. The PBEA programme will 
therefore improve the quality of education, which has a role in the positive behavioural and 
intellectual development of children and youth. 
 
Livelihood initiatives 
 
In building community resilience, a PBEA programme focused on job creation enabled youth to 
access livelihood and literacy initiatives in order to increase their personal responsibility within 
the community. The pilot project uses a strong conflict-sensitive awareness component to guard 
against criticism from those who do not benefit from the project. In Torrit, 23 female adolescents 
and youth, including 5 young mothers, received training on entrepreneurship education, which 
led some to opening hair salons in their communities. In Yambio, 20 young people enrolled in 
carpentry, building and construction, tailoring and driving courses. In Tonj East, a carpentry and 
joinery programme has seen 30 young people from a remote area enrol in the programme and 
learn alternative living skills aside from pastoral practices. The idea is that by economically 
empowering each youth will support up to 15 to 20 of his/her family members, thereby greatly 
impacting the community as a whole. For instance, in Yambio, vocational life skills training has 
led to a decline in the price of commodities like beds and tables because of the self-
employability opportunities created for youth, which increase overall competition in the 
marketplace.  
 
In 2015, through focused livelihood and literacy programming, and inter-sectoral engagement, 
the PBEA programme will build on this outcome by launching the ox-plough, fish farming, 
vocational training, and literacy and numeracy training initiatives. These will strengthen the 
resilience of beneficiaries (along with their literacy and livelihood skills) and hopefully contribute 
to peacebuilding gains.  
 
Violent incidents in schools  
 
The preliminary baseline report on social cohesion and resilience shows that the indicator for 
the average tendency to resort to violent incidents in schools is calculated at 13 per cent.10 The 
programme is using this as a target and working to decrease the percentage that will be 
counter-tested after the end-line KAP survey. However, the result in schools may not reflect the 
nature and tendency of violent incidents outside of schools due to potential bias, as schools are 
structured and violent incidences are controlled as opposed to the situation outside. One of the 
contributions of SfCG comes in this respect, as the target for the KAP survey in their study is a 
household that is outside of the school environment. The results that indicate violent incidents in 
households can also be compared with the incidents in schools. 
 

                                                           
10 PBEA South Sudan (November 2014) Preliminary Study Report: Baseline KAP Survey on Social Cohesion & 
Resilience (ongoing). 
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4.5. Global Outcome 5 – Generating evidence and knowledge 
 
Country Outcome 5: Increased generation and sharing of evidence and knowledge in 
peacebuilding and conflict sensitivity through education approaches. 
 
UNICEF, by way of the PBEA programme, has released three case studies documenting 
evidence on how peacebuilding and conflict sensitivity intersects with education to inform policy 
decision-making and programming.11 These case studies, however, still need to be cleared with 
the UNICEF Eastern and Southern Africa Regional Office (ESARO) prior to dissemination and 
should be ready by April 2015. Other studies slated for 2015 include one on alleviating poverty 
through an ox-plough initiative in the cattle camp community, and a comparative study between 
South Sudan and Kenya that will reveal the nexus between education, governance and 
peacebuilding, and identify structural inequalities that drive conflict at various levels of 
governance. SfCG is supporting the development of a baseline for community mobilization 
using C4D strategies. Updating the Conflict Analysis was an ongoing process in 2014, and the 
PBEA programme also produced a collection of photos, videos and audio files to capture the 
diversity of culture in South Sudan.  
 
The adaptation of the PBEA programme to support L3 emergency responses took place 
because of information generated through action research. The integration of LS+PE in the 
national curriculum was informed by current conflict assessments, where evidence was 
collected on the effectiveness of LS+PE to support learners in South Sudan. UNICEF’s ability to 
integrate Social and Financial Literacy (led by Aflatoun), comprehensive sexuality (led by the 
United Nations Educational, Scientific and Cultural Organization (UNESCO)), reproductive 
health education (led by the United Nations Population Fund (UNFPA)), HIV and AIDS, social 
norms and GBV into education peacebuilding programming and policy came from evidence 
detailed in several action research reports. PBEA programming adjustments, such as the ox-
plough farming in education project, involved collaborative engagement with the United Nation’s 
Food and Agriculture Organization and the Ministry of Agriculture. To promote resilience and 
peacebuilding at the national and state levels, the career fairs were designed using evidence 
generated from action research conducted by UNICEF and its partners. The consideration of 
sex-disaggregated data in the KAP survey, research and other data-gathering processes also 
increased UNICEF’s understanding of existing gender dynamics, and has supported the need to 
apply a gender-sensitive analysis within relevant PBEA initiatives. 
 

5. Monitoring and Evaluation (M&E) 
 
KAP survey on social cohesion and resilience12  
 
To address Evaluability Assessment findings from late 2013, the South Sudan Country Office 
and ESARO developed and refined the KAP survey tool, analytic guidelines and a data 
management platform in order to generate evidence on how PBEA interventions contribute to 
strategic-level programme results on social cohesion and resilience.  
 
The KAP survey was implemented in early 2014 to gather baseline data, which would help 
PBEA stakeholders understand the capacities children, youth and communities require to 

                                                           
11 These studies are: ‘Humanitarian and Development Programming in South Sudan’, ‘Capacity Building through the 
Peacebuilding Programme’, and ‘Mainstreaming Curriculum in the National Curriculum’. 
12 UNICEF’s Innovation product ‘RapidPro’ is also being studied by the Country Office for other future PBEA 
initiatives. 
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prevent and manage conflict, build peaceful relationships with others from diverse backgrounds, 
and feel a sense of belonging to the ‘nation’. That said, the Country Office is aware of limitations 
in the data. Firstly, most respondents are in school and come from a higher wealth quintile, 
which means that they generally have a more positive outlook. Secondly, most of the sample 
was drawn primarily from those states that had not been drawn into or directly experienced 
violent conflict. To mitigate such biases, SfCG will balance the comprehensive baseline by using 
surveys administered from non-pilot sites. Qualitative assessments will also be used to 
strengthen results.  
 
Sample result on social cohesion indicators 
 
Based on a sample of 854 respondents, the overall score for social cohesion is 3.52 (although 
the full data set average of 1,216 is only 3.1) and is calculated by weighting the domains to 
provide a more accurate reflection of social cohesion levels. According to the variable results 
(using a scale of 1 to 5) for the five domains that inform social cohesion (trust and tolerance, 
civic and social participation, inclusion in governance process, attitudes towards social service, 
and constructive dispute resolution), civic and social participant scored the lowest.  
 
Figure 2: Overall baseline trend for social cohesion 

 
 

A large proportion of students surveyed fell into the 11–20-year-old age group, although there 
were several respondents who fell into the 30–40 age category. What was seen was that 
domains with lower levels of social cohesion were consistent across all groups, regardless of 
age. 
 
Sample results on resilience indicators 
 
Based on the weighted scores from the 854 respondents, the overall resilience rating is 3.15. 
While the overall result appears high, these results may in fact reflect that children in school are 
generally much more resilient than other community members, a noteworthy find considering 
the ongoing violence in South Sudan.  
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Figure 3: Overall trend in resilience 

 
 
The baseline trend for resilience indicators was based on the three domains of vulnerability, 
coping strategies for dispute resolution and support mechanisms, and are presented above. 
Different questions in the KAP survey informed the domains under resilience. The average for 
the six questions is a moderate 3.76; however, the average perception on support mechanisms 
is 2.08. This sits below the average, thereby indicating a prevalence of low resilience. 
 
Sample results on types of disputes recently experienced 
 
The results gathered from 1,216 respondents on the ‘types of disputes recently experienced’ 
shows that most of the violence occurs at home. This is followed by disputes with military/police. 
In addition, cattle raiding and access to resources also scored relatively high, which reflects the 
evolving nature of violence in South Sudan.  
 
Figure 4: Types of commonly experienced conflict 

 
 
M&E activities 
 
Other key M&E activities that took place during the year included monthly monitoring and 
evaluation technical work group meetings and ad hoc correspondences with partners to 
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examine, align and provide feedback to one another’s M&E frameworks and the results 
gathered. Actions also involved site visits to pilot LS+PE schools in Juba, Kajo Keji, Wau and 
Yei River for regular monitoring, capacity development of teachers on LS+PE methodologies, 
child social and financial education, and CSE. In addition, the UNICEF PBEA team documented 
lessons learned from pilot programmes to inform the ongoing integration of LS+PE into the 
national curriculum. 
 

6. Partnerships 
 
MoEST and the Ministry of Culture, Youth and Sports (MoCYS) are UNICEF’s primary strategic 
partners in the implementation of the PBEA programme. These ministries have been 
instrumental in leveraging advocacy for the inclusion of LS+PE in the national curriculum. A 
partnership with Aflatoun on financial literacy capacity development enabled the programme to 
train Master Trainers in Kampala, as well as develop training materials and leverage financial 
resources for the pilot. In addition to these partnerships, UNICEF is implementing the PBEA 
programme with the help of six NGOs (one national and five international NGOs) in South 
Sudan. 
 
A partnership with UNICEF’s C4D sector enabled the PBEA programme to access 
programmatic funding for SfCG, which is currently working on strengthening the KAP baseline, 
and enhancing social and community mobilization through media, radio and theatre for peace. 
With assistance from ESARO, advocacy videos were produced, one of which is available on the 
PBEA website. In addition, research and data management systems were developed, and 
USAID funded the Communication for Peace programme, an intervention that evolved from 
UNICEF’s PBEA work in South Sudan.  
 
UNESCO and UNFPA have consistently supported the LS+PE development process in 
ensuring that sexual and reproductive health and comprehensive sexuality education are 
intensively integrated at the national and local levels. UNESCO supported four government 
officials and teachers so they could attend an international training in South Africa where the 
LS+PE curriculum guidelines were showcased. 
 
A partnership with the Yei Teacher Training Institute, University of Juba and MoEST 
Department of Teacher Training Development led to the inclusion of a module on life skills, 
peacebuilding and conflict sensitivity to be developed for the Teacher Training Diploma 
curriculum. The University of Juba will accredit this module and all Teacher Training Tutors in 
South Sudan will be trained with it in 2015.  
 
Collaboration between UNICEF, the University of Winnipeg and the University of Juba enabled 
a trauma counsellor from the University of Winnipeg to conduct trauma counselling research 
and training for teachers and other education service providers in South Sudan. This 
institutional partnership will result in knowledge generation in the area of counselling for 
peacebuilding. 
 

7. Programme Management 
 
7.1. Staffing Changes and Variances in Programme Activities 
 
Major staffing adjustments were required due to the December 2013 crisis, because the majority 
of staff were evacuated from the country. Due to programme criticality assessment, it took six 
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months to reinstate the M&E post, which affected programme continuity. An M&E consultant 
has since joined the section, thereby enabling progress in establishing continuity, even in areas 
that were lagging. There have also been adjustments in restructuring the programme to 
accommodate the programme and budget review process for the country office.  
 
7.2. Inter-sectoral Engagement 
 
PBEA linkages with other UNICEF programmes 
 
• GPE: Mainstreaming LS+PE in the national curriculum aims to contribute to enhancing the 
quality of education through improved learning outcomes. This is done by strengthening the 
culture of peace, and promoting resilience and social cohesion. 
• Education in Emergencies: Conflict-sensitive training for partners and the integration of 
LS+PE in the capacity-building framework for pre-primary children, out-of-school children, youth 
and teacher training. This collaboration increased PBEA outreach through Education in 
Emergencies. 
• C4D: A Partnership Cooperation Agreement with SfCG on Communicating for Peace in 
South Sudan: Social and Behavioural Change initiative has strengthened PBEA resources by 
tapping into the US$700,000 USAID funding to support peacebuilding. Community mobilization 
is being used as the major strategy. 
• Gender: Mainstreamed in the LS+PE curriculum guidelines, gender is now a cross-cutting 
theme and methodology included in programme design and implementation. 
• Youth LEAD: This pilot involved training of students and teachers, and the piloting of 
adolescent kits (that include peacebuilding components) in school clubs. Additionally, out-of-
school LS+PE curriculum guidelines were developed. 
• WASH: Hygiene kits distributed in some schools support marginalized girls by supporting 
personal development. The LS+PE curriculum also integrated WASH components. 
• Child Protection: The signing of the communiqué on LSaZoP signals South Sudan’s 
commitment to child rights. Furthermore, the LS+PE curriculum has sections on mine risks, 
GBV, child rights, psychosocial support and social norms. 
• HIV and AIDS: A partnership with Sports for Hope integrated HIV and AIDS messages in 
peacebuilding by using sports as a tool for behavioural change and social transformation. 
 
Linkages with other UNICEF programmes and strategic partners at the country level 
 
• MoEST and MoCYS: The MoEST has a peacebuilding focal point and an internal 
Peacebuilding Steering Committee. In addition, the inter-ministerial committee constitutes 
members from MoEST and MoCYS and meets bimonthly to receive feedback from 
implementing partners. A Technical Working Group meets to provide support on technical 
issues that emerge. Since life skills is used as an entry point for peacebuilding, the contents of 
the LS+PE curriculum cut across all programmatic sections. Teacher trainings and clubs formed 
in the schools are transforming the quality of education in South Sudan. These interventions 
also support learning outcomes for children and address peacebuilding and conflict-related 
issues. The PBEA programme in South Sudan has also made links to regional priorities.  
• UNESCO: Interventions have resulted in the systematic integration of the comprehensive 
sexuality education and HIV and AIDS components into LS+PE curriculum guidelines, and 
participation in the National Peace Conference. 
• UNFPA: This partnership led to the integration of sexual and reproductive health education 
into the LS+PE curricula, and participation in the National Peace Conference. 
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• UNDP: Participated in the National Peace Conference by presenting a session on transitional 
justice education and linking it to education for peacebuilding. 
• Peace and reconciliation initiatives: The National Platform for Peace and Reconciliation 
played a role in ensuring that peace and reconciliation components were included in the LS+PE 
curriculum. At the peacebuilding conference, a representative from the platform facilitated a 
session where links were made between national healing, reconciliation and education.. 
• Yei Teacher Training Institute: Developed pedagogical inputs for the Diploma Programme 
offered by the University of Juba for primary teachers to integrate LS+PE as a component. 
• Light of the World: Reviewed the LS+PE curriculum for the presence of inclusive education 
aspects across all levels. 
• Universities: The University of Juba developed a pedagogy for teacher training, as well as 
undertook research on youth engagement. The University of Western Bahr El Ghazal 
participated in the first Career Fair conducted in Wau and Kwajok and led discussions centred 
on preparing for the world of work and university entry requirements.  
• PBEA implementing partners: Across, Adventist Development and Relief Agency, Africa 
Education Trust, Free Voice Program, Right to Play, SfCG, Sports for Hope and War Child 
Canada worked closely with UNICEF to broaden the linkages between education and 
peacebuilding by implementing activities that: provide quality and relevant learning 
opportunities; address cultures of violence and trauma; support livelihoods for marginalized 
communities, and promot improved service delivery and monitoring. 
 

8. Challenges, Lessons Learned and Unintended Consequences 
 
The most significant lessons emerged when attempting to coordinate and manage programming 
peacebuilding in an ongoing conflict setting. In South Sudan, chronic insecurity, limited 
resources, poor institutional capacity and inaccessibility of some geographical locations have 
made programming difficult. The December 2013 crisis led to the evacuation of Country Office 
staff to Nairobi for two-and-half months. Once staff returned to South Sudan, two of UNICEF’s 
PBEA staff members were required to provide full-time assistance (for four months) to the 
emergency response. This led to a six-month programme delay.  
 
Based on the challenges faced in 2014, the UNICEF South Sudan Country Office recognizes 
the need to document a case study on programming for peacebuilding in education in a conflict-
affected context. The issues to be covered include dealing with unpredictable violence, changes 
in partners’ priorities, and personal and occupational stress levels when balancing emergency 
and development programming. Dealing with some of these challenges meant that the Country 
Office had to its double human resources to get the PBEA programme on track. It also required 
that staff gain skills in self-assertion (to better articulate issues), internalizing LS+PE 
competencies, multi-tasking, teamwork and organizational resilience.  
 

9. Outreach and Communications 
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Extensive media coverage included the development of three 
advocacy videos that were shared through social media (see 
box). Radio and TV coverage of peace conferences and 
curriculum-validation workshops led to more than three TV 
broadcasts, three national radio presentations and three press 
releases. A formal assessment on the effects of media 
initiatives will take place in 2015, and include the SfCG 
community mobilization radio programme. 
 
 

10. Resources 
 
Programme resource allocation by year 

Category 2012 2013 2014 

Total PBEA funds allocated  US$500,000 US$2,943,333 US$2,879,535 

Total PBEA funds utilized  US$400,965 US$2,199,103 US$3,863,158* 

* Note: The total expenditure in the Funds Utilization Report from Management Reports for 1/1/2014–31/12/2014 includes also the 
amounts spent on the Changing Social Norms Condoning Gender-based Violence (Child Protection Unit). 
 
Additional resources that supported PBEA programme in 2014: 
 
USAID – Search for Common Ground (C4D/PBEA) – US$700,000  
Headquarters–Education Aflatoun – Social and Financial Literacy Module – US$ 100,000  

• Raymond, Youth Strive to Build Peace 
in South Sudan. 
 

• A call for peace by children in South 
Sudan, Day of African Child. 
 

• Skills training for young people in 
Yambio is helping tackle youth 
unemployment and promote 
peacebuilding in communities. 

 


